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This Project Portfolio work is dedicated to the young adults and organizational leaders in both
Lebanon and Oregon who have journeyed with me these past three years. Without your insights
and enthusiastic support, the seed planted in my spirit by God for this work would not have been
nourished, and iLEAP would not have emerged. The fruit of our mutual labors | dedicate to God
and trust God's wisdom for its future impact.



It is said by many that it takes a village to raise a child. In my experience it has also taken a village
to shepherd and support me through this Doctoral Project Portfolio journey. | am grateful for the
members of the Presbyterian Church (USA)'s Syria-Lebanon Partnership Network who said yes to
my invitation to have a discernment conversation with me in September 2018 about potential next
steps in advanced graduate work. | have carried your encouragement with me ever since. I'm
grateful to several others along the way who shared with me their doctoral journeys and
discernment suggestions. You know who you are.

Then there was the serendipitous January 2020 conversation in the Casa D'Or Hotel lobby (Beirut)
with Rev. Dr. David Watermulder. As a recent graduate from the DMin GLP, you described the
program to me and something in my spirit sang! | was heading to the USA in late February and
early March, so scheduled time with the DMin GLP team. You all confirmed the direction | felt
Christ's Spirit calling me to walk. Thank you also to my supervisor, Mr. Luciano Kovacs, and
Personnel Director, Ms. Lydia Kim, who supported me in the process of figuring out how | could
pursue this course of study and continue in my work. You gave me a significant gift with your
approval to move ahead.

| am also grateful for the space that the Covid-19 pandemic created for me to step back from a
normally very heavy travel schedule, so | had some space for this season of study. The pandemic
years held other personal challenges, including the death of my beloved father, Pappy Kenneth
Robinson. | am so very grateful he lived long enough to see me through my first year of this doctoral
journey. One of my most enthusiastic supporters, | received from him the gift of having multiple
interests and seeing the connections between them. That gift is reflected in this Project Portfolio.
My beloved mom, Susara Susanna Robinson, nourished in me a love for learning and a respect for
diverse cultures and peoples. You have cheered for me every step of the way. Your fingerprints are
also evident in this work. Thank you. To my brother, Stephen Robinson, thank you for encouraging
me to always make the outcomes of my studies accessible and meaningful to the grassroots. | hope
iLEAP accomplishes that mandate in some small way. And The Reverend Scott Parker, mi querido,
my husband, lover, best friend, and ministry partner—thank you for your steady support and
encouragement, for the conversations that sharpened my thinking as | read and wrote, for adding
your wisdom and experience to this Project Portfolio, and for date nights that give my brain a break!

| am grateful as well to my Project Faculty, Dr. Karen Tremper. Your careful reading of my work and
detailed feedback has strengthened my research, writing, and critical thinking. This Project Portfolio
would not be what it is without you. To my stakeholders—your thoughtful engagement with the
discovery, design, and delivery journey shaped this work to become meaningful and practical. |
have learned so much from you. Thank you! To the members of Cohort 11, Dr. Jason Clark, and my
Peer Group-thank you! Your insights, shared resources, feedback, and encouragement have
contributed to my work. And last, but not least, thank you especially to the Rev. Nicole Richardson
and the Rev. Denise Johnson—our WhatsApp chats kept me going, along with our shared laughter
along the Garden Route and over many a speed mountain. You are sisters of my heart.



“Some journeys are direct, and some are circuitous;
some are heroic, and some are fearful and muddled.
But every journey, honestly undertaken,
stands a chance of taking us toward the place
where our deep gladness meets the world's deep need.”"

-- Parker J. Palmer.

! Parker J. Palmer, "Now | Become Myself,” in Let Your Life Speak: Listening for the Voice of
Vocation. (San Francisco: Jossey-Bass, 2000), Kindle Edition.
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DLGP - Doctor of Leadership in Global Perspectives

FDCD - Forum for Development, Culture, and Dialogue

IDI - Intercultural Development Inventory

iLEAP - Intercultural, Leadership, Entrepreneurship, Advocacy, Peacebuilding
MVP - Most Viable Prototype

NESSL - National Evangelical Synod of Syria and Lebanon

NEST - Near East School of Theology

NGO - Non-Governmental Organization

NPO - Need, Problem, or Opportunity focus for Project Portfolio



Intercultural Competency. The increasing capacity to work effectively with difference.

Social Orphans. Children or under-age teen-agers whose biological parents are not able to care
for them (provide a safe, secure, and nurturing living environment, food, medical care, etc.).

Wasta. The use of personal connections to advance in society. This includes getting into one's
school of choice, getting a job, getting official paperwork finished, skipping customs at the airport
or port, etc. The social position of the person you know translates into the degree of wasta one has.
Because of this, the question of who you are and who you know is always in the backdrop of any
conversation. This social custom works against the concept and practice of individual merit.



This Doctoral Project utilized a blended research and design methodology called Collaborative
Design for Ministry and Nonprofit Contexts. In Collaborative Design, practitioners work with
stakeholder representatives to address a Need, Problem, or Opportunity (NPO) in their context.
Using a combination of bibliographic resources, local knowledge derived from stakeholder
Workshops, and an iterative process of continuous adjustment using ‘just enough’ feedback

information at each juncture of development, practitioners produce an application-oriented Project
that seeks to effect Christ-centered change.
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The opportunity addressed in this research is to create an effective leadership capacity-building
experience equipping young adults (18-24 years old) to practice justice, equity, reconciliation, and
perseverance while positively impacting society in Lebanon and Oregon. iLEAP: An Intercultural
Leadership Pilgrimage for Young Adults, is the result.

My research has revealed that young adults want a learning environment that supports the
cultivation of positive self-identity, meaningful connection with others, and agency. They want to
develop cross-cultural friendships and collaborations and want to be equipped for effectively
working with difference. Additionally, they want to cultivate visioning skills that lead to discerning
and implementing practical, transformational projects which incarnate the gospel values of justice,
equity, reconciliation, and perseverance in their context. Simultaneously, they believe that mental
health challenges may create a barrier to them successfully doing so. Thus, integrating trauma
resiliency skills will also be highlighted.

Since July 2013 | have been serving in the role of Regional Liaison to Iraq, Syria, Lebanon, and the
Gulf States on behalf of the Presbyterian Church (USA). This research and the resulting project were
motivated by what | have learned from the practice of bridging between cultures.

My focus for iLEAP in this project is designing year-one of the three-year pilgrimage with a summary
of what year-two and year-three will hold. Year-one includes twenty-six weekly sessions. It is a
cohort based experiential learning environment. The goal is for participants to become globally
aware citizens with skills in the areas of intercultural competency, leadership, entrepreneurship,
advocacy, and peacebuilding competencies used in service of discerning, designing, and
implementing transformative initiatives in their local contexts. Students 18-25 from Lebanon and
Oregon will participate in a variety of learning activities focused on developing their cultural
competency and leadership shaped by these four values—justice, equity, reconciliation, and
perseverance.

Xii



My doctoral journey began with a prayer, “Lord, how would you have me steward all | have been
privileged to learn and experience through ministry alongside of partners in the Middle East and
the USA?" | felt pulled to explore the intersection and implications of justice, equity, and
reconciliation. Given the many challenges facing local communities, was this an opportunity for
deeper discipleship and transformational praxis around those values and practices?

My NPO engages the opportunity of creating an effective leadership capacity-building experience
equipping young adults (18-24 years old) to practice justice, equity, reconciliation, and
perseverance while positively impacting society in Lebanon and Oregon. My doctoral project gave
birth to iLEAP: An Intercultural Leadership Pilgrimage for Young Adults.

This intercultural leadership pilgrimage is in service of equipping young adults with
the vision and skills to develop and implement practical, transformational projects
which incarnate the gospel values of justice, equity, reconciliation, and
perseverance in their context of Lebanon or Oregon. iLEAP is an acronym for the
core competencies and skills cultivated through the three-year pilgrimage:
intercultural, leadership, entrepreneurship, advocacy, and peacebuilding.... My
focus for iLEAP in my doctoral project is designing year-one of a developmentally
staged three-year pilgrimage with summaries of year-two and year three.?

In this introduction, | will share snapshots of the discover, design, and deliver discernment journey
that resulted in the creation of iLEAP. | will then evaluate my doctoral experience and what | have
learned through the discover, design, and deliver journey. Finally, | will discuss next steps for
developing iLEAP and offer a concluding reflection discussing the personal development impacts
of this doctoral journey.

Ministry Context: Since July 2013, | have had the privilege of serving as the Presbyterian Church
(USA) Regional Liaison between partners in Irag, Syria, and Lebanon and our national offices,
synods, presbyteries, and local congregations in the USA. Based in Beirut, Lebanon, my experience
serving as a relational-interpretive-educational bridge between cultural contexts and the peoples
in those contexts had deeply informed my own discipleship. The differences between how the
values and practices of justice, equity, and reconciliation were understood and implemented
between these contexts intrigued me. | felt pulled to explore these observations and their
discipleship implications more deeply.

Stakeholders: The following snapshots of the Discover journey are drawn from my NPO Charter,
Milestone 1 as found in Appendix A. My stakeholders were all from Lebanon. For the Discovery

2 Elmarie Parker, Milestone 5, Doctoral Project Introduction.



Workshop they included a pastor, seminary professor/K-12 education chair, social worker-
therapist, and a school principal. For the One-on-One Interviews they included two NGO directors
(youth focus), a peacebuilding ministry executive, and a seminary professor (ME context).

Discovery Workshop: \We met in person, with a transcriptionist and translator. Four exercises
guided the conversation: NPO Definition and Audience, Empathy Map, Five Whys, and Putting It
Together. Working in four languages (English, Arabic, French, and Armenian) extended the
conversations, but they were rich in content and energy! None of my stakeholders had ever
participated in this type of structured conversation. They were genuinely surprised that their
insights played such a significant role in framing my research proposal and hoped-for outcomes.

Initial NPO: "It is my hope to create an effective discipleship process that more deeply equips
disciples of Christ to practice reconciliation, justice and equity in ways that positively impact Middle
Eastern society.”
The Discovery Workshop encouraged three key transformations to my starting NPO statement:
1. Ashift in audience from within the church to the wider interfaith and secular community.
2. A shift from a discipleship process to a capacity building process.
3. A narrowed focus to young adults either in the community of Tripoli or Sidon, Lebanon.

Stakeholders’ discussion about the values and practices of reconciliation, equity, and justice
instigated this shift. Seeing these as universal values and practices—not the property of the church—
they emphasized that these values arise out of the very nature of God and God's desire to have
these values practiced in the whole of society. To practice these values is to walk in the way of Jesus
Christ; to encourage the practice of these values is to encourage the development of Christian
discipleship—belonging before believing.

Discovery Insights: Both the Workshop and Interview findings confirmed the value of undertaking
this research focus. The topic is timely and meaningful to the context. The proposed audience has
been underserved by similar programs, thus making this project significant. Helpful cautions were
raised. While the audience is young adults, because of the cultural value of respecting one’s elders,
a sustainable process will need the blessing of key community elders. These elders must be
identified. In addition, an effective process will consider the nuances of wasta,* especially it's
emotional impact on young adults. Simultaneously, an efficient process will not get side-tracked by
this complex reality.

Revised NPO: Create effective capacity-building that equips young adults (16-23 years old) to
practice reconciliation, justice, and equity to positively impact society in Tripoli or Sidon.

3 Figure 3: Opportunity Draft Statement.

4 See glossary.



Adjusting my Research: After the Discovery journey, | needed to make an adjustment to my
research. Two factors contributed to this shift. First, Lebanon’s continuing economic collapse had
created an increasingly unstable country context. Additionally, my own organization was continuing
a strategic visioning process that left unclear the future of my position. | felt nudged to develop my
NPO project to work with young adults from both Lebanon and Oregon. This would allow me
flexibility to adapt to changing contextual factors of both location and role. This shift was affirmed
by Lebanon-based stakeholders and potential Oregon-based stakeholders. My Topic Expertise

Essay engaged this shift.> | included the intercultural dimension in my Design work.

Design Workshop Process and Stakeholders: The following snapshots are drawn from my Design
Workshop Report, Milestone 3 as found in Appendix C. Stakeholders included an Oregon pastor,
a school principal in Lebanon, a young adult recently graduated from Lebanese American
University, a director of an Oregon-based organization working with unaccompanied minors, and
program coordinator of a Lebanon-based organization working on resiliency skills with minors. We
met by Zoom for four hours.

Step One: After introductions and a Workshop orientation, | shared my updated NPO: Create
effective capacity-building that equips young adults (16-23 years old) to positively impact society
in Lebanon and Oregon through practicing justice, equity, and reconciliation.

Step Two: Using an Empathy Map deepened our understanding of the young people who would
benefit from this NPO. Mental health concerns were significant common ground between contexts.
Precipitating events for mental health concerns are unique to each context, but they manifest in
similar ways. My NPO will need to consider mental health issues and the role played by resiliency
skills. Perseverance is the corresponding value to be added to my NPO.

Step Three: An Assets, Resources, and Tools Map identified specific means to activate my NPO. We
explored the options through a Brainwriting game. Participant agency, co-creating, relationship,
and practical outcomes gained the most energy. Stakeholders encouraged me to start with a pilot
project and take next steps from there. They encouraged me to avoid mission creep. Dot voting
narrowed down the options to three potential prototypes.

Outcomes: Three Concept Pitch Ideas emerged.
1. Use PhotoVoice (an initiative using ethical photography to promote positive social change
and intercultural/interreligious understanding).®

> Appendix B—Milestone 2 NPO Topic Expertise Essay

¢ "Home - Ethical Photography for Social Change,” PhotoVoice. accessed January 22, 2023.
https://photovoice.org/.



Create virtual local context field trips (video/other media) to explore where justice, equity,
reconciliation, and/or perseverance is missing.

Dream together—what story would participants like to share about their community’s just,
equitable, reconciled, and/or perseverant future?

One-on-One Interviews: | interviewed a recent graduate from Lebanese University and Near East

School of Theology who works with younger people, the director of a non-profit in Oregon working

with under-resourced teens, and a young alumna from a different non-profit working with young

people who are social orphans. They affirmed the key insights emerging from the Design
Workshop.

Prototypes and Outcomes: Informed by the Design Workshop, | prototyped three potential

components of the capacity-building process:

1.

Effectiveness of the Intercultural Development Inventory (IDI)” as an intercultural
competency development tool to equip young adults in my NPO. | needed to test a tool for
developing the intercultural dimension aspect of my NPO. Key learning: The IDI scored high
on effectiveness. A concern about test anxiety was raised, so this will be important to
mitigate during orientation for taking the IDI.

2. Effectiveness of a photo-journaling exercise for developing working relationships among
participants and effectiveness for engaging participants more deeply in the values
foundational to my NPO. This prototype combined elements of all three concept pitches.
Key learning: This prototype met all benchmarks. To increase its effectiveness, it must be
embedded in a sequence of exercises that allow participants to get to know each other and
each other’s contexts.

3. Assessing mental health issues which might inhibit young adults from participating in my
NPO. Given this concern was raised during the Design Workshop, | needed to further assess
its implications for my NPO. Key learning: Many pressures and stresses exist in the lives of
young adults today with manifold and diverse impacts. | must stay mindful of this reality,
integrate resiliency skills training and self-awareness into the journey, and work with outside
resource people and referral sources as needed.

Background Research:

1. Developing the intercultural competency component of my NPO.

2. Expanding my understanding of the values guiding my NPO.

3. Exploring the role of mental health in my NPO.

4. Understanding the developmental processes included in my MVP.

" Mitchell R. Hammer, The Intercultural Development Inventory (IDI): Resource Guide (Olney,

MD: IDI, LCC, 2021), https://idiinventory.com/.



Most Viable Prototype: Grounded in the values of justice, equity, reconciliation, and perseverance,
| prototyped an outline with example elaborated sections for developing an effective three-year,

developmentally staged, intercultural leadership pilgrimage for young adults (18-24 years old).

Rationale: Prototyping an outline with example elaborated sections gave me the opportunity to
create a comprehensive capacity-building journey and test the proposed journey with stakeholders
for adjustments and revisions.

Scope: | adjusted my project scope to specifically focus on the staged developmental journey of
participants aged 18-24 (university/college level) for the sake of having a manageable project.

Benchmarks and Assessment Process: Benchmarks focused on measuring the potential success
and quality of the developmentally staged three-year iLEAP Intercultural Leadership Pilgrimage for

Young Adults.? | created a fourteen-page summary and expanded outline for year one and a two-
page summary each for year two and year three of my project.’ Six critical performance indicators

were measured through responses to 5-Point Likert Scale questions and open-ended questions
seeking narrative feedback.

Clarity of the pilgrimage purpose, rationale, and programmatic method for each year.
Compelling Sense of Accomplishment and Completion for Each Year of the Program.
Compelling Motivation to Continue to the Next Year of the Program.

Effectiveness in Creating a Community of Belonging and Mutual Learning.
Effectiveness in Facilitating the Internalization of Key Processes and Skills.

oA wbh =

Effectiveness in Equipping End Users in Visioning, Strategizing, and Implementing
Transformative Projects.

Two groups of stakeholders read, evaluated, and shared their feedback with me. The first group,
identified as “Advisors,” included leaders in the stakeholder organizations with whom | am working,
equally divided between the two contexts. The second group was representative of the target
audience for stage one of iLEAP, young adults between the ages of 18-24, equally divided between
the two contexts.

Long-Term Objectives: My aim, as discussed in my Launch Plan,'"is to pilot year-one of iLEAP
starting Fall 2023 with two stakeholder organizations—one in Lebanon and one in Oregon. As |

8 Appendix D. Milestone 4. Design Research Report.
? Doctoral Project - Assessment. Project Portfolio.
0 Appendix E. Project Appendix.

" Project Launch Plan. Project Portfolio.



refine the iLEAP Intercultural Leadership Pilgrimage, | will also develop a non-profit structure to
provide a financial and administrative framework for iLEAP. Additionally, | will work with relevant
stakeholders to develop the high school level of iLEAP. My hope is that iLEAP will grow at both the
high school and university level to become a multi-cohort, multi-community experience, drawing
from public and private educational institutions, church communities (both Presbyterian and
ecumenical), and non-profit/non-governmental organizations (NGOs) working with young adults in
this age range.

As we heard during our orientation, life happens along the way of our studies. That has certainly
been true for me. | started my doctoral work during the worst of the Covid-19 Pandemic. In addition,
my country of residence—Lebanon—has been in an economic freefall the entire three years of this
program and has endured several other trauma-inducing events. Both events have deeply
impacted my work and life, and the work and lives of my partners. All of this has been on top of my
sending organization being in the middle of a seven-year strategic visioning process with no end
in sight that leaves me regularly wondering if my role will continue, and if so, in what way.
Additionally, at the start of my second year of the program, my beloved father entered his last weeks
of life. | had the deep privilege of being with my mom and caring for my dad while he was on
hospice. | still miss him.

| am deeply grateful for the steadying and invigorating learning community the DLGP provided
when all other parts of my life have been chaotic. The Project Portfolio journey gave me the
opportunity to invest in something life-giving and generative that will move me forward into the
next season of my life and ministry. That God does a new thing during times of chaos is an ancient
truth just as relevant today as when first spoken to a people disoriented by exile.' This journey has
given me a different lens for understanding how | can better accompany communities while they
are experiencing chaos; that it is possible to listen, discern, dream, and develop something new
even when the context is broadly discouraging; that perhaps God is even more profoundly active
in and through us during such times, if we have support to attend to the Spirit's work.

The Discover - Design - Deliver journey also taught me the tremendous value of a collaborative,
iterative process, and the critical importance of listening to and valuing input from stakeholders. It
has been a humbling privilege to receive the thoughtful input offered by my stakeholders. Perhaps
one of my most memorable experiences was observing how my first stakeholders dove into the
Discovery Process when they learned that their input was essential to what | was developing. They
gave me the sacred gift of trust. The time and thoughtful feedback that stakeholders gave me in
both the Design and Deliver stages was equally humbling. | hope | have honored these gifts. They
have strengthened this Project Portfolio every step of the way.

2 |saiah 43:19.



It was also fascinating to experience how my NPO and MVP developed over time. | had no idea at
the beginning that | would be creating a comprehensive three-year leadership pilgrimage. My
largest challenge was moving from idea to tangible content. As tangible content began to emerge,
it was so exciting to see how it included conversations, ideas, and insights from so many sources. It
gives me hope for how iLEAP will continue to develop and mature as each cohort offers their
experience and insights to the mix.

One of the issues raised by my stakeholders is how the iLEAP journey will be received by young
adults who already have many other commitments. This is a valid concern. It is part of why | have
established the regular feedback loops for the inaugural cohort. The participants will continue to
shape how iLEAP develops—what is added, eliminated, and adjusted.

The area that requires the most vigilance and continuing research is at the intersection of mental
health and the iLEAP journey. One of the young adults giving feedback on mental health issues said
something along the lines of, “This opportunity is so needed by me and my peers, but be patient
with us, take it slow, so that we can develop the confidence needed to succeed.”’® | must heed this

wisdom.

After graduation, as outlined in my Launch Plan, | will be finishing the conversation outline for year
one of iLEAP, finalizing the agreement with two initial stakeholder organizations for the inaugural
cohort, and establishing the needed funding base. There are many smaller steps that will contribute
to moving these three main areas forward. In addition, | will begin the process of establishing a
non-profit structure for iLEAP.

Perhaps my largest disappointment has been the disinterest my current organization has shown in
my research and in what | am developing through the Project Portfolio Journey. My cohort's
leadership journey with lead mentor Dr. Jason Clark has helped me to hold this disappointment in
some perspective. The counterbalance to this disappointment has been the amazing support and
enthusiasm | have experienced from all my stakeholders in Lebanon and in Oregon. It tells me that
| have discerned something important in this journey and am developing something that meets an
opportunity that has not yet been tapped. That is energizing! | can see God at work in this mix of
disappointment and joy.

| am seeing how iLEAP will strengthen and add value to the work my stakeholder organizations are
already doing with young adults. They are excited about this and so am I. This journey has helped
to strengthen and expand my capacity for holding iLEAP with an open hand so that | can continue

13 Appendix D. Milestone 4. Design Research Report. Appendeces.



to listen for how God's Spirit is shaping and developing it through those who will participate in it—
both as cohort members and as partner organizations.

| end with the dream | have for iLEAP. | dream of how over the years iLEAP will grow at both the
high school and university level to become a multi-cohort, multi-community experience, drawing
from public and private educational institutions, church communities (both Presbyterian and
ecumenical), and non-profit/non-governmental organizations (NGOs) working with young adults in
this age range. | dream of how it will add value to the work already being done with young adults
through these different entities. | dream of how it will offer a leadership internship experience for
young adults that will encourage their character development and equip them with a practically
developed sense of purpose and vocation. | dream of how the iLEAP experience will position them
to live generative lives with the capacity to work effectively and lovingly with people different from
themselves—culturally, religiously, spiritually, politically, etc. | dream of how their discerned projects
will transform their local communities so that justice, equity, reconciliation, and perseverance are
more deeply experienced by their fellow community members. | dream of how iLEAP can be part
of embodying the prayer, “Thy will be done on earth as itis in heaven.”



Doctoral Project



The opportunity addressed in this research is to create an effective leadership capacity-building
experience equipping young adults (18-24 years old) to practice justice, equity, reconciliation, and
perseverance while positively impacting society in Lebanon and Oregon. iLEAP: An Intercultural
Leadership Pilgrimage for Young Adults, is the result. This intercultural leadership pilgrimage is in
service of equipping young adults with the vision and skills to develop and implement practical,
transformational projects which incarnate the gospel values of justice, equity, reconciliation, and
perseverance in their context of Lebanon or Oregon. iLEAP is an acronym for the core
competencies and skills cultivated through the pilgrimage: intercultural competency, leadership,
entrepreneurship, advocacy, and peacebuilding.

My focus for iLEAP in my doctoral project is designing year-one of a developmentally staged three-
year pilgrimage with summaries of year-two and year three. | have done this through creating an
outline which frames a comprehensive, active learning, staged developmental journey over the
course of three years. It incorporates insights from initiation rites that support the cultivation of
positive self-identity, meaningful connection with others, and agency. The metaphors of pilgrimage
and map-making frame the journey.

| will present the pilgrimage in tables. The first set of tables will hold a summary describing the
following for each year:

Purpose

Rationale

Pilgrimage destination

Programmatic method and Zoom classroom culture
Key resources currently identified

Guest speaker topics currently identified

Budget considerations

Cohort size

The second set of tables will outline the specifics of year-one. The first month details each week’s
content, including the focus for the month, weekly objectives, and a conversation outline. The
remaining months are outlined with the key foci and objectives which will be further developed into
a conversation outline as part of my launch plan.

Following the presentation of my project, in my assessment section, | will evaluate my project
against the critical success indicators utilized to determine its success and quality. This includes key
insights | gained from their feedback and what | have done or intend to do based on these insights.
The appendix includes the documentation supporting my doctoral project. This includes the
narrative outline distributed to my advisors and potential end users requesting their feedback,
charts capturing my advisors’ and potential end users’ 5-Point Likert Scale responses, a table
capturing their narrative feedback, and the questionnaires they returned to me.



Presentation of Project

iLEAP Summary by Year

Create a
community of
belonging,
mutual learning,
and
accountability.
The following
will contribute
to this creation:
Getting to know

each other
through
introductions.
Learning to
respect, value,
and interact
with each
other’s insights,
curiosities,
learnings, and
experiences.
Creating
together a
Community
Covenant and
assessing it and
us against it
monthly.

Prepare
participants to
discover,
identify, and/or

Participants will
step more
deeply into their
respective local
communities
through
learning to
"exegete” their
community.
Investigate
where the
values of justice,
equity,
reconciliation,
and/or
perseverance
are already
present and
visible in their
local context.
Identify the
converse of
where these
values are not
present or
visible.
Investigate the
root causes for
why they are
absent.
Develop
research
capacities.
Develop
solution-
oriented
relationships

72
0'0

72
0'0

72
0'0

<

72
0'0

Participants will
develop, test,
and lay the
groundwork for
implementing
their local
intervention.
Further develop
core competency
areas of
leadership and
entrepreneurship

Learn skills in the
areas of:
Gamestorming.'

Project
development
using an iterative
process with
local
stakeholders.
Budget and
funds
development.
Project launch
and
implementation
strategies.

Grant writing and
reporting
processes.

'* Dave Gray, Sunni Brown, and James Macanufo. Gamestorming: A Playbook for Innovators,
Rulebreakers, and Changemakers (Sebastopol, CA: O'Reilly Media, 2010).



develop their
personal and
communal
guiding maps.
Cultivate self-
reflection,
active listening,
and critical
thinking skills.
Participants will
consider how
their journey to
date has been
marked by the
values of
justice, equity,
reconciliation,
and
perseverance.
Introduce the
core
competency
areas of iLEAP:
intercultural
competency,
leadership,
entrepreneurshi
p, advocacy,
and
peacebuilding
skills and
practices.
Explore
intercultural,
leadership, and
entrepreneurshi
p competencies
in further depth.

with community
members, local
informal and
formal
community
leaders, and
leaders of local
organizations
and institutions
of influence.
Focus on core
competency
areas of
advocacy and
peacebuilding.
Begin to identify
the contextual
need, problem,
or opportunity
they are
discerning to
engage.

% Celebrating

successes and
failures as
opportunities to
learn and further
develop, adjust,
or adapt vision
and strategy—all
key to
developing
perseverance.
Participants will
have the
opportunity to
develop
coaching and/or
mentoring
relationships to
support them as
they implement
their projects
post completing
iLEAP.
Participants will
have the
opportunity to
meet various
organizational
leaders from
both contexts
who are
engaged in the
kind of
transformative
work facilitated
through iLEAP.
Participants will
explore potential
partnerships
between these
organizations
and the projects



Developmental
psychology tells
us those in
middle to late
adolescence
(ages 15-21)°
are deeply
invested in
forming and
understanding
their identity
and sense of
self.

Healthy identity
and agency are
best cultivated
in the context of
community and
belonging
where
appropriate
boundaries
exist, safety to
fail and learn
from those
failures is
encouraged,
and a
reasonable
degree of order
and consistency
prevails.

The experience
of pilgrimage

Justice, equity,
reconciliation,
and
perseverance
are attributes of
the Triune God's
being.

They are central
to the life and
ministry of the
incarnate Lord
Jesus Christ and
essential to the
life and practice
of thriving
human
communities.
Research in the
fields of social
cohesion, just
peacemaking,
and human
rights also
supports the
critical role
these values
play in
cultivating
societies where
both humans
and the
environment can
thrive.

10

they are
developing.

Year three is a
year of synthesis,
of bringing all
the elements
togetherin a
practical, applied
manner.
Learning through
doing allows
participants to
internalize key
lessons from
their pilgrimage
and develop
leadership and
life disciplines
that will benefit
them over the
course of their
adult lives."®
Though there will
be a sense of
completion, it
will also be the
beginning of
seeing
transformative
initiatives
implemented in
the local contexts
of each
participant—
initiatives that
will meaningfully

> "What Is Adolescence? - Definition, Stages & Characteristics - Video & Lesson Transcript,”
Study.com, accessed November 27, 2022. https://study.com/academy/lesson/what-is-adolescence-
definition-stages-characteristics.html.

'¢ Richard Rohr, Falling Upward: A Spirituality for the Two Halves of Life, 1st ed. (San Francisco:
Jossey-Bass, 2011), xiii, 4-5.

'8 “Experiential Learning | Center for Teaching & Learning,” Boston University, accessed
November 27, 2022. https://www.bu.edu/ctl/guides/experiential-learning/.



provides both a
sturdy
metaphor for
framing this
journey and a
reality to be
experienced.
Recent research
supports the
focus of iLEAP:
Hilary Silver
notes:
“Including the
younger
generation in
the effort to
improve its own
societies may
prove the most
valuable
development

strategy there
is.”17

A year-end
virtual and in-
person exhibit
(in each
context)
showcasing
their “My
Pilgrimage
Story and
Guiding Maps”
project.

A certificate of
completion will
be awarded.

A year-end
virtual and in-
person exhibit
showcasing their
“Values-
Mapping My
Context”
project.

A certificate of
completion will
be awarded.
Participants
from Oregon
will have the
opportunity to
travel to
Lebanon to
meet their
Lebanese cohort
members in
person and

11

weave justice,
equity,
reconciliation,
and/or
perseverance
more deeply into
the fabric of their
respective
societies.

A year-end
virtual and in-
person exhibit
showcasing "My
Action Map” for
their selected
local
intervention.

A certificate of
completion will
be awarded.
Participants from
Lebanon will
have the
opportunity to
travel to Oregon
(dependent on
tourist visas
being granted)
to meet their
Oregonian

7 Hilary Silver, “Social Exclusion: Comparative Analysis of Europe and Middle East Youth,”
Middle East Youth Initiative Working Paper (Wolfensohn Center for Development and Dubai School of
Government) no. 1 (2007): 39.



experience the
contexts
mapped by their
colleagues.
Lebanon-based
cohort members
will have the
opportunity to
guide their
Oregonian
colleagues
through their
contexts and
share a taste of
Lebanon with
them.

Cohort
participants will
work with a
facilitator to
design the trip.
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cohort members
in person and
experience the
contexts mapped
by their
colleagues.
Oregon-based
cohort members
will have the
opportunity to
guide their
Lebanese
colleagues
through their
contexts and
share a taste of
Oregon with
them.

Cohort
participants will
work with a
facilitator to
design the trip.
Those who have
completed the
three-year
pilgrimage will
have the
opportunity to
apply to serve as
mentors to
participants in
the high school
level of iLEAP.
Those who have
completed the
three-year
pilgrimage will
also have the
opportunity to
be matched with
a coach, mentor,
and/or relevant
organization as
they implement
their projects
post iLEAP.



1. Experiential learning
through activities like:

‘0

»  Writing a case
study or skit.
Presenting this to
the cohort for
engagement.

Reflective

7
0'0

7
0'0

Journaling

7
0'0

Double-entry
Journaling.”

2. Active learning/
Problem-based
learning through
activities like:

‘0

% Crowdsourcing as
iLEAP content is
first engaged.?®

7
0'0

Process of learning
critical thinking
skills.

Selecting and

7
0'0

of chosen map(s).

7
0'0

Using genogram
tool.

7
0'0

Layered maps
assignment.
% Debate.

will cultivate:

sharing significance

Zoom classroom culture

Experiential learning.

Active learning.

Problem-based
learning.
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Experiential learning.
Active learning.

Problem-based learning.

'? Boston University, “Experiential Learning”; “Experiential Learning - Reflection and
Assessment,” Carleton University, accessed January 31, 2023,
https://carleton.ca/experientialeducation/reflection-and-assessment/.

20 "Active Learning Activities,” University of Waterloo Centre for Teaching Excellence, accessed
January 31, 2023. https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-

tips/developing-assignments/assignment-design/active-learning-activities.



Community of
belonging, mutual
learning, and
accountability
through
Community
Covenant
development,
relationship
development, and
learning from any
conflict that
emerges.

In addition,
establishing a
WhatsApp Group
will facilitate day-to-
day interaction
between cohort
members and
between cohort
members and
facilitators.
Participant
leadership of
weekly check-in
and closing
segments.
Creative
engagement with
pilgrimage content
that draws on
participants’ gifts
and interests
(poetry, drawing,
drama, painting,
photography, etc.).
Critical thinking
skills through
outlined process.

14



Intercultural
Development
Inventory (IDI).21
Enneagram.??
Intercultural
Conflict Style
Inventory
(ICS).23
Cousineau, Phil.
2021. The Art of
Pilgrimage: The
Seeker’s Guide
to Making
Travel Sacred.
Third edition.
Coral Gables,
FL: Conari
Press.

Rohr, Richard.
2011. Falling
Upward: A
Spirituality for
the Two Halves
of Life. 1t ed.
San Francisco:
Jossey-Bass.
Walker, Simon.
2007. Leading
out of Who You
Are:
Discovering the
Secret of
Undefended
Leadership.
Carlisle:
Piquant.
Galindo, Israel,
Elaine Boomer,
and Don
Reagan. 2016.
A Family

Abu-Nimer, 1.

Mohammed,
and David W.
Augsburger,
eds. 2010.
Peace-Building
By, Between,
and Beyond
Muslims and
Evangelical
Christians.
Lanham:

Lexington 2.

Books.
Yaconelli, Mark,
and Anne
Lamott. 2022.
Between the
Listening and
the Telling How
Stories Can Save
Us. Minneapolis,

Minnesota: 1517 3.

Media.
Biographies of
peace builders,
for example, of
Desmond Tutu,
Nelson
Mandela,

Benazir Bhutto, 4.

Maria Ressa.
Selected works
of Martin Luther
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Gray, Dave,
Sunni Brown,
and James
Macanufo. 2010.
Gamestorming:
A Playbook for
Innovators,
Rulebreakers,
and
Changemakers.
Sebastopol, CA:
O'Reilly Media.
Case, Steve.
2022. The Rise of
the Rest: How
Entrepreneurs in
Surprising Places
are Building the
New American
Dream. New
York: Avid
Reader Press.
Northouse, Peter
Guy. 2021.
Leadership:
Theory and
Practice. Ninth
Edition.
Thousand Oaks:
SAGE Publishing.
Western, Simon,
and Eric-Jean
Garcia. 2018.
Global

21 Hammer, The Intercultural Development Inventory (IDI): Resource Guide

22 Dirk Cloete, “Integrative Enneagram Solutions - Home Page,” Integrative 9, accessed
December 16, 2022. https://www.integrative9.com/.

2 "Intercultural Conflict Style Inventory,” ICS, accessed December 15, 2022,
https://icsinventory.com/.



10.
11.

Genogram
Workbook: An
Exciting Tool for
Understanding
Your Family and
How It Works!
Decatur, GA:
Educational
Consultants.
McGoldrick,
Monica, Randy
Gerson, and
Sueli S. Petry.
Genograms:
Assessment and
Treatment.
2020. Fourth
edition. New
York: W.W.
Norton &
Company.
Meyer, Erin.
2014, The
Culture Map:
Breaking
through the
Invisible
Boundaries of
Global
Business. New
York:
PublicAffairs.
Guest speakers.
Coaching.

Active listening
skills.

Trauma
resiliency skills.
Intercultural

A

—_

o

King Jr. and
other civil rights
advocates.
Selected movies
and/or
podcasts.

Guest speakers.
Mentoring.
Coaching.

Advocacy.
Peacebuilding.
Core Values of
iLEAP.

N —
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Leadership
Perspectives:
Insights and
Analysis. Los
Angeles,
London, New
Delhi, Singapore,
Washington DC,
Melbourne:
SAGE.

Guest speakers.
Mentoring.
Coaching

Leadership.
Entrepreneurshi

Skill areas of
project

competency development,

skills. etc. as
mentioned
above.

Resource fees. Resource fees. Resource fees.

Subscription fees. Subscription fees. Subscription fees.

Data for internet access. Data for internet access. Data for internet access.




Participant Stipend.

8 team members: 4
from Oregon and 4
from Lebanon.

Participant Stipend.

Travel costs.

8 team members: 4
from Oregon and 4
from Lebanon.
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Participant Stipend.

Travel costs.

8 team members: 4 from
Oregon and 4 from
Lebanon.
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iLEAP September-Laying the Foundation (detailed outline)

Objectives:

1. Begin developing a community of belonging, mutual learning, and accountability through
introductions to one another and an orientation to the iLEAP Pilgrimage.
2. Introduce Reflective Journaling.

I Welcome and Introductions.

A. Introduce self and invite participants to introduce themselves.
i. Names, pronouns, location?
ii. Where are they studying, year of study, what studying and why?
iii. Why are you showing up to this first iLEAP conversation?

iv. What curiosity or question do you come with today?
B. Elmarie’s pilgrimage story and guiding maps...an example and snapshot.
i. Share in brief the story of how | ended up living and working in the

Middle East for 10 years.
C. The questions that propelled me.

i. What is this restlessness in my spirit all about?
ii. What might God have to do with this restlessness?
D. The prayers/statements that provoked me.
i. Lord, is there a particular people or place that you would have me
share your passion for?
ii. Give me ears to hear, eyes to see, and a will to say yes to your call.
iii. Conference speaker (Cody Watson) who paraphrased Jerry Rice's

famous quote: “Today | will do what others won't, so tomorrow | can
do what others can't.” The way | remember Cody's paraphrase:

“Instead of doing what others can or will do, seek to do what others
can't or won't do.” It opened me to listen beyond what | knew at the

time.
E. Question that has propelled this new season of my work.
i. Lord, how would you have me steward what | have learned and
experienced while living and serving in the Middle East?
ii. Journey to study Doctor of Leadership in Global Perspectives and

develop iLEAP.

1. So, what is iLEAP?

A. Intercultural Leadership Pilgrimage.

B. Unpacking key words—a starting point (use zoom breakout rooms to invite
dyads—one from USA/one from Lebanon to discuss what comes to mind
when they hear each word; bring insights/questions/curiosities back to large
group; facilitator interacts with what participants share through using
“Crowdsourcing” exercise - or similar - to affirm, widen, deepen insights).?*

24 University of Waterloo Centre for Teaching Excellence, “Active Learning Activities.”
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i. Intercultural Competency.

ii. Leadership.

iii. Pilgrimage.

iv. Maps.

V. Myth.

In addition to Intercultural Competency and Leadership, also

Entrepreneurship - Advocacy - Peacebuilding.

. Unpacking key words—a starting point (use zoom breakout rooms as

described above).

i. Entrepreneurship.
ii. Advocacy.
iii. Peacebuilding.

Fueled by the values of Justice - Equity - Reconciliation - Perseverance
Unpacking key words...a starting point (use zoom breakout rooms as
described above).

i. Justice.

ii. Equity.

iii. Reconciliation.
iv. Perseverance.

. Pllgr|mage Destinations—two ways to envision relationship among them.

i. Year One—Participating in Photo-Video, Art, and/or Writing Exhibit
Showcasing "My Pilgrimage Story and Guiding Maps.”

ii. Year Two—Participating in Photo-Video and/or Art Exhibit Participant
Showcasing “Values-Mapping My Context.”

iii. Year Three—Participating in Photo-Video, Art, and/or Writing Exhibit
Showcasing "My Action Map.”

iv. Figure 1 relationship—these three destinations overlap forming the
sweet spot of holistic implementation where who you are as a leader
(1) intercepts your discernment of your context and (2) combines
with action (3) that makes transformation possible.

V. Figure 2 relationsh ese three destinations form concentric
ripples of impact that continue to multiply their influence over time.
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vi. Questions or curiosities so far?

1. Initial guiding texts and resources—introduce each of them.
A. Cousineau, Phil. 2021. The Art of Pilgrimage: The Seeker’s Guide to Making
Travel Sacred. Third edition. Coral Gables, FL: Conari Press.
B. Rohr, Richard. 2011. Falling Upward: A Spirituality for the Two Halves of Life.
15t ed. San Francisco: Jossey-Bass.
Walker, Simon. 2007. Leading out of Who You Are: Discovering the Secret of
Undefended Leadership. Carlisle: Piquant.
. Intercultural Development Inventory (IDI). ?°
The Enneagram.?®
Intercultural Conflict Style Inventory (ICS).2”

o

nmo

Iv. For next week:

A. Introduce skill of critical thinking. It includes how one reads a book.?®

B. Read the front matter to all three books (everything up to but NOT including
chapter one) plus back cover and book cover flaps (if you have a hardcover
book). Come prepared to share your hypothesis of what the book is about
based on this information. Come prepared to discuss this question: If you
could speak with the author, what questions, curiosities, disagreements, or
affirmations do you want to discuss based on what you have read so far?

C. Look up all three authors and come prepared to share what you learned
about the authors and how who they are might have influenced the writing
of their respective book.

2 Hammer. The Intercultural Development Inventory (IDI): Resource Guide.
26 Cloete, "Integrative Enneagram Solutions.”
27|CS, “Intercultural Conflict Style Inventory.”

28 Mortimer Jerome Adler and Charles Van Doren, How to Read a Book. Touchstone hardcover
ed. (New York: Simon & Schuster, 2014).
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Reflective Journaling—Participant entries will be part of the content for the
personal mapping they will accomplish in year one of the iLEAP Pilgrimage.
Journal entries will be shared with the facilitator monthly.

i. Discuss what Reflective Journaling is and is not.?’

ii. Write a journal entry on this topic: “Describe your personal experience
with the core values of iLEAP: justice, equity, reconciliation, and
perseverance.” Include the meaning each value has for you, something
new you learned about each value because of today’s conversation, and
how you have personally experienced the presence or absence of each
value. End by responding to this question: What is one curiosity you
have about each value? Be prepared to discuss your curiosities.

Establish WhatsApp Group for Cohort. Discuss in relation to the value of

creating a community of belonging.

F. Community Covenant: Come prepared to share your thoughts on what
commitment(s) you need from yourself and from your fellow participants to
create together a community of belonging that is committed to supportive
mutual learning, encouraging accountability, and courageous action? What
might it look like for us to embody and/or practice the values of justice,
equity, reconciliation, and perseverance amongst ourselves?

V. Closing.

A. Any comments or questions about today or next week’s focus?

B. What did you hear from a fellow participant today that encouraged you to
see something from a different perspective than your own?

C. What feels potentially overwhelming?

D. What feels potentially life-giving?

Objectives:

1. Continue forming a community of belonging, mutual learning, and accountability
through developing a cohort community covenant.

2. Reflect on Reflective Journaling experience.

3. Introduce the skill of critical thinking through the framework used for reading and
discussing assigned book sections.

4. Lay the next layer of foundation for developing personal maps.

I. Welcome to Week Two of the iLEAP Leadership Pilgrimage.
A. Check-in with participants.

29 "Assessment: Reflective Journal,” CETL- Assessment Resource Centre, 2009,
https://ar.cetl.hku.hk/am_rj.htm.



i. Where/when did you notice you had the most energy this past week?

ii. Where/when did you feel the least energy this past week?

ii. What is the most random thought you had this week?

iv. How can this team celebrate with you or be of support or encouragement?

II. Community Covenant.

A. What commitment(s) do you need from yourself to create together a community of

belonging that is committed to supportive mutual learning, encouraging
accountability, and courageous action?

22

B. What commitment(s) do you need from your fellow participants to create together a

community of belonging that is committed to supportive mutual learning,

encouraging accountability, and courageous action?

C. Use Mural Board with Sticky Notes to facilitate conversation—encourage 360-degree

assessment (thinking-feeling-doing-seeing-saying).3°
D. Discuss role of WhatsApp group in Community Covenant.

III. Invite reflection on Reflective Journaling experience.
A. What was helpful about the experience?

B. What was challenging?
C. What curiosities about the values do you want to further explore?

IV. Discuss Book Introductions.

A. Share your hypothesis of what the book is about based on front matter information.
B. Share what you learned about the authors and how who they are might have

influenced the writing of their respective book.

agreements do you want to discuss based on what you have read so far?

C. If you could speak with the author, what questions, curiosities, disagreements, or
D

. Introduce Bloom’s Taxonomy for further developing the skill of critical thinking.®'

Bloom’s Taxonomy

Produce new or original work
e Design, assemble, construct, conjecture, develop, formulate, author, investigate

Justify a stand or decision
eva I u ate appraise, argue, defend, judge, select, support, value, critique, weigh

Draw connections among ideas

differentiate, organize, relate, compare, contrast, distinguish, examine,
a n a Iyze experiment, question, test
Use information in new situations
a I execute, implement, solve, use, demonstrate, interpret, operate,
pp y schedule, sketch

Explain ideas or concepts
u n d e rsta nd classify, describe, discuss, explain, identify, locate, recognize,
report, select, translate

Recall facts and basic concepts

define, duplicate, list, memorize, repeat, state

remember

30 "MURAL,"” accessed February 1, 2023.
https://app.mural.co/t/dlgpdesignworkspace5630/home.

31 "Bloom’s Taxonomy,” Vanderbilt University, accessed January 30, 2023.
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/.
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V. Personal maps-a starting point.

A. What do maps do for us? What types of maps exist? What is the purpose of a map?
What happens if a map is wrong? What makes a map wrong? Invite conversation
around these questions.

i. Map types: topographical, oceanic, political, satellite images of the world at
night, time zone, road map, GPS map, population centers, Covid-19 maps,
genealogy, mapping a storyline, etc.

ii. Share screen—pictures of world maps from different eras; explore
implications of each map. Invite observations.

iii. Example to share—AuthaGraph (most accurate).3?

Example 1:
AuthaGraph Map

4\ AuthaGraph

iv. Example to share—Political Map.3*

32 "AuthaGraph,” accessed January 30, 2023.
http://www.authagraph.com/projects/description/%E3%80%90%E4%BD%9CHES5%93%81%EB%AT%
A3%EBBAARACKE3%80%91%EB%AB%IB%EL%BA%EBO1/?lang=en.

33 "World Map: A Clickable Map of World Countries :-).” Geology.com, accessed January 30,
2023. https://geology.com/world/world-map.shtml.
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Example 2: Political Map

v,

B. Layered maps.

i. Share screen—picture of a layered map. Invite observations of what each
layer reveals separately and together.
Example to share. 3

Example 3: Example of a layered map, in this case showing

data points for a metro area.

C. Discuss how the idea of maps relates to personal
pilgrimage.
i. A way to understand the topography of one's life.
ii. A way to understand the different dimensions that influence and guide one’s
life.
iii. A way to begin getting in touch with what terrain is known and well

explored, what terrain is yet unknown, what part of the unknown is
beckoning to be explored.?®

VI. For next week:
A. Read Cousineau, Chapter 1.
B. Read Rohr, Chapter 1.

3 "Maps in Layers - The Isle of Wight by Maps,” Geomaptric.co.uk, accessed April 23, 2022.
http://www.geomaptric.co.uk/loW_web/layers/index.html.

% Jordan B. Peterson, Maps of Meaning: The Architecture of Belief (New York: Routledge,
1999).
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C. Asyou read, have a conversation with the author. On a separate document, note
any or all the following:

i. Main points the author is making—summarize in your own words.
ii. Questions you have for the author.

iiii. Curiosities that arise.

iv. Connections with other things you have read, heard, seen, or experienced.
V. Disagreements you might have with the author and why.

vi. Points of agreement you might have with the author and why.

vii. One new thing you learned as you read using the above guidelines—either

from the book or the process.
D. Have a picture of a map ready to share. Choose a map that shows the group
something about where you live or call home. Be prepared to share the story of why
you chose this map.

VIIL Closing.
A. Questions or curiosities from our time together?
B. What did you hear from a fellow participant today that encouraged you to see
something from a different perspective than your own?
C. What feels potentially overwhelming?
D. What feels potentially life-giving?

Objectives:

1. Continue forming a community of belonging, mutual learning, and accountability
through check-in and closing ritual.

2. Introduce the skill of active listening.

3. Apply Bloom's Taxonomy and practice critical thinking through discussion of Chapter 1
in both Cousineau and Rohr.

4. Accomplish first personal mapping exercise through participants sharing their map
pictures and stories.

I. Welcome to Week Three of the iLEAP Leadership Pilgrimage.
A. Check-in with participants.

i. What inspired you the most this past week?
ii. What most discouraged you this past week?
iii. What is one random fact you would like to learn about your coworkers?

iv. How can this team celebrate with you or be of support or encouragement?
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Il. Guest: Eric Basye—Introducing the Skill of Active Listening.3¢

lll. Discuss Books by Cousineau and Rohr, Chapter 1.

A.

Rohr.

i. In your own words, what are Rohr's main points in Chapter 1?

iii. How does he describe the first half of life?

iii. What tasks are part of the first half of life?

iv. Why does it matter to understand and take up these tasks?

Cousineau.

i. Share a story of your first memorable journey—what makes it memorable to
you?

ii. In your own words, what are Cousineau’s main points in Chapter 1?

iii. What most caught your imagination as you read his description of the
pilgrim journey (p. 48ff)?

iv. What ingredients contribute to meaningful pilgrimage?

V. “Uncover what you long for and you will discover who you are (p. 48)." Let
this steep in your spirits over the coming weeks and listen for what begins to
emerge.

IV. Share map pictures and stories.

V. For Next Week:

A. Revisit Chapters 1-what else do you notice or notice differently following our
discussion?

B. Reflective Journaling—Participant entries will be part of the content for the personal
mapping they will accomplish in year one of the iLEAP Pilgrimage. Journal entries
will be shared with the facilitator monthly.

i. Write a journal entry on this topic: “What the First Half of Life Means to Me
and Why it Matters.”
ii. Write a journal entry on this topic: “Every Pilgrimage Starts from Somewhere.
My Starting Place is...”
iii. Reflective journal entries due to facilitator by next week’s zoom meeting.
VL. Closing.

A. Questions or curiosities from our time together?

B. What did you hear from a fellow participant today that encouraged you to see
something from a different perspective than your own?

C. What feels potentially overwhelming?

D. What feels potentially life-giving?

3¢ Eric Basye is a member of my DLGP Cohort. His project portfolio is a curriculum that includes
a lesson on the skill area of Active Listening.
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Objectives:

1.

Continue forming a community of belonging, mutual learning, and accountability
through check-in and closing ritual.

Practice active listening in our conversation.

Do a deeper dive into the value of perseverance and its relationship to resilience.
Introduce process for taking the IDI & Enneagram.

Welcome to Week Four of the iLEAP Leadership Pilgrimage.
A. Check-in with participants.
i. When during the day do you feel most on your game or most alert, able to bring
your best self to what you are doing?
ii. When during the day do you feel the least alert, the least able to bring your best
self to what you are doing?
iii. If you could go undercover as anyone else for a day, who would you choose and
why?
iv. How can this team celebrate with you or be of support or encouragement?

Guest: Scott Parker-Trauma Resiliency Skills and Their Relationship to the Value
and Practice of Perseverance.?’

Next steps for taking the IDI & Enneagram.

A. Orientation to each assessment—purpose and what to expect.

B. Connection between these assessments and the personal maps you are developing
for your pilgrimage.

Links to access the assessments will be sent by email.

Please take the assessments before we meet next week.

Plan on at least 30 minutes for each assessment (total of at least 60 minutes).

We will do a group debriefing next week of the IDI. Individual debriefings will
happen in the following weeks.

mmon

For next week:
A. Take the IDI and Enneagram Assessments.

Closing:

A. Wegare at the end of the first month together. What is working well for you so far?
What adjustments do you think should be considered?

B. How is our community covenant serving us so far? Are any adjustments needed?

C. Whatis one discovery or learning so far that energizes or encourages you?

3

’ Scott Parker is certified through the Trauma Resource Center (Claremont, CA) to train others

in biology-based trauma resiliency skills. He is also an ordained pastor in the PC(USA), mission worker
in the Middle East, and is pursuing board certification as a chaplain specializing in spiritual care for
children and adolescents who are survivors of traumagenic events.
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D. Starting next month, each cohort member will begin to take-on some facilitation
responsibilities for our check-in time and closing time.
i. Have a sign-up sheet available through google docs for cohort members to sign-
up.
ii. Share links to resources for potential ideas to use for check-in and closing
times.®®

iLEAP Monthly Foci & Objectives for Year One (October - May)

NOTE: The remainder of iLEAP Year One is outlined by month with the key foci in bold and key
objectives numbered below. The specific weekly conversation outline will be developed as part of
the launch plan.

Foci:

1.

Explore the IDI and Enneagram. Participants explore the implications assessment
outcomes have for their leadership pilgrimage and their contributions to developing an
iLEAP community of belonging, mutual learning, and accountability.

Interview three people to discover their experience with/insights on iLEAP’s core values
(justice, equity, reconciliation, and perseverance). Participants journal their learnings
from these interviews.

Objectives:

1.

2.

Discuss Interview and Journaling process for further exploring iLEAP’s core values.
(Session 1)

Debrief IDI Group Assessment in group zoom gathering with focus on implications for
the group's starting point of working with difference. Discern communal actions that can
further develop skills and capacities for understanding and working with difference.
(Session 1)

Debrief IDI Individual Assessments during one-on-one zoom appointments. Begin work
on an individual development plan that will cultivate additional skills and capacities for
understanding and working with difference. (Session 2—individual appointments)
Debrief Enneagram results during second one-on-one zoom appointments and begin
reflecting on implications these results have for participants’ individual leadership
pilgrimage. (Session 3—individual appointments)

% Angela Robinson, “175 Best Check-In Questions for Meetings in 2022,” Teambuilding.com,

2021, https://teambuilding.com/blog/check-in-questions; Michael Alexis, “Ice Breaker Questions for
Virtual Meetings & Team Building,” Teambuilding.com, 2020, https://teambuilding.com/blog/virtual-
icebreaker-questions; Chris Gribble, “The Daily Examen - Five Key Questions,” Chris Gribble, 2015,
https://www.chrisgribble.com/the-daily-examen-five-key-questions/.
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Debrief Enneagram results in group zoom gathering with focus on how insights gained
can contribute to forming a community of belonging, mutual learning, and
accountability. (Session 4)

Connect these tools and journal entries to metaphor of layered maps and end-of-year
exhibit showcasing their "My Pilgrimage Story and Guiding Maps” project. (Session 5)
Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage
and your contribution to developing an iLEAP community of belonging, mutual
learning, and accountability.

Due at the end of October by each participant: 800-word essay on primary insights and
take-aways from the IDI and Enneagram for their leadership pilgrimage and implications
for what they contribute to developing an iLEAP community of belonging, mutual
learning, and accountability.

Note: For all essays this year, participants may use visual arts, poetry and/or other
creative arts to express their learnings with an attached explanation. If this option is
chosen for any or all the essay assignments, prepare a concept proposal and discuss in
advance with the facilitator for approval before proceeding.

Reflective Journal entries from September and October due for review at the end of
October.

November and December

(Combined Due to Holiday Vacations in Both Months)

Explore and utilize the tools of genogramming and culture mapping.

2. Participants integrate outcomes from utilizing these tools and insights from October
assessments into their leadership pilgrimage and their contributions to developing an
iLEAP community of belonging, mutual learning, and accountability.

Objectives:

1. Introducing the tool of family genogramming. (Session 1-November)*’

2. Introducing the tool of culture mapping. (Session 2—November)*

3. Connect these tools to the metaphor of layered maps. (Integrated into Session 1 & 2)

4. Assignment # 1: Each participant develops their family genogram attending to

leadership pilgrimage insights gained through diagramming family relationships,
values, leadership experiences, and history. (Session 3—November)

Tool for

37 Israel Galindo, Elaine Boomer, and Don Reagan, A Family Genogram Workbook: An Exciting
Understanding Your Family and How It Works! (Decatur, GA: Educational Consultants, 2016)

and Monica McGoldrick, Randy Gerson, and Sueli S. Petry, Genograms: Assessment and Treatment.
Fourth ed. (New York: W.W. Norton & Company, 2020).

0 Erin Meyer, The Culture Map: Breaking through the Invisible Boundaries of Global Business

(New York: PublicAffairs, 2014).
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5. Assignment # 2: Each participant applies culture mapping scales to their family
genogram learning. Note additional leadership pilgrimage insights. (Session 4—
November)

6. Assignment # 3: Each participant prepares and presents the layered maps they have
developed through insights gained from their IDI, Enneagram, family genogram, and
culture mapping experiences (30-minute presentation). Focus is on implications for
their leadership pilgrimage and personal contributions to developing an iLEAP
community of belonging, mutual learning, and accountability. (Sessions 5-6 in
December; Two participants present each session with 10-minutes of engagement by
the cohort members per presentation.)

7. Discuss assignment and journaling connections to metaphor of layered maps and end-
of-year exhibit showcasing their “My Pilgrimage Story and Guiding Maps"” project.
(Sessions 5-6)

8. Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage
and your contribution to developing an iLEAP community of belonging, mutual
learning, and accountability.

9. Journal entries due for review at end of November.

10. No zoom during Thanksgiving Week (USA).

11. No zoom during Winter/Christmas Break (Mid-December through First Week of
January).

Foci:

1. Continue layered maps presentations from remaining participants.

2. Explore the concept of world views, the role played by the cultural pairings of
guilt/innocence, shame/honor, and fear/power in worldviews, and how these collectively
influence relationships, decision-making, ethics, values, and leadership.

3. Participants develop another map layer reflecting on their world view and the role played
by the preceding cultural pairings in their leadership pilgrimage and in their contributions
to developing an iLEAP community of belonging, mutual learning, and accountability.

Objectives:

1. Participants continue with presentations started in December. (Sessions 1-2)
2. Introduce concept of world views. (Session 3)*'

“1"An Overview of the Four Worldviews,” Worldview Journeys, accessed December 15, 2022,
https://worldviewjourneys.com/four-worldviews/ and Barbara J. Fisher, "Exploring Worldviews: A
Framework,” TEACH Journal of Christian Education 6, no. 1 (January 2012),
https://doi.org/10.55254/1835-1492.1029.
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3. Introduce concepts of guilt/innocence, shame/honor, and fear/power cultural pairings
and their role in world views. (Session 4)*2
4. Begin Assignment # 1: World View Map Layer Essay (1,800 words).
a. 400 words reflecting on key take-aways from interacting with their cohort

members’ presentations.
500 words exploring their personal worldview and its key components.
500 words on how the cultural pairings most relate to their world view.

0

d. 400 words on implications all of this has for their leadership pilgrimage and their
contributions to developing an iLEAP community of belonging, mutual learning,
and accountability. (Session 5)

5. Discuss assignment and journaling connections to metaphor of layered maps and end-
of-year exhibit showcasing their “My Pilgrimage Story and Guiding Maps"” project.

6. Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage
and your contribution to developing an iLEAP community of belonging, mutual
learning, and accountability.

7. Journal entries due for review at the end of January.

Focus: Engage with, learn from, and discuss participant learnings from World View Map
Layer Essay.

Objectives:
1. Participants discuss their learnings from their respective World View Map Layer Essay.

a. Each participant comes prepared to share for 15 minutes.

b. Three participants will share for 15 minutes each.

c. Presentations can be accompanied by visuals.

d. Cohort will then interact with what they have heard through asking questions or
sharing insights gained.

e. Essays due to facilitator by the end of Week 4 in February with an added
epilogue of 200 words reflecting on one to three key insights gained from fellow
cohort members and any further questions each would like to explore as they
continue their leadership pilgrimage. (Sessions 1-3)

f.  These cumulative exercises build critical thinking and active listening skills in
addition to developing a layered leadership pilgrimage map.

2. Discuss assignment and journaling connections to metaphor of layered maps and end-
of-year exhibit showcasing their “My Pilgrimage Story and Guiding Maps"” project.

2 Geoffrey Beech, Guilt, Shame, and Fear: Relationality Across Cultures (Pitt Town, NSW,
Australia: Lifeworld Education, 2019) and Geoffrey Beech, “Shame/Honor, Guilt/Innocence,
Fear/Power in Relationship Contexts,” International Bulletin of Mission Research 42, no. 4 (2018).
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Introduce the Intercultural Conflict Style Inventory (ICS).*® Essay Due. (Session 4)
Assignment: Participants take the ICS Inventory before the next zoom session.
Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage
and your contribution to developing an iLEAP community of belonging, mutual
learning, and accountability.

Journal entries due for review at the end of February.

Debrief ICS Inventory results and explore implications for participants' leadership
pilgrimage and their contributions to developing an iLEAP community of belonging,
mutual learning, and accountability.

Facilitate deeper dive into Leadership.

Objectives:

1.

Debrief ICS Inventory results and explore implications for participants' leadership
pilgrimage and their contributions to developing an iLEAP community of belonging,
mutual learning, and accountability. (Session 1)

Assignment: Essay (500 words) reflecting on key learnings from ICS Inventory results
and implications for participant’s leadership pilgrimage and their contributions to
developing an iLEAP community of belonging, mutual learning, and accountability. Due
by Session 2.

Explore the concept and practice of leadership through different lenses.** (Session 2-3)

a. Peter Guy Northouse. Leadership: Theory and Practice. Ninth Edition. (Thousand
Oaks: SAGE Publishing, 2021).

b. Simon Western and Eric-Jean Garcia. Global Leadership Perspectives: Insights
and Analysis. (Los Angeles, London, New Delhi, Singapore, Washington DC,
Melbourne: SAGE, 2018).

c. Simon Walker. Leading out of Who You Are: Discovering the Secret of
Undefended Leadership. (Carlisle: Piquant, 2007).

Assignment # 1: Reading Walker, and reflecting on your layered maps to date, consider
how you would describe your internal leadership development so far using Walker's
paradigm. Write your learnings in an essay (750 words). Due end of March.
Assignment #2: Divide cohort into triads.

a. Each triad is responsible for choosing a leadership approach from Northouse

and leadership context from Western & Garcia.

#|CS, “Intercultural Conflict Style Inventory.”

4 Peter Guy Northouse, Leadership: Theory and Practice, Ninth ed. (Thousand Oaks, CA: SAGE

Publishing, 2021); Simon Western and Eric-Jean Garcia, Global Leadership Perspectives: Insights and
Analysis (Los Angeles: SAGE, 2018); and Simon Walker, Leading out of Who You Are: Discovering the
Secret of Undefended Leadership (Carlisle: Piquant, 2007).
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b. Together, develop a 15-minute skit or case study demonstrating the practices of
the triad’s chosen leadership approach (Northouse) in a manner relevant to the
triad’s chosen context (Western & Garcia).

c. Apply what you have learned so far in your leadership pilgrimage to developing
the skit or case study.

d. Be prepared to share your skit or case study starting the first session in April.
(Session 4)

Discuss assignment and journaling connections to metaphor of layered maps and end-
of-year exhibit showcasing their “My Pilgrimage Story and Guiding Maps"” project.
Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage
and your contribution to developing an iLEAP community of belonging, mutual
learning, and accountability.

Journal entries due for review at the end of March.

Schedule zoom times in March accounting for Ramadan starting March 10 and Western
Holy Week from March 24-31.
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Foci:

1. Triads present their skit or case study.

2. Explore Entrepreneurship through invited guests.
Objectives:

1. Triads present their skit or case study. Cohorts are invited to interact with what they
experience—asking questions, offering observations, sharing new insights. Reflect: What
are you adding to your layered leadership pilgrimage map out of this experience?
(Sessions 1-3)

2. Invite guests from Lebanon (LOST founders) and guests from Oregon (Isaac’s Room
founders) to speak about their experience with Entrepreneurship in the context of
making a transformative impact on their community/society. (Session 4)

3. Discuss assignment and journaling connections to metaphor of layered maps and end-
of-year exhibit showcasing their “My Pilgrimage Story and Guiding Maps” project.

4. Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage
and your contribution to developing an iLEAP community of belonging, mutual
learning, and accountability.

5. Journal entries due for review at the end of April.

6. Schedule zoom times in April accounting for Ramadan ending April 9 and Eastern Holy

Week from April 28-May 5. Also consider Guest's schedules.
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Foci:

1. Prepare for and schedule year-end virtual and in-person exhibits showcasing participants’
"My Pilgrimage Story and Guiding Maps” project—including location for each in-person
exhibit in each member’s context.

2. Participants are free to decide which components of their pilgrimage story to publicly
share.

3. A certificate of completion will also be awarded.

Objectives:

1. Cohort members will have the opportunity to showcase their learnings during year one
of the iLEAP Intercultural Leadership Pilgrimage.

2. Cohort members will experience a sense of completion and accomplishment through
both sharing their "My Pilgrimage Story and Guiding Maps” exhibit and receiving a
certificate of completion.

3. Those in the relationship circles of the cohort members will have the opportunity to
experience the impact of iLEAP on the development of the cohort members and cheer
their accomplishments, resulting in increasing personal confidence among cohort
members.

4. Cohort members will be encouraged to continue their iLEAP Intercultural Leadership
Pilgrimage into year two.

5. The wider community attending the in-person and/or virtual exhibits will have the
opportunity to catch iLEAP’s vision and the budding transformative vision cohort
members have for their respective community contexts.

Assessment

| focused on assessing the potential success and quality of the developmentally staged three-year
iLEAP Intercultural Leadership Pilgrimage for Young Adults | designed. | created a fourteen-page
summary and expanded outline for year one and a two-page summary each for year two and year
three of my project. This is documented in the Appendix. | established six critical performance
indicators measured through responses to 5-Point Likert Scale questions and open-ended
questions seeking narrative feedback.

Clarity of the pilgrimage purpose, rationale, and programmatic method for each year.
Compelling Sense of Accomplishment and Completion for Each Year of the Program.
Compelling Motivation to Continue to the Next Year of the Program.

Effectiveness in Creating a Community of Belonging and Mutual Learning.
Effectiveness in Facilitating the Internalization of Key Processes and Skills.

ok W =

Effectiveness in Equipping End Users in Visioning, Strategizing, and Implementing
Transformative Projects.
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| invited two groups of stakeholders to read, evaluate, and share their feedback with me. The first
group, identified as “Advisors” included 13 leaders in the stakeholder organizations with whom |
am working—church bodies and non-profit/non-governmental organizations from both Lebanon
and Oregon working with young adults, equally divided between the two contexts. The second
group was representative of the target audience for stage one of this program—-11 young adults
between the ages of 18-24 from both Lebanon and Oregon, equally divided between the two
contexts.

| received back four questionnaires from the advisors | contacted (31%) and five questionnaires
from the potential end users | contacted (45%). Two charts summarize the results from the Likert-
scales of the nine received questionnaires. They can be found in the Appendix. The narrative
feedback from the open-ended questions is captured in tables included in the Appendix. The
received questionnaires are documented in the Appendix as well.

Both advisors and likely end-users assessed the potential success and quality of the
developmentally staged three-year iLEAP Intercultural Leadership Pilgrimage for Young Adults at
80% or better agreement on all Likert-scale questions. Their enthusiasm has been very encouraging
to me. Even more encouraging was their specific, thoughtful, and thorough narrative responses.
Their insights, questions, and suggestions have strengthened the project | presented above. Key
insights from their feedback include:

e iLEAP: An Intercultural Leadership Pilgrimage for Young Adults has been enthusiastically
endorsed. Respondents especially liked the opportunity participants will have to use their
particular creative gifts for engaging the materials.

e | needed to make more explicit the engagement with iLEAP’s core values (justice, equity,
reconciliation, perseverance) in the year one pilgrimage. | addressed this in my revisions.
This is shown in my project presentation.

e | needed to clarify and expand my use of the experiential learning programmatic method.
| addressed this in my revisions. | added the nuance of active learning and added
examples of how both methods are utilized. This is shown in my project presentation.

e | needed to show more clearly in the outline where participants will be exploring the core
competencies in the year one pilgrimage. | addressed this in my revisions. This is shown in
my project presentation.

e | neededto communicate the Zoom room culture more clearly and how | will facilitate the
pilgrimage in a way that will be appealing to young adults. As one respondent
commented, didactic engagement is not enough. This comment complements the above-
described need to clarify and expand my use of the experiential learning programmatic
method. | asked the respondent offering this feedback for a follow-up call which they
graciously agreed to have. Their additional feedback is included in the narrative table, and
| have integrated key insights into my revisions. The revisions are shown in my project
presentation.

e | was encouraged to prepare some sample individual and communal maps to share as
examples. This will be part of my launch plan.



37

e | need to consider scaling back the amount of content covered in each week. | grappled
with this piece of feedback. Itis a valid concern. This is something | want to further test as
part of the year-one pilot and will be addressed in my launch plan.

e | need to integrate additional one-on-one check-in time into the pilgrimage. In part | will
address this through establishing a WhatsApp Group as part of developing community
and as a way for me to connect one-on-one with participants in between Zoom group
times. This is shown in my project presentation. In addition, | want to further test this
perceived need as part of the year-one pilot. | will address this further in my launch plan.

e | need to stay attentive to the role of past issues which have contributed to difficulties,
particularly mental/emotional/spiritual health, and how these factors into both individual
and communal mapping exercises and development. One step of addressing this is
emphasizing that participants have agency in determining what they publicly share of their
pilgrimage and layered maps. This is shown in my project presentation. Part of my launch
plan will be securing referral sources for counseling so | can offer that resource to
participants as needed. This will also need financial consideration depending on
participants’ access to insurance coverage or other resources.

e | need to give some additional attention to year three of the pilgrimage, especially
implementation of the projects developed by participants. | have addressed this in part by
including the commitment to help participants get connected with a coach, mentor,
and/or umbrella organization that can accompany them post completion of the iLEAP
pilgrimage as they implement and further develop their discerned projects. This is shown
in my project presentation.

e | will need to develop separate brochures for different stakeholders that | will be
approaching to pilot iLEAP—colleges/universities, secondary schools, churches/mosques,
non-profits/NGOs. This will be part of my launch plan.

e | will also need to develop a brochure and application for potential participants. This will
be part of my launch plan.

| arrive at this point in my project journey encouraged to continue. It is clear from the verbal and
written feedback | have received that iLEAP has the potential of making a unique contribution to
leadership development work with young adults. My respondents have given me an even deeper
appreciation for the complexity young adults are facing in their contexts, and for the need so many
young adults have for an encouraging environment where they can flourish and contribute to
transforming their communities by incarnating justice, equity, reconciliation, and perseverance. |
am humbled and privileged to move ahead via my launch plan to see how God will grow and
multiply the impact of iLEAP over time.
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The opportunity addressed in this research is to create an effective leadership capacity-building
experience equipping young adults (18-24 years old) to practice justice, equity, reconciliation, and
perseverance while positively impacting society in Lebanon and Oregon. iLEAP: An Intercultural
Leadership Pilgrimage for Young Adults, is the result. This intercultural leadership pilgrimage is in
service of equipping young adults with the vision and skills to develop and implement practical,
transformational projects which incarnate the gospel values of justice, equity, reconciliation, and
perseverance in their context of Lebanon or Oregon. iLEAP is an acronym for the core
competencies and skills cultivated through the pilgrimage: intercultural competency, leadership,
entrepreneurship, advocacy, and peacebuilding.

My focus for iLEAP in my doctoral project is designing year-one of a developmentally staged three-
year pilgrimage with summaries of year-two and year three. | have done this through creating an
outline which frames a comprehensive, active learning, staged developmental journey over the
course of three years. It incorporates insights from initiation rites that support the cultivation of
positive self-identity, meaningful connection with others, and agency. The metaphors of pilgrimage
and map-making frame the journey.

The primary intended stakeholder end-users of my Doctoral Project are young adults from both
Lebanon and Oregon (ages 18-24). This age-group focus allowed my Doctoral Project to be more
manageable. After launching the pilot cohort for university level participants, | will develop a
parallel intercultural leadership pilgrimage adapted for high school level participants.

Initial cohorts for university level participants could come from three possible sources. A cohort
could come from the Presbyterian community in both Lebanon (National Evangelical Synod of Syria
and Lebanon—NESSL and National Evangelical Church in Beirut) and Oregon (Presbytery of the
Cascades). Another cohort could come from young adults participating in other stakeholder NGOs
in both Lebanon (Home of Hope; Forum for Development, Culture, and Dialogue; Play for Peace;
Compassion Protestant Society) and Oregon (Isaac’'s Room and Second Home). A third cohort
could come from young adults enrolled at colleges or universities in both Lebanon (Lebanese
American University and the Near East School of Theology) and Oregon (Chemeketa Community
College, Willamette University, George Fox University/Portland Seminary). My launch plan includes
approaching these potential church bodies, organizations, and institutions to explore possible
collaboration for a pilot cohort beginning in fall 2023 with the intention to expand to multiple
cohorts in the future.
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Development Plan
Introduction

The following roadmap is the guide | am using to develop my iLEAP project. It is framed from a
process perspective because | will need to continue to account for many interacting dimensions
and the resulting adaptations needed to implement specific actions.

Development Roadmap (next page)



~N

Draft a response to these two questions (core for making a pitch to
potential partner and funding organizations and to future board
members).

How will the world be different because of iLEAP (1-2 Sentences)?
How will this happen: what is my mission; what is it | will do (Bullet Points)?
Deadline: February 15, 2023; see Appendix F. )

Begin developing iLEAP materials (branding, brochures, executive \
summary, etc.) relevant to different audiences based on Process One.
Potential audiences: universities/colleges, churches/mosques, non-
profits/non-governmental organizations, secondary schools, future board
members, foundations, resource people, etc.
Brochure draft deadline: February 15, 2023; see Appendix F.

Initial executive summary draft deadline: May 31, 2023. )

Establish pilot partners for inaugural iLEAP cohort for Fall 2023
February 2, 2023: In person Meeting with Organization 1, Summary in

Appendix F.
March 9, 2023: Zoom Call with Organization 2.
Process Meet with other potential pilot partners as needed.
Th ree Deadline: Finalize pilot partners no later than May 31, 2023

Continue developing conversation outline for Year One (October -
May) for iLEAP

Include developing sample individual and communal maps to share as
examples in Month 1.

Process Deadline for completion: June 30, 2023.
FOU r Contact potential guest speakers: Start by July 1, 2023.

Begin contacting potential grant funding sources for seed money for
Year One of iLEAP

Develop itemized budget for items noted in Project Presentation by
February 15; see Appendix F.

Start contacting grant funding sources no later than June 1, 2023.

Secure needed funding for Year-One no later than August 31, 2023.
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~

Work with pilot partners to establish application process for potential
iLEAP cohort members.

Collaboratively develop application form with pilot partners. Deadline:
June 30, 2023.

Begin recruiting inaugural iLEAP cohort through agreed upon process
with partner organizations. Start by July 1, 2023. Cohort selection should
be finalized by August 15, 2023.

~

Network with additional resource people needed to support iLEAP
pilgrimage. Start no later than July 1, 2023. Have in place by August
15, 2023.

Mental Health Support in both contexts.
Co-facilitator in both contexts.

J

Begin onboarding process for inaugural cohort.
Develop Orientation materials. Complete by July 31, 2023Send initial
welcome email by August 17, 2023.
Send follow-up email with additional iLEAP starting details by August
24,2023.

Develop Evaluation Materials for iLEAP. Complete by July 31, 2023. \

This will include feedback questionnaires for iLEAP cohort members,
partner organizations, guest speakers, and resource people.

Feedback will be requested at several different intervals in order to adapt
the pilgrimage as we go: end of recruitment phase, end of September, end of
January, end of April, and after Pilgrimage Destination 1 concludes.

Feedback questions will include evaluating pilgrimage pacing, ratio of 1-1
time with facilitator vs. group time, adequacy of mental health support, and
follow-up to criterion measured during the project development phase. )
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Development Process

As noted under Process Nine, | will develop evaluation materials for iLEAP by July 31, 2023. | will

be requesting evaluative feedback from iLEAP cohort members, partner organizations, guest
speakers, and resource people.

Feedback will be requested at several different intervals to adapt the pilgrimage as we go:

% end of the recruitment phase in mid-August (evaluation by partner organizations of the
recruitment process and both their and my role in that process)

% end of September—month one of the pilgrimage (evaluation requested by everyone who
has touched the pilgrimage by that time—cohort members, partner organizations, co-
facilitators, guest speakers, additional resource people)

% end of January (evaluation requested by everyone who has touched the pilgrimage by that
time—cohort members, partner organizations, co-facilitators, guest speakers, additional
resource people)

% end of April (evaluation requested by everyone who has touched the pilgrimage by that
time—cohort members, partner organizations, co-facilitators, guest speakers, additional
resource people)

% after Pilgrimage Destination One concludes by end of May (evaluation requested by
everyone who has touched the pilgrimage by that time—cohort members, partner
organizations, co-facilitators, guest speakers, additional resource people)

This will allow me to make needed improvements and changes as we journey and will prepare me
to be ready for expansion to a second cohort by Fall 2023.
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Feedback questions will cover the following elements, including the six critical performance
indicators discussed in my assessment and the additional criterion suggested by my respondents
as noted in my assessment:

% evaluating pilgrimage pacing

% evaluating ratio of 1-1 time with facilitator vs. group time

% evaluating adequacy of mental health support for cohort members

% evaluating the clarity of purpose, rationale, and programmatic methodology as it is
underway

% evaluating the effectiveness of iLEAP’s core components:

o creating a community of belonging and mutual learning.

o the pilgrimage destination creates a compelling sense of completion and
accomplishment
generating a compelling motivation to continue the iLEAP pilgrimage into year two
internalizing of year one's key processes and skills

o equipping participants with the necessary skills in visioning, strategizing, and
implementing a transformative project in their local context that incarnates justice,
equity, reconciliation, and/or perseverance

| will utilize a similar questionnaire structure to invite this feedback. It will have a combination of 5-
Point Likert Scale questions and open-ended questions to solicit narrative details. Each successive
questionnaire will also include a question about effectiveness of integrating previous feedback
constructively into the iLEAP pilgrimage.



Appendix A—
Milestone 1 The NPO Charter
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PERSONAL RESEARCH MANIFESTO

| will be a curious and active listening-learner who hunts for the “divine treasure hidden the hearts
[and minds] of the people”® joining me on this research journey.

NPO STATEMENT

Create effective capacity-building that equips young adults (16-23 years old) to practice
reconciliation, justice, and equity to positively impact society in Tripoli or Sidon.

NPO SCOPE AND CONSTRAINTS

By the end of this doctorate program, a pilot program will exist to equip young adults who are still
in an academic setting with the skills they need to integrate reconciliation, justice, and equity into
the social reality of their community. Due to Covid19 restrictions, additional in-person evaluation
is still required to assess which community (Tripoli or Sidon) is available to participate in
formulating and implementing this program. Known costs at this time will include transportation
and data/cell phone minute expenditures. The exact scope and costs will be evaluated and
incorporated as research and interviews continue.

NPO CONTEXT

In multi-confessional Lebanon, both Tripoli and Sidon are religiously diverse communities made up
of different Christian and Muslim sects and a growing secularism—especially among young people.
Respectively, they are Lebanon’s second and third largest cities. Sidon is a predominantly Sunni city
with Shi’a and Christian minorities. Tripoli has significant Sunni and Alawi populations with a very
small Christian community of several traditions. Both cities have been neglected since the end of
the Lebanese Civil War in 1990, with Tripoli facing violent tension between its Sunni and Alawi
communities as recently as 2014-2015. Growing poverty and dysfunctional infrastructure challenge
both communities. Significantly, when the October 17, 2019, Lebanese uprisings began, it was
young people in both Tripoli and Sidon who led the way with energetic, creative, and non-violent
protests to communicate that enough is enough. It is time to address the inequities and injustices
that can blossom into violence.

ROOT CAUSES

At the root of injustice and inequity in Lebanon lies wasta, an Arabic word best described in
English as clientelism. It is a relationship established between leaders and those loyal to them; a
system through which all life opportunities (or lack of them) is filtered. It is who one knows that
opens doors—not one’s expertise or experience.

*> Nouwen, Henri, Michael J. Christensen, and Rebecca J. Laird. Discernment: Reading the
Signs of Daily Life (New York: HarperCollins, 2013), p. 103.
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Wasta is complex. Its present manifestations carry the fingerprints of multiple empires from across
the millennia. It incorporates patronage and hospitality, honor and shame, survival and
opportunity. It defines 'us’ versus ‘them.” It fuels rivalries and violence. It also breeds greed and
corruption among the privileged, fueling a rising despair and hopelessness among the
impoverished. It has resulted in dysfunctional governance systems, broken infrastructure,
overwhelming national debt, and sky-rocketing poverty. It is a reality people love to hate. But,
when it comes to the practicalities of changing it, the brick wall of resistance is encountered.

DISCOVERY WORKSHOP STAKEHOLDERS

My stakeholders included a pastor, seminary professor/K-12 education chair, social
worker/therapist working with young adults, and a school principal working with students who
have disabilities.

ONE-ON-ONE INTERVIEWS

l interviewed two NGO directors (youth focus), a peacebuilding ministry executive, and a
seminary professor (ME context).

3-5 KEY BIBLICAL TEXTS

4. Luke 4:14-30/Isaiah 61:1-4; 8-11 (Jesus shares his call as found in Isaiah’s ancient text;
themes of justice run throughout—NIV)

5. Psalm 99:1-5 (God loves justice and has established equity; God has done what is just and
right; God is holy—NIV)

6. lsaiah 58:1-14 (Explore how loosing the chains of injustice, etc. is fulfilling piety—NIV)

7. 2 Corinthians 5:16-21 (God entrusts us with the message of reconciliation; explore what
reconciliation with God has to do with reconciliation with others and with justice/equity—
NRSV)

8. Luke 22:36-40 (The greatest command-to Love God and to love neighbor)

ACADEMIC RESOURCES

Within my field of research, primary voices include Daniel Philpott (PhD), political science-peace
studies professor; Ched Myers (MAT), an activist theologian working on restorative justice-
peacemaking issues; Elaine Enns (DMin), a trainer in the field of restorative justice and
peacemaking; and Qamar Ul-Huda (PhD), Islamic Studies and conflict mediation/resolution
expert.

Areas of research will include:

9. Political theology (Middle East and the creation of just/equitable societies)
10. Christian and Muslim theologies exploring viewpoints on reconciliation, justice, and equity
11. Historical context (in particular Tripoli and Sidon in Lebanon)



12. Cultural context, especially the role of wasta
13. Justice, equity, reconciliation capacity-building models currently in use

WORKING BIBLIOGRAPHY

See Combined Project Portfolio Bibliography
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APPENDIX
DISCOVERY WORKSHOP DESCRIPTION

My stakeholders included a pastor, seminary professor/K-12 education chair, social worker-
therapist working with young adults, and a school principal working with students who have
disabilities. My fifth stakeholder was not able to attend due to a personal medical crisis. We met in
person, with a transcriptionist and translator also present. | used four exercises to facilitate the
discovery conversation: NPO Definition and Audience, Empathy Map, Five Whys, and Putting It
Together. Because we were working in four languages (English, Arabic, French, and Armenian),
the conversations took longer than expected, but were rich in content and energy! None of my
stakeholders had ever participated in this type of structured conversation, and they were
genuinely surprised that their insights would play such a significant role in framing my research
proposal and hoped-for outcomes.

We spent more time on the early exercises, following a more Western emphasis on individual
work as stakeholders took time to write on post-it notes their personal insights to the questions
raised in the first exercise. This was followed by a more Middle Eastern approach of the
stakeholders then sharing their insights and talking back and forth with each other over what was
being shared. Clarifying understanding across languages allowed us to flesh out nuances of
insight. These nuances covered some of the ground intended to be discussed in the later
exercises. Thus, we were able to move more quickly through these later exercises, still
accomplishing the purposes of the Discovery Workshop, while also honoring our time
commitment agreement.

DISCOVERY STATEMENT

Considering interfaith and secular young adults (16-23 years old) still in an educational setting
(audience):

We've discovered an opportunity for creating an effective capacity-building process that will
more deeply equip them to practice reconciliation, justice and equity in ways that positively
impact the society of Tripoli (or Sidon) (NPO).

This opportunity is created because of the corrosive and corrupting impacts of “wasta” in both
politics and the wider society (root cause).

If such a capacity-building process were applied, it would mean the creation of new ways of
thinking, feeling, saying, and doing that emphasize the value of every person and results in a
deeper reconciliation, justice, and equity in society (outcome).
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CRITICAL INSIGHTS FROM DISCOVERY WORKSHOP

The Discovery Workshop encouraged some key transformations to my starting NPO statement.
Most significantly, my stakeholders shifted the audience from within the church to the wider
interfaith and secular community, and the opportunity from a discipleship process to a capacity
building process. At the same time, they narrowed the focus to young adults either in the
community of Tripoli or Sidon (both in Lebanon).

Their discussion about the values and practices of reconciliation, equity, and justice instigated this
shift. Seeing these as universal values and practices—not the property of the church—they also
emphasized that these values arise out of the very nature of God and God's desire to have these
values practiced in the whole of society. To practice these values is to walk in the way of Jesus
Christ; to encourage the practice of these values is to encourage the development of Christian
discipleship—belonging before believing.

ONE-ON-ONE INTERVIEW DISCOVERIES

| conducted four interviews due to the loss of one participant in my Discovery Workshop. Each
interviewee confirmed the value and importance of this research focus. They also affirmed
working with this age group—it is an age-group that falls through the cracks of other similar
capacity building efforts in Lebanon at this time.

They all confirmed the root cause of wasta and offered insights on how to best take into
consideration this complex issue. One interviewee emphasized the importance of listening for the
nuances of how wasta impacts issues of justice, equity, and reconciliation. At the same time,
another interviewee cautioned me to not get caught up in trying to directly address wasta. Energy
is better spent developing in people the capacity for practicing justice, equity, and reconciliation.
By their very presence as salt in society, they will challenge the corrupting aspects of wasta.

SYNTHESIS

Both the Workshop and Interview findings confirmed the value of undertaking this research focus.
The topic is timely and meaningful to the context. The proposed audience has been underserved
by other programs committed to similar values and outcomes, thus making this project
significant.

The stakeholders refined the audience and narrowed the context for this research project. Shifting
the audience from the Christian community to the wider community better accomplishes the
outcome of positively impacting society through practices based in reconciliation, justice, and
equity. From the start the project will be engaged with the interfaith and secular reality of
Lebanese society. By encouraging a focus on either the community of Sidon or Tripoli the project
gains manageable boundaries.

Both raised helpful cautions for the researcher to respect and navigate when developing a
capacity-building process. While the audience is young adults, because of the cultural value of
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respecting one’s elders, a sustainable process will need the blessing of key community elders.
These elders will need to be identified. In addition, an effective process will consider the nuances
of wasta, especially it's emotional impact on young adults. At the same time, an efficient process
will not get side-tracked by this complex reality.

NEXT STEPS

Primary areas to consider for further academic research include:

1.

Gaining a more nuanced understanding of the cultural contexts and worldviews of
future participants, especially wasta and its emotional impact on young adults.

Better understanding the historical context of the Sidon and Tripoli communities—past
conflicts, reconciliation processes, and the evaluation of outcomes from the processes
utilized.

Exploring the theological and sacred writings underlying the values and practices of
reconciliation, justice, and equity—both distinctive and common understandings held
by those in the context of this project.

Developing a foundation in political theology, especially related to both the challenges
and opportunities for creating just/equitable societies in the Middle East.

Additional conversations with other stakeholders will also be needed to finalize a focus
on either Tripoli or Sidon and to identify key elders in the selected community.

DISCOVERY WORKSHOP DOCUMENTATION

See next page.
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Transcript of Discovery Workshop for Charter (note: “..." indicates the video's audio was not clear
and so transcription was not possible; we were all wearing masks, and this sometimes muffled our
words).

Discovery Workshop Transcript
Elmarie Parker
10-17-20

Video 1:

Elmarie: Laxxx, she is going to work with us as an interpreter. So, with that conversation going on
from time to time, depending on the process, and Lixxx will be helping Gxxx follow along as well,
so just several different conversations may be happening.

So, good morning and welcome. | am so excited about what we are going to be doing for the next
few hours together and very grateful for you coming to be part of this conversation together.

| thought we could start by doing some introductions. | know we know each other, many of us, but
not all of us. So, if we could share our names and what part of faith community, we are part of, and
if you can share a little bit about your educational background, so that we know some of the
different fields that are represented in our conversation today. Part of the reason that | have invited
you all specifically to this workshop is so we can get many different perspectives on the opportunity
that we are going to be discussing. And so, please share your field of work so we have an idea of
the different lenses that you each reflect. And then for fun, if you have the choice of either going
back in time to meet your ancestors or forward in time to meet those who will be following you,
which would you choose? These four pieces we'll be sharing for our introduction, and | will begin.

| am Elmarie Parker, | have had the gift and privilege of getting to know you over the past years,
and meeting Laxx this morning. And my background educationally: | have studied two different
master’'s degrees: Master of Divinity and Masters in marriage and family therapy, both of those at
Fuller Theological Seminary, they have two different schools, one in psychology and one in
Theology. And that has influenced how | think and approach things for sure. And my home is within
the Presbyterian Church USA so that is where | am located in terms of faith family. And | would want
to go back in time to my ancestors because there are so many interesting historical things that were
happening in theirtimes, and | would like to understand more of those historical geo-political things
influenced the decisions they made as individuals in their families. So that is my part.

Now Hxxx you can start, and then call whom you would like to start after you.

Hxxx: My name is Hxxx, | am from the Armenian Evangelical Church of Beirut. | was born in Beirut.
| studied at Haigazian University, | did my BA in Education, and | did my Master of Divinity at NEST.
| worked for three years as a Chaplin for the Armenian high schools, then | was appointed to be a
principal to one of our schools; | did not imagine | would do this in my life, but | did that for 11
years! And for the past nine years exactly, | am pastoring the First Armenian Evangelical Church in
Beirut, and | am still doing that. For the past five-six years | was also appointed as the head of
religious tribunal of the Armenian Evangelical Church. | am basically dealing with divorce. | am
married and | have children who are wiser than | am. And then | would like to meet my ancestors;
although | would like to know where my children will be in the future, but nevertheless, for one
thing, my grandfather and before they were Christian nation Evangelicals, and one cousin of my
grandfathers was a freedom fighter, he died protecting his village. So, it was interesting to know
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what was there as Evangelicals and fighters at the same time. So, | would like to meet them.
Especially the days when Armenia was fighting for its freedom.

Elmarie: Thank you.

Ixxx: My name is Jxxx Axxx, and | am Presbyterian here in Lebanon, at Rabieh Church. | studied
Theology here and in the United States. And for the last twenty something years | have been
teaching Theology at NEST, the New Testament. Perhaps | would prefer to go to the future. Perhaps
of the times we live, and the uncertainties about the future; the future is mysterious, perhaps out of
curiosity. So, that is where | would go.

Elmarie: Thank you Jxxx.

Lixxx: (in Arabic) my name is Lixxx Mxxx. | have BA in Psychology and the Master of Divinity at NEST.
| am the Director of Blessed school; this is my seventh year. | have worked before on Muslim-
Christian relationship. Also, | belong to the National Evangelical Church of Beirut. And if | would
choose, | would also choose the future, because | would like to see our decisions what they have
done to this world; how were we different in making a difference. Hopefully! Positive or negative?
How was it received? And what changes happened? So, out of curiosity, how things happened later
in the future.

Elmarie: And Gxxx?

Gxxx: (in Arabic) My name is Gxxx Ixxx, | am Syriac Catholic. | have studied psychotherapy and
psychology. | work here at this school. | would have loved to go back to the past especially that |
worked with Iragis who left their country and are waiting to return, and the same thing happened
to my ancestors when they moved to Lebanon. | felt that there was a lot that had happened with my
family but was never talked about. This touched me personally. | mean, | could imagine how it was
difficult for them to come to another civilization in another country and a language they didn't
speak. My grandparents must have suffered a lot while raising my parents. However, right now, |
would love to go to the future, and be there to see Lebanon getting better.

Elmarie: and Cxxx, would you like to introduce yourself?

Cxxx: Yes, my name is Cxxx Bxxx. | finished my school at Champ Ville, and | moved to a different
type of studying; | studied what is related to stones, jewelry, and diamonds. | used to handle one of
the biggest companies in the Middle East, it is AB, | was their manager, and | was based in Bahrain.
| moved back to Lebanon to make my personal life and to get married. | am new in this domain of
research; | am helping now, and | hope it will work with me. Thank you.

Elmarie: and what type of a faith family you belong to?
Cxxx: | am a Catholic Latin member.

Elmarie: Thank you. Cxxx will be helping us in videotaping and in transcription to capture all the
wisdom you all have shared. And now Laxxx?

Laxxx: my name is Laxxx Hxxx. | am a teacher; | have a Master of Education. My main major was in
teaching English to people of other language, but then | found myself teaching English for children
for the last ten years. | have lived outside Lebanon, so | am used to being with all kinds of people,
from all nationalities and faiths. That is why | am Muslim, but | consider myself a citizen of the world;
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| believe in God, | believe in humanity. | believe in being and doing the right thing, in doing the
good. So, | believe we meet a lot as Muslims and Christians. In my religion we love and respect
Jesus Christ and Virgin Mary. The differences are so minor. | do not have children, but my nephews
we teach them about how we meet and not about how we part. | am like Gxxx; | would have loved
to go to my ancestors because of their peaceful life. | imagine their life to be much more peaceful,
there has always been conflicts around the world, but now evil is everywhere, | really wish to go to
somewhere where we can trust people. But at the same time, | am worried about the future of
Lebanon, and | wonder if we will get out of what is happening, or it would get worse. So, we can
wish more but it won't happen! We are stuck in here!

Elmarie: Thank you. We did not hear from you Cxxx, would you like to meet your ancestors or the
future?

Cxxx: yes, of course, | would like to go to the future.

Elmarie: Very good. Before we get a little bit more into our topic and focus for today, | would like
us to take a few minutes to review some common practices for our time together. We will be
working as a small group, so one of the things that we need to make sure of is that each one of us
has the opportunity to speak in each of the sections that we are going to be discussing. | would just
invite you to stay mindful of your own amount of time talking, and to be able to invite each other
into the conversation. Some of us are a little bit quieter and some of us are wired by God's spirit to
be vocal and that is how ideas come to us, and others need to do some thinking internally before
we speak. So, if we can agree of being considerate of each other on those points. And the other
two pieces that came to my mind was just acknowledging that the conversation here today is held
in confidence, it is not ours to share what other people have discussed today, and even with the
video, that is just for the purpose of being able to get good transcription, once we have it written
down, we will delete the videos. And the other piece is just with our phones, if we could put those
onsilent for the time, we are together, and during the breaks you can check messages and respond
the calls. Are there any other types of awareness that would be helpful for us on how we can be
together in these next few hours?

Lixxx: we need to be aware of the place we are in.

Elmarie: thank you Lixxx

Lixxx: (in Arabic) You are now in the Evangelical school for the blind and special education. We
have here blind people, but they are adults and not children, and they are only a few. Now we have
children with mental disabilities, autism, and Down syndrome.

Now, there have been changes regarding this gathering because the place was affected by the
explosion.

The lunch or the food that is being prepared here is super delicious, the “Fattoush” is made
especially for you to try today. So, if anyone leaves without lunch today, | won't be sad because
there will be more farouche for me to take home. Even the “rice with chicken”, or the hoummos, or
the spicy potato dish, are all prepared in a very special way. For us, hygiene comes before anything
else.

Unfortunately, we do not have any students here today but normally our students are the ones who
serve the food, because they do catering. They have catered in funerals, parties, and meetings and
all those caterings were the work of our students. Their work is super professional and super
delicious because when you enjoy what you are doing, you do it with all your heart - and this is what
our students do. For example, the artwork that you can see on the wall, the blue and pink one, is



55

the work or our students. They went and gathered the pebbles from the beach and made this
design. This is one of the many things they have made. | will show you more later.

If you need to use the restroom, all our restrooms are clean, and we make sure they are well
cleaned. You can also have a tour around the school if you like.

There will be a coffee break later. We will have it when Elmarie thinks is a good time.

Thank You

Elmarie: anything else? Ok! Then we will proceed and if there are things that come up as we move
along, just say. So, here is the schedule that we are looking at for today, and my role is to help us
move along in that schedule. So, | recognize that especially with the topic that we are going to talk
about today, it is a topic that needs many days, so we are not going to able to cover everything, but
I know there will be some significant insights and themes that will emerge in our conversation today.
So, if am moving us along, itis not because | feel: ok we have covered everything here! It is just so
we can get through the breadth of what we are covering today. And | will be sharing at the end
some of the next steps and included in that will be the opportunities for some specific inputs from
the ideas and thoughts that will come from our meeting together today.

So, | shared with you in the email a short summary of what our focus is for today. | just wanted to
share a little bit of the background. This September | started a new course of study. It is a doctorate
in Leadership and looking at that from a global perspective. This is being done through Portland
Seminary in Oregon. And the great thing about the program is that it is online, so | can do it from
here! This is a great gift! One of the reasons that | chose this program is because | have talked with
the administrative people there and the faculty that coordinates this program and shared with them
what | have felt drawn to in term of this topic: reconciliation, justice, and equity. They were really
excited about it. And my larger hope is to be able to have and develop a back-forth conversation
between the Middle Eastern context and the US context, because these concerns of reconciliation,
justice and equity are not limited, as you said Laxxx. | would like to be able to draw in from the
learnings that have happened in different communities in Africa, | think especially South Africa and
Rwanda, and places like Northern Ireland, with issues that have happened there between the
Catholics and Protestants. And | would like to be able to also have input from the Muslim point of
view. So, this is a multi-layered journey, but the purposes of this degree program are to focus on
the Christian discipleship process for the followers of Christ in the Middle East. So, it is the first step
of what | hope to be a longer conversation over multiple years. | am inviting you all to contribute to
this first step of what is a bigger picture. And so together, what we are going to be unpacking and
discovering today is refining this (the opportunity) a little bit more, digging into it. When you see
NPO up here (NPO wall note), it is an abbreviation used by the program to say: Need, problem, or
opportunity. So, each of us as students in this program must focus on either a need we want to
address, a problem we want to address or an opportunity that we want to cultivate. So, for me I am
framing this as an opportunity to cultivate this discipleship process. That is not to say that aren’t
challenges or potential hindrances to this journey, but just to say that the approach that | am taking
is to look at it as an opportunity. So, our emphasis today will be on the O (opportunity) part of this
(NPO). So, we are going to have the chance to dig in deeper into the opportunity itself and explore
what a potential audience may be as a starting point for this discipleship process, because as you
can imagine there may be a variety of audiences. And then we are going to take some time to think
through: if this opportunity will be pursued, what might the impact be on the audience? What
difference would it make, not only in their life, but also on the life of the society? And then we will
be looking at what are the things that cause this to be an opportunity in this context? And then we
will take some time to look at what insights have come throughout the day and where that leads us
in talking about next steps. So, that is the journey through the day.
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We will be following several different exercises to accomplish that. It won't just be a wide-open
conversation; there will be anchor points.

Any questions about what | have just laid out?

Where we will end with the day, we are going to be working at filling out these blanks as we go
along (Discovery Statement wall note), so by the end of the day we have a full, concise statement
of what this day has led us to in terms of primary insights. So, this is up here for us to work on as we
go along. And again, each of the exercises will help us with each part of that.

Do you have questions at this point before we proceed?

Ok, so you will notice that we have these resources on your table: the sticky notes and the stickers,
pens, and we have additional papers if you want to take notes beyond that. So, the first piece that
we are starting with is diving a little more deeply into this opportunity. So, what | would like you to
do is to take the next 15 minutes or so, to start with 10 minutes for your own reflection, and | will
check in with you in around 7 minutes to see where you at, and on your sticky notes you are going
to write one idea of what you see is the key issue in here (Opportunity wall note) and why it is
important. So, there may be more than one key issue, and you put that on a separate note. So, for
every note it is one key issue and why it is important. And these are some things that you can
consider along the way—dynamics that create this opportunity. We are looking today at creating an
effective discipleship process that more deeply equips disciples of Christ to practice reconciliation,
justice and equity in ways that positively impact Middle Eastern society (NPO Starting Statement).
The first step is just thinking about what you think is the key issue in this. After writing each key issue
on a separate sticky note, bring that forward to fill in the notes here (on the flipchart), and then we
will have some next steps after that. Does that all make sense?

Jxxx: yes, it does.
Elmarie: ok! Then go forward. And you can write in English or Arabic.

Video 2:

Elmarie: You might be interested in an issue that relates to the discipleship process, something
you think is important to pay attention to in that. It may be specifically things that are important to
pay attention regarding reconciliation, justice, and equity. It may be an issue related to this issue
that has a positive impact in the ME.

Lixxx: So Elmarie the idea of points we might raise? Ok.
Elmarie: Yes

Lixxx: Ok

Elmarie: And why that particular point is important.
Lixxx: In the Middle East or in general?

Elmarie: In Middle East society, yes.

Video 3:
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Ixxx: | think, Elmarie, what is needed now is if you said something more about your topic in your
letter; it would be interesting to hear about what you have done since writing to, and in which
directions you have been moving, and what kinds of evidence or research have you been thinking
about. So, it would be helpful if you would put us on the board of what you have been doing.

Elmarie: Yes. Well, thank you for that question Jxxx. Since | spoke with you in April, | have been
"Applying” to this program. The program only officially started in September. And what we have
been working on so far in the program is really getting the foundational philosophy of researching
into place. What | really appreciated about this program is the two books that we have read so far.
One is "Being Wrong"” and the other is "Discernment.” What | have appreciated about the book
“Being Wrong” is that it really helps focus in on what some of our tendencies are as human beings
when it comes to how we think about things. And of course, in research it is important to be open
to a whole variety of perspectives, to be able to test your hypotheses, and that is the critical part of
discernment. And so, this discovery workshop is really the first step in the research process; this
whole first year is focused on listening and paying attention to a whole variety of voices outside my
own thinking. And so, you are in on the ground floor, and what we all will contribute today will be
part of shaping and influencing the direction of my research.

Ixxx: | am assuming that we will be coming to your questions from various and different angles
because there is still fogginess about this project.

Elmarie: Yes.

Ixxx: | think, and | hope that by discussing more and more we can ally out views to each other’s
view.

Elmarie: That is exactly the hope for today. So, you all have your notes here on the Flipchart? Ok!
Then what we are going to do next is take a look at what has been written and shared and we are
going to see if there are ideas that group together and where there are distinctions in the ideas.
So, | think | am going to invite each of you to come forward and if you would read what you have
written and then we could begin to hear how we might group ideas together. Those who have
written in Arabic and Armenian, to express your thoughts, go ahead and share it in your heart
language, and | will need help in translation.

Lixxx: (in Arabic) We thought of using the Arabic language in order to target the terminology that
is causing a division among us. Those words that are causing problems or conflicts. What are these
words that we use and might hurt other people’s feelings... that's why we made a point of having
an interpreter so that we are able to use the Arabic language and not only English, especially that
the Arabic language is the language used in the Middle East. We are not only thinking about
Lebanon, but in general as well. That's why we wanted this part to be in Arabic, spoken Arabic.

Now if there is anything to be said in Armenian, related to the topic in hand, you can also tell us
about the main idea, because it must be part of our ideas.

Elmarie: Gxxx let us start with you, would you come and share with us your thoughts?

Gxxx: (in Arabic) | talked about the relationship between the Clergy and seculars within a scope of
frankness. | followed your starting point regarding the NPO. | think these terms are already known
“reconciliation, justice and equity” and in my personal opinion, they are understood by each group
according to what suits them in order to stay in authority, rather than understanding what these
words really mean.
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We need to help them really understand these words in an objective way, because we have a
problem when we transfer them to others. We are always trying to protect our existence. That's why
| said there should be seculars, not any seculars but ones that believe in God and humanity, those
who accept others with their differences. They can be objective when transferring the news without
trying to persuade the other in order to attract him to their side.

Elmarie: So let me make sure that | am understanding you Gxxx; on this one idea you are talking
about the need to really pay attention to both the secular audience and the religious audience so
that there could be common and objective understanding of what these terms mean.

Gxxx: Yes.
Elmarie: Thank you, very helpful. Lixxx, your turn.

Lixxx: (in Arabic) A new concept is in question these days and it's the “religious justice.” Is there a
religious justice while there is a division about the understanding of the word “justice” among
Christianity itself, and not only between Christians and other religions? We have discovered this
during the many conferences that we had with the different NGO's. It was very hard to find a
common understanding of the term “religious justice.” This is the first point especially that our
understanding of this concept is affected by other religions, Islamic religions, the Muslim religion
in particular.

It is a good thing to be discussing the topic of religious justice. Also, to discuss the topic of equity
and how we are living it in the concept of the church, from the top to the bottom of the pyramid;
from a servant in the church, to someone who visits it to pray. Because we always have the feeling
that there is a caste system in the church organization, not only inside one church but also across
the different churches. This drives us back to the differences among the different sects as well. So,
if we want to talk about equity we have to talk about the principle of equity in the heart of the church
itself, since it is one of the concepts that are dividing us, and repelling people from returning to the
church, because they don't feel that they are equal to others when it comes to the service, they
rather feel that some people are better treated than others. We are experiencing this a lot.

Elmarie: So, on one of your papers, you are looking at the issue of equity, within the church
community and part of the challenge is even having a common understanding of that concept
across the Christian faith, along with the concept of justice—how that is understood differently or
the same across different groups.

Lixxx: Yes. Mine is about justice and the other is about equity, and these are two major points that
we are making a difference among the churches, and sometimes within the congregation itself. So,
sometimes you hear that a group has split from a certain church because they feel that were not
treated equally or because they were not fair with them. So, when you look at it, what is the point?
It is actually sometimes not basic points, but other times, it is very basic; it is about what am | doing
in this church? What is my role inside this church?

Elmarie: ok, thank you. Jxxx please come and share.

JIxxx: | guess each of us has a mindset when it comes to addressing topics that we have not thought
about before. So, the phrase you write about opportunity here was my starting point. And the first
question | raised is: what really makes this opportunity an opportunity? And perhaps here, one
needs to discuss the context or larger context that we are hoping to address; its needs, especially
as it relates to reconciliation, justice, and equity. To really define the problems of context; what are
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the issues at stake? Is the problem of reconciliation the deep division that we have among the
Lebanese people, thatis deeply rooted in history, the Christian- Muslim division? Is justice the issue
of social justice and the presence of the problem of corruption and the people for fair distribution
of resources and wealth in the country? And is equity related to the way men and women are treated
in the Lebanese society? So, | think we have to define the context and the real issues and justify why
this is really an opportunity. This is my first point. The second issue is to speak about an effective
discipleship that equips disciples of Christ. So, how do we understand discipleship, and specifically
effective discipleship? Perhaps here use of discipleship can help us define which direction we need
to move, perhaps to view the Biblical understanding of discipleship, and then discuss some
contemporary theories of discipleship. And then discuss how we use the discipleship to meet the
opportunity, in which ways and how it is effective. And the third point that | raised has to do with
process; what does process take? How to divide the various stages of that process? How can you
be sure that you are on the track of a process? And what do you hope to achieve? How do you hope
to achieve? What are the steps here you want to take in order to make this a process?

Elmarie: Very good. Thank you. Now Hxxx.

Hxxx: My first point was about understanding the depth of the differences between faith and
culture, faith and culture backgrounds. The different backgrounds that we have, because most of
the times we have conflicts because of the lack of understanding of where the differences come
from. The roots of the differences. So, both faith and culture because faith is embedded in the
culture. We cannot say Christians and that is it! Christians in Beirut is something, and Christians in
Anjar is something else and in Jordan it is something else. So, culture has a great impact on the
faith, and understanding the background of the history and traditions makes a lot of difference, or
is an issue, a key issue for what | see here.

Gxxx: (in Arabic) May | ask a question? Which do you think has more impact? Culture or faith?

Hxxx To Gxxx: (in Arabic) | think we cannot separate culture from religion, because religion too is
a part of the culture. They grow together, they shape each other.

Gxxx: (in Arabic) If we want to talk about the differences between religions, there are things that
are unchangeable in the religion despite the cultures or even if the practices differ when we live in
different countries and different cultures. There are some fixed religious beliefs that you cannot
escape or change. Maybe your churches are more flexible, as Catholics, Orthodox, or Maronites.
You are better than evangelicals in that respect. Each church can be flexible about how they present
an understanding while a fixed belief in an Evangelical church would be exactly the same in another
Evangelical church.

Hxxx: (in Arabic) But also if we want to go deeper-Jxxx can explain more. Maybe if we go deeper,
we can see that some cultures, or the countries, or traditions can be more rigid with their beliefs

than others. This makes sense.

Lixxx: (in Arabic) Also a part of the culture is included in your religion. It is the different languages
used even while praying.

Elmarie: That is very helpful.

Hxxx: My second point, is to work on or with both leadership and the grassroot. Not only the
seculars, but the grassroots also. People who are living the daily life and trying to figure out how
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they can reconcile with each other. Because we have something to learn from and understand from
the leaders: the differences, the traditions, etc., and at the same time from the people because the
people live sometimes a life where the leaders do not connect with them. And so, we have to hear
and work with both the leadership and people on the ground.

Elmarie: So, it is important in this conversation to be drawing not only from the leadership, but
those of everyday life. It makes sense.

Hxxx: Because sometimes you have examples of people living in reconciliation with different
religions and where leaders cannot have a ground for that. You see that they are already living
there, they are fine together.

Elmarie: While the leaders are clashing. | just want comment before you start your third point, that
was awesome, the interchange (between Gxxx and Hxxx), this is what today is about, so thank you.

Hxxx: After working with and on the leadership and grassroot people, | think one of the issues is
the effective meeting points, platforms, opportunities and or indirect activities, not necessarily
planned or organized. It is where the differences can meet. Sometimes these effective platforms
are embodied through activities that are planned, in a club or a church, or whatever you choose. |
mean a neutral place. | remember seeing once, where was it, in Jordan or somewhere, they painted
all the sanctuaries, Muslim and Christians, in yellow. One color! So that when people look at it, they
say this is a Holy place, no matter what. This is an indirect way of bringing differences together, so
when people look at the yellow building, it is a sacred place, it is a sanctuary, no matter if itis to a
Christian or a Muslim.

Elmarie: Nice! Thank you. These are fantastic ideas that you have each put forward. And | think it
begins to help not only illustrate how complex this opportunity is, but also even now beginning to
put some refinements of what needs to happen. So, | would like to hear from you, as you heard one
another, what stands out to you of what has been shared? Are you hearing any particular themes?

Hxxx: | believe Jxxx's presentations or points he presented is a good starting point. Because itis a
base for those working on this. For those preparing disciples, for those in leadership; to create the
base. Now, both of what he presented and what follows are equally difficult | think, they are not
easy. But | think there is a starting point here.

Lixxx: (in Arabic) Definitely, what Jxxx said is the focal point where things should start. The problem
is to agree on common concepts and common terminology, we can say “these are the points we
are going to work on and share.” These are the basis of division between the churches actually,
even between the different religions not only churches. It is good to agree on one definition if
possible. To add on what you said Hxxx, when | was in Uganda, there were two tribes that invited
us. We went to one of them. They lived under a great big tree. They received us with dancing etc.
The priest that was there told us that he was a common priest for both tribes. What does that mean?

They explained that both tribes were fighting over the years and their conflict started because of a
cow that went from one tribe to the other, so the other tribe killed it. So, the tribes were in big
conflicts and there was blood between them for long years. The worst thing they did was kill each
other’s cattle or kidnap each other's women. In the end, one shepherd from each tribe met together
- they both were Christian groups - and both shepherds were pastors. So, they met with the leaders
and agreed after several meetings, to have one of them to be the shepherd for both tribes and
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joined all people in the same land to live together. So, the land became a common land. But it
wasn't an easy task.

Elmarie: Any additional comments that you would like to add at this time Gxxx?

Gxxx: (in Arabic) We are talking about huge concepts: reconciliation, justice, and equity. We can
read in the books and understand them, but we need to see what is actually inside the brain of each
of us, before we meet and discuss these terms. | imagine we would have massacres again.

| loved the story of churches and mosques in Jordan. | think that the little stories make a big
difference without creating conflicts and with time, the tension becomes less.

| also see something else, always from my psychological point of view, | see an important role for
the individuals when they create their own community. If we work on reinforcing the individual's
self-confidence- because if | feel that | belong to a minority and | feel weak, | would feel the need
to protect myself. When | feel that | have no capacities, | would follow this and that, without thinking
if he is right or wrong. | follow him because he protects me, he speaks for me... so If | work on my
self-confidence, and | start to appreciate myself, | would start to see that | can challenge things and
make a difference in the society. This is what is happening now. Conflicts happen because we don't
want to challenge, and some people don’t want to lose their positions.

Elmarie: Thank you, thank you! Yes, thatis very helpful. One aspect that is important in discipleship
is helping people develop that sense of clarity of who they are. So that they are not just blindly
following a particular leader and holding up that leader's ideology instead of their own
understanding of what they believe in and why.

Jxxx, any thoughts?

JIxxx: Yes, as | listen to my colleagues, | realized that there are some interesting ideas and insights
into how to deal with reconciliation, or justice or equity. And | may have a suggestion for you Elmarie
to really have something similar to the exercise we did, but one on reconciliation, one on justice
and one on equity. Because these terms are so fragmented. What do | mean by reconciliation? Is it
reconciliation with the self? Is it reconciliation within the one church? Is it reconciliation among
various Christian religious groups? Is it reconciliation between the Christians and the Muslims? Is it
reconciliation between the Sunni and Shi‘ite community? Is it reconciliation between the Druze and
Shi'ite community? What do we mean by reconciliation in the Middle East, in Lebanese society? |
am sure what we have is shared by other countries, but they have their own problems, their own
divisions, their own issues. So, what do we mean by this reconciliation thing? Is it familial
reconciliation? Is it tribal reconciliation? When it comes to justice, justice is also a huge umbrella.
What aspects of justice are we focusing on? Is it the justice of the Lebanese courts? Is it the justice
of the values of the Muslim in the Lebanese culture? What type of justice are we talking about?
Social justice for me is very important. So, if | suggest, | would suggest that we have these various
categories, so that to unpack them in their various potentials in our Lebanese society. But |
appreciated the ideas said; they can add into the rich understanding we are doing.

Elmarie: So, what we are experiencing is just how large this topic and focus is. And there are many
different paths. It is not a linear type of journey; there is a lot of moving back and forth. So, believe
it or not we are right on track. What we all have begun to unpack and highlight is very helpful to
where we are going next. And then after this next exercise, we will come back and see if between
this one and the next one there is some clarity that is coming of where the focus needs to lie. The
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questions that have been raised through your presentation Jxxx are very helpful. And with the
insights coming from the other three of you, it helps us begin to flesh out what some of these layers
are.

So, we are going to move to the second part of the exercise. We will shift the focus a little bit and
see what clarity that brings. One of the points that Jxxx was raising is we need to decide, ok, so who
do we begin with? Who is the focus? And so again, using your sticky notes, thinking of the
conversation that we have had up till now, and the statement that still needs to be further defined
but is still there, who do you see being impacted by this opportunity? And on who do you think this
ought to focus? Because we cannot attempt to reach everyone right from the start, this is something
that will build over time. So, who is impacted by this opportunity? As you consider the conversation
we had today. And on whom should this opportunity focus as a starting point?

Video 4:
Elmarie: Let's start with you Jxxx,

Jxxx: | am wondering, sometimes | may misread the question, but who is impacted by this
opportunity? On whom should this opportunity focus?

What | have written is that discipleship of Christ should impact whomever or whoever is in need of
the opportunity. If reconciliation to whom reconciliation is needed mostly? if justice to whoever are
unjustly treated?

So, each area of our concern may have its distinctive audience, target. We can't speak about
targeting a group, there might be different target groups depending on which category we are
going to choose.

Elmarie: So your focus was on the reconciliation, justice, equity, peace, and you were responding?
Jxxx: Right. Because this opportunity focuses on these three pillars, right?

Elmarie: Yes, but as you said there are different ways of understanding it, so let's see what others
say.

Hxxx: | think we need to welcome children because values start being rooted in the life of children
very young, and in that sense we have to also leave impacts, because the home atmosphere, the
vocabulary used, the way children are treated are all related to this (reconciliation, justice and
equity), so, parents disciple children and children are being discipled first and foremost at home,
then at schools.

Who is impacted by this opportunity? Or on whom should this opportunity focus? | quote and quote
the blind: Those who cannot identify the problem in the society—they see it as normal. That is
normal, for example, to treat husbands in a different way from the wife, or the family’s home maid,
or whatever. Or the way children are being treated. So sometimes they are blind to this, they think
this is normal, this is how things should be, so there should be target or to focus of this opportunity.

Elmarie: So, to make sure I'm understanding as you looked at this statement and thought of our
conversation, you were kind of homing in on with whom should the discipleship process begin?

Hxxx: Yes
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Elmarie: That what helps cultivate this understanding what justice, reconciliation and equity is,
starts with children and parents.

JIxxx: And the blind. ©

Elmarie: And to help people that may not have any awareness that reconciliation is needed or
justice.

Hxxx: Either leaders or grassroots.

Gxxx: (in Arabic) | considered that everyone will be affected because they would be in a vicious
circle. The parents are the model, and the children adopt what they see, and this is how it works.
We have something called collective memory. Even if we don't talk about it, it is being passed in
the family and across the generations without talking about it. We can educate the person who will
come and break this circle and this memory that is being passed from one generation to another.
For example, the church ritual: “we are the strongest, we come from the best civilization, and we
won't change that.” When we come to break this circle and memory, change will start. | don’t know
how much | am right about that, but | believe that people in the age of youth start to look for their
identity and start to notice that things need to be changed. They are the audience that we might
reach the most because they will accept to make the change, because they are ready to ask
themselves "why am [ still here? Why am | in this corner? Why don't | want to meet with others who
are different from me?” This is because they have started to meet with others and change
perspectives. That's why | chose the age between 18 and 25 because it's the age where individuals
start to shape their own lives.

Elmarie: So your thinking, Gxxx, is really on how we as human beings could pass things on from
one generation to another almost without thinking about it, and that starting with young people,
they are at an age where they are starting to understand who are they apart from their parents or
family? And so that may be a place to break into that collective memory.

Gxxx: Yes.

Lixxx: (in Arabic) Beside what has been said, and they are all key points, | also thought from a
psychological perspective like Gaby, but | thought of the age 16 because at 16 people start to ask
themselves about what they want from life, where do | want to go, do | want to follow or do | want
to change... at this stage they ask a lot of questions and it's up to us to encourage them to continue
or stop them from thinking. We also need to evaluate what beliefs we want to continue with and
why. It is that age where you want to move forward but you don’t know how.

If we start to work with this age, between 16 and 24/25, where individuals are shaping their
identities, and starting to say, "l exist, | have my own personality,” they will start to ask questions and
we will be supporting this. When he starts to say “l exist” he starts to move to a new world
discovering more concepts, wider ones... and when she goes to university or a wider community
etc., she will be like everyone in her surroundings, looking to understand things depending on their
different needs. But this age, psychologically speaking, is where they are confused and wanting to
discover their “self”, their identify, who they are etc. so when we start to work with this 16 to 24
group it's the age where a young person wants to be committed, to start to establish things, to say
| have a family, | want to start a family, or question the concept of family that is shaping his future.
We work with other ages as well, but for example, when | get a patient who is over 60 years old, the
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work with him is not as effective as when | work with people who are starting their life and seeking
their existence.

We often say it's too late to deliver certain concepts, but it is always good to try so that other people
stop and say "OK.” There are many people who are objecting now because there is awareness with
a generation who does not accept to hold onto the old ideas that the church is imposing. |
remember in our church when | introduced a drum while chanting, and everyone was so shocked
and objecting and one person came to me, he is dead now, he was one of Kfarshima’s sheikhs, and
he came to me with his cane wanting to beat me because “I committed a huge sin.”

| remember when my aunt heard me preach the first time and when she learned that “I” was going
to preach and she is a Baptist, and to her it is “women should remain silent in the church,” she went
to the church - ok, that was a change- she cried, she was touched by the sermon and what she
heard... but when we left the church she said “I loved the sermon, God bless you, but you
committed a big sin by preaching in the church in the presence of men.”

So, we can make a difference by doing some things, but there are things that people cannot let go.

If we want to make a difference, we need to reach the youth and focus, this age is crucial. There is
a part on which we can work, give a big attention to what grows with them. Psychologically
speaking, this is the age where everything is correlated, and this is between 16 and 24.

Elmarie: Thank you Lixxx. You gave those different points | think in a very helpful way and gave a
rational for why focus on this particular age group, 16 to 24 years old, is helpful.

So, as | listen to the conversation part of what stood out to me is: a discipleship process has to begin
with a particular group of people and spread from there, and that the way in which reconciliation,
justice and equity is engaged is going to be particular to a specific group or dimension of society.

What stood out to you about that perspective that the discipleship process needs to begin with a
particular group? As you heard all of your conversation where do you land? What would be the
most helpful starting point?

Hxxx: | think if were talking age group | insist on children again. But | will change the focus to “a
group,” in terms of many people together, which nowadays we are fearing because of the Covid-
19, etc. Indirectly the culture is being shaped for justice, for reconciliation. | mean being together
is so valuable, we haven't seen that until we, | mean nowadays we're losing it, we're missing it; so in
terms of group | will shift to that side, where group means: a number of people together, doing
things together which helps them develop the points, the opportunities.

Elmarie: Almost an inter-generational approach, you think?

Hxxx: That is also very valued as well, because different ages will learn from each other as they
come together. One example to be given when you are driving on a road and there is an old man
driving a car, you learn to be patient knowing that this is an old man although you are a young man,
you want to speed, to drive fast. That is an example that explains how we learn to do justice and to
reconcile, etc.

Elmarie: Thank you. Other thoughts as you listen to one another.
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Ixxx: Just to verify how we differently read the questions. The target group, | read it from
perspective of the 3 values that you wrote, that is the same effected by any discipleship that focus
on those.

My colleagues have read it in terms of whom should we equip to be disciples of Christ, in order to
practice the 3 values or 3 issues? So, see how it came from different angles to the questions and
they discussed aged groups. It seems in their mind, since this is a discipleship of Christ it must begin
somewhere within the church. And | don't know whether this is a condition for discipleship of Christ.
Will discipleship to Christ or of Christ be practiced outside of the doctrines of the Church by non-
Christians even? As long as the focus is on these values you can be the disciple of Christ if these
values really belong to discipleship to Christ. But you dont need to focus on Christ Himself in order
to spread those values. But you are indirectly making disciple of Christ with regards to these values.

Elmarie: Within that, what would you say is the starting group? How would you see that being
initiated? Is it initiated... (interrupted by Jxxx)

Ixxx: It could be a process in schools, as Hxxx was mentioning. It starts with, you know, kids. It
could start with youth. We can start with a group of women in society. You can start with groups of
married people, or maybe older generation who can still teach their younger children, so it could
go with whatever age. What is important is that the commitment of the school has to these values
and to the willingness to share these values with whomever they can live or deal with. But the ideal
| think would be younger generation. | agree with the age that Lixxx was suggesting 16-24, it is a
very good one and | think there are number of activities that have been done in Lebanon that deal
with reconciliation or other than that, or you can read it, but part of reconciliation is not to talk about
it, but rather to live with the other a certain experience over a period of short time, it changes things.

Elmarie: Yea that's right.

Jxxx: Changes things. And | think at the end in the way, stuff like that in Lebanon, you know, by
bringing people from different religious background, different social background and creating a
project for their work together and this is the wonderful way of bringing people together.

Lixxx: (in Arabic) That is what we're doing in Adyan. The part of Adyan for the leader is at the level
of talking and coming up with manuals. But we have something that is called Alwan at Adyan. It's
for the youth who are going to practice what the leaders are discussing and to see the difference
and it's in the school. So we have schools from different cultures coming and practicing the manuals
that we're doing at Adyan. Also that FDCD is doing is with Riad Jarjour; when we were bringing
people from different countries and cultures together to discuss a certain topic especially
reconciliation, for the last 10 years this topic was and still is the focus, and citizenship, etc. Because
in every year it's in different aspect, in different points and it's taking weeks to discuss and to come
up with one letter that would bring some good points. Our idea together, to define something, this
is on the level of talking but also living for a short period of time as Jxxx said. In one of the
international work studies that | did there was an Egyptian Christian protestant girl and a Danish
Muslim veiled woman also. | put them together in one room and in the same evening both of them
knocked on my door. | was the coordinator of that. The Christian thought that it's impossible that
this black woman is staying with me in the same room and she’s Muslim, she figured out, and the
Muslim because at that time there was the tearing of the Quran, was afraid where would she hide
her Quran because this Christian woman wants to tear it, and the whole conference was effected
by this in a very positive way and they actually visited each other, the Egyptian went to Denmark
and the Danish came to Egypt several times and up till now they're together and only because we
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did something called work and talk and they expressed it and it was amazing, and this is how it was
fixed. But this is what Jxxx is saying that sometimes small things that we didn’t think of is actually
triggering what is very big and deep that we have inherited, that we have from our culture, that we
have in our psychological subconscious you know is making this distance between us and the other.

Elmarie: Yea, it still happens within a process that people were invited to be part of, but it is
unpredictable in encounters between people.

So | am hearing a bit of a growing consensus that though there are many different possible starting
points that maybe one fruitful starting point to be working with is youth 16 to 24, 17 to 25 and there
is still an open question about whether that focus will be Christian youth or would it be a better
thing to look at having something that is interfaith from the beginning--acknowledging what you
said Jxxx.

Lixxx: values are values

Elmarie: Yes exactly. And that's not to discount that the other audiences are important, but to have
a starting point.

Hxxx: Yea, it is a circle; you touch the parents, parents touch the children.

JIxxx: I'm fully in agreement with my colleagues on the age group. Definitely this is the most vital
and important group to focus on and it is a history that will last for much longer years than with
working with older ages. However, | still think that this is not enough; there must be kind of a level
of leadership. So, you have to work parallel, and from bottom and from top. If it is not accompanied
by a deep conversation on the leadership level, these initiatives or these discipleships don't survive,
they will have an impact, but mainly on an individual level.

My second point has to do with reconciliation and with the age of the target group; should we
restrict this to a Christian group or to a mixed group interfaith group? And | think one has to talk
about the experience of reconciliation, which is a deep experience of reconciliation. Is it the one
that takes place within the church or really it is the one that takes place on an interfaith level which
is a deeper point that can charge other areas of somebody’s life? | am personally convinced that
the deeper experience on interfaith level can change church conflicts, but not the other way around.
Because that is the deeper one. It's a deeper drift that we're dealing with. Deep division.

Hxxx: | agree

Elmarie: You agree with that? How about you Lixxx and Gxxx in terms of the question of church
only, interfaith?

Hxxx: Yes. | think it is more Christian to start what Jxxx suggested.

Elmarie: With interfaith

Hxxx: | mean if we are talking as Christians, its more Christian, Christ like, to start with this.
Lixxx: | totally agree.

Gxxx: (in Arabic) In my opinion, if we want to add a question: where do we face the most challenge
and with whom? And it's the leaders. We have to see how much they are ready to be flexible or
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accept change. Because, at some point, they want to protect their existence and in order to protect
it, they need to attract everyone to their side, to show them that we are the ones that....

So, are these leaders going to be flexible? | imagine it will be a hard procedure. But, when the
group of youth that wants the change grows more and more, automatically, the leaders will have to
accept the change and be more flexible in order to keep them among their audience.

Elmarie: Yes. That question of where the barriers might come from is really an important piece,
and | think Jxxx began to get at it as he talked about the need for deep engagement on the
leadership level. After our break, we're going to move to talk about some of the cultural-contextual
influences on this. And that maybe can lead us further in depth with this issue.

Ixxx: | think it's very important to speak about the leadership level. But it is nonsense if dialogue
doesn't focus on mechanisms; how to infiltrate this to the local communities that these leaderships
are working with. So just to stay on the intellectual level is not important. In serious dialogue it has
to have mechanisms of how you allow this dialogue to filter into the society.

Elmarie: Agree. Thank you. Great Beginning. Let us take a break.

Video 5:

Elmarie: And to the social cultural factors that are shaping what we have been talking about after
this pointin time. So, again use your sticky notes and dividing a separate factor on each sticky note.
Take 5 minutes of reflection for you to write those out, and then we'll have discussion time. And for
the discussion time we will initially focus just on what the factors are and see if they begin to group.
Then, we will have some more in-depth conversation about that.

Video 6:

Elmarie: Not necessary; it can either be something... (not audible on video)
Jxxx: Positive

Elmarie: What allows for this to be an opportunity within the cultural context?
Video 7:

Lixxx: (In Arabic) The main idea for me is some key points that might help—public awareness, which
can differ depending on the geographical location; living styles; different needs; different
perspectives, when considering these three concepts. For example, for people who live in a rural
environment, the concept of reconciliation is different from those who are living in the city. There is
a difference between a village and a city. The level of culture and awareness is different. When we
say culture, we do not mean education. There is a difference between education and culture.
Culture is much wider. It is the general knowledge and understanding of others. One of the points
that we are still facing now is that “evangelical means Jehovah's witness”. There is a large number
of people who understand that they are not the same, but others still consider that being
Evangelical is the same as being a Jehovah's Witness.

Gxxx: (In Arabic) This is not true, we do not see Evangelicals this way!

Lixxx: (In Arabic) Yes, we have such people. It is one of our main problems. Even we see it at some

doors. We have been linked to them and we still are, in many places. In Armenia, this is how they
think.
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Gxxx: (In Arabic) We reject both (joke), but this doesn’t mean that we link Evangelicals to Jehovah's
witnesses.

Lixxx: (In Arabic) Some people say they are the same thing.

Gxxx: (In Arabic) Do you know how they (Priests) make us fear Evangelicals? Really... they say do
not listen to Evangelicals or Jehovah's witnesses. That Evangelicals don't love Virgin Mary, but they
read. But they have made changes in the Bible and left the track...

Lixxx: (In Arabic) For example, if | want to talk on a wider scale, Christians in Egypt are only
considered Copts and not Christians by some people... this term has included the Christian
community in Egypt for political purposes. So, when we go into these details, “they are all Copts”
as a general title. Therefore, when there is awareness, and more discussions, people will begin to
know for example that “yes, there are evangelicals in Egypt, and they are even more than the
Lebanese evangelicals.”

Elmarie: Yes, so the importance of being able to really understand the location of the particular
person and how that influences them. Looking for both: connecting points and the distinction
points.

Lixxx: Yes, basically it's about knowing the other and accepting the other. And to do it, you need
to know yourself first and accept yourself so that you are able to do itand know the other and accept
the other. And the other is a combination of traditions, family problems, psychological issues,
school’s way of raising their students’ groups or individuals etc. many other things together, but it's,
this is the awareness of...the main point to me is that to be aware of all of these on a certain level.
This is why | gave the example of the village and city. When we talk about reconciliation in the
village, it has to include the head of the tribe, or the head of the village who is the man and who
brings them into a certain setting to fix the problem that would not be delayed maybe for several
years, or that would lead to real clashes, while in the city it is different how you approach it and how
you live it.

Elmarie: Thank you. That makes sense. Jxxx!

Ixxx: The social factors that have shaped this opportunity, | wrote tolerance to diversity. | still think
Lebanon maybe in our urban settings we are still open to diversity, tolerance to diversity in general.
This could be a factor that can help this opportunity socially grow. Now that's if were talking about
reconciliation, for example. When we're speaking for example about justice, what | see here is a
social factor; it's not really a social factor, it's a religious element that could have social indications.
In fact, in Lebanon people claim an allegiance to religion and both religions consist of justice. So,
Muslims and Christians socially, or if you wish, their social identity is open to the idea of justice. So,
under the “social” it can be this religious value, the social element creates a culture or a social
context. And in the cultural factor there is hospitality. Now hospitality is a big thing in the Lebanese
context and Lebanon is well known for its hospitality, our culture here is a culture of hospitality. So,
this hospitality also helps this diversity value, it can be factors can be a shape of this opportunity.

Elmarie: It gives openness to the opportunity.
JIxxx: Creates platforms for exchange of thoughts and ideas.

Elmarie: And with tolerance to diversity, it seems your emphasis is especially in the urban context.
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JIxxx: Yes, because I'm convinced with what Lixxx said you know; the rural context of settings, the
thing is a little bit different.

Elmarie: Yes, too based on...

Jxxx: Right, but now we don't live in a world of distance. Social distance, between rural areas and
other centers are very short. You don’t have that much distance anymore that we used to have
before.

Elmarie: Yes, there is plus and minus.

Gxxx: (in Arabic) | agree with you (Jxxx) and the idea that Lixxx has brought up: to look at the
environment we live in. There is also something, if we want to talk about the church itself, we would
be separating churches according to the different sects. When we say catholic or orthodox, this
means we are talking about 2 different churches. The way they think about Evangelicals...how |
was... how | started and how | would still have been... | remember when | was a child and it was a
big issue for me to like Jehovah's witnesses, there was lots of Jehovah's witnesses in the area where
| lived. They used to visit us and that was when | started to learn what “Evangelical” means. They
used to warn us about both. This is how we were raised until the time came, and we started to
experience things and | had the chance to work with an evangelical person, in the past... | know it
is a very general idea, but | know how it feels from inside and some people might be rejecting the
others until now.

Elmarie: So | take as the theme of what you were sharing, that the value of paying attention to
differences in people is important, and that that happens at many different levels, and certainly how
the child is raised can help to equip them to be in that dynamic of difference and not be threatened
by others.

Ok! Now Hxxx.

Hxxx: | have put it under challenge, but | think there are opportunities as well, basically both are
speaking of the understanding of authority and how authority is received socially and culturally.
That makes the difference because the examples that | have here are about authority. Who is
handling the authority? Do only the older generation leaders have the authority? And what about
the younger generation? So how you perceive this can build either an opportunity or create a
challenge. Atthe same time there is religious authority in terms of what we perceive as coming from
heaven, so it is unchangeable, so if we perceive something to be of God, we say this can never
change. So that might create a challenge more than an opportunity. But to understand that even in
religious issues, although God is an authority but the understanding and the interpretation of the
Word of God and the authority given to the people of God, and to leaders of God, etc. can create
opportunity or a challenge.

Elmarie: So my question for your consideration: as you hear these issues that your colleagues have
raised of social cultural factors that influence this opportunity, either from the perspective of being
a potential catalyst, something that helps create the opportunity, talking about tolerance to diversity
(capacity for this), the place of hospitality culture, or challenges to this: how authority understood
either as awareness or lack of awareness of differences that people have they never pay attention
to the full context of social history, what would you say would be the most important of these factors
for me to research more deeply in order to ground this opportunity in a.. (Interrupted by Lixxx).

Lixxx: This is affected by the previous part, which one you're going to choose so that you continue
to the right track. So, if you're targeting, as you said in the first group, the leaders and the youth,
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you definitely need to discuss authority for example. This is important. And if you have projects, you
will definitely need to go into the cultural differences in the area that you are applying to. So, if
you're going to the south its different than Beirut, than definitely different from the north. Different
needs within the church and outside because some cannot reach their churches some can. Some
have very big number of people, some are not living in the villages anymore so the churches are
empty, so it differs on the target group that you will choose actually.

Elmarie: So, in our conversation here, one of the comments made, | think this is by Jxxx, that maybe
we need to change this (on the NPO wall note) from the wider Middle East society, to look more
specifically at Lebanon. And now, out of this conversation, it is maybe raising the issue that within
Lebanon do we need to focus? Is it maybe looking, as a starting point, again remember this is
something hopefully that will extend over multiple years, do we look at an urban context? Do we
look into the north or south or Bekaa? And even within that. (Interrupted by Lixxx)

Lixxx: they are all important, you just need to pick one. They are all important, and the lesson would
be applied in other places later, but with minor changes. But if you want to do the first study, you
need to choose... like the explosion happened in Beirut, so you cannot study the effect of the
explosion somewhere else. What is the point that you really want to target? And then, upon that
point you can go to what are the issues that need to be focused at to this specific group and area.

Hxxx: | think one opportunity in terms of authority is the shift from the Christian centered authority,
to valued centered authority. So, | think in our context, something that creates a lot of problems is
that. | mean, you do not want to speak about Beirut. The urban setting. We usually are talking the
person, a family, ruling family or a person whose word is worth more than the value. So, conflicts
are created or solved because of the person, not because of the value. So, | think the shift from a
Christian centered authority to a value centered authority, where leaders are able to stress on the
values and not their own opinions, etc. and this is in an urban setting. So, Lebanon, and maybe the
Urban setting in Lebanon, is living this dilemma, this double standard, western in terms of values,
but eastern in terms of tribal or person-centered. One person’s announcement leads to a lot of
conflicts or solve a conflict. How can you bring these two together?

JIxxx: May | say something about this? This is very important point, however, on October 17 we had
the beginning of a major paradigm shift, when it comes to authority, particularly to the tribal or
leader of the tribal authority. We have seen a full... the results that we would like to see, however
the revolution has made a breakthrough and | think it is like a snowball, it will become bigger and
bigger. And there is a paradigm shift in that leaders are not divine anymore. You know, some
people continue to follow them, but that statue, that image has been destroyed. And we are moving
with the younger generation to a different kind of society. What kind of society that it will be? it is
not yet clear. Definitely there was a rebelling against the status quo, and that rebelling is clear in
the positions that the young people in Lebanon are taking.

Elmarie: Yes. And as a non-Lebanese observing them, | saw all generations have been involved in
the protest. And that is really significant from this perspective of shift and change.

JIxxx: It was the youth who did that.

Laxxx: But it was also like a long gone dream of old people. My dad was 89 years old, and it is now
for the first time that his thoughts are being said and expressed.

JIxxx: So, this paradigm shift in authority is important to watch.
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Elmarie: | appreciate the language that you are using in terms of the person centered versus value
centered. Again, speaking as a non-Lebanese and as a culturally American person, it seems that
part of the rub can also be this East-West piece, so by using the word “value- centered” it makes
me wonder if it opens up a door where it is not necessarily Western-centered-values? And yet, still
something that can open a way for reconciliation, justice, and equity.

Hxxx: This can also, knowing the reality, the role of the current people in authority are important
to make this shift. | mean, whether they step down or they hand it to the new generation, whatever.
You have a mass of people who still follow the person, not the value. And even in the protest, we
saw that one group making an announcement, created a lot of damage.

La...: And thatis why they should be addressed, because they do not have the confidence that they
have the values.

Lixxx: Elmarie, we cannot put aside politics. Like when Jxxx was talking, Gxxx was thinking of the
outside influence on the changes that are happening. Not only the Western, also the other Arab
countries. So, things vary depending on the general agenda and the hidden agenda of politics. So,
we cannot put politics aside when we are discussing these points. Because it depends on these
general and hidden agendas on how things will be. And we are hoping that the new generation
will really make a difference and not be blind, and that they will have targets and issues and future
plans.

JIxxx: May | share something from my family?
Elmarie: Yes

Jxxx: | have a niece, my sister's daughter. My sister is extremely political, and she is on one side of
a political spectrum, very dedicated to them. My niece never cared about politics; on 17 October |
was surprised to realize that my niece became very active in the revolution. And she went down on
the roads, of course against her mother’s will. And she was learning about the politics of Lebanon,
she was learning about the bills and about the misfortune of this country, and she was becoming

angry!
Elmarie: And how old is she?

Jxxx: She is 22. She is becoming angry, and she developed this, or she became influenced by this
paradigm shift. And she started caring! And she started rejecting this traditional authority. And, in
fact, it evolved into clashes with her mother, not only about politics, but also about how they are
living together in the same house, and she is becoming rebellious in every way. If that authority is
not reasonable, you know, just because mom said that | cannot do. There must be a reason why |
should do that. That is to illustrate my point.

Elmarie: Thank you for that. So, as you all who are rooted here, your family has been living here,
what do you think makes the best sense of a starting location in Lebanon? Beirut? A particular part
of Beirut? Another geographic place in Lebanon?

Lixxx: Everything is happening in Beirut. Let us change.
JIxxx: It depends on where these values or these practices are sharply manifested.

Elmarie: Where they are currently most needed or where there is a greatest awareness of the need
for them? Or where they are currently practiced?
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Lixxx: To me, as a beginning, where there is the greatest awareness of needing them.

JIxxx: | would go to Tripoli.

Lixxx: Yes. Me too.

Jxxx: Tripoli, not to a church context, but to the city itself.

Lixxx: Yes, but you have to have churches to start this.

Jxxx: It is not clear to me that this group should be a Christian group?

Elmarie: Here (referring to Wall Chart note), we talked about interfaith.

Lixxx: So, you need a mixture.

JIxxx: Then, you have to redefine what you mean about disciples of Christ and something like that.

Lixxx: (in Arabic) In Tripoli it is very interesting, because it varies from one place to another how
people would react to the ideas. Because with Adyan we were doing some projects there, they are
the most amazing projects actually, because it is beyond our expectations, and like in the revolution
now—Tripoli was the best! Beyond expectations, this is why it was the best. It is not because they
were many on the streets, it is because we did not expect to see this from Tripoli. So, things are
happening there in dialogue in a really amazing way actually. Because most of the languages that
are used there, most of it, you hear about the negative ones, for those who kill people, because this
is the act of media, to focus on the negative ones unfortunately, but the positive ones, the ones who
are trying to build and make a difference are many. And it is amazing what you can do with them in
that society. One of the projects we did with the fishermen; the whole lesson was while he was
fishing, and it was amazing! The most amazing lesson about interfaith while he was fishing.

Elmarie: Why did you say Tripoli Jxxx?

Ixxx: Why | said Tripoli? It has been a wounded city. | think there is a big drift between Tripoli
people and the rest of the society. Tripoli has its own problems due to the coming in of the radicals.
Tripoli has different faiths, poverty, and it needs it. And when it comes to justice, the issue of poverty
in Tripoli is beyond imagination.

Elmarie: What do you think Hxxx?

Hxxx: | have not been much in Tripoli. But | agree. | mean, in the sense of different faiths living
together, and between extremism and moderates, and living together, and poverty, and the factor
of the socio-economic situation on the life of people, because people are very poor, they go
anywhere.

Elmarie: Gxxx?

Gxxx: | think Tripoli too.

Elmarie: So, we moved!

Lixxx: (Joking) We move then to a certain street, maybe later certain family.

Elmarie: (laughing) We may have to go to a particular neighborhood later.
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Lixx: It is funny because we have some family names, usually you know their religion from family
name, but there are some that are for different religions. So, you sit there teased, you want to know
their religion. So, you ask them where they are from, then you text someone and ask more questions
to this person, etc. just to know their religion. This is what really happens. We need to know,
subconsciously, because we have inherited this also.

JIxxx: You know Elmarie, Tripoli has several divides; there is the Christian Muslim divide, there is
the Sunni extremist section. There is also the Sunni- Alawite section.

Elmarie: There is also the Palestinian-Lebanese dynamic there.
Lixxx: Yes, this is a totally different world.

JIxxx: They are not in the city itself.

Lixxx: They are at the edges.

JIxxx: But still, definitely, there is the Syrian-Lebanese section too.

Elmarie: And the issues of poverty and how that relates to these topics, | really appreciate you
highlighting that. So, we have narrowed our context. So, coming back to these (the points on the
leaflet), the focus is going to be in Tripoli, what would you say would be most important for me to
dig into, or how would you prioritize? Because | think you have highlighted some core issues. So
maybe you say that this is the most important point to focus on, and then this and then this (EImarie
pointing in the air, not on the flipchart).

Lixxx: | do not see that authority is the major part in Tripoli. It is important, but not the major part.
And | do not see that they have a problem in awareness, it is we who have a problem in awareness
about them. So, | go more to differences.

Elmarie: Other thoughts?

Hxxx: The part that was mentioned about psychologically, if the person is stable and accept
oneself, then will be more open to accept the other, | think with socio-economic situation in Tripoli,
| do not know Tripoli well, | cannot speak of Tripoli, but when we are speaking about the poor,
talking to them to accept themselves, and help them also move on, | think we will help them cope
with others around them.

Ixxx: | have a question for you because you are moving from with the audience so quickly,
narrowing it down. This is my question for you Elmarie.

Elmarie: Well, this is context. We still have audience.

JIxxx: Still, my question is: are you still able to choose an audience that is interfaith or perhaps non-
Christians? Are you still able to maintain a discourse or talk about discipleship and about equity,
disciples of Christ? Are you able to maintain that or you have really gone out of the boarders of
your own topic?

Elmarie: Well you have asked a great question. And it is part of how we are working and continuing
to define what this opportunity is. It was my starting point, but it is not a defining thought. It is a
starting statement that has catalyzed this whole conversation. So, part of what we are discerning
together and discovering is “practicing reconciliation, justice and equity that positively impact”. So,
maybe what is being created is not so much an effective discipleship process but an effective
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something else that equips interfaith young people to practice these values. That may be where we
are going. It seems like as we have been taking that is the direction that we have been moving in.

Ixxx: May | also suggest another context? Perhaps Saida is also an interesting context. Because
Saida, similar to Tripoli, it has Christians, Sunnis, and increasingly becoming inhabited by Shi‘ites in
the city or on the margins of the city, and they are on daily basis coming in the city.

Elmarie: Coming from further South?

JIxxx: Either from further South or from Saida itself. Some Shi'ites started to be relocated in Saida.
And of course, you have more Shi‘ite surrounding areas. So, Saida is becoming a melting point for
diversity. And there was the experience of a radical Islamic Sunni group, Ahmad Al Aseer; and they
have all these experiences. Also moreover, the Christian-Muslim relations have been affected
during the Lebanese civil war. Because of the presence of the Palestinians in the Miye W Miye, and
people had to leave, the Christians had to leave Miye w Miye, but then they came back. So, there is
a reconciliation of some sort. Christians lived among the Sunnis in the city. So, it is another context
that | think is a possible relevancy.

Elmarie: So, approaching our second break time, here you have some thoughts so that when we
come back, we continue to define this.

Ixxx: May | suggest something? Let us have no break.
Lixxx: They are talking about closing the streets.
JIxxx: Really?

Lixxx: They started gathering.

Jxxx: Let us go on without a break.

Video 8:

Elmarie: As you think about the context in Saida, would that (Leaflet on the board) influence your
thoughts on where to focus? How to prioritize various of additional resources?

JIxxx: | think they are still applicable.

(a discussion happens between Laxxx and Jxxx about Tyre and the leadership roles, then Elmarie
asks Laxxx to translate to Gxxx:

Laxxx: We are saying that our leaders are trying to keep us afraid of the other and feeling that they
are different from us, and they are a threat to us. They keep us asking for “our rights” as if our rights
are different from other people’s rights. They want us to fear other sects and religions and they
don't want us to meet. | am saying that this is the awareness that we want and the confidence that
my rights and the other’s rights are the same. When we understand that we will be asking for the
rights of everyone, and they we will all meet at the same point.

Elmarie: So, back to audience:

Gxxx: (in Arabic) If we go to poor neighborhoods, we have to look from a very important angle
which is how people relate so many things to God. They blame God for their weakness, and they
wait from God to do miracles.
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Lixxx: High expectations

Gxxx: (in Arabic) They also got more attached to religious traditions. And believe that God will be
the salvation. | think it is a very important point we need to consider in case we want to work with
poor neighborhoods.

Elmarie: So, the issue of the socio-economic level, this influences how we perceive our own agency
and sense of responsibility. And that we need to pay attention to that. Well, we have talked a little
bit about an audience being more of this interfaith, 12 to 25-year-old group. If we are looking at a
context in Tripoli or Saida, does this focus of an audience still make the most sense as a group to
start with.

Lixxx: To me, yes.

Gxxx: (in Arabic) Now there might be lots of uneducated people. For example, who is 9 years, has
16 years of experience in society. We have to see which group we are going to target. Those who
go to school and get education or those who are in the workforce since the age of 9 or 10 and
holding responsibilities? We should not forget that these people’s main concern is not to be
hungry, and they don’t care much about culture or education. The essential thing to them is not to
go to bed hungry, to afford food... they start to work at a very young age, so they lose many phases
of their lives and they become adults while still children.

Which category are we going to choose? Those who are still getting education? who will continue
their education or those who left education because of their social conditions?

Elmarie: Yes, this is another important issue to raise Gxxx. What do you all think about it? If the
hope is to have some kind of a process that equips an interfaith group or young adults, to more
deeply understand and practice these values, within the socio-economic and educational questions
that Gxxx is raising, where does it make the more sense in your mind to focus?

Hxxx: If you take the context of Tripoli or Saida, | think you have to take into account all the different
educational levels and types of people living there. Otherwise, you would address it to the culture.
So, whether they are uneducated, or educated, if the context is either Tripoli or Saida, otherwise
the context could be the educated.

Gxxx: (in Arabic) | know very little about Saida and Tripoli, but | think poverty in Tripoli is much
more spread that Saida. | don't know...

JIxxx: yes, the topic of poverty is correct.

Gxxx: (in Arabic) If it's up to me, | would choose a group of 16-24 years old who are still getting
education. | think they are the “yeast” that will make the change in the society. They will educate
others later on.

Elmarie: Yes, maybe part of the process that has to be developed is working collaboratively across
socio-economic and educational levels. So, there may be some differences in the starting point, for
young people coming out of different socio-economic and educational places. | am just reflecting
on my American experience that it is very easy in an American context for young people in this age
group to have a commitment to reconciliation, justice, and equity. Then, kind of, look to people
that are at a lower socio-economic level, with a lower educational level, as these are the people we
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are to save and rescue and fix rather than being co-collaborators in a process that brings the value
of reconciliation, justice, and equity. So, | am wondering do you see the same type of potential
problem in the society here?

JIxxx: | think people will be thinking about themselves first. Am | reconciled? Am | fair and just? It is
not about whatever and whom we choose there. | think they have to start with themselves by raising
these questions. This is part of the process Elmarie. They are not the elite of society; rather they are
representatives of this society. And they are on a learning path, just as we are.

Lixxx: | know hundreds of people from the North; | have never seen that they are treating each
other this way, because this is not their main concern. Their main concern is who is better in saying
poetry, so those who are educated or not educated they go into this competition into many sessions
that we are in, in Tripoli and in Bekaa' it is the same. It is part of the tradition there. And | have never
seen that this is how they look at each other among all those | have met and known, religious and
non-religious people. | have never experienced this.

Gxxx: (in Arabic) We look at things differently here, in our society. Our villages are often mixed so
normally the division is between Muslim and Christian, Maronite, or which religion is more
represented in the village, or which has higher positions etc.

Lixxx: The focus is mostly on religion.
Gxxx: (in Arabic) Majorities and minorities... if it is “their” area/region/neighborhood or not...

Elmarie: So that may mean that as the process develops it ends up working with people that come
from a mix of socio-economic and educational places. | am just thinking of my own exposure to
these two cities, and where maybe a starting point may be, and the Synod has schools in both of
these cities, with students from a diversity of religious background in them.

Lixxx: And if you want non-Christian groups, | can also link you to them in both sides, it is easy.

Elmarie: So that may be the, at least a starting point for where to gather people who would be
interested in this and then see where it develops from there. What do you think?

Lixxx: My question for you is how are you going to gather them? Through leaders?
Elmarie: That is a good question. We are back to the issue of authority then.

Lixxx: Yes. You can go to schools and ask them. If these schools have the religious authority above
them, they will have to take permission. If they are related to the government, they will have to take
permission. And then you need to tell them why you are doing this and then have a very good
briefing of the project and where are you doing in it. So, you cannot skip this part. Unless you are
going to knock on the doors and ask do you have a kid between the age of 16 and 24, and can we
talk to him or her? And are they educated or not? This is your other option, which is very difficult.

Elmarie: Yes, so this role of authority, | think it will come up in different ways, and will need to be
explored in light of those particular points.
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Lixxx: They will always come out because they integrate with each other. They melt. They will come
up in different shapes depending on what is happening and the political-social-economic situation.
So, you will have to see them all, but prioritize what you want.

Elmarie: So, that is a problem for another day. But what | am hearing emerge is interfaith is still the
focus. This age group is still the focus. Having maybe, at least, an initial invitation to be with those
that are in the educational setting. Is that resonating? Am | capturing that discernment? So,
interfaith, 16 to 25, and those that are still in an educational system.

JIxxx: Elmarie you are going to face a problem. It is corona because you can visit the city, whichever
city you decide, and then go to the school, but it is impossible now. It is very difficult.

Elmarie: The good news is that this is a three-year project. And this whole first year is just on
listening and learning and reading. So, it gives me some room to be able to deal with this Covid-
19. The actual development of the project will begin in year two and three.

Ixxx: May | ask you a question? Will you do this exercise with another group?
Elmarie: | noted that down. | am going to talk to my faculty advisor about that.

Jxxx: Just to see, getting another group of Lebanese, about what do they think about what we
have talked about. And perhaps you will get the feeling of how they would react about what we
have discussed.

Elmarie: One of the next steps, after both Laxxx and Cxxx have the chance to do their translation
and transcription, is that | am going to put together a summary of what this conversation has been
and send that to you for your feedback if you want to add on anything. And then, | am going to
interview three or four individuals from the context here, to also get their feedback on where would
the agree? What do they think is been overlooked? And other suggestions. So, that is the two-step
process you all are part of. And | will talk to my faculty advisor about doing a similar process with
another small group. And we will continue to be in this conversation together, to the degree you
want to be involved. This is not the last time you will hear from me.

JIxxx: | hope you finish it in one year.

Elmarie: What doctoral program are you aware of that finishes in one year? ©

So, | think we are getting some clarity on audience, and on context; given audience and context,
how would you change this language? (The opportunity leaflet).

Lixxx: Because, as we said before, the values are Christian and non-Christian values, so, it does not
hurt if we put “Christian”, because it is out of love, because it is one of our basic rules. God's love!

So, | would not change actually. Because this is what we need to spread.

Elmarie: | am wondering more about would you recommend “creating an effective...” Is there a
different word than discipleship that we can use if we are working in an interfaith context?

Lixxx: Missionaries. People with missions.

Elmarie: So, an effective capacity building process that more deeply equips... and here is where
we put our audience.
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Lixxx: Yes. 16 to 23.

Elmarie: So, equips this audience, 16 to 23 years old, interfaith, in an educational setting, to
practice the values of reconciliation, justice and equity in ways that positively impact Tripoli/Saida
society.

So, try that on, how does that feel?

Hxxx: what did you put for discipleship?
JIxxx: Capacity building.

Elmarie: So, young interfaith adult, 16 to 23, in an educational setting, will replace (on the leaflet:
disciples of Christ). Thoughts?

Gxxx: (in Arabic) If we want to follow what Hxxx has said, that Jesus is the leader... you have
mentioned that at a certain point that Jesus should be the leader... so when we are teaching others,
we should have him as our leader, to show how he represented the three concepts.

Lixxx: This is how we started
Gxxx: (in Arabic) If we are only going to target the Christian society, we can keep it “Jesus Christ".

Hxxx: But again, | think when we speak about interfaith, and we are talking about reconciliation,
justice, and equity, at some point, Jxxx’s initial concern comes back: how do we define these?
Because, again, once we start defining, people will start noticing ok! This smells like Christian. This
smells like Muslim, etc. or this smells like West, and why? So, the initial definitions become
important, even if you say interfaith.

Elmarie: Exactly. | totally agree.

Hxxx: Because you have your history in the West, certain concepts of reconciliation, justice, and
equity. So, are we learning from them? Are we teaching them? All these questions.

Elmarie: It does raise all these questions! And my hope is that there will be some back-and-forth
conversation. But your comment makes me come back to this (leaflet what socio-economic...) issue
of even how these three values are understood are going to have differences to them. So, maybe
that it is part of the capacity building process.

JIxxx: Because you may find a group of a particular educational setting, to approach reconciliation,
justice, and equity, from a Christian point of view, or from a Muslim point of view, or simply there
are people who might not be interested in approaching it from any of these angels. They think
these are wonderful values for human living. They are in the human rights’ documents, in the UN or
whatever. We have to be careful about interfaith does not, maybe is not inclusive of everybody.

Elmarie: Maybe it is interfaith/secular. Because even with the human rights’ declaration that is part
of the United Nations, | know there is more conversation that is happening now of how those values
were pre-dominantly written out of a Western, more individualistic perspective. And societies that
are more communal are starting to speak up and say: we'd language that a little bit differently. And
| think that is part of what we do about this kind of a process (pointing at the Opportunity leaflet), is
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to see- hearing these conversations of how these are understood, whether it is from a religious
perspective, or human rights’ perspective, or some combination therein.

Jxxx: you may have verbs of religious perspective, but simply you do not through this crisis of
authority, you do not want to give religion the credit for these values. You just want to give them to
another source.

Hxxx: Human values.
JIxxx: Yes.

Elmarie: Yes. That will be part of what will be interesting to see, how that continues to surface. So,
| am going to shift the conversation a little bit, | think we have done some really good work around
this (Opportunity leaflet).

If we work with this (Opportunity leaflet) as it is right now, what would you imagine the impact will
be? So, put yourself in the future, we have now completed a capacity building process, with this
audience, how would you imagine them being impacted? What would they be saying or doing or
feeling or thinking as a result of having experienced this capacity building process? And part of
where | am going in this is to think about benchmarks, how do we know that something has
happened? How do we see impact?

Lixxx: through activities. Usually they form groups and do activities, as a result of their thoughts.
Especially this group, they would love to do different activities, so you will have different groups
applying different activities, depending on their background. If you were in the university, for
example, you have a group of artists maybe, they would do some drawings about justice maybe.
Application through activities. It could be a leaflet that they would distribute, it could be many other
ideas that should be their ideas, not implemented on them.

Elmarie: so, that is usually something that they are doing (writing notes on the flipchart). | am going
to call them transformational activities that are tied to these values. Other thoughts? What would
they be thinking, feeling, doing, and saying?

Hxxx: In terms of reconciliation, | think at some point, what we do and activities, even before that,
they will have good relations with each other, and that will be projected in their community later,
when these young people become involved in social responsibilities, relations with each other will
be easier. They will not at least look at each other as foreigners.

Elmarie: Other ideas, what would they think, feel, say, and do?

Ixxx: | think there must be a sense of freedom. They are free from something. And they should
experience the sense of freedom from whatever they have before that process began.

Elmarie: whatever those earlier experiences might have been.

Jxxx: | think another thing is that they feel they are, these values, working for something really
important in life. Something that makes living meaningful. | do not know if this is about feeling or
thinking, | do not know | am not sure, but it widens the opportunity for people’s reflection on what

it means to live a meaningful life.

Elmarie: Sense of purpose in life.
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Lixxx: they would adapt new mottos in their life, they would seek new different targets that they
wouldn't know that it is open for them.

Jxxx: May | say something about thinking? The thoughts that should emerge is that every human
being is of value by itself. And there is celebration of our humanity, they have to think this way.
Everybody matters. They have to think in that way, you know? This is not about feeling, it is really
about thinking. Everyone matters.

Elmarie: it is a particular attitude.

JIxxx: Because this is an issue about reconciliation of people broken by hatred, by division, by
demonizing the other. So, knowing that person is important,

Justice by powerful and less powerful. That person is important, equity, two different social groups
thatare not on equal level, that the weak is important. Black lives matter, so everybody'’s life matters.
Everybody matters.

Elmarie: Yes

Lixxx: And positive terms, they start using them.

Elmarie: Down here (in the leaflet)

Lixxx: This is about models and mottos in life that you approach. Now you are talking about when
you start talking you need to use different language and different ways of expressing that includes
respecting yourself and the other.

JIxxx: What | suggest there is...

Lixxx: To merge them (the last two points on the leaflet say and do)

Jxxx: No. there is a, in commercials they know how to get their point through a sentence. For
example, Sohhat. 4k 3L <L, which means tasteless water, that is a wonderful, a great logo. Water
that has no taste. You do not want to drink a water that has a taste. Ok? They should be able to
articulate in these kinds of creative advertisements. Either the experience they have, or some of
their values they want to promote. Or some of the feelings they want to express of some of the
thoughts they want to say.

Elmarie: So, what would have penetrated deeply enough into them would be...

Jxxx: And not only that, but they also want to transmit it to the rest of the context.

Elmarie: They say it quickly and specifically what...

JIxxx: And it will have a meaning.

Elmarie: Yes. When | am working with groups that come to visit here, and they are heading back
to the United States, | encourage them to think about what is your elevator speech? You have 15 to

30 sec with someone, as you are going from floor to floor, and they say: Oh! | heard you just came
back from Lebanon, how was it? What is the deep impactful thing you want to communicate?
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Jxxx: Like in Lebanon getting stuck together in an elevator for half an hour, you know?
Elmarie: Yes. There is that thing. You have a longer time here.

Hxxx: | think in terms of thinking, they will have their horizons widened. Because one of the
problems is being narrow minded.

Elmarie: Under thought...

Gxxx: (in Arabic) | will be a bit pessimistic. If we will do this work now, at this stage we, the youth in
general, we are in a state of uprising and anger. He has just told us about his niece, how her ideas
have changed... when we want to talk about these concepts, in reality we do not have
reconciliation, neither justice, neither equity. We cannot apply these ideas in any place. Now in our
society, this is a main reason for the revolution we are living. We are living in a very bad economic
situation with a corrupt leadership, so the youth will not be ready for our ideas because they don't
see them happening in reality. They see that there is no equity when it comes to work, they can't
find jobs, it all related to wasta, nothing is fair, they finished their education with no jobs... we are
going to be with youth who are quite pessimistic, and they won't have enough flexibility for such a
project because right now they wish to leave this country...

Jxxx: They want to leave the country because they don't see these values being applied. That's
why they are in a revolutionary state.

Gxxx: (in Arabic) So if we talk, where are we going to apply this talk? If | am 18 years old now and
in full revolution, what are you talking to me about?

JIxxx: You would be giving this young man or woman that you are thinking in the right way

Gxxx: (in Arabic) To which degree are these concepts going to be meaningful to him in a way that
he adopts them or accepts to make a change? Because in reality we are not able to change
anything.

| am talking about the feelings that they are having now... what they are suffering from. When we
see this point... we are talking about values that are best done by application and not by talking.

Elmarie: It sounds like you are identifying one of the dynamics that needs to be engaged, which is
perhaps cynicism. There is a sense of despair.

Gxxx: (in Arabic) Because we are living the hardest times. We are introducing to them concepts
they have lost... they don't exist according to them. This is what their revolution is for.

Ixxx: | think it is a mixed feeling; there is a sense of despair, and there is a group of youth who are
deeply committed for the church.

Elmarie: Yes, | see both of those. But that, | think, is an important element that in some ways | see
as a part of what makes such a thing possible—that people in this age group are going to be asking:
“So, what? What difference is this going to make?” And the process that this capacity building
process utilizes will need to be sensitive enough to address that question, because it is a fair
question if you ask people to invest their time in something. What difference is this going to make
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for them or the society? And how to draw on that sense of hopefulness that lies alongside the
discouragement.

So, we are going to shift here again just a little bit—to unpack briefly, why is this an opportunity? So,
we are looking at what some of the catalysts for this might be. And we have discussed some of this
in part already, so we can draw from that conversation. But we really want to try and see if we can
arrive at what is primary energy for this.

So, I would like to invite you to think about what is the first thing that comes to your mind when we
look at this question: why is this an opportunity?

Lixxx: To make a change.
Elmarie: To make a change?
Lixxx: A positive change.

Elmarie: Shat is a plus. So, we will work through a couple of these. So, to make a positive change,
why is that an opportunity?

Lixxx: Because it is a need.

Elmarie: And why is that?

Lixxx: Because we are lacking it.

Elmarie: Lacking what?

Lixxx: We are lacking, for example, justice.
Elmarie: And why is justice lacked?

Lixxx: Because for different reasons, maybe we can say because it is not being adjusted with the
modern life, this is one of the reasons.

Elmarie: What does it mean adjusted?

Lixxx: The laws for example. The foundations that need to have a different spirit with the different
generations. And we are still stubborn, where we stuck to the inheritance.

Elmarie: So because society’s foundations are not adjusting to new realities? Is that fair?
Lixxx: This is one of the answers.

Ixxx: Well, may | jump in?

Elmarie: And why this?

Ixxx: No, no, no, before this.
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Elmarie: We need to finish this one first and then we will start another one. So, why...

Lixxx: He wants to comment on this point.

Ixxx: | want to comment on this point. Actually, | want to talk about the point before. Because we
are lacking justice, you asked why? Because we have a structure problem of justice in Lebanon. We
have a justice system that is corrupt, a justice system that is dominated by a political leadership.
You can never arrive at justice. There is no justice. | do not know how you can translate this to

Elmarie, but the bad people are stronger in the courts.

Elmarie: Yes, | understand what you are saying. What is the right word in Arabic where you need
to know the right person to...

Jxxx: Wasta.
Elmarie: Yes.
Lixxx: This is a term you should not forget.

Elmarie: | know! My brain went blank. So, let us go one layer deeper with this one, and one layer
deeper with this one (on the leaflet). Why are society’s foundations not adjusting to new reality?

Hxxx: Because of the next thing you wrote. Because of the Wasta and corruption.

Lixxx: Because of corruption yes. Because people are also surrendering. This is how we were. Now,
we are hoping to make a difference. Before, it is like taken for granted, this is the situation, and you
have to live it. Now, we are trying to make the difference.

Jxxx: We do not hope anymore.

Elmarie: So, society’s foundations are not adjusting to new laws nowadays because of wasta
corruption and people have just accepted this. So, the structure problem of the justice system is
corrupted. There is the presence of mafias, wasta, etc. why?

Lixxx: Because we are Arabs. (laughing) Usually this is how | say it.

Elmarie: It does show up in non-Arab cultures as well. So, | am going to push you a little bit more.
Ixxx: It is the compounding of so many factors. Do not forget that Lebanon had 15 years of war,
the government has dissolved institutions and dissolved they tried to rebuild, but they were re-
building on wrong foundations. So, it is like the tower of Pisa, the leaning tower. The country is
leaning.

Elmarie: It has been happening for many generations.

Ixxx: And different layers. Different period of time, each has its own problems and challenges.

Elmarie: Does this (the leaflet) feel to you, as we get down to this level, to be the root cause for why
“this” (the opportunity leaflet) matters?
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Lixxx: Yes.

Elmarie: Is there anything major that we are missing in terms of root causes?

Lixxx: Well, we should not forget that the role of the individual by himself. If he wants to act on it
or not, if he wants to live or not. If he wants to reach out to these values or not. This is what makes
the difference. So, after we say it is the community, we should narrow it back to the individual
himself, who would make a difference, but he or she needs to believe in themselves to be able to
achieve it.

Elmarie: Yes. That is part of what hope in there. So, | think we are ready to fill this in (the last leaflet).
So, considering young interfaith/secular adults, 16 to 23, in an educational setting, we have

discovered an effective capacity building process...

Hxxx helping in reading it loud: that more deeply equips the young etc. to practice reconciliation,
justice, and equity in ways that positively impact society of Tripoli or Saida.

JIxxx: Anjar
Hxxx: Anjar homogeneous.

Elmarie: Ok! And this is created by... which one of these you want to go with? (On the leaflet). This
is created by...

Hxxx: Wasta

Elmarie: If applied it would mean, it would mean... how would you summarize some of those
impacts in it?

Lixxx: Apply differences in the community.
JIxxx: It would mean new way of thinking, feeling, saying, and doing.

Elmarie: | wonder new ways of thinking feeling saying and doing that emphasize everything that
we mean of being a value?

Hxxx: Of even input value.

Elmarie: The value of every person and results in deeper reconciliation, justice, and equity in
society.

Ok! Mabrouk. | really want to thank you all for your time and energy and the thinking that you gave
to this. This is a huge topic; so you have helped me gain a better focus for what this needs to be
about. And | will be carrying that forward in the way that | described. And you will be hearing from
me with a follow up after Cxxx and Laxxx have the chance to do their part in this. And we will go on.
So, thank you. And we do have a lovely lunch for those who can stay.
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Pictures documenting Flip Chart Wall Notes (note: Some of the chart pages for various exercises
were not utilized because translation time extended our conversation during other parts of the
exercises. The facilitator adapted the exercises to the context of the conversation to cover the
needed material. This is captured in the thorough transcription notes.)

FIGURE 1: DISCOVERY WORKSHOP SCHEDULE

FIGURE 2: DISCOVERY STATEMENT



FIGURE 3: OPPORTUNITY DRAFT STATEMENT

FIGURE 4: ACTIVITY 1A KEY ISSUE TO ADDRESS

FIGURE 5: ACTIVITY 1A KEY ISSUE CLOSEUP 1
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FIGURE 6: ACTIVITY 1A KEY ISSUE CLOSEUP 2

FIGURE 7: ACTIVITY 1B POTENTIAL NPO AUDIENCE

FIGURE 8: ACTIVITY 1B POTENTIAL NPO AUDIENCE CLOSEUP 1
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FIGURE 9: ACTIVITY 1B POTENTIAL NPO AUDIENCE CLOSEUP 2

FIGURE 10: AcCTIVITY 1B POTENTIAL NPO AUDIENCE CLOSEUP 3
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FIGURE 11: AcCTIVITY 1¢C KEY SOCIAL/CULTURAL FACTORS



FIGURE 12: ACTIVITY 1C SOCIAL/CULTURAL FACTORS CLOSEUP 1

FIGURE 13: ACTIVITY 1C SOCIAL/CULTURAL FACTORS CLOSEUP 2

FIGURE 14: ACTIVITY 1C SOCIAL/CULTURAL FACTORS CLOSEUP 3
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FIGURE 15: ACTIVITY 1C SOCIAL/CULTURAL FACTORS CLOSEUP 4

FIGURE 16: ACTIVITY 2A EMPATHY MAP-IMPACT ON POTENTIAL NPO
AUDIENCE



FIGURE 17: ACTIVITY 3 DISCOVERING RoOOT CAUSES
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ONE-PAGE POST-WORKSHOP MESSAGE TO STAKEHOLDERS
Dear xxx,

Thank you again for your generous participation in my Discovery Workshop on October 17,
2020. Your insights and wisdom helped me to better understand not only the opportunity for
capacity building around the intersection of reconciliation, equity, and justice, but also the
challenges of the context in Lebanon and the reasons why working with young adults on these
issues matters.

Here is a summary of the discoveries made through the collective discernment of the group
who gathered for this workshop:

Considering interfaith and secular young adults (16-23 years old) still in an educational
setting, we've discovered an opportunity for creating an effective capacity-building process that will
more deeply equip them to practice reconciliation, justice and equity in ways that positively impact
the society of Tripoli (or Sidon). This opportunity is created because of the corrosive and corrupting
impacts of “wasta” in both politics and the wider society. If such a capacity-building process were
applied, it would mean the creation of new ways of thinking, feeling, saying, and doing that
emphasize the value of every person and results in a deeper reconciliation, justice, and equity in
society.

| welcome any additional thoughts you might have on the above: revisions, additions,
deletions, more specific impacts (especially why some of the new ways you outlined are not
possible now—I'm attaching the picture of our notes as a reminder of the conversation), and why
pursuing this would be a worthwhile investment.

Thank you for your continuing collaboration!
In Christ's Peace,

Elmarie
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ONE-ON-ONE INTERVIEW DOCUMENTATION

My interview with NGO Director (youth focus) #1 offered the following insights and

encouragements:

1.

10.

11

Make use of the Human Rights Decree (1948). It's important to start with common ground
between the religions. Explore Christian and Muslim perspectives on reconciliation,
justice, equity.

Tripoli will be a critical place in the coming days. There are many radical minds there, and
so the work of reconciliation will be very needed there.

Sidon—I can help more in the south because this is where my contacts are located. | can
arrange meetings with political parties (former MP Hariri—sister of Prime Minister) and with
Sheik Mohammad (Sunni court/religious point of view).

Possible ways to proceed could be utilizing focus group discussions or questionnaires.
It will be important to work with evangelical pastors.

On the question of audience: Interfaith (assumes religious background). “OR” shifts it to a
whole new level-secular. Who is our audience? More of a target. Religious groups—to not
be limited to only their ideas? Or (this would be easier target)—secular people who are
free from notion of God punishing them. Will be dealing with debate/fight to bring two
such groups together. If narrow it down to reformed/evangelical churches—no one
consensus on human rights. Communication—agendas, exterminating the other, fighting
for sectarian agendas.

First step in reconciliation is tolerance of those who are different, versus adopting what
family or religious institution or community says. Must work 1-1 to build trust.

Questions to consider: Where are you starting and where are you taking them? What
message are you giving them? What challenges will they face in adopting these values?
What is the end goal of the whole process?

What's the alternative to ‘wasta’? Building trust in a new system—is it even possible? Must
do as 'they do’ or leave the country. Young people are losing hope.

This is a worthwhile effort. This thesis will not be in vain because it reflects the ethics of
Jesus and the prophets. It is Spirit driven, Spirit inspired, and Spirit given. I'm hopeful and
optimistic about this. We need to do this. Can't just preach this—we need to reach out to
others. It needs to start somewhere.

. You will need the blessing of the elders (Arabic mentality). Consider methodologies for

inviting church leaders into this process. Possibility: NESSL—circulate to all pastors; invite
their input and insight on challenges that will faced along the way. Express your interest to
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partner with their church on this project. Don't skip the role of evangelical
churches/leadership.

Reconciliation is a very big word (Deuteronomy 30:15-20 Choose life...). Reconcile first
with God, then love neighbor as self. Justice and equity follow reconciliation.

My interview with NGO Director (youth focus) #2 offered the following insights and

encouragements:

1.

10.

11.

| agree with the focus on a capacity-building process. My own organization focuses on 18-
35 years old young adults.

The whole region needs reconciliation, equity, and justice. Must break previous pattern
that was there; the ‘other’ is not a threat. This is the reconciliation we need-to hear both
sides of the story

Wasta is real; must implement idea in minds of youth that they don't need it...can get what
one needs in a good way without wasta. If change things in our smaller circles, it will
impact the larger circles.

The Discovery Statement paragraph captures well the issues.
Must start from own churches and circles. Really hard; not overnight.
More practical points on smaller scale will be needed in order to implement.

Young people are really discouraged right now; the church hasn't been there to really
help.

Role of church in politics has kept it from carrying-out its real ministry.

Gaining blessing from church leaders is complicated by religious/political tangle.
Leadership often feels superior. People are afraid to talk; afraid to say that religion is
manipulating us. Sectarian system influences all of life. Start with the religious leaders who
are open-minded; identify them. MECC can be of help in this.

Reading suggestions: Assad Elias Kattan (google him)—professor in Germany; church
father who talks about values/virtues as grains of sand in each of us placed there by God
(research this).

We need in Lebanon to have the main faith-based organizations come together to talk
openly about common solutions; we need a focused solution. Right now, we are scattered
and shattered. We must see underneath the main issues. We have a problem with the
confessional system, but this system gives clergy power. Must show who Christians truly
are.
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My interview with a Seminary Professor (ME context) offered the following insights and
encouragements:

1. Wasta in the West is known as clientelism: leaders in relationship with those loyal to them-—
I'll look after you, find you a job.

2. Thereis a need in this work to pay attention to multiple narratives. There is no one
narrative when it comes to practicing reconciliation, equity, and justice in the Middle East.

3. Look at FB for ABTS. Aug. 28 posting (on wasta hiring in Lebanon above Tripoli).
https://fb.watch/1-dmnWTEIh/

4. Possible ways forward: Study a particular initiative, evaluate impact, conclusions on
improving, etc. Or look at theories and develop project from there. Sociological
approach—impact of wasta on young adults and explore connections between wasta and
sense of justice and equity and how it ties up with reconciliation. Out of this field research,
you would then design tool/intervention to address concerns raised.

5. It can be helpful to have a hypothesis to frame interviews questions—to explore
assumptions or presuppositions. Develop questions to further explore NPO. How would
you describe the relationship between wasta and current situation in Lebanon? What is the
relationship between wasta and justice, reconciliation, and equity?

6. Listen for nuance in the whole issue of wasta. Don't underestimate this challenge. Don't
underestimate this challenge. From western perspective it is often seen as a completely
unacceptable reality, but it is deeply connected with cultural frameworks such as
patronage and honor/shame. It's a leadership structure—patron/client.
Patronage/hospitality. Go for feelings that people have. What are people willing to stop
practicing when it comes to wasta? Is there any other way for patronage relationship to
work?

7. Research leads: Looking at Wasta/patronage and culture within Jordanian context—
Ekkardt Sonntag—get in touch with Ekkardt (ekkardt.sonntag@hu-berlin.de) (has taught at
ABTS on theology/biblical foundations/background to patronage). Patronage symposium
organized at ABTS a few years ago—will send list of presenters and topics.

8. List:

a. Richard James (Introduction)-Patronage: Interdisciplinary, intercultural, interfaith
opportunities.

b. David DeSilva—Stewardship: Paul's Transformation of Patronage Within the Ecclesia
(side comment: he teaches in USA on patronage and shame)

c. E.Randolph Richards—Paul the Broker



t.

96

John Barclay—How the Christ-gift Alters Patronage: NT Reflections

Martin Accad & Richard James (panel, not paper)—Patronage & Lebanese Community
Leadership

Jackson Wu-Reciprocity, Collectivism, and the Chinese Church

Jayson Georges—The 2 Principles of Biblical Patronage

Cathy Hine—Patronage in Women's Discipleship

Chris Flanders—Becoming Clients: Thai Conversions to Christianity

Robert Oh—Patronage in Korean-Cambodia CP Relationships

Cristian Dimitrescu—Patronage in Discipleship/Mission in Asian cultures
Ekkardt Sonntag—Wasta, Mediation and Patronage in Arab Cultures

Gerry Breshears—Abrahamic Righteousness

Lynn Thigpen—How Social Patronage Writes the Plot of Religious Practice
Julyan Lidstone—A NT Perspective on Patronage/Leadership

Jim Harries—Side-Stepping Patronage with Vulnerable Mission

Philipp Eschbach—Effects of Patronage on Empowerment: Bengali Case Study
Werner Mishke—Abraham'’s Model of Patronage

Robert Sampson—-Muhammad the Khan? Spiritual Patronage in Central Asia

Patrick Chan—Confucianism and Chinese Patronage Relationships

My interview with a peacebuilding ministry executive offered the following insights and

encouragements:

1.

This project proposal is very good. The age of the people to be involved are not well

covered in Lebanon right now.

Give some flexibility...focus also on other initiatives dealing with reconciliation.

For example, compare Saida (Sheik Mohammad-interview him; Development for People

and Nature Association (DPNA) NGO Hassuna Fathallah—have good youth group

(https://www.dpna-lb.org/en); potential participants in future work; Wakfeel Lakuwary
(Shi‘a)) and Tripoli to work happening in Bakaa/Baalbek (FDCD initiative with British
Council).
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Wasta isn't helpful in this thesis. They don't go together. Wasta needs to be a project in
and of itself. It's a big issue that does need to be addressed. Wasta is more into politics.
There shouldn't be an exchange of favors based on people’s confession; it should be an
issue of equal rights. Wasta is woven into socio-political-economic context; it is part of the
confessional system. Be careful to not get side-tracked by wasta. Instead focus on what is
possible to enable—justice, equity, reconciliation.

Issue of getting blessing—yes, this is true when working with religious/political figures. Talk
with colleague in FDCD (he was with the young people from Baalbek).

Remember that Oct. 17, 2020, was a turning point in youth
You won't know what is missing until you get involved.

In Tripoli, it will be important to talk with Ziad Fahed—teacher at NDU, Dar al-Fatwah, and
Greek Orthodox Church (they have worked together on reconciliation. Follow-up with
office to get contact information for these.

What is missing: You will need documents, videos, stories of history. Pay attention to the
story of the reconciliation process between Bab Tabbaneh and Jabal Mohsen (local
organizations like Daleel Madani worked with EU on this reconciliation)
(https://thearabweekly.com/lebanese-rivals-work-reconciliation-tripoli). This is a key story.
There is a café that was used as a meeting place-visit this if it is still there
(https://observers.france24.com/en/20170703-lebanon-ngo-cafe-tripoli-reconciliation).
Talk with the people and learn what happened. Must see and understand this history.
Examples of how Lebanese youth filled the need for reconciliation. Must have this
historical context for recent war (5-6 years ago) in Tripoli.

Pay attention to lessons learned from the past and successful models or reconciliation in
the past. It seems we never learn from the past.
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This paper will explore the biblical, historical, and contemporary literature necessary to
inform the development of a capacity-building process designed to inspire and equip young adults
for transforming their society through the practices of justice, equity, and reconciliation. Young
adults from Tripoli and Sidon in Lebanon and Salem in Oregon will be invited to participate in this
capacity-building process. The young adults engaging this initiative will very likely come from a
variety of religious traditions or may claim no religious identity. They will also come from very
different historical and political settings. Thus, the areas surveyed by this essay will also inform the
foundations needed to facilitate cultural, historical, political, religious, and non-religious

understanding between these contexts.

This section explores several key biblical texts highlighting the nature of justice, equity, and
reconciliation. They are attributes of the Triune God's being. They are also central to the life and
ministry of the incarnate Lord Jesus Christ and essential to the life and practice of thriving human
communities. Collectively these texts reveal that those who authentically and holistically practice
these qualities participate in the compassionate and transforming love of God for all people groups
and all the created order. Such love heals. Such love makes beginning anew possible for

communities fragmented by injustice, inequity, and conflicted relationships.



101

In Luke's Gospel, Jesus announced the purpose of His public ministry in Nazareth—His
hometown (4:14-30). Invited to speak in the synagogue, Jesus read from the prophet Isaiah (61:1-
2). This was likely a favorite passage for this Jewish colonial town. According to archeological
findings, Nazareth was established in part to move Jewish settlers from Judea onto land in Galilee.
The impact of Maccabean nationalism on their politics would have influenced their interpretation

of Isaiah 61.%¢

Jesus had a different interpretation in mind. After the reading, Jesus began His sermon with
this declaration, “Today this scripture has been fulfilled in your hearing (Luke 4:21).”# The promised
future prophesied by Isaiah was being declared a present reality by Jesus—fulfilled in His person.*®
One could easily assume His announcement would have been received with great enthusiasm.
Jesus was their hometown boy, with a growing reputation in the greater Galilee area as a gifted

healer and teacher. But Jesus was reinterpreting the promise.

A detailed grammatical analysis of the encounter between Jesus and the townspeople
makes clear they responded with anger from the very beginning instead of offering Him their
support.*” This, in combination with the archeological evidence of Nazareth's historical context,

provides a convincing argument for how threatening Jesus’ proclamation was to their status quo.

¢ Bailey, Kenneth E. Jesus through Middle Eastern Eyes: Cultural Studies in the Gospels.
(Downers Grove, IL: IVP Academic, 2008), 152.

47 All Scripture quotes are from the New Revised Standard Version (NRSV) unless otherwise
noted.

8 Bailey, Middle Eastern Eyes, 156.

47 lbid.,150-52.
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Jesus’ commitment to (and understanding of) a ministry of proclamation and justice fueled by acts

of compassion shook the assumptions held by the people of Nazareth.*

Jesus began with Isaiah 61:1a-b. “The Spirit of the Lord is upon me, because he has
anointed me to bring good news to the poor.” But then, as permitted by the synagogue rules for
recitation of prophetic scripture, Jesus began to introduce a variant reading of the text.®
Documented in Dead Sea Scroll findings,*? this variant reading was a commonly held interpretation

of countercultural Jewish Messianic expectations of the day.%?

After leaving out Isaiah 61:1¢,** continuing with 61:1d (“He has sent me to proclaim release
to the captives”), Jesus then read the Septuagint's interpretation of 61:1e (“recovery of sight to the
blind.”)*® These edits by Jesus would likely not have raised too many eyebrows among His Nazarene
audience. However, He then inserted a phrase from Isaiah 58:6: “to let the oppressed go free,”
emphasizing the work of justice for a second time.>® In addition, Jesus ended His reading with the
first half of Isaiah 61:2, “...to proclaim the year of the Lord's favor,” leaving out the second clause

about the day of vengeance on all outsiders.

Finally, rather than reading the rest of Isaiah 61 (outlining the place of privilege that was to
be held by the faithful who returned to Zion out of Exile and the place of subservience that would

be the lot of the Gentiles), Jesus instead told the story of two outsiders—two Gentiles, a woman and

%0 |bid., pp. 148-157.

> |bid., 155-156.

52 |bid., 150.

53 |bid., 149-50.

3" to bind up the brokenhearted...”
> Bailey, Middle Eastern Eyes, 161.

% |bid., p. 159.
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aman.’” He held up the authentic faith of the widow at Zarephath in Sidon (in today’s Lebanon) and
the Syrian general Naaman as an example for the Nazarene community to follow. This was too much
for the townspeople. They experienced these examples as a negative judgement towards them.
They understood Jesus to mean, in comparison to these outsiders, they fell short when it came to
authentic faith. They reacted by forcing Jesus to the edge of a cliff to kill Him for perceived

blasphemy, but He slipped away.

This Lukan text highlights the priority of justice in Jesus' self-understanding and work. It also
highlights the tensions such a priority can raise among the professing community when the
expansive reach of God's justice and compassion includes those who have always been considered
to be outside of God's favor. These tensions are heightened when a negative judgment is given

toward those who have always considered themselves to be in God's favor.

Luke continues this theme of the expansive, but often discomforting, reach of God's justice
and compassion later in his Gospel (10:25-37). Here Jesus is queried by a lawyer asking what he
must do to inherit eternal life. Jesus ultimately answered the lawyer by telling the famous story of
the Good Samaritan. He challenged the lawyer to ask a new question. Instead of asking who is my
neighbor, ask instead to whom must | become a neighbor? To love God fully and to love one's
neighbor as oneself means one must become a neighbor to anyone in need. One must become a
neighbor emulating the holistic compassionate manner of the outsider Jesus made the hero of His
story—a Samaritan man who both saw a vulnerable man in need, and acted, at considerable risk to
himself, to restore that man to safety and health.5® Bailey powerfully summarizes this point: “The

parable replies, 'Your neighbor is anyone in need, regardless of language, religion or ethnicity.'

57 Luke 4:25-27.

%8 Bailey, Middle Eastern Eyes, p. 286-97.
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Here compassion for the outsider has its finest expression in all Scripture. The ethical demands of

this vision are limitless.">?

Isaiah 58:1-14 further expounds these themes. The prophet emphasized God's judgment
on spiritual practices (praying, fasting and sabbath keeping) done only for the sake of personal
development. John Goldingay comments, “People want to acknowledge God'’s ways and want to
draw near to God, but on their fast day and on the Sabbath, they're [also] doing what they want.”¢°
There is genuineness to the people’s spiritual disciplines, but their practices are not focused on
God's priorities. God wants the people to make God's attributes of holiness—justice, equity,

righteousness, compassion—their own in holistic practice. Then they will be heard.

According to this text, practicing justice, equity, and compassion in one's relationships is
the tangible fruit of genuine spiritual practices like prayer, fasting, and attending worship. If one,
for example, values profit more than the well-being of one’s workers, the spiritual practices of
fasting, prayer, or going to church are empty. Authentic faith and genuine pietistic practice are
demonstrated through the actions of justice, equity, and compassion. Such actions promote
thriving community. If there is no such fruit, then the pietistic practices are in effect empty, and the

community is left bereft.

Being heard by God in the context of making God's attributes one’s own continues as a
theme in Psalm 99:1-9. Moses, Aaron, and Samuel are all raised up as examples of those who called

on God's name and were heard. They all worked to instill God's attributes of justice, equity, and

7 |bid., 297.

%0 John Goldingay. Isaiah for Everyone. Old Testament for Everyone. (Louisville, Ky:
Westminster John Knox Press, Kindle Edition, 2015), 3635.
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righteousness into the lives and practices of the worshipping community.®’ The Psalm praises God
as a lover of justice, as One who has put equity in place and does justice and righteousness (verse

4). This is echoed in Isaiah 61:8, “For | the Lord love justice.”

Antoinette Clark Wire's analysis of 2 Corinthians 5:16-21 provides a strong link between
God’s practice of justice as embodied in the life, death, and resurrection of Jesus Christ and the
ministry of reconciliation. In verse 21, Christ bore “...the consequences of the sin deeply imbedded
[sic] in people, groups, and social structure. In return God's righteousness or justice is made
possible for these very people and structures, as realized and hence realizable in Christ’s life.”®? In
2 Corinthians 5:17-18, Paul affirms the new that results from Christ having borne this sin and
concludes: “All this is from God, who reconciled us to himself through Christ, and has given us the
ministry of reconciliation.” Through Christ's work, God's attributes of justice and righteousness are
embedded into our lives so that we too can participate in this work, transforming our communities

to be places where the practice of justice, equity, and reconciliation allow our societies to thrive.

The attributes of justice, equity, and reconciliation are found throughout the above analyzed
texts. Luke 4:14-30 provides a key lens for connecting the Old and New Testament understandings
and practices of justice, equity, and reconciliation to the quality of communal life. Because these
attributes are part of the very nature of God, when embedded into the daily practices of human
societies those same societies newly participate in the life of God. Second Corinthians 5:16-21

makes clear it is the life, death, and resurrection of Jesus Christ that reveals the wide vision of God's

' Goldingay, John. Psalms. Baker Commentary on the Old Testament Wisdom and Psalms.
(Grand Rapids, MI: Baker Academic, Kindle Edition, 2006), 131.

%2 Wire, Antoinette Clark. 2 Corinthians. Wisdom Commentary, volume 48. (Collegeville, MN:
Liturgical Press, 2019), 206.
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justice and righteousness, with the goal of reconciling all things to God's self.®* Wire, reflecting on
2 Corinthians 5:14-15, emphasizes we are all "...participants not only in Christ's death and life but
also in the act of reconciliation that God is doing."¢* That the outcomes of this NPO might provide
a way for persons and communities to newly participate in the transforming vision of God provides

motivating energy for pursuing complex and demanding work.

Christ's life, death, and resurrection not only reveal God's wide vision, but also make it
possible for human beings to participate in God's vision. N.T. Wright further expounds: "The gospel
is not just a mechanism for getting people saved. Itis the announcement of a love that has changed
the world, a love that therefore takes the people who find themselves loved like this and sends
them off to live and work in a totally new way."®> Persons and communities therefore receive divine
capacity to thrive with all the life intended for humankind and the created order. These gifts are not
reserved only for those who think of themselves as God's chosen people. In fact, these texts
collectively make clear that God's reach is wider and embraces more people than we can imagine.
This provides a solid foundation for engaging the multiethnic, multinational, multireligious

audience envisioned by this NPO.

Isaiah 58 makes explicit the profound relationship between just actions and what is typically
understood as pious practices. Prayer, fasting, and sabbath-keeping without working for justice,
equity, and reconciliation results in God’s condemnation. God wants people to make God's

attributes of holiness—justice, equity, righteousness, compassion—their own in holistic practice.

¢3 Colossians 1:19-20.
%4 Wire, 204.
¢ N. T. Wright. Paul for Everyone: 2 Corinthians. 2nd ed. (Louisville, KY: Westminster John Knox

Press, 2004), 62.
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Persons and communities are not left to do this on their own. The life, death, and resurrection of
Jesus Christ nourishes God's attributes in us through the power of the Holy Spirit—the reality of the
Trinity at work within, among, and through persons and communities. This will be of particular
encouragement to Christian young people participating in this NPO. At the same time, it will be an

opportunity to experience God's prevenient, innate from birth, grace at work in all people.

The nature of the Triune God—Father, Son, and Holy Spirit-needs additional attention
beyond the scope of this paper. However, Wire hints at this when she gives an overview of Second
Corinthians. She highlights three relevant contemporary themes engaged by this Pauline letter:
facing conflict within a community, accepting differences among people, and the spiritual need for
claiming and working for relation with one another.®® The Triune God is the source of both our
yearning and ability to be in relationship. As well, the Triune God is the source of our capacity to
make God'’s attributes part of our holistic life practice. Darrell Johnson notes, “From all eternity the
living God has existed in community as Community; in fellowship as Fellowship; in relationship as
Relationship....From all eternity the living God has been able to speak of [God's-self] as ‘we,” ‘us,’
and ‘our.’...We human beings were brought into being to participate with God in that us-ness.”*’
Part of participating in that “us-ness” is joining in the work of justice, equity, and reconciliation that
flow out of the very being of God. This NPO seeks to invite young adults to participate in that “us-

ness” through practicing justice, equity, and reconciliation to positively impact their societies.

¢ Wire.
¢’ Darrell W. Johnson. Experiencing the Trinity. (Vancouver: Regent College Publishing, 2002),
73.
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This topic area depends on exploring, engaging, and integrating several dimensions—
contextual, theological, and methodological. The history of these dimensions will be discussed in

the following subsections.

HISTORY OF THE CONTEXTS

Creating capacity-building processes for young adults that activate and integrate the
theological values of reconciliation, justice, and equity to positively impact society will happen in
particular contexts with particular histories. Understanding these histories needs to be part of
shaping the capacity-building processes and is also an important contributor to creating cultural

understanding.

In multi-confessional Lebanon, both Tripoli and Sidon are religiously diverse communities
made up of different Christian and Muslim sects and a growing secularism—especially among
young people. Respectively, they are Lebanon’s second and third largest cities. Sidon is a
predominantly Sunni city with Shi‘a and Christian minorities. Tripoli has significant Sunni and Alawi
populations with a very small Christian community of several traditions. Both cities have been
neglected since the end of the Lebanese Civil War in 1990, with Tripoli facing violent tension
between its Sunni and Alawi communities as recently as 2014-2015. Rapidly escalating poverty and
dysfunctional infrastructure challenge both communities. Significantly, when the October 17,2019,
Lebanese uprisings began, it was young people in both Tripoli and Sidon who led the way with
energetic, creative, and non-violent protests to challenge the injustices in their local areas. There is

a deep yearning for holistic justice which includes economic opportunities.
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Salem, capital of Oregon and its second largest city, was known by its indigenous
inhabitants, the Kalapuya people, as Chemeketa— “place of rest.”¢® This rest was decidedly
disturbed prior to and after the U.S. Government ratified a treaty with the Confederated Bands of
Kalapuya in 1855, resulting in the forceable removal of the decimated indigenous people to the
coastal reservation of Grand Ronde.®’ This historical wound continues to fester into the present,
exacerbated by groups like the Proud Boys who sometimes violently protest in Salem in order to
perpetuate a White-dominant narrative’®. Salem is the most racially diverse metro area in Oregon.”!
In addition to racial justice inequities, housing insecurity is a top concern.’? Salem has a 16.8%
higher level of poverty than the rest of Oregon combined.”® To begin addressing justice and equity

challenges, the City of Salem has embarked on an ambitious “Our Salem Vision” journey, activating

8 “Salem | Oregon, United States | Britannica.” n.d. Accessed April 9, 2021.
https://www.britannica.com/place/Salem-Oregon.

69 "Kalapuya Treaty of 1855.” n.d. Accessed April 9, 2021.
https://www.oregonencyclopedia.org/articles/kalapuya_treaty/#.YF-CuZMzb9E.

70 "Pro-Trump Rally in Salem Declared ‘Unlawful Assembly’ as DC Protests Turn Violent - OPB.”
n.d. Accessed April 9, 2021. https://www.opb.org/article/2021/01/06/oregon-capitol-salem-trump-
protest-election-results/.

"1 "Race and Ethnic Diversity in Oregon’s Workforce - Asset Publisher.” n.d. Accessed April 9,
2021. https://www.qualityinfo.org/article-display/-/asset_publisher/ob5AVoEZjWoy/content/race-and-
ethnic-diversity-in-oregon-s-
workforce/pop_up?_101_INSTANCE_ob5AVoEZjWoy_viewMode=print&_101_INSTANCE_ob5AVoEZ]
Woy_languageld=en_US. See also Our Salem Vision, 2020. Accessed March 27, 2021.
https://www.cityofsalem.net/CityDocuments/our-salem-vision-2020-09-03.pdf, p. 14.

2 "Concern about Homelessness Grows and Many Think Salem Is Headed in the Wrong
Direction, Survey Shows | Salem Reporter.” n.d. Accessed April 9, 2021.
https://www.salemreporter.com/posts/3052/concern-about-homelessness-grows-and-many-think-
salem-is-headed-in-the-wrong-direction-survey-shows.

73 Salem, Oregon (OR) Poverty Rate Data - Information about Poor and Low-Income Residents
Living in This City.” n.d. Accessed April 9, 2021. https://www.city-data.com/poverty/poverty-Salem-
Oregon.html.
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local civil society groups, neighborhoods, houses of worship, and other organizations to

participate.”*

HISTORY OF INFLUENCES ON THEOLOGICAL INTERPRETATIONS

The biblical texts and theology fueling this topic were explored in Section One. However, a
brief historical overview of dynamics influencing theological interpretations for this topic are in

order.

First is White-Western theological influence within Middle Eastern Churches in Lebanon,
particularly via the nineteenth to twentieth-century Protestant missionary endeavors in the Levant.
Good fruit has come from this work. Western Protestant influences ignited spiritual renewal in
Eastern Orthodox communities and led the way in establishing educational and medical ministries
alongside of spiritual ministries. However, White-Western Protestant theologies have held a
privileged voice in the formation of church leadership for local churches. Thus, the work of
developing local contextual theology voices and local advanced theological study programs was

decentered and devalued.

For decades, those seeking to do theologically oriented advanced degrees have had to
travel to Europe or the United States. Only in the past decade has the Evangelical Theological
Seminary in Cairo begun a local Doctor of Philosophy program taught by local credentialed
professors. The Near East School of Theology located in Beirut is only now exploring the

establishment of a contextual theology program. Though there are local contextual theology

"4 Our Salem Vision, 2020, https://www.cityofsalem.net/CityDocuments/our-salem-vision-2020-
09-03.pdf.
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voices,’® most have not gained the same degree of international stature as White-Western voices,

or even Latino, African, and East/Southern Asian contextual voices.”®

Secondly, the Human Rights conversation holds significant influence in any application of
justice, equity, and reconciliation values to society. Arising out of the fledgling United Nations (UN)
in 1948 following the trauma of two World Wars, the Universal Declaration of Human Rights was the
first attempt to innumerate the specific values and practices that define “...the inherent dignity and
... the equal and inalienable rights of all members of the human family [as] the foundation of
freedom, justice and peace in the world.””” This document has then influenced innumerable bi-
lateral and multi-lateral treaties and global organizations like the World Bank (WB), World Trade

Organization (WTO), and International Monetary Fund (IMF).

According to David L. Johnston,’® the Western origins of human rights can be traced back
to the natural law concepts of the Greeks and to medieval theologian Thomas Aquinas. Aquinas
tied together human rationality (as the foundation for participating in divine law) with capacity to
practice morality and ethics. Thomas Hobbes (d.1679) and John Locke (d. 1704), both key
contributors to what has become known as the Enlightenment, solidified “...the idea that human

rationality guaranteed natural rights for all human beings.”””

S For example, Mitri Raheb, Faith in the Face of Empire: The Bible through Palestinian Eyes.
(Maryknoll, New York: Orbis Books, 2014).

’¢ Miguel A. De La Torre, ed., Introducing Liberative Theologies. (Maryknoll, New York: Orbis
Books, 2015).

7 Universal Declaration of Human Rights, https://www.un.org/en/about-us/universal-
declaration-of-human-rights, Preamble.

78 David L. Johnston, “Rethinking Human Rights,” in Mohammed Abu-Nimer and David W
Augsburger, eds., Peace-Building By, Between, and Beyond Muslims and Evangelical Christians.
(Lanham: Lexington Books, 2010), 216-217.

7 1bid., 217.
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Johnston also notes Glen Stassen’s recovery of Puritan influence on human rights in the
mid-1600's.%° Led by Richard Overton, they contributed a key contextual theological element to the
development of human rights in the West that has been frequently overlooked. It arose out of their
own experience with persecution. Along with civil and political rights for all common people,
regardless of religious belief or ethnic identity, they also advocated for economic rights for the poor

and marginalized.

Important human rights distinctions in Western contexts developed out of this history.
Johnston outlines the difference between the Declaration of Independence of the United States of
America (1776) and the French Declaration of the Rights of Man and of the Citizen (1789) as an
example. “Life, Liberty and the pursuit of Happiness”®' are what Johnston describes as American
individual rights to self-fulfillment protected by civil and political rights. “Liberty, property, security,
and resistance to oppression,”®? as outlined in the French Declaration, include both individual and
collective rights, or what Johnston terms “moral claims to social goods (including health, education,

and income)."®?

This contrast between individual rights only or individual and collective rights lies at the
heart of non-Western critiques of human rights as articulated in the Universal Declaration of Human
Rights and is a key cultural difference to bear in mind when working between an Oregon context

and the context of Lebanon. The highly prized value of rugged individualism held either consciously

8 bid., 217.

81 United States Declaration of Independence, https://www.archives.gov/founding-
docs/declaration-transcript. Quote includes original punctuation.

8 French Declaration of the Rights of Man,
https://constitutionnet.org/sites/default/files/declaration_of_the_rights_of_man_1789.pdf, Article Il.

8 Johnston in Peace-Building, 217.
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or unconsciously by many White Oregonians lies in contrast to the Lebanese value of being part of

what Johnston describes as “...a network of community relations.”®*

HiISTORY OF A KEY METHODOLOGY

Social cohesion sounds like a straight-forward term to describe the degree to which
members of a community or nation are bonded or in solidarity with one another versus fragmented
from one another. Its history, however, reveals its complexities. This topic area is focused on
developing a process that results in positive social change. Understanding the history of social

cohesion is critical to better discerning which of its modalities may be of best use.

Andy Green et al share a very comprehensive history in Regimes of Social Cohesion.®> From
the beginning of humans gathering in communities, leaders have been concerned with the
challenge of establishing and keeping social order. But it was in nineteenth-century Europe that the
term social cohesion began to emerge in the newly developing field of sociology.® In the context
of industrial and political revolutions that had resulted in significant changes to how populations
worked and lived, these social thinkers were trying to understand what would hold together their
newly industrialized societies. The traditional guides for determining acceptable beliefs, practices,

and behaviors were weakening and nothing new had yet replaced them.

According to Green et al, "...the French positivist tradition stemming from [August]

Comte...most explicitly addressed the issue...and gave us the terms we now use to conceptualise

8 |bid., 218.

8 Andy Green, Jan Germen Janmaat, and Christine Han, Regimes of Social Cohesion. (Centre
for Learning and Life Chances in Knowledge Economies and Societies at: http://www.llakes.org.uk,
2009).

& |bid., 22.
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[sic] the phenomenon.”® They were reacting to British liberal philosophy, political economic
thought, and their resultant understandings about the individual and society. Not to be outdone,
as a reaction against French rationalism and positivism, the Germans also contributed their

romantic conservative tradition regarding what held societies together.

In the French tradition, according to the eighteenth-century political philosopher Jean-
Jacques Rousseau, the state is the protector of liberty, not something to be feared as a threat to
liberty.®® The individual is part of a community created from shared beliefs. Herein lies liberty—the
freedom to have an equal say in creating one's society. Social cohesion is “...cultivated collectively
through the formation of the political (Rousseau) or moral (Durkheim) community.”®’ French
sociologist Emile Durkheim placed particular emphasis on the role of state education in cultivating

moral community.?® He is also considered by many to be the genesis of the term social cohesion.

By contrast British liberal philosophy prioritized the individual and the individual’s freedom
over society. Government was viewed with suspicion. Tyranny was seen as a constant threat to the
individual. The foundation for these beliefs came from John Locke’s work in the late seventeenth
century. His optimistic view of humanity led him to believe people “...had a natural identity of
interests born of their desire to exchange goods in the marketplace, where he assumed there was
natural equality in exchange relations.””’ Those who followed and built upon his thinking in the

nineteenth-century, for example Herbert Spencer, believed social cohesion was maintained

 bid., 23.
8 |bid., 29.
8 bid., 29.
0 1bid., 31.
1 bid., 25.
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through unfettered exchange in the marketplace; the only role for the state was protecting

contracts established for commerce and property ownership.”

The German tradition can be traced to the late eighteenth-century writings of Johann
Gottfried von Herder.?® Reacting to the French ideas of social cohesion, he contended that
language, culture, and tradition were the true markers of social identity—not politics or human
rights. Based on von Herder's idea of the “Volk” (meaning an ethnic group or nation),’* the German
romantic conservative tradition understands social cohesion to come from ”“...stable and durable
social hierarchies...bound together by cultural tradition and by the deference of the individual to
the social order and acceptance of his or her allotted place in it.”” Individual liberty and equality

are diminished; the individual is subsumed in society.

The ethos of these three traditions remains with us to this day. They describe
understandings of how various societies cohere and how the individuals within those societies
understand themselves and function. These insights will contribute to developing a process

sensitive to such variations.

The key voices in this section each speak to a different dimension of the topic area. Glenn
H. Stassen was known for his work at the intersection of theological ethics, political philosophy, and

social justice and is credited for developing Just Peacemaking Theology—the focus for this paper.

72 |bid., 27.
73 |bid., 37.
 1bid., 37.
7% |bid., 37.
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¢ David L. Johnston writes on issues related to Islamic Law and Theology and Muslim-Christian
Dialogue. His work on how these areas of research impact current understandings of Human Rights
is the focus for this paper. Jane Jenson's research interests include “citizenship (especially social
citizenship), social policy, social movements, diversity and gender studies.””” Her work on social

cohesion will be the focus for this paper.

KEY VOICE 1-GLENN STASSEN AND JUST PEACEMAKING

Peacemaking is part of a cluster of strategies utilized globally to prevent future generations
from suffering the ravages and devastating losses of war.”® According to Gabriela Monica Lucuta,
the UN Charter (Chapter VI) “...talks about peacemaking as a non-restrictive list of peaceful,
diplomatic, and judicial means of resolving disputes.”? It is clustered with peacekeeping, peace
enforcement, and peacebuilding. The UN utilizes peacebuilding initiatives in post-conflict contexts
to secure peace and to fight corruption, develop health education, and removing ordinance.’® The
global understanding of these terminologies provide context for Glenn Stassen’s work in the field

of Just Peacemaking.

Stassen was responsible for developing Just Peacemaking Theory. In Ten Just-Peacemaking

Practices that Work he laments abstract ethical conversation that does not result in concrete

%6 Wikipedia. 2020. “Wikipedia: Glen Stassen.” Last edited on 23 May 2020, at 06:42 (UTC).
https://en.wikipedia.org/wiki/Glen_Stassen.

97 CIFAR (Canadian Institute for Advanced Research). n.d. “Jane Jensen Bio.” Accessed April 2,
2021. https://cifar.ca/bios/jane-jenson/.

%8 Gabriela Monica Lucuta, “Peacemaking, peacekeeping, peacebuilding and peace
enforcement in the 21t century [sic for capitalization and punctuation].” Peace Insight (blog), April 25,
2014,  https://www.peaceinsight.org/en/articles/peacemaking-peacekeeping-peacebuilding-peace-
enforcement-21st-century/?location=&theme=.

% 1bid.
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practices of positive action.'®" His frustration and determination led him to write Just Peacemaking:
Transforming Initiatives for Justice and Peace in 1992, not long after the Berlin Wall fell and
unleashed new possibilities.’® Based on the mentoring he received from Reinhold Niebuhr,
Stassen urged attention be paid to “...basic interests, loyalties, and power relationships...” and a

person or community’s pattern of actions.’®

His peacemaking practices keep these points in mind. Under the headings of peacemaking
initiatives, justice, and cooperative forces, Stassen offers these practices as “...checks and balances
against sin.... practical and realistic practices that are working in the world to bring justice and
prevent war.”'% His peacemaking initiatives draw on the Sermon on the Mount (Matthew 5-7) and
the examples of Mahatma Gandhi, Abdul Ghaffar Khan, Martin Luther King Jr., and other prominent
leaders of the civil rights movement in the United States. About the initiatives clustered under
justice, he says, “The four words for justice in Hebrew and Greek occur 1,060 times in the Bible.”"%
Stassen clearly sees justice as a central theme in the scriptures guiding both the Jewish and
Christian traditions. His third set of initiatives, cooperative forces, encourage practitioners to
engage in transformative love that breaks down “...barriers to community” and invites others into

“cooperative community.”%

01 Glen Stassen, “Ten Just-Peacemaking Practices that Work,” in Mohammed Abu-Nimer and
David W Augsburger, eds., Peace-Building By, Between, and Beyond Muslims and Evangelical
Christians. (Lanham: Lexington Books, 2010), 216-217.

192 Glen H. Stassen, Just Peacemaking: Transforming Initiatives for Justice and Peace. 1 ed.
(Louisville, KY: Westminster/John Knox Press, 1992).

%3 |bid., 15.

194 Stassen in Peace-Building, 65.
195 |bid.

19 |bid.
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Stassen’s first just peacemaking practice, supporting nonviolent direct action, is drawn
directly from Matthew 5:38-42. In discussing Jesus' directive to turn the other cheek, Stassen

expounds:

In Jesus’ culture, to be struck on the right cheek was to be slapped contemptuously
with the back of the hand, the way a slave would be slapped.... To turn the left cheek
was to turn the cheek of equal dignity. It was to confront the oppressor nonviolently
for the injustice and to call for a transformed relationship.'®”

Regarding each additional example Jesus gives in this pericope, Stassen summarizes: “In each case
it is an extra initiative to try to overcome the injustice and poverty and to call for a relationship of

peacemaking.”1%®

Martin Luther King, Jr. wrote in his letters from the Birmingham City Jail, “Nonviolent direct
action seeks to create such a crisis and establish such creative tension that a community that has
constantly refused to negotiate is forced to confront the issue.”’” Maire A. Dugan provides a very
helpful summary of current nonviolent direct-action practices and strategies in her article

“Nonviolence and Nonviolent Direct Action.”'"?

Stassen'’s other just peacemaking initiatives include taking independent initiatives to reduce
hostility, using cooperative conflict resolution, and acknowledging responsibility for conflict and

injustice along with seeking repentance and forgiveness. """ Under justice initiatives Stassen

97 1bid., 66.
198 |bid.

%% Teaching American History. “Document: Letter from Birmingham City Jail (Excerpts), Martin
Luther King, April 16, 1963." Accessed April 1, 2021.
https://teachingamericanhistory.org/library/document/letter-from-birmingham-city-jail-excerpts/.

119 Maire A. Dugan. "Nonviolence and Nonviolent Direct Action." Beyond Intractability. Eds.
Guy Burgess and Heidi Burgess. Conflict Information Consortium, University of Colorado, Boulder.
Posted: September 2003 <http://www.beyondintractability.org/essay/nonviolent-direct-action>.

"1 Stassen in Peace-Building, 66-69.
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includes promoting democracy, human rights, and religious liberty and fostering just and
sustainable economic development.’? Cooperative forces initiatives include recognizing emerging
collaborative forces in the international system and working with them, strengthening the United
Nations and international efforts for cooperation and human rights, reducing offensive weapons
development and weapons sales, and encouraging grassroots peacemaking groups and voluntary
associations.” Through making these practices normative, Stassen wanted Christians, and allies
from other traditions, to “...learn to practice peace, not just talk about it.”""* He believed that such
practices provide a starting point that can continue to be further developed and honed along the
way as people from differing faiths, perspectives, and methodologies work to practically forge

peace, solve problems, and promote justice and cooperation.'®

KEY VOICE 2—-DAVID JOHNSTON AND HUMAN RIGHTS

Johnston’s contribution to the human rights discussion centers on his commitment to
Muslim-Christian dialogue and articulating common theological ground between Christians and
Muslims for pursuing human rights work. He is acutely aware of the justice issues around economic

policy and the implications this has for interfaith human rights collaboration.

Common theological ground between Christians and Muslims for pursuing human rights
begins with the doctrine of creation. According to Johnston, the “...Qur’an indicates that God, upon
creating Adam and placing him on earth, entrusted him with the function of ‘caliph,” or deputy,

trustee, or vicegerent (khalifa, Q 2:30).” "¢ Across the theological spectrum in Islam this

"2 1bid., 69-72.
"3 bid., 72-77.
"4 1bid., 77.
"3 Ibid., 78.

"¢ Johnston in Peace-Building, 222.
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commitment of God entrusting humankind with trusteeship for one another and the created order
remains central.”"” Founder of Just World Trust (JUST) Chandra Muzaffar, a Malaysian Muslim
political scientist and Islamic reformist and activist, affirms “The idea that the human being is
vicegerent or trustee of God whose primary role is to fulfil [sic] God's trust is lucidly articulated in
various religions....What this means is that human rights and human freedoms are part of a larger

spiritual and moral worldview."""®

The Genesis account conveys a similar vocation for humanity: “GoD blessed them: ‘Prosper!
Reproduce! Fill Earth! Take charge! Be responsible for fish in the sea and birds in the air, for every
living thing that moves on the face of Earth.” (Genesis 1:28, The Message). The second creation
account echoes humankind'’s calling: “GOD took the Man and set him down in the Garden of Eden
to work the ground and keep it in order.” (Genesis 2:15, The Message). Called to care for and
safeguard the Garden, these seminal texts provide an interpretative lens for what is shared later
through the Mosaic laws. Johnston concludes: “...it is the implied dignity of the human person in
both cases that acts as the foundation for inalienable rights, along with a sense of moral
accountability to the Creator for the way [humankind’s] stewardship is carried out both in the

physical world and human society.”""?

Both Islam and Christianity also share theological common ground in the areas of justice,
reconciliation, and what Johnston calls “the preferential option for the poor.”'?° For Christians, it is
the life and teaching of Jesus, Immanuel, who demonstrates in his person the coming reign of God.

Johnston points to the Parable of the Good Samaritan in Luke 10:25-37 to demonstrate the

"7 1bid.
118 As quoted by Johnston in Peace-Building, 222.
9 Johnston in Peace-Building, 223.

120 |bid., 223-226.
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Gospel'’s call to human solidarity through the act of being neighbor to anyone in need. This is the

practical justice implication of loving God and loving neighbor as oneself.

The Qur'an also consistently calls its hearers and readers to be just people. Johnston notes
two of the most frequently quoted texts.’?' Of additional importance to shared work on human

rights is the Qur'an’s emphasis on “equality of rights and an ethical vision of solidarity.""??

Jesus' public declaration of the intention of his ministry as found in Luke 4:18-19 provides
the foundation for what Johnston terms “the preferential option for the poor.”'? Here Jesus is
quoting from Isaiah 61:1-2. This text is exegeted in the Biblical Foundations section of this paper.
Johnston notes: “Jesus spent most of those three years [of his life on earth] with the poor and
oppressed populations in Galilee and healing the sick and disheartened wherever he encountered
them.”’?* From the Qur'an, Johnston shares one of the more personal texts calling for action on
behalf of the poor.'?® It is one of the texts in the Qur'an which motivates Muslims to pay special

attention to economic justice.

Economic rights, though part of the Universal Declaration of Human Rights, is not
enforceable under international law.'?¢ Johnston sees this as a particular area where Christians and

Muslims can work together for greater justice in solidarity with fellow humans who are most in need

21 |bid., 223.
122 |bid.
123 |bid., 225.
124 |bid., 225.
125 |bid.

126 David L. Johnston. 2014. “A Muslim and Christian Orientation to Human Rights: Human
Dignity and Solidarity.” Indiana International & Comparative Law Review 24, 912.
https://heinonline.org/HOL/Page?handle=hein.journals/iicl24&id=975&div=&collection=.
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around the globe. Quoting Pope Francis, Johnston agrees with his conclusion: “God’s heart has a

special place for the poor, so much so that he himself ‘became poor.”?’

KEY VOICE 3—-JANE JENSON AND SOcCIAL COHESION

As noted in the history section, social cohesion is a complex topic with little agreement as
to definition.'?® Jane Jenson, however, specializes in looking at social cohesion in pluralistic

cultures. Given the nature of the NPO being investigated in this paper, her expertise is invaluable.

Green et al define social cohesion in self-described simple terms: “Social cohesion refers to
the property by which whole societies, and the individuals within them, are bound together through
the action of specific attitudes, behaviours [sic], rules and institutions which rely on consensus rather
than pure coercion.”'? This definition, they claim, accounts for all societies, regardless of their
degree of plurality. Jenson, on the other hand, in examining the growing experience of plurality in
societies depends more heavily on the social cohesion definition offered by the Organisation [sic]
for Economic Co-operation and Development (OECD). The OECD defines a cohesive society as
one “that works towards the well-being of all its members, fights exclusion and marginalisation [sic],
creates a sense of belonging, promotes trust, and offers its members the opportunity of upward

social mobility."”3°

For Jenson, the OECD definition better intersects with the choice facing heterogenous

societies. The Global Centre [sic] for Pluralism (GCP) believes pluralism is a “choice made within

27 |bid., Note 137, 918.

128 Jane Jenson. Defining and Measuring Social Cohesion. Social Policies in Small States.
Commonwealth Secretariat (2010). https://doi.org/10.14217/9781848590724-en.

29 Green et al, 19.

130 Jane Jensen. "Intersections of Pluralism and Social Cohesion." Intersections: Practicing
Pluralism (Global Centre [sic] for Pluralism, 2019), 2. https://www.pluralism.ca/wp-
content/uploads/2019/02/Jane-Jenson-Social-Cohesion-FINAL.pdf (accessed March 29, 2021).
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diverse societies.””3" A“Pluralism Lens,” explains Jenson, “...defines pluralism as ‘an ethic of respect
that values human diversity.” 32 The more diverse a society, the greater the social cohesion

challenge as outlined in the OECD definition.

In Jenson's review of the literature, she notes the following key challenges and contributors
to social cohesion in diverse societies. First is the challenge of perception. Overwhelmingly, most
societies continue to see diversity as a threat to be managed and little attention is paid to receiving
diversity as a good quality and reality to be respected in one's society.”*? Second, there is a shift in
vocabulary taking place in international policy communities from social cohesion to social inclusion.
Jenson references the UN Development Goals for 2030 as an example, where nine of the seventeen
goals either directly or indirectly reference inclusion. ' From this shift in language, Jenson
concludes that inclusive citizenship is one of the practices that increase cohesion in pluralistic

societies."3>

A third conclusion drawn by Jenson is summarized well in this quote: “...social cohesion is
not fostered by ‘dialogue’ [sic] as much as it is the result of successful living together. Social
cohesion has become practice.”’* The practice of social cohesion includes overcoming division
and conflict while ensuring inclusion and participation in society. One of the most important drivers

for successful social cohesion practice is equitable job access and opportunity.’” Stassen supports

31 bid.
132 |bid.
133 Jensen. Intersections, 9.

134 United Nations. “THE 17 GOALS | Sustainable Development.” n.d. Accessed April 9, 2021.
https://sdgs.un.org/goals.

135 Jensen. Intersections, 9.
136 |bid.
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this conclusion when he says, “Itis not the poorest of the poor, but those who experience economic

and human rights deprivation relative to what they had expected [sic] who turn to violence.”'%®

In Jenson'’s fourth conclusion, she notes it is healthy institutional capacity that supports job
creation and other economic and human rights access that further supports social cohesion amid
plurality. The GCP uses the terminology of “hardware”' to describe what is included as part of
institutional capacity: constitutions, governance structures, courts, schools, and media. The
“software”' of a society gets acted out in the legal and political context created by the hardware.
Cultural habits, norms (ethics), understandings of national identity, and historic mythologies
shaping perceptions of who belongs and who is on the margins are all part of a society’s software.
Two cultural norms or ethics seem to particularly encourage social cohesion in pluralistic societies:
hospitality and respect.’ Together, the hardware and software create or stifle social inclusion,
social capital (trust), and social mobility; all of which influence the degree of social cohesion in a

society.'?

The centrality of economic justice to communal well-being is the strongest point of
agreement. Isaiah 58 most directly highlights this focus by juxtaposing what the people want
through their spiritual practices of prayer and fasting with what the Lord values as examples of true

piety—justice, equity, and compassion. The passage pushes its readers and hearers to grapple with

138 Stassen in Peace-Building, 71.
3% Jensen. Intersections, 3.
140 1bid.

1 Ibid., 15.
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provoking questions: Do we really want what God wants for our neighbors and our community?

Where are our wants and what God wants in tension? What will we do about that tension?

Those who engage in the fields of just peacebuilding, human rights, and social cohesion
also wrestle with such questions and their implications. Consequently, Stassen prioritizes just and
sustainable economic development in the work of just peacebuilding.’® Johnston responds by
emphasizing human trusteeship based on the Creation narratives found in both the Qur'an and the
Bible. Human trusteeship supports common ground between Christians and Muslims for seeking
economic justice as a human right. “...it is the implied dignity of the human person in both cases
that acts as the foundation for inalienable rights, along with a sense of moral accountability to the
Creator for the way their stewardship is carried out both in the physical world and human society.”**
He strengthens this argument by pointing to both the Bible’s and the Qur'an’s “preferential option

for the poor.”'

Jenson engages these questions by demonstrating how the literature overwhelming
supports that an inclusive economy contributes significantly to social cohesion. This is especially
the case when deliberate attention is paid to opportunity access and empowerment of those who
are most economically vulnerable. She summarizes: “Increasingly...organizations are identifying
economic and social inequalities as both hindering social cohesion and creating the need for direct
interventions.”'* This significant point of agreement regarding the key role of economic justice will

need to influence the focus of the capacity-building process my NPO seeks to develop.

143 Stassen in Peace-Building, 71.
44 Johnston in Peace-Building, 223.
45 bid., 225.

146 Jenson. Intersections, 14.
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The most significant point of tension that emerged in the literature regards the political or
ethical philosophy lens utilized by members of a community or society. This is most often revealed
through beliefs regarding the value and place of individual rights (usually understood as civil and
political rights) or individual and collective rights (usually understood as including society-wide
areas of concerns like health care, education, and access to a reliable and adequate source of
income). Such beliefs also interact with understandings about the role of government institutions.
One end of the spectrum sees government as untrustworthy and so it ought to hold as limited a
role as possible in the lives of individuals. The other end of the spectrum sees government as a
trustworthy source of community sustaining benefits and so it ought to have a visible role in the
lives of individuals and society. A related point of tension concerns cultural identity and the value

placed on individualism versus being part of a community of relationships.

It will be important to include reflection on such political beliefs and cultural understandings
as part of the capacity-building process because my NPO is focused on both a USA and Lebanese
context. Such reflection should create an environment for young adult participants to gain a wide
and deep understanding of how best to engage their particular community. Such a process of
learning will also lead to a deeper understanding and appreciation for the differences in approach
taken by participants living in contexts different from one another. The theological values of justice,
equity, and reconciliation can be exercised in a variety of political contexts in such a way that a
community is positively impacted. There may also be particular constraints posed by different
cultural and political contexts. Depending on the initiatives chosen by the participants, this may end

up impacting and changing government policies and structures.

Two types of gaps were revealed in the literature read to date. The first is raised by a critique
of Stassen’s ten just peacemaking practices. Karim Douglas Crow, an Islamic Studies expert,
reviewed Stassen’s proposal. While he affirms the deep ethical awareness that stems from revealed

Biblical wisdom underlying each of Stassen'’s ten practices, he notes Stassen'’s reliance on the fields



127

of political science and conflict resolution to develop several of his practices. He also points out the
influence of modernity’s pragmatic concerns and a particular political orientation in the formation
of several other of his ten practices.’” Even though Crow uses this critique to encourage his fellow
Muslim colleagues to likewise look beyond the boundaries of the Qur'an and Prophetic traditions,
the rest of his paper is comprised of peacemaking practices grounded explicitly in the Qur'an and

Prophetic traditions.

Thus, his critique serves as a caution to me regarding how best to engage Muslim young
adults in a capacity-building process that is based on the theological values of justice, equity, and
reconciliation. For those who are devout practitioners of Islam, it will be important for any process
| develop to not only articulate where | biblically locate my personal commitment to these values,
but to create a process clearly rooted in these values. In addition, for all participants—whether
Muslim, Christian, spiritual but not religious, secular, etc.—it will be important to create space in the
process for each participant to articulate their foundational understanding of justice, equity, and
reconciliation. This will hopefully not only lead to a deeper cross-cultural learning about one
another but will also result in more firmly established initiatives. A further literature review may
reveal other insights regarding this gap in how best to develop practical initiatives that are well

grounded in an ethic of justice, equity, and reconciliation.

The second gap was noted by Jenson. She comments that social cohesion research tends
to focus on what hinders social cohesion rather than on what creates social cohesion.'® Her

comment leaves me wondering if | may be able to contribute to this gap through this NPO project.

147 Karim Douglas Crow, “Response to Stassen’s ‘Ten Just-Peacemaking Practices That Work,"”

in Mohammed Abu-Nimer and David W Augsburger, eds., Peace-Building By, Between, and Beyond
Muslims and Evangelical Christians. (Lanham: Lexington Books, 2010), 83-84.

48 Jenson. Intersections, 9.
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In conclusion, the capacity-building process my NPO seeks to develop must include the
above emphases. Economic justice will need to be prioritized. Participants will be encouraged to
discover, discuss, and clarify the implications differing political lenses and cultural understandings
bring to their chosen community intervention. They will also be invited to discern and articulate

their foundational understanding of justice, equity, and reconciliation.

See Combined Project Portfolio Bibliography.
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INTRODUCTION

My dream (NPO) evolved and developed through the journey of the Discovery Workshop
and Topical Expertise Essay. The Discovery Workshop confirmed the values underlying my NPO
(justice, equity, and reconciliation) and sharpened the focus of a capacity-building process to young
adults 16-22 years old from multi-religious or no religious background. Through the Topical
Expertise Essay, | realized the need to develop a cross cultural dimension to my NPO, thus
expanding the context to include cities in both Oregon and Lebanon. One clear theme emerged
through the Biblical/Theological, Historical, and Contemporary elements of my essay: the need to
focus the outcome of the capacity-building process on just and equitable economic projects that
also encourage reconciliation. Through the efforts of my Design Workshop Team and 1-1
Interviews, three creative prototypes for my NPO emerged, along with several potential
benchmarks by which to verify success, and several knowledge gaps that will require further

research. This report will detail these findings.

NPO STATEMENT
Create effective capacity-building that equips young adults (16-23 years old) to positively
impact society in Lebanon and Oregon through practicing justice, equity, reconciliation, and

perseverance.

NPO SCOPE AND CONSTRAINTS

Non-negotiables:

e Cross-cultural and inter-religious (or secular) participants from Lebanon and Oregon.
e Cultivation of meaningful and transformative relationship among the participants serves as

the foundation for the practical interventions developed by the team.
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e Empower participants to develop and implement practical interventions based on their
exploration and analysis of where justice, equity, reconciliation, and/or resiliency is
lacking.

e A participants group of no more than twelve, evenly divided between Lebanon and
Oregon and gender balanced.

Boundaries:

e Potential participants from Oregon will be referred from four possible organizations:
Presbytery of the Cascades (covers Oregon), lke's House (Salem area), Second Home
(Portland area), Salem for Refugees (Salem area).

e Potential participants from Lebanon will be referred from five possible organizations:
Forum for Development, Culture, and Dialogue (country-wide); Play for Peace (Sidon and
Beirut), Adyan (greater Beirut), Home of Hope (greater Beirut), Schools and Churches of
the Synod of Syria and Lebanon (country-wide).

e Project will utilize digital platforms to host participant meetings.

e Internet access will be required.

e English will be the language for conversing.

Potential Costs:

Data usage costs will be reimbursed for participants from Lebanon (if no organization
provided wi-fi or other access is available). $200

Meal or snacks for each gathering. $300

NPO CONTEXT

The ministry setting for my NPO is centered in two geographic places—-Lebanon and

Oregon. Each has a history and culture distinct from the other. Though the root causes differ, both

contexts are facing the challenges of a fragmenting society, a rising cost-of-living, and mental health
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challenges. My NPO is cross-cultural and inter-religious (or secular) by design and is focused on
young adults between the ages of 16-23 (Generation Z). Participants may self-identify as Christian,
Muslim, or non-religious. There will likely be diversity within each of these identities as well
(Presbyterian, other Protestant, Orthodox, Catholic, Sunni, Shi'a, Druze, spiritual but not religious,
agnostic, atheist, secular, etc.). Participants may also come from urban, suburban, or rural
communities. My NPO will be a new ministry relating to other already established ministries or non-
governmental/non-profit organizations. Between 8-12 participants will be part of my NPO project
with half coming from Lebanon and half from Oregon. The team will be gender balanced. My NPO
offers young adults the opportunity to learn from one another and one another’'s context, to
develop a wider and more nuanced world view, to cultivate transformational skills for working with
differences, and to think creatively together about practical interventions that can facilitate a future

of justice, equity, reconciliation, and resiliency in both contexts.

ROOT CAUSES

At the root of injustice and inequity in Lebanon lies wasta, an Arabic word best described in
English as clientelism. It is a relationship established between leaders and those loyal to them; a
system through which all life opportunities (or lack of them) is filtered. It is who one knows that
opens doors—not one's expertise or experience. Wasta is complex. It breeds greed and corruption
among the privileged, fueling a rising despair and hopelessness among the impoverished. It has
resulted in dysfunctional governance systems, broken infrastructure, overwhelming national debt,
and sky-rocketing poverty. It is a reality people love to hate. But, when it comes to the practicalities
of changing it, the brick wall of resistance is encountered, leaving many young adults in despair

over their future.

At the root of injustice and inequity in Oregon lies a widening economic, cultural, racial, and

political gap between individuals and communities. Homelessness has been increasing again since
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2014." The number of under-resourced, unhoused, and unaccompanied minors has risen as
families have fractured, in part due to economic pressures.’™® The economic, cultural, racial, and
political gap between rural, urban, and suburban contexts has widened, creating its own kind of
tribalism that has led to multiple years of protests (some peaceful and some violent) in Portland—
Oregon'’s largest city. A variety of groups are working to bridge these divides, but often young
adults in the age range of my NPO are left out of the problem-solving process and left

disempowered to address contextual challenges.

THREE BIG IDEAS
10. Use PhotoVoice (an initiative using ethical photography to promote positive social change
and intercultural/interreligious understanding)."’
11. Create virtual field trips (video/other media) of local contexts places where justice, equity,
reconciliation, and/or resiliency is missing.
12. Dream together—what story would participants like to tell about their community’s just,
equitable, reconciled, and/or resilient future?
DEFINITION OF 'DONE’
| will have accomplished the goal of my NPO when participants are able to effectively
implement their interventions for making justice, equity, reconciliation, and/or resiliency more

tangible and visible in their context.

3 NAPKIN PITCHES

49 National Alliance to End Homelessness, https://endhomelessness.org/wp-
content/uploads/2019/08/OR-fact-sheet-2019.pdf, accessed December 16, 2021.

150 “CSH Youth Housing Needs Assessment Summary Report.” 2021, 19.

151 "Home - Ethical Photography for Social Change | PhotoVoice.” n.d. Accessed January 22,
2023. https://photovoice.org/.
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1. Big Idea: Participants use PhotoVoice to develop relationship, explore and analyze their

respective contexts, and innovate and implement project priorities that embody justice,

equity, reconciliation, and/or resilience.

Audience: This is intended for up to twelve young adults between the ages
of 16 to 23. Due to young adult development and legal realities, the
participants will be either in high school or of college age (not mixed).
NPO: A gap in justice, equity, reconciliation, and/or resiliency exists in each
context. Young adults are frequently left out of the problem-solving
process and left disempowered to address contextual challenges. This
often results in mental health issues. My NPO offers young adults the
opportunity to be empowered to practically address contextual challenges.
Benefit: Participants will gain a cross-cultural network of peers committed
to practically addressing the lack of justice, equity, reconciliation, and/or
resiliency in their context and the opportunity to develop a photo
exhibition to share their insights and work with their wider communities.
Along the way they will gain the leadership skills needed to analyze,
innovate, implement, evaluate, and adapt relevant interventions to their
identified contextual challenge. A side effect will be improved mental
health. My leadership and equipping skills will also be enhanced through
this project as | learn with and from participants and relevant experts who
will contribute to participants’ skill development. My own network will also
be expanded.

Approach: This approach uses photojournalism to facilitate relationship

and team building as well as exploration of contextual challenges. This
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approach is novel in at least two respects. First, it brings together young
adults from Lebanon and Oregon. Second, in addition to the usual goals
and outcomes of the PhotoVoice, this approach adds the leadership
development skills of analysis, innovation, implementation, evaluation, and
adaptation.

v. Risks. This approach may fail if | fail to facilitate an effective process that
engages the skills described above. In addition, it may fail to produce
effective results because the root causes of the challenges identified are
highly resistant to change.

vi. Assumptions/hypotheses to test: | am testing the efficacy of
photojournalism as a tool to facilitate this NPO.

vii. Benchmarks of success:

14. Cross-cultural friendships develop

15. Participants can articulate where justice, equity, reconciliation, and/or resiliency is missing
from their contexts.

16. Participants can develop and effectively implement practical interventions that increase the
reality of justice, equity, reconciliation, and/or resiliency in their contexts.

17. Mental health has improved.

viii. Other Approaches: Others are addressing this NPO within local contexts
only or at a policy level-local, state/province, national, global. What sets
this approach apart is the combination of buy-in from Presbyterians in both
Lebanon and Oregon, being cross-cultural and interreligious, focused on
this age cohort, using photojournalism, and equipping for practical
intervention results.

2. Big Idea: Create virtual field trips (video/other media) of local contexts where justice,
equity, reconciliation, and/or resiliency are missing. Create video of what those same

places would/could look like if justice, equity, reconciliation, and/or resiliency were
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present. Empower participants to develop and implement interventions based on what
they have explored.

A. Audience: This is intended for up to twelve young adults between the ages
of 16 to 23. Due to young adult development and legal realities, the
participants will be either in high school or of college age (not mixed).

B. NPO: A gap in justice, equity, reconciliation, and/or resiliency exists in each
context. Young adults are frequently left out of the problem-solving
process and left disempowered to address contextual challenges. This
often results in mental health issues. My NPO offers young adults the
opportunity to be empowered to practically address contextual challenges.

C. Benefit: Participants will gain a cross-cultural network of peers committed
to practically addressing the lack of justice, equity, reconciliation, and/or
resiliency in their context and the opportunity to develop a short film to
share their insights and work with their wider communities. Along the way
they will gain the leadership skills needed to analyze, innovate, implement,
evaluate, and adapt relevant interventions to their identified contextual
challenge. A side effect will be improved mental health. My leadership and
equipping skills will also be enhanced through this project as | learn with
and from participants and relevant experts who will contribute to
participants’ skill development. My own network will also be expanded.

D. Approach: This approach uses videography to facilitate relationship and
team building as well as exploration of contextual challenges. This
approach is novel in at least two respects. First, it brings together young

adults from Lebanon and Oregon. Second, it uses videography as the



18.
19.

20.

21.

137

medium for developing leadership skills of analysis, innovation,
implementation, evaluation, and adaptation.

E. Risks. This approach may fail if | fail to facilitate an effective process that
engages the skills described above. In addition, it may fail to produce
effective results because the root causes of the challenges identified are
highly resistant to change.

F. Assumptions/hypotheses to test: | am testing the efficacy of videography as
a tool to facilitate this NPO.

G. Benchmarks of success:

Cross-cultural friendships develop

Participants can articulate where justice, equity, reconciliation, and/or resiliency is missing
from their contexts.

Participants can develop and effectively implement practical interventions that increase the
reality of justice, equity, reconciliation, and/or resiliency in their contexts.

Mental health has improved.

ix. Other Approaches: Others are addressing this NPO within local contexts
only or at the policy level-local, state/province, national, global. What sets
this approach apart is the combination of buy-in from Presbyterians in both
Lebanon and Oregon, being cross-cultural and interreligious, focused on
this age cohort, using videography, and equipping for practical
intervention results.

Dream together—what story would participants like to tell about their community’s just,
equitable, reconciled, and/or resilient future? Explore what is needed by the wider
community that isn't yet offered. Who falls through the cracks in their community and why?
What would need to happen to make their dream future possible? Empower participants

to take action-steps toward the future they have described.
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A. Audience: This is intended for up to twelve young adults between the ages
of 16 to 23. Due to young adult development and legal realities, the
participants will be either in high school or of college age (not mixed).

B. NPO: A gap in justice, equity, reconciliation, and/or resiliency exists in each
context. Young adults are frequently left out of the problem-solving
process and left disempowered to address contextual challenges. This
often results in mental health issues. My NPO offers young adults the
opportunity to be empowered to practically address contextual challenges.

C. Benefit: Participants will gain a cross-cultural network of peers committed
to practically addressing the lack of justice, equity, reconciliation, and/or
resiliency in their context and the opportunity to create and share their own
medium of storytelling. Along the way they will gain the leadership skills
needed to analyze, innovate, implement, evaluate, and adapt relevant
interventions to their identified contextual challenge. A side effect will be
improved mental health. My leadership and equipping skills will also be
enhanced through this project as | learn with and from participants and
relevant experts who will contribute to participants’ skill development. My
own network will also be expanded.

D. Approach: This approach uses storytelling to facilitate relationship and
team building as well as exploration of contextual challenges. This
approach is novel in at least two respects. First, it brings together young
adults from Lebanon and Oregon. Second, it invites participants’ creativity
to develop their storytelling medium of choice for developing leadership

skills of analysis, innovation, implementation, evaluation, and adaptation.
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H. Risks. This approach may fail if | fail to facilitate an effective process that
engages the skills described above. In addition, it may fail to produce
effective results because the root causes of the challenges identified are
highly resistant to change.

l.  Assumptions/hypotheses to test: | am testing the efficacy of participant
agency in creating their storytelling medium as a tool to facilitate this NPO.

J. Benchmarks of success:

Cross-cultural friendships develop

Participants can articulate where justice, equity, reconciliation, and/or resiliency is missing
from their contexts.

Participants can develop and effectively implement practical interventions that increase the
reality of justice, equity, reconciliation, and/or resiliency in their contexts.

Mental health has improved.

x. Other Approaches: Others are addressing this NPO within local contexts
only or at the policy level-local, state/province, national, global. What sets
this approach apart is the combination of buy-in from Presbyterians in both
Lebanon and Oregon, being cross-cultural and interreligious, focused on
this age cohort, using storytelling, and equipping for practical intervention

results.

DESIGN WORKSHOP STAKEHOLDERS
Director of Blessed School and Interim Director of Home of Hope, Greater Beirut Area,
Lebanon (female, Christian).
Young person, recent graduate from Lebanese American University; active in Muslim-
Christian Dialogue and Community Service Work (male, Muslim).
Staff Member of Middle East Council of Churches (MECC); working with traumatized

young people and adults in Lebanon (male, Christian).
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4. Director of Second Home (unaccompanied minors), Portland, OR (female, Christian).
5. Pastor, Presbytery of the Cascades, OR (male, Christian).
ONE-ON-ONE INTERVIEWS

1. Young person, recent graduate from Lebanese University and Near East School of
Theology, working with younger people (male, Christian).

2. Director of Isaac’s Room (under-resourced teens), Salem, OR (male, Christian).

3. Young person, alumna from Second Home, Portland, OR (female, Christian).

ANNOTATED BIBLIOGRAPHY
Bartholomew, Kim, and Leonard M Horowitz. 1991. “"Attachment Styles Among Young Adults: A

Test of a Four-Category Model.” Journal of Personality and Social Psychology 61, no. 2,

226-244. https://numerons.files.wordpress.com/2012/04/11-attachment-styles-among-
young-adults.pdf.

Bartholomew and Horowitz are both research practitioners in the field of attachment theory.
In this article they identify how a person’s internal working model for relationships influences that
person’s view of self and of others. Their findings are relevant to my NPO as | work with young adults
who face many contextual challenges, including mental health. As | develop my NPO | need to
consider the interaction between what each participant carries within themselves and how this
influences their participation on a cross-cultural team. This article gives me an assessment

framework to utilize.

Berthoin Antal, Ariane, and Victor Friedman. 2008. “Learning to Negotiate Reality: A Strategy for
Teaching Intercultural Competencies.” Journal of Management Education 32, no. June
(June), accessed December 5, 2021, https://doi.org/10.1177/1052562907308794.

Berthoin Antal teaches and works in the field of business and society; Friedman is a linguist.
Together in this article they explore the impact on organizations working across contexts and
cultures and how to develop intercultural competencies more effectively. My NPO is by nature
cross-cultural. Part of my work will be to help participants develop effective intercultural
competencies. Though the authors’ focus is on business organizations, their central argument-that

learning to negotiate reality is key to intercultural competence—is germane to my NPO audience.
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To negotiate reality is to understand “...how culture influences expectations and behavior,
including [one’s] own...""®? and to develop the ability to learn from cultural differences in order to

take effective action in a specific context.

Fleming, Ted. "Attachment Theory and Transformative Learning: Rethinking the Origins of
Meaning Making.” Paper presented at the Xlll Biennial Transformative Learning
Conference, Teachers College Columbia University, New York, USA, November 7-10,
2018.

Fleming is a researcher in the fields of attachment theory and transformative learning
theory. He argues that attachment theory allows for a better understanding of how frames of
reference develop from infancy through childhood and thus how young adults and adults can
better engage in transformative learning as they reinterpret their internal working models and thus
shift their frames of reference. His insights are relevant to how | develop my NPO to best facilitate
transformative learning in and between participants. Transformative Learning theory has the
potential of being an effective foundation for how | develop my NPO: “Transformative learning
involves becoming aware of the ways in which unquestioned assumptions, that act as taken-for-
granted beliefs, attitudes and values, constrain and distort how we make sense of the world. It
involves the search for, testing and adoption of new more adequate assumptions as guides to
action."™3
Patterson, J.A. 2009. “Organisational [sic] Learning and Leadership: On Metaphor, Meaning

Making, Liminality and Intercultural Communication.” International Journal of Learning and
Change 3, no. 4: 382-93.

152 Ariane Berthoin Antal and Victor Friedman. 2008. “Learning to Negotiate Reality: A Strategy
for Teaching Intercultural Competencies.” Journal of Management Education 32, no. June (June),
accessed December 5, 2021, https://doi.org/10.1177/1052562907308794.

133 Ted Fleming. "Attachment Theory and Transformative Learning: Rethinking the Origins of
Meaning Making.” (paper presented at the XlIl Biennial Transformative Learning Conference, Teachers
College Columbia University, New York, USA, November 7-10, 2018), 4.
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Jean Patterson is a researcher in the field of educational leadership. In this article she makes
connections between the theory of sensemaking and how organizations utilize metaphor, meaning
making, and liminal space to engage more effectively in intercultural communication. Her ideas are
relevant to how | develop my NPO as a pilot for the longer-term organization | hope to develop.
She delineates the characteristics of a learning organization (one metaphor applied to
organizations). She says sensemaking is ongoing in societies and organizations and emerges out
of narrative. "Sensemaking is driven by plausibility more than accuracy; believable, reasonable and
coherent versions of reality are more important than facts.”'* This insight is key to how | work with
participants in my NPO. They are each embedded in a society where narrative has influenced how
they understand reality. My NPO will invite participants to reflect on their contexts through the lens
of justice, equity, reconciliation, and perseverance. It will be important for me to also invite them to
reflect on how their community’'s or family’s narrative about these values influences their

understanding and practice of these values.

154 Jean A. Patterson. 2009. “Organisational [sic] Learning and Leadership: On Metaphor,
Meaning Making, Liminality and Intercultural Communication.” International Journal of Learning and
Change 3, no. 4: 386.
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APPENDICES
DESIGN WORKSHOP DESCRIPTION
My stakeholders included a pastor based in Oregon, a school principal working with
students who have disabilities and unaccompanied minors in Lebanon, a young adult recently
graduated from Lebanese American University, a director of an Oregon-based organization
working with unaccompanied minors, and program coordinator of a Lebanon-based organization
working on resiliency skills with minors. We met by Zoom on November 5, 2021, for four hours. |
had originally planned for two four-hour days, but the logistics proved too challenging for bringing

together a group across ten time zones for two different meetings in a short period of time.

We began with introductions as participants shared a photo that was meaningful to who
they are. From there, | gave an overview of my NPO and development journey to date. Then, |
discussed our purpose for gathering—to think together and gain their insights on how to move this
NPO from idea into actions. We started with developing an Empathy Map to better understand the
young people who will benefit from this NPO. This process revealed mental health concerns to be
a place of significant common ground between Lebanon and Oregon—though the precipitating
events for mental health concerns are unique to each context, they manifest in similar ways. It
became clear that my NPO will need to consider mental health issues and the role played by

resiliency skills. This insight led to the addition of perseverance as a value undergirding my NPO.

We next developed an Assets, Resources, and Tools Map to identify specific means
available to activate my NPO. This exercise revealed a wide range of options to further explore. We
began that exploration by turning to the Brainwriting game that helped the team begin to consider
specific potential prototypes to develop. The dimensions of participant agency, co-creating,
relationship as a key ingredient, and practical outcomes gained the most energy. The team

encouraged me to start with a pilot project, learn from its implementation, adapt and modify it, and
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then take next steps from there. They also encouraged me to stay on target and not get caught up

in mission creep.

The conversations and energy in the conversation allowed us to cover a lot of ground within
the three main collaborative exercises utilized. Dot voting to narrow down our options happened

by voice (rather than through Mural). This process led to the three big ideas noted in this report.

On a Likert Scale of 1-5, with 5 being the best workshop ever, | would rank this workshop
experience as a 4. Participants remarked on how much they learned from each other just being a
part of the design workshop. Their understandings of each other’s contexts were deepened and
their interest in working together in the future increased. They wanted to know when we would
meet again and continue with these conversations and actions emerging out of them. These
responses encouraged me that | am on the right track with this NPO. The participants helped me
identify three possible ways to move my NPO from idea into action, so we accomplished our goal
for the workshop. But there is always room to grow. | would have liked to have more time to further

explore the ideas that emerged and hear the participants’ elevator speeches for each big idea.

DESIGN WORKSHOP DOCUMENTATION

See following pages.
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FIGURE 18: EMPATHY MAP EXERCISE
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FIGURE 19: FIGURE 20: ASSETS, RESOURCES, TOOLS, RELATIONSHIPS
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FIGURE 21: BRAINWRITING--BUILDING ON EACH OTHER'S IDEAS
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Moving My NPO Idea into Action

% Idea: Module Based Program over 3 Years--other modules? Who to include as mentors?
- Skill building modules like Intercultural Development Inventory
- Leadership development module
- Community Organizing
- Focus on relationship building over time, giving people a chance to share with and
listen to each other.
- Ethics; decision making in a complex world; critical thinking skills
- Incubator for other projects

R

% I|dea: Possible Names--needs to encompass everything you want to do. Issue: be aware of
mission creep. Define the boundaries, so | don't get distracted.

- LEAP (Leadership Excellence and Peacebuilding)

- LEAP (Leadership, Entrepreneurship, and Peacebuilding)



LEAP (Leadership, Entrepreneurship, Advocacy, and Peacebuilding)
Tag line: Empowering tomorrow's leaders today
LEAD (Leadership, Empowerment, and Advocacy Development)

Listen to Jxxxx's comments again about name and her 60 second summary
Lxxxx's name/60 second comment as well.

Possible Images:

AY¥
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Idea: Pilot Model--what tools/concepts would be helpful to pilot first? How to invite
participants? Timing?

- Figure out the point (goal) of the starting initiative. What about the service
dimension. Think about feelings that kids have and address that (mental health
oriented or Tools for empowerment).

- Start with a small group of youth willing to share

- Maybe use PhotoVoice as an initial tool

- Ask them what they would like to learn together, then develop tangibles--yes!
Mentors or others can be invited based on interests expressed.

- Would it be helpful to offer some possibilities for their consideration as a starting
point?

- Could there be a project to do a Facebook page or website together to share their
learnings with others?

- Work by zoom with this interest group

- Build in plenty of time for relationship building, as this will be the foundation of the
group and create trust

- Train and hire based on diversity and pluralism

- International youth communities in neighborhoods and streets.

- Monthly or bi-weekly zoom sessions with people from diverse backgrounds and
local communities to share celebrations, prayers, events. And to get to know each
other.

- Seek funding of more exchange programs and scholarships and implementing an
action plan upon return to reflect what the student/or/individual learned.

- Fair Trade model; economic impact to create a better future; have political impact.
Inspired to do something together. Comes out of youth being empowered.
Meaning/purpose.

- Engaging schools and universities in the process. Maybe we can do some
competitions (academic or fun) via zoom, kahoot or other platforms to ensure
collaboration. (What is kahoot?)

- Thisimmediately preceding idea makes me think about field trips that could
happen in a local context and then each team shares their experience back with
the zoom group.

Yes, maybe fieldtrips which ask people to make observations about their own
neighborhood

Possibly field trips that take people into nature, as nature can be a shared language that
crosses multiple boundaries

- Initiate dialogue groups
- Youth learning from each other; inspired by cross-cultural relationships.

Idea: Apprenticeship Model (maybe this can be combined with module model)
- Areas of interest named by young adult participants as starting point
- Mentors found based on interest areas name

Idea: Choose a few orgs with which to start that have energy and interest for this
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- Spend time getting to know each other and see what comes to the top as a
relevant starting place

- Norush

- Start small for the initial pilot before expanding?

- Adyan

- Model United Nations programs

- Mentor Arabia

- Dar Al Aytam Al Islamiya

- BeitRafqa

- Arcenciel

- CARE International

- Red Cross

- Basmeh w Zaytoune

- Caritas

- |IOM Lebanon

- Isaacs Room

- Salem for Refugees

- Shane Clayborn

- EMO, Ecumenical Ministries of Oregon (i.e. Second Home program - Youth
Advisory Boards, and other EMO efforts)

- Presbytery of Cascades

- Local high schools/community colleges

Idea: Research potential funders
- Who would offer grants around this work
- Look for sustainable, flexible funding
- B.H. mentioned Cascade Presbytery may have a small grant as a starting point
- Kreuzberger kinderstiftung German funding
- The international youth foundation (IYF) - works in more than 70 countries.
. W.K. Kellogg foundation

Idea: Down the road as the idea/project grows, offer opportunities for participants to
engage in these relationships and in this work long-term, as we talked about the
importance of reaching parents of youth for broad transformation and these young
people will one day be parents, passing their values and visions on to future generations.

Idea: Adding value to what other organizations are already doing?

There may be interest from people who don't have an organizational affiliation (like young
people from a particular congregation

Networking (not letters); personal conversations (Clark is most connected to the
congregations; liaisons to congregations through COM)

Presbytery announcement/presentation

Youth focus by Presbytery (umbrella for youth who don't have youth group contact)
Liability Insurance
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- Down the road--short 60 second videos of youth sharing what they've gained from this
program
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POST-WORKSHOP MESSAGE TO STAKEHOLDERS

Dear xxx,

Thank you again for your time, effort, and creative engagement with my workshop design
process this past Friday. I'm so very grateful for all you contributed and for the next steps you helped

me to identify.

Here is a short summary of the points that emerged for me as | reflected on our
conversation. | invite you to add any clarifications or feedback needed, or additional ideas that have

surfaced for you over the weekend.

A summary of my NPO (Need, Problem, Opportunity being addressed by this project) post

our exploration and conversation:

Create an effective leadership capacity-building program

equipping young adults—16 to 23 years old-to

practice justice, equity, reconciliation, and perseverance

while positively impacting society in Tripoli or Sidon and Oregon.

Three Big Ideas for Next Steps in Moving from Idea to Action:

1. Use PhotoVoice (an initiative using ethical photography to promote positive social change
and intercultural/interreligious understanding).

2. Create virtual field trips (video/other media) of local contexts places where justice, equity,
reconciliation, and/or resiliency is missing.

3. Dream together—what story would participants like to tell about their community’s just,

equitable, reconciled, and/or resilient future?
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Definition of Done: We'll know we've accomplished our goal when the invited group moves

into action based on what they have learned/experienced in a particular invitation.

Benchmarks of Success (please share any additional benchmarks that come to your mind):

1. Cross-cultural friendships develop

2. Participants can articulate where justice, equity, reconciliation, and/or resiliency is missing
from their contexts.

3. Participants can develop practical interventions that increase the reality of justice, equity,
reconciliation, and/or resiliency in their contexts.

Other Key Insights and/or Areas Requiring Further Research (please share any other key

insights or areas requiring further research | have overlooked):

1. The common concern regarding mental health concerns of young adults in both Lebanon
and Oregon.

2. Resiliency (perseverance is the value underlying this practice) skills are one component of
addressing mental health concerns.

3. This connection needs to be further researched and integrated into my NPO.

Again, thank you for all you contributed to the above summation of potential ways for me to

develop my NPO from idea into action.

In Christ's Peace,

Elmarie Parker
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ONE-ON-ONE INTERVIEWS DOCUMENTATION

My interview with the Lebanese young person offered the following insights and

encouragements:

8.

Sees the connection to religion in both settings; role of fundamentalism could be
important to explore.

Wealth controls reality in the USA; Authority controls reality in Lebanon and brings wealth
to a few.

In Lebanon, we are fed up; hears from friends in the USA too that they are fed up.

Big Idea # 3 is the most intriguing: inviting the team to dream together. Building the future
is what draws us together. Being honest with each other; what we really want and are
hoping for. We are the ones who understand each other; can't just tell us what to think
from outside. Am | finding myself in this place and finding others in this place with mutual
experiences? This will be the question asked by participants.

Churches here in Lebanon too are facing lower numbers of youth, so can't easily meet or
provide activities for one or two youth. This type of program could bring youth together
for a purposeful gathering.

This age wants something different. Interviewee knows young people who would want to
be a part of something like this. Would be interested in hearing what challenges other
young people are facing. How to deal with these issues. Values: be open and be
themselves; think and dream together for the future they desire.

Logistics/practical questions:

13. Internet costs are increasing; could be a barrier

14. Time zone difference issues; implications for electricity shortage in Lebanon

15. Lebanese will find ways to make this work.
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16. Can find solutions for where they can meet as a group in Oregon/Lebanon with huge
screen

17. Language: depends on the location for the group; Beirut/Sidon no problem for English.

9. Important to create the atmosphere for the group first; then begin to talk/share more
deeply with each other.

10. Maybe start with one group and then later develop other teams. Maybe start with
churches and go from there. Later they can invite friends from school (from other
backgrounds). Start by one school or by churches; can grow later through the young
people themselves.

11. Focus on the main challenges that we want to deal with; think about the future (not the
problems).

12. Young people are surrounded by pressures here in Lebanon; so, it will be good to focus
on the need for justice, equity, reconciliation, resiliency...something distinct from what we
are living in. It will be good to get to know what others outside Lebanon are facing and
hear their dreams for their future.

My interview with the Oregon young person offered the following insights and encouragements:

1. Really likes the project; excited to participate.

2. Likes the cross-cultural piece.

3. Likes Big Idea # 3 best because it prompts dreaming together about the future. It gives
agency to young people. It's open-ended...likes that. It will generate a lot of conversation.

4. Likes # 2—virtual field trip idea too...what a place feels like. Will give a sense of place. This
is a community we're talking about. Places that are important to us. Communicates values.

5. Wanted to understand PhotoVoice and how it works; sees good potential with this as well.

| like the exhibition idea a lot...to share our ideas with the wider community.
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6. By working together, we can help mediate mental health challenges (to know we are not
alone or isolated); will build resiliency. Agency: knowledge to make a difference. We can
do something about the issues we're concerned about.

7. Suggestions: Give ideas for what to ask each other about; how to pronounce things; offer
an orientation; Ask—what kinds of questions might you have? Prep time with each group
separately.

My interview with a Director of Issacs’s Room offered the following insights and encouragements:

1. Likes constellation of values; how to restore/rebuild those values into our societies.

2. Making possibility reality (Leadership)

3. “Street Psalms” (doing work that resonates with your project)

4. Bigldea #1 sounds like lowest barrier to get started on relationship and action.

5. Anidea based on Big Idea # 3: Go plant trees (pick a Saturday); create a youth division.
Do healthy environmental work together. And then explore that—what experienced, what
learned? Draws both left and right together. Share pictures/stories with each other; what
might be next?

6. Would like to see resiliency workshops developed that include participants from both

Oregon and Lebanon.
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INTRODUCTION

My dream (NPO) continues to evolve and develop. The Discovery Workshop confirmed the
values underlying my NPO (justice, equity, and reconciliation) and sharpened the focus of a
capacity-building process for young adults 16-22 years old from multi-religious or no religious
background. Through the Topical Expertise Essay, | realized the need to develop a cross cultural
dimension to my NPO, thus expanding the context to include cities in both Oregon and Lebanon.
One clear theme emerged through the Biblical/Theological, Historical, and Contemporary
elements of my essay: the need to focus the outcome of the capacity-building process on just and
equitable economic projects that also encourage reconciliation. My Design Workshop revealed the
need to add the value of perseverance. This arose out of stakeholder conversation identifying
mental health as a key concern facing young adults today. Life skills fueled by perseverance will
develop the resiliency needed by young adults to engage the challenges of implementing justice,

equity, and reconciliation in their communities.

In this research report, | will summarize the prototypes that arose from my Design Workshop
and my findings from testing those prototypes. | will also share background research on my
emerging solution, identify my most viable prototype, provide a current working bibliography, and

attach appendices documenting each prototype.

PROTOTYPE SUMMARY AND FINDINGS
Prototype 1: Intercultural Competency Development

29. Prototype Description and Scope: | developed a high-fidelity/narrow scope prototype using

the Intercultural Development Inventory (IDI).">° | am a certified administrator of this well
researched tool. | distributed the Inventory to four participants and provided both an

155 Mitchell R. Hammer. The Intercultural Development Inventory (IDI): Resource Guide. (Olney,
MD: IDI, LCC, 2021).
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introduction to the IDI and instructions for completing it. Once the Inventory was scored, |
provided an individual debriefing to each participant explaining their results and exploring
practical next steps they could take to further develop their cultural competency. At the
conclusion of the debrief, asked the participant to complete a short questionnaire providing
feedback on the IDI experience and how effective they found it for further developing their
intercultural competencies.

NPQO Statement: Grounded in the values of justice, equity, reconciliation, and

perseverance, create an effective cross-cultural leadership capacity-building journey
equipping young adults (16-23 years old) to develop and implement practical,
transformational projects which incarnate these values in their context of Lebanon or
Oregon.

Research Question: Is the IDI an effective intercultural competency development tool to

utilize in the discovery of how to equip young adults (16-23 years old) in my NPO?

Assessment Benchmark(s):

- Participants identify and understand their current level of cultural competency.

- Participants identify, understand, and commit to implementing at least one strategy for
further developing their cultural competency.

- Participants rank the IDI a 4 or higher on a 5-point Likert scale for effectively helping
them understand their current cultural competency and for effectively helping them
identify a practical strategy for further developing their cultural competency.

- Participants rank the IDI a 4 or higher on a 5-point Likert scale for recommending use
of the IDI in discovering how to equip young adults (16-23 years old) for cross-cultural
engagement.

Participant Description: Participants were four young adults between the ages of 18-30

from both Oregon and Lebanon. | asked stakeholder organizations to identify potential
participants and worked with stakeholder organizations to recruit participants. Two

individuals from Oregon and two individuals from Lebanon were invited to participate, a
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male and female from each location. Two out of the four participants completed the
orientation, inventory, debrief, and questionnaire—one female from Oregon and one male
from Lebanon. Scheduling challenges prevented the other two from completing the
debrief and questionnaire.

Learning Summary: Both participants who completed the debriefing and feedback survey

ranked the IDI a 5 on a 5-point Likert scale (strongly agree) for effectively helping them
understand their current cultural competency and for effectively helping them identify a
practical strategy for further developing their cultural competency. In response to the
question, “l would recommend using the ID/ for discovering how to equip young adults
(16-23 years old) for cross-cultural engagement,” both ranked the ID/ a 5 on a 5-point
Likert scale (strongly agree). In the debriefing, both actively and enthusiastically
participated, sharing how the conversation helped them to better understand cultural
differences in their current context. For example, one participant shared how their score
helped them to better understand how they were responding to divergent political
viewpoints in their own family and how their response was tied world view. This
participant’s insight left them curious to further explore the world views of their family
members. The other participant shared how their score helped them to more deeply
reflect on which situations required of them to practice the skill of minimization and which
situations would benefit from them stretching further into the skills of acceptance and
adaptation. One participant commented that they would have benefited from having a
deeper understanding of worldview and culture before taking the /DI to better grasp the
questions in the inventory. However, this same participant believed, after the debrief, that
the IDI accurately assessed their starting point in working with cultural difference.

Most Important Discovery: The IDI is highly effective for discovering how to equip young

adults (16-23 years old) for cross-cultural engagement when the entire process is engaged
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(orientation, inventory, debrief, development plan implementation). The development
plan, which is part of the debriefing, allows participants to focus on practical next steps of
expanding their skills for working effectively with differences of all kinds. Participants
indicated the importance of the orientation prior to taking the DIl and the debriefing
which followed (Likert Scale score of 5—strongly agree). Perhaps my most important
discovery came in conversation while recruiting participants. For many, this inventory felt
like a test. It seemed to raise issues of insecurity and test anxiety. Thus, while it was scored
very high by actual participants for its effectiveness, my challenge for using it as a part of
my NPO will be developmentally and emotionally preparing participants for this journey in

greater self-awareness. Laying the needed groundwork will be critically important.

Prototype 2: NPO Opening Exercise

Prototype Description and Scope: | combined my first (modeled after PhotoVoice) and

third (invitation to dream together) napkin pitches to provide a tangible and creative
method for dreaming together about the story participants would like to tell regarding
their community’s just, equitable, reconciled, and/or perseverant future. This low
fidelity/narrow scope experiential prototype focused only on the beginning step of this
story—inviting participants to share pictures that convey what the words “justice , equity,
reconciliation, and/or perseverance” mean to the participants. The pictures could either
show the absence or the presence of these values in their contexts or otherwise
communicate the meaning of these values to a particular participant. Participants took
turns sharing their pictures and how the pictures symbolized one or more of the values
guiding this NPO. Through this conversation, participants explored what these values
meant to each participant, listened for common understandings, respected different
understandings, and developed curiosity and interest to dive deeper into these values

and how to make them visible in their contexts through practical projects. Participants
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received an orientation to this experience and completed a feedback conversation and
questionnaire at the end of the group experience.

NPQO Statement: Grounded in the values of justice, equity, reconciliation, and

perseverance, create an effective cross-cultural leadership capacity-building journey
equipping young adults (16-23 years old) to develop and implement practical,
transformational projects which incarnate these values in their context of Lebanon or

Oregon.

Research Question: Does this opening exercise result in participants beginning to develop
healthy, creative working relationships with each other across contexts and result in
participants gaining a deeper understanding of and curiosity to learn more about the
values foundational to this NPO?

Assessment Benchmark(s):

Participants successfully capture images that convey the values of justice, equity,

reconciliation, and/or perseverance.

- Participants effectively share the meaning-story of how their photos convey these
values.

- Participants successfully begin a positive working relationship with one another
through participating in the content of this group exercise.

- Participants complete a feedback conversation and questionnaire evaluating the
orientation experience, picture-taking experience, and picture/values sharing
experience. The questionnaire will be a series of Likert-scale questions with
concluding narrative questions. The questionnaire will cover what went well, to what
degree the exercise helped them begin to engage the stated values, to what degree
the exercise helped them begin a healthy and creative working relationship with other

participants, what gaps they experienced, and what suggestions they have for
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improving an opening exercise experience. The conversation will consist of open-
ended questions inviting participants’ feedback.

- This opening exercise will be understood as successful if 90% of the participants rank
it 4 or higher on a 5-point Likert scale for effectively and creatively helping them to
begin exploring the foundational values of my NPO and developing healthy and
creative working relationships with other participants. In addition, the opening
exercise will be understood as successful if during the feedback conversation using
open-ended questions, participants clearly identify what was most helpful, least
helpful, and one change that could improve the exercise.

Participant Description: Participants were young adults between the ages of 18-30 from

both Oregon and Lebanon. | asked stakeholder organizations to identify potential
participants and worked with stakeholder organizations to recruit participants. My goal
was to invite 4 individuals from Oregon and 4 individuals from Lebanon to participate, 2
males and 2 females from each location. Four individuals from Oregon participated—2
males and 2 females. One participant from Oregon taped their segment to share with the
other participants during the group gathering because they had a family commitment that
prevented them from joining. It had already taken several weeks to arrive at a meeting
day/time, so rescheduling was not an option. This same individual then viewed the
recording of the group conversation and then completed the questionnaire. Three
individuals from Lebanon participated—2 males and 1 female. My Lebanese stakeholder
organization was not able to identify another female who was able to work with the time
commitment required by this prototype.

Learning Summary: Facilitating this prototype filled me with positive energy. It was

gratifying to see each participant’'s photos and to listen to their insights. Their creativity in

expressing the meaning of justice, equity, reconciliation, and/or perseverance inspired



—_

63

me. Responses from the 5-point Likert Scale included on the Questionnaire are

summarized in the following chart:

Responses: 5-Point Likert Scale

7. As a result of this group experience, | want to
begin thinking about practical projects for my
context that could make justice, equity,
reconciliation, and/or perseverance more of a
reality in my community or society.

6. As a result of this group experience, | am
interested in learning more about justice, equity,
reconciliation, and/or perseverance.

5. | experienced creative and healthy working
relationships with the other group participants.

4. | was able to successfully share the meaning-
story for my photograph(s).

3. My photographs showed either the absence or
the presence of these values in my context or
otherwise communicated what these values
mean to me.

2. | was able to successfully take photographs
that convey what the values “justice, equity,
reconciliation, and/or perseverance” mean to
me.

1. The introduction Zoom/WhatsApp call gave
me a clear understanding of what the group
exercise would involve and what | needed to do
in preparation for the group exercise.

1 2 3 4

o
(&3]

Participant 1 m Partcipant 2 m Participant 3 m Particpant 4
m Particoant 5 m Participant 6 mParticipant 7

o Inthe narrative responses, participants noted several suggestions to strengthen

relationship building:
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* meeting several times to get to know each other and each other’s context
better

* requiring everyone to have their cameras on (though the internet
limitations in Lebanon makes this challenging)

= sharing written summaries of one’s photos/stories to overcome challenges
in hearing each other due to poor internet connections

» sharing videos in addition to photographs to deepen the storytelling.

o In addition, the narrative responses also indicated how valuable
participants found the opportunity to interact with young adults from
another part of the world.

» “There was an interaction between each other even though we don't[sic]
know each other.”

» “| appreciated the way that people found similar themes from very
different surroundings.”

» “| found it helpful that everyone was open, honest, and vulnerable with
the group despite not knowing each other.”

o Regarding what was least helpful or interesting about the experience, only
technology glitches were raised. Overall, participants found the experience to
be very helpful and interesting.

e Most Important Discovery: This was a successful opening exercise. To increase its

effectiveness, it needs to be embedded in a sequence of exercises that allow participants
to get to know each other and each other’s contexts. It is evident from the feedback that
the experience generated energy and interest in taking next steps in understanding the
dynamics of justice, equity, reconciliation, and perseverance and their implications for

developing practical interventions appropriate to each participant’s context.

Prototype 3: Mental Health Areas of Concern Questionnaire

e Prototype Description and Scope: This prototype was a low fidelity/narrow scope

questionnaire aimed at more clearly identifying the areas of mental health of highest

priority to the age cohort of my NPO. The questionnaire consisted of six questions. The
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questionnaire was delivered and returned by email or in person. A brief verbal orientation
was shared along with the questionnaire.

NPQO Statement: Grounded in the values of justice, equity, reconciliation, and

perseverance, create an effective cross-cultural leadership capacity-building journey
equipping young adults (16-23 years old) to develop and implement practical,
transformational projects which incarnate these values in their context of Lebanon or

Oregon.

Research Question: Which mental health issues inhibit young adults (16-23 years old) from
positively impacting their society through the practice of justice, equity, reconciliation, and
perseverance?

Assessment Benchmark(s):

- Participants successfully complete the Mental Health Areas of Concern Questionnaire.
- At least three common areas of concern are identified by participants.

Participant Description: Participants were young adults between the ages of 18-28 from

both Oregon and Lebanon. | asked stakeholder organizations to identify potential
participants and worked with stakeholder organizations to recruit participants. | invited 4
individuals from Oregon and 4 individuals from Lebanon to participate, 2 males and 2
females from each location. My Oregon stakeholder organization affirmed the importance
of this prototype content and asked, in addition to the two individuals who gave a formal
response to the questionnaire, for the other young adults who participate in their program
to also give me their informal feedback. | gained some invaluable insights from another 11
individuals giving informal feedback.

Learning Summary: The primary mental health areas of concern identified by participants

that could inhibit young adults (16-23 years old) from positively impacting their society

through the practice of justice, equity, reconciliation, and perseverance included:
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depression, anxiety, low self-esteem, low sense of agency, and social media induced
isolation. Participants also noted an unmet need to belong combined with pressure to fit
in that is amplified by social media, a lack of purpose or feeling lost, the need to take into
account the social demographic/economic context of participants, the need to recognize
that all young adults may not be ready to participate in the work of my NPO while at the
same time noting that my NPO could offer young adults a sense of meaning/purpose, and
the need to be patient/gentle with young adults as they can be fragile.

e Most Important Discovery: Mental health dynamics will need to be addressed in my most

viable prototype. My biggest take-away from reading through both the formal and
informal feedback: there are many pressures and stresses in the lives of young adults
today that have manifold and diverse impacts. The leadership capacity-building initiative |
develop will need to stay mindful of this reality, integrate resiliency skills training and self-
awareness into the journey, and work with outside resource people and referral sources as
needed.

BACKGROUND RESEARCH ESSAY ON THE EMERGING SOLUTION

My Design Research Plan background research essay on my emerging solution focused on
crucial gaps in my research | needed to explore as | moved forward with my prototypes. | identified
and examined three areas: developing the intercultural competency component of my NPO,
expanding my understanding of the values guiding my NPO, and exploring the role of mental
health in my NPO. Now, having tested my prototypes, | believe these areas of research already

undertaken will contribute to the content of my Most Viable Prototype (MVP).

This current background research essay on my emerging solution will focus on the
developmental processes | will need to address as | develop the structure of my MVP. Based on the
feedback | received through the prototypes | tested, the structure will need to consider and engage

several intersectional key processes—developing a community of belonging, developing an
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initiation journey that supports the cultivation of positive self-identity and agency, and developing
a capacity-building process that fosters perseverance and nurtures a desire and hunger to learn

and implement the content of my NPO.

Richard Rohr refers to this developmental work as first half of life tasks that are especially
critical for my NPO’s age cohort to successfully navigate in order to live a generative second half of
life.’>® Forming a strong sense of self-identity and receiving positively recognized accomplishment
are first half of life tasks. He argues that healthy identity and agency are best cultivated in the
context of community and belonging where appropriate boundaries exist, safety to fail and learn
from those failures is encouraged, and a reasonable degree of order and consistency prevails. My
previous study and experience in the field of Marital and Family Therapy supports Rohr's

conclusions.

Participants in Prototype 3 (Mental Health) frequently observed of their peers a lack of
purpose, a feeling of lostness, and a dearth of agency. They noted that young adults frequently feel
isolated, depressed, anxious, stressed, and insecure. David Brooks, a conservative American

political and cultural commentator, recently spoke to these issues:

| have spent the week researching the question, why is it that we seem to have an
endless supply of young men who think it's heroic to shoot innocent people? And |
learned several things. One is, a lot of us think it's mental health problems, but that's
kind of misleading, because the vast majority of the young men who do this do not
have mental health problems. It's their circumstances, not any illness. They share
frequently some abuse in their past. They often share the idea that they were
invisible at school, no one knew them, they felt like they had no friends, extreme
social isolation, extreme inwardness. And then they go through a suicidal [sic] — and
I'm struck by how the experts say this mass killing is in a weird way akin to suicide.
They want to end their lives, but they want to do it in a way that will get them
recognized, known. And then guns play a role in their psychology. | think the act of
being photographed with guns, suddenly, they feel powerful, and they feel they
have set a plan in motion. They tell themselves a heroic story about themselves.

1%¢ Richard Rohr. Falling Upward: A Spirituality for the Two Halves of Life. 1st ed. (San Francisco:
Jossey-Bass, 2011), xiii, 4-5.
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They're defending something... We have had a fraying social fabric, fraying social

capital; 54 percent of Americans say no one knows them well. The number of people

who say they have no close friends has quadrupled over the last several decades.

There's something going on in the society, which is a relational breakdown. And the

guns — | don't want to minimize the importance of having 400 million guns in this

country. But | also don't want to minimize the fact that, at some deep level, we have

a society that is extremely cruel on young people. The National Institutes of Mental

Health had a study that came out maybe two months ago. They said to high school

students, do feel persistently hopeless and depressed? It was 26 percent like 20

years ago. It was 36 before COVID. It's 45 now.™’

| quote him at length because he describes so poignantly the deep sense of crisis facing
young adults today. His context is the United States. But participants from Lebanon in Prototype 3
identified similar concerns as they observed peers in their context. These disturbing observations
underscore the urgency of developing a community of belonging, developing an initiation journey
that supports the cultivation of positive self-identity and agency, and developing a capacity-

building process that fosters perseverance and nurtures a desire and hunger to learn and

implement the content of my NPO as part of my MVP.

Researchers point to several factors that foster these developmental processes. These
factors are rooted in a person'’s formative childhood experiences. Family is the first community of
belonging we all experience. It influences our learning process. Ted Fleming is a researcher in the
field of transformative learning theory. As | summarized in my Fall 2021 Syntopical Essay written for
Dr. Jason Clark, transformative learning encompasses how a person becomes aware of their
unquestioned assumptions and searches for new more adequate assumptions to guide their

actions. 8 According to Fleming, “transformative learning involves changing frames of

157 "Brooks and Capehart on Gun Violence and Abortion Access.” 2022. PBS NewsHour. July 8,
2022. https://www.pbs.org/newshour/show/brooks-and-capehart-on-gun-violence-and-abortion-
access. Transcript accessed 2022-07-09 14:20:10.

18 Ted Fleming. "Attachment Theory and Transformative Learning: Rethinking the Origins of
Meaning Making.” (paper presented at the Xl Biennial Transformative Learning Conference, Teachers
College Columbia University, New York, USA, November 7-10, 2018), 4.
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reference.” > Frames of reference are initially formed through unquestioned assumptions.¢°
Fleming's contribution to transformative learning theory is identifying how initial frames of
reference develop. For this he draws upon John Bowlby's attachment theory work and makes the
connection that “attachment patterns and internal working models [IWMs] [as understood by
Bowlby], originating in childhood, are frames of reference as understood by [Jack] Mezirow

[founder of transformative learning theory].”"®" He continues,

“The process of growing up is at least partly the process of developing organizations
of meanings. The activity of adult learning involves the process of changing these
organizations of meaning. But transformative learning theory adds a critical
dimension by emphasizing how these organizations of meaning are transformed by
critical reflection on taken for granted assumptions.’¢?
Fleming later comments, "According to Mezirow, the process of transforming a frame of
reference commences with a disorienting dilemma and concludes with a reintegration into

community with a new set of assumptions.”43

These two factors—the role played by critical reflection in the process of developing
new assumptions of meaning/frames of reference and the role played by a disorienting
dilemma and subsequent reintegration into community—will both be critical components of
how | go about developing a community of belonging, developing an initiation journey that
supports the cultivation of positive self-identity and agency, and developing a capacity-

building process that fosters perseverance and nurtures a desire and hunger to learn and

5% 1bid., 1.
%0 |bid., 4
1 lbid.
162 |bid.
163 |bid.
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implement the content of my NPO as part of my MVP. It will also be helpful to further explore
the relationship between frames of reference and world view as it relates to developing
intercultural competency skills as a component of my MVP. The role played by critical
reflection and a disorienting dilemma in cultivating a new, transformed, or expanded

worldview will be a key element to include.

Steven Bouma-Prediger and Brian Walsh offer another layer of analysis to this
developmental issue of disorientation/reorientation and the role played by belonging to a
community, a home.'* They say, “To be ‘home’ is to experience some place as ‘primal,” as first, as
a place to which one has a profound sense of connection, identity, and even love. To be ‘emplaced’
is to have a point of orientation. Homelessness, then, is a matter of profound and all-pervasive

displacement. Homelessness is a matter of ‘placelessness.” %%

They go on to describe displacement. For Bouma-Prediger and Walsh, displacement of
course includes that which is experienced by expatriates, refugees, stateless peoples, migrant
workers, and those forced from their homes by violence and economic collapse.'® This is the kind
of displacement most easily seen and recognized by my stakeholders in the Middle East. However,
Bouma-Prediger and Walsh also identify a type of post-modern displacement that results from the
highly commodified existence of the business class and their families. They describe this existence
as “...placeless and lonely anonymity”—a type of emotional displacement and lostness "¢’ The

feedback received from my Oregon-based stakeholders indicates it is not only the business class

164 Steven Bouma-Prediger and Brian J. Walsh. 2008. Beyond Homelessness: Christian Faith in
a Culture of Displacement. Grand Rapids, Michigan: William B. Eerdmans Publishing Company.

1 lbid., 4.
% Ibid., 7.
7 Ibid., 8.
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who experience this type of displacement. It is also high school and university aged young adults
who experience this. My Lebanon-based stakeholders’ feedback suggests this type of
displacement, fueled by social-media induced isolation and the break-down of their in-person

social networks, is increasingly a concern for them as well.

To address displacement, Bouma-Prediger and Walsh argue that memory and
remembering are crucial to becoming ‘placed’ again. “Without memory there can be no vision, and
without memory of home, there can be no longing for homecoming....The path to redemption, the
path back home, back to [one’s] geographical, emotional, moral, and familial ‘place’ is a path of
remembering.”'®8 It is especially important that this journey includes  even the “...brokenness of
the past, the painful and even home-destroying memories...” because only then can the
remembering become reparative.’®” They add, “Forgetfulness closes down both the past and the
future, thereby paralyzing the present.”’’° They quote Elie Wiesel to drive home their point: “...one
who forgets forgets everything, including the roads leading homeward. Forgetting marks the end

of human experience, and of longing too.”"”"

In Lebanon, in relation to the Civil War of 1975-1990, one can see the consequences to an
entire society when there is a systemic commitment to not discussing the past. Today's calamity of
economic collapse and political ineffectiveness are the presenting problems of this forgetfulness,
while the silent effects on individual and communal mental health impacts continue to crescendo.

In a USA context, a parallel issue of systemic forgetfulness and the need to remember can be seen

148 1bid., 9-10.
%% |bid., 8.
70 1bid., 9.

7T bid., quoting from Elie Wiesel, “Longing for Home,” in Leroy S. Rouner, ed., The Longing for
Home, (Notre Dame, IN: University of Notre Dame Press, 1966), 24-25.
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in the country’s tensions around how to discuss the United States slaveholding past and its
continuing reverberations in the present. The displacement journeys of individuals take place

within these society-wide contexts of forgetfulness.

The authors then begin to address the challenging issue of what narrative can best aid an
individual or community on this journey of remembering. They note, “Humans are incurable
storytellers, and our stories seem to be preoccupied with home...[but] not all narratives are created
equal...some memories or myths serve to legitimate genocidal homelessness, while others are too
broken ever to provide enough vision and hope for restorative homemaking.”'”? When memories
and visions are in conflict with one another, the resultis “...conflicting understandings of home and

what it means to have a ‘place’ in the world.”"”3

My MVP will need to take up this challenge of creating space and offering a supportive
structure for participants to begin exploring their stories and memories of home and place in the
world as they gain more self-aware insight into the frames of reference that influence their
assumptions about themselves, others, their respective societies, and their visions for the future. |
will need to create a process that allows participants to consider how the various narratives that
surface in their collective journey of growing self-awareness aid them, or not, in developing a
community of belonging. Joseph Campbell’s research in The Hero with a Thousand Faces, provides
arich source for the exploration of mythology, the hero's journey, and what | have come to call “the
individual-communal-divine dance.”'* Including his material in an accessible way may provide

participants with a way to name and recognize their own narrative and connect it with the larger

72 bid., 11.
73 bid., 12.
174 Joseph Campbell. The Hero with a Thousand Faces. 3rd ed. Bollingen Series XVII. (Novato,

CA: New World Library, 2008).
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human story. Bouma-Prediger and Walsh offer a powerful exegesis of the biblical narrative. They
convincingly argue that in its themes of initial homemaking, ensuing home-breaking, and ultimate
home-remaking human beings can discover and experience a narrative and God that/who sustains
one's vision and hope for restorative homemaking.””® In my MVP | will want to explore how to
approach inviting participants to explore this biblical narrative in a way that also communicates

respect for their particular faith, spiritual-but-not-religious, secular, or agnostic/atheist practice.

Returning to the concern that all narratives are not created equal and that the journey of
remembering necessarily needs to include the brokenness of the past, my MVP will also need to
create a space for equipping participants with the tools necessary to recognize when their past
narratives are beginning to overwhelm their capacities to respond. This is the point when trauma
occurs.'”® The American Psychological Association defines trauma as the “...emotional response to
a terrible event....""”” Bessel Van der Kolk expands on this definition in his research: “Being
traumatized means continuing to organize your life as if the trauma were still going on—unchanged
and immutable—as every new encounter or event is contaminated by the past.”'’® Peter Levine and
179

Maggie Kline add further detail in their research on how the brain responds to trauma.

Describing the “Triune Brain,” they comment: “"Humans have...three brains functioning together as

75 Bouma-Prediger and Walsh, 14-28.
17¢ David Hooker, “Becoming a Trauma-Informed Community” (webinar, Presbyterian Mission
Agency Staff Training, Louisville, KY, April 20, 2022).
gency g p

Y77 "Trauma and Shock,” American Psychological Association, accessed July 14, 2022,
https://www.apa.org/topics/trauma.

178 Bessel A. Van der Kolk. The Body Keeps the Score: Brain, Mind and Body in the Healing
of Trauma. (New York, NY: Penguin Books, 2015), 53.
179 Peter A. Levine and Maggie Kline. Trauma through a Child’s Eyes: Awakening the

Ordinary Miracle of Healing. (Berkeley, Calif: North Atlantic Books, 2006).
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one mind...that...ideally...work in harmony.”"® The neocortical, thinking brain communicates with
the language of words. The mammalian emotional brain communicates with the language of
feelings. The reptilian primitive brain communicates with the language of sensation. Of the three
languages, the one most unfamiliar to the majority of individuals is the language of sensation and
sensation-based feeling. It is this language that is activated “...when in danger or when we meet a

change in the environment.”'8" It is this language that is activated when trauma occurs."8?

During time spent with my stakeholders in Oregon, | had the opportunity to observe a
workshop being conducted to introduce young adults to trauma resiliency skills. These are skills
and practices that begin to help children, young adults, and adults learn to understand, respect,
and interpret the language of sensation within them when trauma occurs. As their skill in
interpretation improves, participants can implement biology-based interventions that allow them
to moderate their sensations, moving them from a high zone of anxiety or a low zone of depression
to a moderate zone where they are no longer overwhelmed by the sensations of trauma—-whether
remembered trauma or new trauma. In the moderate zone, it becomes possible to once again
access and productively utilize the languages of words and feelings. '®® The content of this
workshop demonstrated how participants in my MVP might be equipped with the tools they need
to recognize when their past narratives are beginning to overwhelm their capacities to respond,

and thus develop their capacity to better navigate trauma as they create a new narrative for

80 1bid., 86.
'®1 |bid., 88.
'82 |bid., 4-5.

183 Scott Parker, “Introduction to the Trauma Resiliency Model” (workshop, lke's Café Staff
Training, Salem, OR, February 23, 2022).
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fostering a community of belonging. These skills contribute to development and practice of

perseverance.

The rituals of initiation also have a constructive role to play in the journey of creating a new
narrative for developing a community of belonging, a journey of reorganization and reorientation
of self. Robert Moore has studied initiation rituals from various cultures and traditions.'®* He gives
special attention to the importance of masculine initiation rites and relates them to the feminine
initiation journey.'® His insights engage Brooks' concluding remarks during his PBS NewsHour
interview: “But...[the gun violence carried out by young men is] a sign of some sort of relational
breakdown that | confess | don't understand.”’® Moore acknowledges this breakdown, offering
both a constructive path forward and a warning: “...our species has evolved to the point where we
either must continue to provide conscious, creative, and responsible rituals of life that serve the
maturation and healing of all its people, or face the alternative of unconscious and destructive

participation in rituals of personal, social, and global death.”'®’

His chapter on regenerative transformative space will be of particular help in developing
my MVP. Here he discusses three critical components that emerge from pre-modern rituals of
initiation and are present, even if not recognized, in the regenerative transformative space of
therapeutic work: submission, containment, and enactment.’®® By submission he means voluntary

consent to participate in the journey and to follow the rules of the journey—whether the therapeutic

184 Robert L. Moore and Max J. Havlick. The Archetype of Initiation: Sacred Space, Ritual
Process, and Personal Transformation: Lectures and Essays. (Philadelphia: Xlibris Corp, 2001).

185 bid., 191-192.
'8 “Brooks and Capehart on Gun Violence and Abortion Access.” 2022.
87 Moore and Havlick, 15.

188 |bid., 571f.
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journey or a religious pilgrimage journey, or in my case, the MVP journey.'® Containment is the
structure or environment that will hold the participants and give to them a secure space in which
they can explore all the contours of their past narratives and newly forming narrative.’® Enactment
is the journey of trying on or practicing the new—new ways of engaging difference, new patterns of
self-awareness, new skills. This is done in a safe place, where the skill of learning from failures can
be practiced, before the new is taken out into the world."" Our “Design-Discover-Deliver” project

process is one way of actualizing Moore’s components. My MVP will be another way of doing so.

The editors of Betwixt & Between: Patterns of Masculine and Feminine Initiation offer
additional insights through a collection of researchers investigating the key liminal, threshold
transition times human beings must navigate—young adulthood, mid-adulthood, and older

adulthood.'? Louise Carus Mahdi, one of the editors, quotes Eric Neumann in her introduction:

...in modern man [where] collective rites no longer exist, and the problems relating
to these transitions devolve upon the individual, his responsibility and
understanding are so overburdened that psychic disorders are frequent. This is the
case not only in childhood, but also in puberty, in marriage and mid-life, at the
climacteric, and in the hour of death. All these stages in life were formerly numinous
points at which the collectivity intervened with its rites; today they are points of
psychic illness and anxiety for the individual, whose awareness does not suffice to
enable him to live his life.?

The feedback from my stakeholders in Prototype 3 certainly resonates with Neumann’s conclusions.

These stakeholders are experiencing the psychic illness, disorders, and anxiety that Neumann

'8 1bid., 61.
%0 1bid., 64.
1 1bid., 67.

192 | ouise Carus Mahdi, Steven Foster, and Meredith Little, eds. Betwixt & between: Patterns of
Masculine and Feminine Initiation. (La Salle, Ill: Open Court, 1987).

%3 Ibid., x, quoting from Eric Neumann. The Child: Structure and Dynamics of the Nascent
Personality. (New York: Putman, 1973), 186.
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notes. Developing an initiation process as part of the structure of my MVP will be instrumental to

addressing this critical aspect.

Another dimension to developing an initiation journey that supports the cultivation of
positive self-identity and agency and to developing a community of belonging will include
facilitating space for participants to increase their capacities for what Brené Brown calls “meaningful
connection.” She says, “Cultivating meaningful connection is a daring and vulnerable practice that
requires grounded confidence, the courage to walk alongside others, and story stewardship
[sic for bolded text].”"?* She offers specific skill sets to develop each of these three areas and frames
those skill sets in the context of helping practitioners to also recognize practices that can defeat this
goal. For example, one skill in developing grounded confidence is practicing courage. Choices that
can defeat practicing courage include what she calls the “near enemy” of defaulting to “everything
is fine” or the “far enemy” of “choosing armor or comfort over courage.”'”® Near enemy choices are
often more difficult to recognize in oneself than far enemy choices—those choices that obviously
disconnect us from each other. Near enemy choices are “...imposters that can look and feel like

cultivating closeness—that sabotage relationships and leave us feeling alone and in pain.”'

All the above will hinge on developing a capacity-building process that fosters
perseverance and nurtures a desire and hunger to learn and implement the content of my NPO as
part of my MVP. The field of active learning seems to hold the most promise for how to approach

this goal. According to the Cambridge Assessment-International Education website, this approach

194 Brené Brown. Atlas of the Heart: Mapping Meaningful Connection & the Language of
Human Experience. (New York: Random House, 2021), 254.

%5 |bid., 256.

1% |bid., 254.
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assumes that learning is developmental in nature.’’ Cynthia J. Brame adds that active learning,
when used in the context of a cooperative learning group, encourages participants to think and
solve problems beyond their current developmental level'”® Rooted in the theory of constructivism,
active learning is a journey of making meaning. Constructivism intersects with two other schools of

thought—sensemaking theory'”?

and transformative learning theory.2%° As | develop my MVP, | will
further explore this intersection and its contribution to the capacity building process | will be
creating. The following characteristics of active learning provide promise for the MVP | am
developing. Active learning promotes becoming a life-long learner, encourages self-agency for

success, engages intellectual curiosity and excitement, encourages persistence in the face of

challenges, and nurtures resiliency.?°!

The capacity-building process | develop through the lens of active learning will also need
to engage cross-cultural dynamics. Craig Ott's work, Teaching and Learning Across Cultures, will
be of great help.?9? He says, “Our culturally colored glasses influence the very definitions of what

we mean when we speak of teaching and learning.”?®> My potential use of the active learning

197 "Getting Started with Active Learning,” Cambridge Assessment—International Education,
Accessed July 15, 2022, https://www.cambridge-community.org.uk/professional
development/gswal/index.html.

198 "Active Learning,” Cynthia J. Brame, Accessed July 15, 2022, https://cft.vanderbilt.edu/wp-
content/uploads/sites/59/Active-Learning.pdf.

199 Jean A. Patterson. 2009. “Organisational [sic] Learning and Leadership: On Metaphor,
Meaning Making, Liminality and Intercultural Communication.” International Journal of Learning and
Change 3, no. 4: 382-93.

200 Ted Fleming, Alexis Kokkos, and Fergal Finnegan, eds. European Perspectives on
Transformation Theory. (Cham, Switzerland: Palgrave Macmillan, 2019).

201 "Getting Started with Active Learning” and “Active Learning | Active Participation in Early
Years,” Twinkl, Accessed July 15, 2022, https://www.twinkl.com/teaching-wiki/active-learning.

202 Craig Ott. Teaching and Learning across Cultures: A Guide to Theory and Practice. (Grand
Rapids, Michigan: Baker Academic, a division of Baker Publishing Group, 2021).

203 |bid., 11.
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pedagogy will need to be examined in light of this insight. There are important distinctions between
USA based values of learning and Middle Eastern based values of learning. These are explored in
Perry Shaw, César Lopes, Joanna Feliciano-Soberano, and Bob Heaton'’s volume, Teaching Across
Cultures: A Global Christian Perspective.?’* Ott's guide also explicates the important dimensions
of world view, social hierarchy, individualism, and collectivism.2% In my current work, | serve on the
Board of Trustees for two higher education institutions in Lebanon. My observation is that in
Lebanon, many students experience a hybrid of teaching styles that represent both Western and
Middle Eastern models of learning. Many young adults move fluidly between Western and Middle
Eastern mindsets. It will be important in my MVP to create space for participants’ self-reflection on

these and other dimensions.

Finally, as | develop this capacity-building process, | want to stay mindful of several key
questions raised by Shaw et.al. and adapted to my NPO/MVP. First, “...the primary function of the
gospel is transformation.”?% In what | create through my MVP, “...what transformational difference
will [this experience] make in the lives of my [participants] and those to whom they [relate]?"2%7
Second, how does my MVP further “...God’s broader purposes?”?%® Third, how can | encourage
every interaction with my participants to be an opportunity for learning and growth?2%? And finally,

to facilitate deep learning, how is the process | am developing, and the content in that process,

204 Perry Shaw, César Lopes, Joanna Feliciano-Soberano, and Bob Heaton, eds. Teaching
across Cultures: A Global Christian Perspective. ICETE Series. (Carlisle: Langham Global Library, 2021).

205 Ott, Chapters 8, 9, and 10.

206 Shaw et.al., 47.

207 1bid.

208 |bid., 48.

209 1bid., 49.
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addressing two key questions participants will likely have: does it make sense and does it have
meaning in and for my life journey??'® To accomplish this, | must stay engaged with my participants
in order to more deeply understand their life concerns, questions, and areas of interest for skill

development within the focus of my NPO.2™

MVP (MOST VIABLE PROTOTYPE)

Based on what | learned from my prototyping and background research, my Most Viable
Prototype will be as follows. Grounded in the values of justice, equity, reconciliation, and
perseverance, | will prototype an outline with example elaborated sections for developing an
effective cross-cultural leadership capacity-building journey for young adults (16-23 years old). The
outline will frame an active learning staged developmental journey that incorporates insights from
initiation rites that support the cultivation of positive self-identity, meaningful connection with
others, and agency. The journey will include the processes of developing a community of
belonging, changing frames of reference, addressing the development of trauma resiliency skills,
nurturing a desire and hunger to learn, and integrating skills for working effectively with cultural
difference. This journey will be in service of equipping young adults with the vision and skills to
develop and implement practical, transformational projects which incarnate the gospel values of

justice, equity, reconciliation, and perseverance in their context of Lebanon or Oregon.

Prototyping an outline with example elaborated sections will give me the opportunity to

create a comprehensive capacity-building journey and test the proposed journey with stakeholders

210 Perry Shaw. Transforming Theological Education: A Practical Handbook for Integrative
Learning. (Carlisle: Langham Monographs, 2014), 165.
21 1bid., 167.
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for final adjustments and revisions. My final project will serve as the basis for developing a non-

governmental agency to shepherd and sustain the implementation of my project.

My stakeholders have helped me more deeply appreciate the multiple layers that need to
be addressed to create a meaningful and transformative cross-cultural leadership capacity-building
journey for young adults. They have shared with me both their places of pain and fear and some of
their hopes and excitement to be a part of meaningful impact in their communities. | hope to
develop a journey that honors and respects their individual and collective starting point. | hope as
well to develop a journey that challenges them to deeply cultivate their self-awareness and to
develop a set of life skills that will launch them into multiple generative and transformational
seasons over the course of their adult life. Finally, | hope to develop a journey that will result in a
community of belonging that supports one another in the work of developing and implementing
practical, transformational projects which incarnate the gospel values of justice, equity,

reconciliation, and perseverance in their contexts of Lebanon or Oregon.
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APPENDICES

FIGURE 22: PROTOTYPE ONE--INTERCULTURAL DEVELOPMENT
INVENTORY QUESTIONNAIRE

Intercultural Development Inventory: Survey of Participant Experience

You have just participated in being introduced to, taking, and being debriefed on your
outcomes from completing the Intercultural Development Inventory (IDl). Please respond to the
following questions so that | may better understand your experience and evaluate the
effectiveness of this tool for discovering how to equip young adults (16-23 years old) for cross-
cultural engagement as they transform society through the practice of justice, equity,
reconciliation, and perseverance. Please mark or circle the number that best indicates your
experience.

1. The introduction Zoom/WhatsApp call gave me a clear understanding of what the ID/ is, how
to access the Inventory to complete it, and what the debriefing call would include.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4

2. 1 was able to easily access the /DI Questionnaire through the provided link.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4

Once we got the password difficulty resolved, it was very easy to log in and access the
questionnaire. It would be helpful to know how many questions the questionnaire has
beforehand. It would also be helpful to get a sample question or two ahead of time, so that the
person can think about what kinds of questions they will be asked, and what to expect.

3. I could easily understand the /DI Questionnaire while taking it.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4

It would have been helpful to have some examples in the questionnaire of situations that the
question is talking about, but this might be too difficult and make the focus too narrow because
there are so many varieties of difference. It might be helpful to prompt the person to think
about or imagine a situation where they experienced a situation with difference in their life, and
then to answer questions about that situation. Maybe the person would be helped by identifying
areas of difference they face in their life ahead of time, so they can easily think of those areas
when they’re answering questions. Maybe it would be helpful to mention various types of
difference, rather than the stark differences that first come to mind, and how those are also
valid in considering as we answer the questions. | struggled to identify the areas of difference.




4. The debriefing call helped me to understand how I currently work with people who have a
culture different from my own.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4

5. The debriefing call helped me to develop a plan for further developing my intercultural skills.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4

6. | intend to implement one of the steps in my plan for further developing my intercultural
skills.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4

I plan to start by examining my own culture and worldview to get a firm grasp on that. From
there, | want to learn more about diverse cultures and worldviews, both those that | interact
with frequently and those that are more distant to my current life.

7.1 would recommend using the /DI for discovering how to equip young adults (16-23 years old)
for cross-cultural engagement.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4

| think it is helpful, but it wouldn’t be helpful without a good introduction and a good debriefing.
It needs context and discussion. | think that | would have answered more thoughtfully if I'd had
a broader scope of culture and difference. | do think that it was a good representation of how |
interact with the ideas of difference right now. At that time | was not thinking about the scope
of differences, obvious and subtle, and so it was an accurate snapshot of how I interacted with
difference and how much it was or was not on my conscious radar. | appreciated the
opportunity to learn more.
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Intercultural Development Inventory: Survey of Participant Experience

You have just participated in being introduced to, taking, and being debriefed on your outcomes
from completing the Intercultural Development Inventory (IDI). Please respond to the following
questions so that I may better understand your experience and evaluate the effectiveness of this
tool for discovering how to equip young adults (16-23 years old) for cross-cultural engagement
as they transform society through the practice of justice, equity, reconciliation, and perseverance.
Please mark or circle the number that best indicates your experience.

1. The introduction Zoom/WhatsApp call gave me a clear understanding of what the /DI is, how to

access the Inventory to complete it, and what the debriefing call would include.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5
2. 1'was able to easily access the /DI Questionnaire through the provided link.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

3. I could easily understand the /DI Questionnaire while taking it.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

4. The debriefing call helped me to understand how I currently work with people who have a
culture different from my own.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

5. The debriefing call helped me to develop a plan for further developing my intercultural skills.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5
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6. I intend to implement one of the steps in my plan for further developing my intercultural skills.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

7.1 would recommend using the /DI for discovering how to equip young adults (16-23 years old)
for cross-cultural engagement.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5
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FIGURE 23: PROTOTYPE TWO-PHOTOGRAPH SHARING
OPENING EXERCISE QUESTIONNAIRE

Photograph Sharing Opening Exercise: Questionnaire of Participant Experience

You have just participated in being introduced to and participating in a group photograph sharing
exercise that explored the values of justice, equity, reconciliation, and perseverance. Please
respond to the following questions so that I may better understand your experience and evaluate
the effectiveness of this opening exercise for developing healthy, creative working relationships
among participants across contexts and for helping participants gain a deeper understanding of
and curiosity to learn more about justice, equity, reconciliation, and perseverance—both as
values and tangible practices.

Please mark or circle the number that best indicates your experience.

1. The introduction Zoom/WhatsApp call gave me a clear understanding of what the group
exercise would involve and what I needed to do in preparation for the group exercise.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5
Agree: 3

Strongly Agree: 4

2.1 was able to successfully take photographs that convey what the values “justice, equity,
reconciliation, and/or perseverance” mean to me.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

Agree: 1

Strongly Agree: 5

Not Sure: 1

3. My photographs showed either the absence or the presence of these values in my context or
otherwise communicated what these values mean to me.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

Agree: 2
Strongly Agree: 5

4. T was able to successfully share the meaning-story for my photograph(s).

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

Agree: 3




Strongly Agree: 4

5. I experienced creative and healthy working relationships with the other group participants.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

Agree: 2

Strongly Agree: 3

Not Sure: 2

6. As a result of this group experience, I am interested in learning more about justice, equity,
reconciliation, and/or perseverance.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

Agree: 2
Strongly Agree: 5

7. As a result of this group experience, I want to begin thinking about practical projects for my
context that could make justice, equity, reconciliation, and/or perseverance more of a reality in my
community or society.

Strongly Disagree Disagree Not Sure Agree Strong Agree
1 2 3 4 5

Agree: 2

Strongly Agree: 3

Not Sure: 2

8. What did you find most helpful or most interesting about the group experience?
That we were able to share our stories for people from the other side of the world.

I found it helpful that everyone was open, honest, and vulnerable with the group despite not
knowing each other.

I thought it was cool to hear other people’s perspectives on the words, also hearing people from
across the world it was a definite culture shock.

It was interesting to learn different views of life.

This experience helped me interact with people who are mostly strangers to me but show them
my understanding of the values stated in the exercise and how I can see them in my daily life
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There was an interaction between each other even though we don't know each other

I appreciated the way that people found similar themes from very different surroundings.

It was interesting to hear E. from Lebanon say, "we're the happiest depressed people,"”
and describe that. Then to hear the A. from Lebanon say, "It's about venting. You only have 1 or
2 days to vent the past 5 or 6 days that have happened." Then J. from Oregon talked about how
the young generation is struggling to go about their daily business with politics and the economy
crumbling around them, and how that creates existential dread.

I appreciated E’s comparison of conflict between the Muslim and Christian people in
Lebanon, and the division between Black and white people in the US.

It was interesting for the various people to discuss the horrific disaster of the Beirut
explosion, but the one good thing about it being how it brought people together. Then A. from
Oregon mentioned 9/11 and how that brought people together in a unique way. I would like to
explore how people can come together without an earth-shaking disaster to bring them unity.

I appreciated the background information that one of the people shared about the area of
Tripoli, how there are some very very rich people there, but the city is very poor and suffering.
That gives me context about what's going on.

9. What did you find least helpful or least interesting about the group experience?
I didn't find anything less interesting than anything other
I don’t have an answer, I thought it was all interesting and helpful :)

I found everything interesting regarding this group experience

Honestly the whole experience was very interesting to me with an "outside the box" standpoint
that can help with the way that we look at things and interpret them

I don't think there is anything

I was disappointed that there was not very much feedback about what I shared. I think it
probably would have gone better if I had shared in person rather than from a recorded video. I
am still glad I was able to share at all so I could participate. I was disappointed that E. and maybe
others could not hear most of what I said, that was too bad. I wish that I had been able to
participate in the group discussion. It seems like it was hard to get them to participate in the
discussion in the beginning. I would have liked to ask questions and share my thoughts about the
information that was shared and the points that were introduced.

10. What is one change you would recommend that could improve the group exercise?

I would have loved to see the faces of the people i was talking too because i have already seen J’s
and your face I feel like it would have been a better experience

189



Having a start date to take pictures. For me I wasn’t sure when to start and then I didn’t have time
Sharing videos also that might help in explaining a situation better

I feel like 2 or 3 meetings with the group could give more time for more sharing and comfortability
for the group

I'am very glad I got to be part of this with you! Thank you!

something that could improve this exercise is have multiple meetings to get to know one another
and so when the pictures come up people would open up more

None
I would have loved to see your point of view and thank you a lot

It might be nice if people could share notes/written summaries about their various photos. That
way, even if there was a difficulty with being able to hear people talking, they could still get the
information. We would have that information to refer to in building our understanding of one
another.

I would also have liked to have more discussion about the things each person shared.

I would also have liked to hear more from some of the members who didn't share their insights. I
wonder if they were shy or something. It seems like you should be prepared to contribute to the
conversation if you're going to agree to be part of the project. | wonder if part of the difficulty is
because the conversation is taking place in English, maybe that made it difficult for some of the
people from Lebanon to participate. Would it help to speak more clearly and slowly, or was it
okay?

It is difficult for me to understand the scope of the differences in things like school between the US
and Lebanon. Here, we're struggling with not getting to have a "regular" graduation ceremony
where everyone walks and attends in person and all of that. But one of the people from Lebanon (it
is hard for me to tell the two men's voices apart) mentioned some things about the education
system situation right now. He said that there is a big difference in quality between the public
schools and the private schools, and that the public schools don't have funding because of
corruption. He said that there's a significant portion of the year that people aren't going to school at
all if they're in public school because the teachers are striking. I would have liked to learn more
about the reality in Lebanon before the conversation, so I could have felt more prepared to hear
what they told us and to respond meaningfully to it. I think I should have done more research about
Lebanon beforehand.

I also think that people might have been nervous to share their information and pictures, and that's
why they were pretty quiet before they shared and then opened up a little bit more after that. I don't
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know if it's easier to make prerecorded videos and then share them so each person doesn't have to
be nervous and can feel more open to conversation.

I also wish I could have seen the chat, so I could see people's feedback if they shared it with the
group. I am also curious about how you know each of the people, but I think that's just me being
nosy.

I would be curious to hear more about when the shooting sounds become normalized in Lebanon.
Has it only happened in the recent unrest? Has the celebratory shooting been around before that?
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FIGURE 24: IDENTIFYING POTENTIAL MENTAL HEALTH
INHIBITIONS QUESTIONNAIRE

(eler o_(‘ (om sen

9

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity. reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity. Reconciliation, and/or Perseverance

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society? Feeling lost
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3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity.
reconciliation, and/or perseverance?

nove A L Can YAk o

6. Concerning mental health, what else do you think I should be aware of. be sensitive to, or take
into account with my project?

PecPle mos Hy Yoony adoMs €38Pecially v covemice =cre
O \\\\’\’\( F\"af}.‘\ So T woold Sav Y0 be curefo!

m\wf\’ \’\ SG")'I YA are fragile; take care

®’Y\\ﬂ. Lo  (oa(ern T e \MM S & Yoo howe wo one Yo
ocing Too Jewm ,Whek = Mean by Fgt 1> e Workny L

; ' Sof
Ikernces , Somekienes X (an gk Necded , ang Yoo ey SomednL

Lo iy Yoo down, OF YOO A 10 Yoor W

When working with differences, need someone who
can cool things down.




Letter of Consent

Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?

Anxiety, deppressioNn, Otlaev éag\or&&rs Ve #» ncfe
Lk lhoard Yo Eind {0y n Ui

Anxiety
Depression

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today?
De«f VeSS ion

Depression

3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,
or society?

| have Lived i+

4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?

You fee) LT everpxliing 1o poiNt I86S | S Ly
%le

Life is pointless; why try
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young

adult (age 16-23) by participating in work that is grounded in the values of justice, equity.

reconciliation, and/or perseverance? ’F
bv

Yo Te,V\T(ealej Ole&':%tj. becavuse Alw /occess
Justite ek, 15 oo \r Q@ Oine
Anxiety —the work of justice is hard.

6. Concerning mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?

NOY QU OVe 1S femd»)/w.tlmcj 1o ds e
Vem\\v) \/\a\(?\ wo(\L’(AwA /H/\O\A"é Q{(OUDL"—'—/

Not everyone is ready to take up this kind of work.
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?

The non-changing situation as a whole that forced itself on all the Lebanese youth causing anxiety
or depression. Stress is mainly caused to them soon as they get close to choosing their majors at
universities and choosing their career, but now they also should carry the burden with their parents
and ask again am I able to afford such a university and such a major. More or less, this has been
the situation even before but not as much as today. Inflation is increasing and so are the university
fees.

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today?

Talking about my personal experience, I believe having a purpose in life is very pressuring. Youth
might be overwhelmed with having the sense of belonging and the ability to change a certain
situation. Demonstrations in Lebanon proved that youth need change and want to change the
situation they are facing like justice, equity, reconciliation, and perseverance.

3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,
or society?

Mental and physical effect I would say. Young adults are searching for solutions to help their
parents afford the expensive university fees that they have to pay now half in US Dollars and
half in Lebanese Lira. It isn’t wrong to work in parallel to studying, but in such situation we are
facing, young adults are forced to work even harder and for a longer period of time. This is
resulting in a physical and mental health.

4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?

The hardship people are facing today is resulting in lack of values and morals. People are being
careless saying, why should I keep the rules and respect the law? Why change and work harder
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when everything around me is collapsing. All this causing also injustice and inequality that is
spreading all over the country. I know from myself and my friends who are careless in following
the rules and caring about justice and equality. Sadly saying, people somehow has this survival
mode where they put themselves first when it comes to filling their tanks with gas or buying bread.
Unfortunately, this also effects the young adults in having the same mentality where they only care
about themselves instead of caring about others and their rights.

5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
reconciliation, and/or perseverance?

The only two issues I can think of are resource abuse and carelessness, which is leading to physical
health issues.

6. Concerning mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?

Respect and sense of belonging is much less nowadays. Young adults are also losing their
belonging to the family ties which is one of the most important aspects in the Lebanese culture.
Another mental health issue would be social media trends that is effecting youth adults to follow
certain trends and put pressure on them selves.
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?

In my opinion, I believe that bulling and parents’ relationship with their children create most
inhibit in young adults because young adults will lose self confidence and they will be afraid to
speak in public and expose their opinions.

Most important is stopping bullying and have parental support and to get support from
professionals when needed.

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today?

Forcing them to stop expressing their opinions or to joking when speaking instead of encouraging
them to express and to be practice justice. In additions, when parents always impose their opinions
to their children.

3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,
or society?

T will give you when example as a child, my friends always joke at me because I am fat, lot of
hair, acne and I have a good intonation in poem (according to my teachers), this led me to shy in
public and to avoid wearing skirts and to see speak in public with confidence.
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4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?

I was afraid to speak in public or to submit my candidacy as team leader of my class or to revolute
in case I saw injustice because I am don’t have self-confidence.

5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
reconciliation, and/or perseverance?

1 believe that if we have to encourage young adult to participate in social work, to learn how to
Jjudge wisely, to never give up in case of failure and how to perseverant.

6. Concerning mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?

In my opinion, you should take into account the socio demographic and social economic situation
that young adult is living.

Iwould like to add also if these young people had passed the inhibition, As the example I gave 1
have passed the inhibition and now I am more self-confident.

1 overcame my by sharing discomfort with parents (so was able to treat acne; helped to learn that
acne is temporary). Role of parents was important...encouraged her to share her opinion and
acknowledged her intelligence. Remembering the person I'm speaking with is a human being, so [
don’t have to fear that person; so I can speak softly and clearly.
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. | want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as [ continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any. do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?

K\N\ WAL e, 25Ae8s A Waed <o \\3 3
&Y C)?G;\-\"”;""‘ Pasg Yo\ \"”‘:“"* : ,m\ \\3'?‘“{“:‘ 3\\\\%%?%

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today? W UL s&x\r\\%\\s\\ (NS baggsdon, wd Ny \»\mf«m\
g\w\\\ A v SN WSS .

3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,

or society? NN st N‘s\\k\
Rk m‘m e St Oty
s W & Nis B m\\w

4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity. reconciliation, and/or perseverance?

\\. M\!\\&\ 3\&"5&\ &b&\ \ﬁ\@s\\ \),\\/ X %\
\‘\Q S RN AN Do s s \»g\:’i st

\b N\ Q\\\}\'\\\R QN M\Q\\\&\ N\
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity.

reconciliation, and/or perseverance? \&\“\\Q \'\&\\,\ \\smz\\,\b}\ mnsgg»&ocm

\0 -\QAQ&:(\ ‘\\\}\"\\s\m\\t\' oL s ) Nesd et
\:\%@\\\ ::%.é(§\gkg See m\ &W SN

6. Concering mental health, what else do you think I should be aware of, be sensitive to. or take
into account with my project?
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. | want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their famnly community, or society?
ybhiar? (€ Comendr? amor (72 prige 294 Ko
)%/ 1 dopr v i s oy 29

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)

P A

3. Please share an example of how you have observed this mental health concern (identified in
quesuon # 2) inhibiting young adults (agc 16-23) from participating in their family, community.

or soclety / 245 Nave &2 Fu
/% lﬂﬂ /;Z /4/55 /é/ WelHE of ot S cﬁy'-ar
/!zo/ﬂ’ partisular r8a3zr,

S e for #1@

4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from panicipaling in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?

haln’d Seer 1f Stppy anyane who& pecd #he
nekvation &rd s # Sy 15 G OF Wk
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by pamcxpaung |n work that is grounded in the values of justice, equity,
reconciliation, and/o

é%/[&/ﬂ‘ 2z /(M/J G ezl ant @}@

6. Conceming mental health, what else do you think I should be aware of, be sensitive to, or take

into account with

ey . trarking on o’am/{/// 4
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. | want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as | continue to develop my project.

Please respond with your opinion or observation to the following questions. A ‘}" ' 2 v

1. What mental health concerns, if any. do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community. or society?

Anxiety and Depressan — hese Awo dllsorder S
omitinds MaKe people naF want o [aHiCLEEE] Fly ncle
o vadar ble 'WV hawe fwir tunlal ealtin, iy

oey Qv
2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)

today?

A90N - Yoo aduts Infuend & 0 by rtw |
(1%2{):\ . gomi\gqood (rgs  holve (om& ﬁon;? Joc?l wedia/
\ " aant Grahficahen | obsessn v/ it 1S
fehnay) ot st gritahon) 20500 vl LS

3. Please share an exampfe of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,

or society? d not (e ey
N e sifler 1§ 13 (Tnarade) — we o e
R g— - ardk She i& SO0 bhthav -{
fovent Rom v ten ' 32 ndte.
Dltfew%l = ' i — Tey clont paV apat
4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?

My SR iend¢  who are (onsVmuel @
fouial mudl a and have been  etected pnentally

Ak haw pertunerenc due® Instant grahitscasn COITve.-
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
iliation, and/ ?
reconciliation or perseverance Ml{ ﬁom ‘f(/\('J wovle .b/(
\oury adotts would  be M6 ITG Th
would  be  preseny ond al :

It wovid que fum a prvpose and help Trem feel less

atond [ anxiovs-
6. Concerning mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults prdcticing justice, equity, reconciliation,
and/or perseverance in their communities and societies. T want to Tearn more from you about
Which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as | continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any. do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?

DepresRN, P1D, o\m\«m}r

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
oday? DO, LropelEss nesS, fepng 86 wnoendwngy AoowW)

3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their(family. community,
or sociely”) DepYess\ on N VEWN0, AOWNS Ads © so\0hon,

SN0 o WMe, Y i \ W Bed gLnSINTY N Woxrg v

S0 MUTWOATON -\'o 00 AnuT™MING. Nwn O V‘n}&\bh
VA @or POX T POFE @ noMe, "S.\S A A0 Pata q.pu;ac U

£0 furdhee wexe Yeola 2 WHNLANELS ¥ So(ya\,}

4. Please share an example of how you have observed this mental health concem (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work hal is grounded in

the values of justice, equity, reconciliation, and/or perseverance A~ 2OV \‘(\3
PTID” EPECIONY WIVAN WL 10SY Uﬁ_bx J\x%\é\é;lp\ < TNOX
oot e@n %brb\xo)\\\u)b tw«mn ax 1O
NONT DTUO SO Y dOWN, nows t\o\' WO

WO L Aowond Y YUSTRE «+ zqmvg:“'

Ty v0ay oY STT ¢ LonONTION .
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,

e P
reconciliation, and/or perseverance? ¢ O higus v \'3\“0\ To

. Ny MAE
Qﬁ\é\‘(\‘g@&ut\-\z\?\,q* £, Qoo \e8A Yo £LAWN0) o peresS

& e S TReM) Wewa | Qe “Rallng »

6. Concemning mental health, what else do you think 1 should be aware of, be sensitive to, or take
into account with my project?

\oAa ) oNExed W on o)
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to leam more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?

A\ux\t Toar of e tatbelion
Alteadion Toom  Cutwvent umxy o a!,cmvvum‘\'/

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today?

AHA)‘\\C*/ /Df’VKQS:% LOVV\WVdC'l b/ ‘50\“\*?‘! (_annchV'\'/

3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,
or society?

As a“u(*@r o{ A"\xt‘\/ /Dcy.zssyw (¢ Twe w\‘mumhw\n:z’a

% J
< Yo q\oae.wu& shdeuts'e Vl?% I *\*N& RASS (e*w}‘

boase e °\° Al oy \° Wear o mag N awun& Yvers

4, Plégsc“sﬁam)ﬁn cxamplc of hro:: yoﬁ\;;aq\?: d lhlsmnzf hc‘;ith%orxcm (»denuvl" c‘éfl\: wo. ]' ’

question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice. equity. reconciliation, and/or perseverance?
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity.
reconciliation, and/or perseverance?

| rotuwg e spnse

6. Concerning mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?

‘POSS/EI/ ()dl/@je‘ﬁ ;33%3,
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to leam more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as | continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)

from positively participating in their family, community, or society? )
[ ok po oo degree Pk ol aventel halbn (oate S jsolate Yevry odulks
ond P prUinkS Frar— F“,,\ POS"H\:U“’ PG"F";P“H? 'N Hhgir comAVRIbIS

What «3008 an you do vt \ou don'h have Fre SFeenqhl fo even Spow vp?

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)

Yoday? ] bevieve Fhe most pressing mente| ot bh conceh  Fao guny advlks
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3. Please share an example of how you have observed this mental health concern (identified in

question # 2) inhibiting young adults (age 16-23) from participating in their family. community,

or society? |'ve Sten phis mankad o) bn COMCU A ibhin, ~ Fa.ml . Tre \p\”‘)
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4.N’P‘Lase share,;?\ cxarllnp ¢ of how you have observed this mental health ooncefn (i::i:’nliﬁed in

question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in

the values of justice, equity, reconciliation, and/or perseverance? [iye, Scen yo, advlps
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity.
rec.oncxhauor‘r. and/or perseverance? 5,,,.-'\3 pople in ynivsh ik &Hons, yickims Fo
hings enticely ouk of Pir Conkro) Y con e (mmingely ypsert
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6. Concerning mental health, what else do you think I should be aware of. be sensitive 10, or take
into account with my project?
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Questionnaire: Identifying Potential Mental Health Inhibitions \’f}
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. | want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?

YRINL o a”\)(\d’j? (G~ be one
o de st W&\ mendz | hea s

CONGZENTS

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today?
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3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,
or society?
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4. Please share an example-Of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity. reconciliation, and/or perseverance?
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
reconciliation, and/or perseverance?
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6. Conceming mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity. Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. | want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or socicty?
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2. What do you believe is the most pressing mental health concem facing young adults (age 16-23)
today?
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3. Please slarc an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,
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4. Please share an%\gn?p e of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
reconciliation, and/or perseverance?

(P e e = taydialy o

thses 5 =\ i - J.Jh'f.>
'}V"‘ﬂ-f Sornn of Dhage Lu-)\‘{'bu uiﬂ'\)“ﬂr{f

6. Conceming mental health, what else do you think I should be aware of, be sensitive to, or take

into account with my project? .
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Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to leam more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity. reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as | continue to develop my project.

Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family. community, or society? .
Z0 N ‘?4

2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today? . R ;
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3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community,

or society? Pewle. mvu

™
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4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
reconciliation, and/or perseverance?

P /

6. Concerning mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?
My
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Questionnaire: Identifying Potential Mental Health Inhibitions
To Practicing Justice, Equity. Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. | want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice. equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as I continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concemns, if any, do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?
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2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
today?

Depression .

3. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in their family, community.
or society?
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4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity. reconciliation, and/or perseverance?
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5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
reconciliation, and/or perseverance?
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6. Concerning mental health, what else do you think I should be aware of. be sensitive to, or take

into account with my project?
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@ % Questionnaire: Identifying Potential Mental Health Inhibitions

To Practicing Justice, Equity, Reconciliation, and/or Perseverance

Previous stakeholders working with me on developing my project have identified mental health
issues as a potential inhibition/barrier to young adults practicing justice, equity, reconciliation,
and/or perseverance in their communities and societies. I want to learn more from you about
which mental health issues, in your opinion or observation, may inhibit young adults (age 16-23)
from the practice of justice, equity, reconciliation, and/or perseverance in their context. Your
insights will be invaluable to me as | continue to develop my project.

Please respond with your opinion or observation to the following questions.

1. What mental health concerns, if any. do you believe create most inhibit young adults (age 16-23)
from positively participating in their family, community, or society?
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2. What do you believe is the most pressing mental health concern facing young adults (age 16-23)
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4. Please share an example of how you have observed this mental health concern (identified in
question # 2) inhibiting young adults (age 16-23) from participating in work that is grounded in
the values of justice, equity, reconciliation, and/or perseverance?

A logk oF hoge can pmuxe \,vu%? bi\reve tha Hhee
18 0o hope Lhak owr P Sygtem il imguve, or
Yok bpken Al @an wome W‘H&v‘-o(qu =
\a\m* vou o ¥ hawe  Whek 14X taKes oy, (gtk’ 4
Yough Repg  narishigs,




221

5. What other mental health issues, if any, do you think could be surfaced or activated in a young
adult (age 16-23) by participating in work that is grounded in the values of justice, equity,
reconciliation, and/or persev
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6. Concerning mental health, what else do you think I should be aware of, be sensitive to, or take
into account with my project?
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PROJECT OUTLINE

iLEAP: An Intercultural Leadership Pilgrimage for Young Adults (Age 18-24)
Intercultural - Leadership - Entrepreneurship - Advocacy - Peacebuilding

Fueled by the values of Justice - Equity - Reconciliation - Perseverance
ABSTRACT

The opportunity addressed in this research and consequent project outline is to create an
effective leadership capacity-building experience equipping young adults (18-24 years old) to
practice justice, equity, reconciliation, and perseverance while positively impacting society in
Lebanon and Oregon. iLEAP: An Intercultural Leadership Pilgrimage for Young Adults, is the result.

My research has revealed that young adults want a learning environment that supports the
cultivation of positive self-identity, meaningful connection with others, and agency. They want to
develop cross-cultural friendships and collaborations and want to be equipped for effectively
working with difference. Additionally, they want to cultivate visioning skills that lead to discerning
and implementing practical, transformational projects which incarnate the gospel values of justice,
equity, reconciliation, and perseverance in their context. Simultaneously, they believe that mental
health challenges may create a barrier to them successfully doing so. Thus, integrating trauma
resiliency skills will also be highlighted.

Since July 2013 | have been serving in the role of Regional Liaison to Iraq, Syria, Lebanon,
and the Gulf States on behalf of the Presbyterian Church (USA). This research and the resulting
project were motivated by what | have learned from the practice of bridging between cultures.

My focus for iLEAP in this project is designing year-one of the three-year pilgrimage with a
summary of what year-two and year-three will hold. Year-one includes twenty-six weekly sessions.
For the first month (September) | have developed an expanded outline. For October through May
| have shared the main foci and objectives to be accomplished. It is a cohort based experiential
learning environment. The goal is for participants to become globally aware citizens with skills in
the areas of intercultural, leadership, entrepreneurship, advocacy, and peacebuilding
competencies used in service of discerning, designing, and implementing transformative initiatives
in their local contexts. Students 18-24 from Lebanon and Oregon will participate in a variety of
learning activities focused on developing their cultural competency and leadership shaped by
these four values—justice, equity, reconciliation, and perseverance.

YEAR ONE SUMMARY
(Academic Year 2023-24)

Purpose for the Year: Through weekly zoom conversations (1 hr. 30 min. each), create a
community of belonging, mutual learning, and accountability. Prepare participants to discover,
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identify, and/or develop their personal and communal guiding maps that have given and will give
shape and direction to their maturing sense of self and emerging leadership pilgrimage.
Participants will consider how their journey to date has been marked by the values of justice, equity,
reconciliation, and perseverance. These values will be explored in further depth throughout the
year.

Individual and group feedback from three assessment tools will enhance and deepen
participants’ self-reflection and resultant map creation—the Intercultural Development Inventory
(IDI),2'2 the Enneagram,?'3 and the Intercultural Conflict Style Inventory (ICS).2' In addition,
participants will interact with relevant readings, videos, and guest speakers. In the context of the
preceding, participants will be invited to cultivate their self-reflection, active listening, and critical
thinking skills. Participants will be introduced to the core competency areas of iLEAP: intercultural,
leadership, entrepreneurship, advocacy, and peacebuilding skills and practices. These will be
further developed in year two and three of the iLEAP Intercultural Leadership Pilgrimage for the
purpose of preparing participants to make their unique, local, and practical contribution that
operationalizes the foundational values of iLEAP in order to improve the lives of people in their
community.

The facilitator will coach participants as they journey towards their first-year pilgrimage
destination—a year-end virtual and in-person exhibit showcasing their “My Pilgrimage Story and
Guiding Maps” project. Participants are free to decide which components of their pilgrimage story
to publicly share. A certificate of completion will also be awarded.

Rationale: Developmental psychology tells us those in middle to late adolescence (ages 15-21)2"°
are deeply invested in forming and understanding their identity and sense of self. Erik Erikson, an
early contributor to the field of developmental psychology, believed, “Adolescents who can clearly
identify who they are grow up with stronger goals and self-knowledge.”?'® Richard Rohr, a
Franciscan priest specializing in adult spiritual development, refers to this developmental work as

212 Mitchell R. Hammer. The Intercultural Development Inventory (IDI): Resource Guide. (Olney,
MD: IDI, LCC, 2021), https://idiinventory.com/.

213 Cloete, Dirk. n.d. “Integrative Enneagram Solutions - Home Page.” Accessed December 16,
2022. https://www.integrative9.com/.

214 “Intercultural Conflict Style Inventory | ICS.” n.d. Accessed December 15, 2022.
https://icsinventory.com/.

215 "What Is Adolescence? - Definition, Stages & Characteristics - Video & Lesson Transcript.”
n.d. Study.Com. Accessed November 27, 2022. https://study.com/academy/lesson/what-is-
adolescence-definition-stages-characteristics.html.

216 “Stages of Human Development: What It Is & Why It's Important.” 2022. Maryville Online
(blog). Accessed November 26, 2022. https://online.maryville.edu/online-bachelors-degrees/human-
development-and-family-studies/resources/stages-of-human-development/.
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first half of life tasks that are especially critical for this age cohort to successfully navigate in order
to live a generative second half of life.2"” Forming a strong sense of self-identity and receiving
positively recognized accomplishment are the first half of life tasks. He argues that healthy identity
and agency are best cultivated in the context of community and belonging where appropriate
boundaries exist, safety to fail and learn from those failures is encouraged, and a reasonable degree
of order and consistency prevails.

The experience of pilgrimage provides both a sturdy metaphor for framing this journey and
a reality to be experienced. Phil Cousineau has long been fascinated with the intersection of art,
literature, and history of culture. As a former fellow of the Joseph Campbell Foundation, he often
speaks on the role of myth in contemporary society and how these stories that have persevered
across the ages capture something essential about our human yearnings and resultant journeys.
Pilgrimage is the way in which we engage those yearnings. He sees meaningful travel as the way to
do this today. His concepts, however, drawn from Joseph Campbell’'s work?'® among others, relate
to the iLEAP leadership pilgrimage as well.

In his preface, Cousineau shares this insight from a close friend: “A bona fide pilgrimage
may mean becoming more conscious about yourself and the world, as you write, but it needs to
bring about a change of mind, a shift in the soul. No change, no pilgrimage.”?"? | would add that
pilgrimage also needs to bring about a transformation in one’s actions—this is the boon brought
home by the pilgrim.?2° This is what | hope to see realized through the iLEAP Intercultural
Leadership Pilgrimage. As participants come to know themselves and their communities in a
deeper way, they will be inspired to not only imagine, but actually develop and implement
transformational projects that meaningfully incarnate justice, equity, reconciliation, and/or
perseverance in their local contexts. Or, as a friend recently preaching on Matthew 5:13-16 put it:
“We're called to bring out the flavors of God in this world.”??" The core competency areas of iLEAP
will equip participants with the practical skills and practices needed to holistically develop and
implement their discerned transformational projects.

Recent research described in the Eastern Mediterranean Health Journal, supports the focus
of iLEAP: "The literature suggests that a great number of young people in crisis situations are at risk

217 Richard Rohr. Falling Upward: A Spirituality for the Two Halves of Life. 1st ed. (San Francisco:
Jossey-Bass, 2011), xiii, 4-5.

218 Joseph Campbell. The Hero with a Thousand Faces. 3rd ed. Bollingen Series XVII. (Novato,
Calif: New World Library, 2008).

217 Phil Cousineau. The Art of Pilgrimage: The Seeker’s Guide to Making Travel Sacred. Third
edition. (Coral Gables, FL: Conari Press, 2021), 20.

220 Campbell, 268.

221 Preached by the Rev. Nicole Richardson at Forest Hills Presbyterian Church, High Point, NC,
November 27, 2022. http://www.foresthillspres.com/.
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of involvement in violence and conflict. This risk can be mitigated through education and
employment opportunities as well as social networks of friends, family and peer groups that help
create resilience.”??2 Hilary Silver adds this insight from her research: “Including the younger
generation in the effort to improve its own societies may prove the most valuable development
strategy there is.”?2®> While the aforementioned research focused on young people in the Middle
East North Africa (MENA) area, other research suggests similar dynamics at work in a U.S. context.
This was highlighted in a recent PBS NewsHour interview.??*

Programmatic Method: Experiential learning??® and Active learning.?2

YEAR TWO SUMMARY
(Academic Year 2024-25)

Purpose: Building on the reflection, active listening, and critical thinking skills developed in year
one, the leadership pilgrimage journey in year two will invite participants to step more deeply into
their respective local communities. Participants will add additional layers to their maps as they learn
to "exegete” their community. Skill-building will include topics like:

e investigating where the values of justice, equity, reconciliation, and/or perseverance are
already present and visible in their local context

identifying the converse of where these values are not present or visible

unearthing the root causes for why they are absent

noticing who falls through the cracks of society because of their absence and why
noticing who benefits because of their absence and why

222 M. Fehling, Z.M. Jarrah, M.E. Tiernan, S. Albezreh, M.J. VanRooyen, A. Alhokair, and B.D.
Nelson. “Youth in crisis in the Middle East and North Africa: a systematic literature review and focused
landscape analysis,” Eastern Mediterranean Health Journal 21, no. 12 (2015): 927.

223 Hilary Silver. “Social Exclusion: Comparative Analysis of Europe and Middle East Youth,”
Middle East Youth Initiative Working Paper (Wolfensohn Center for Development and Dubai School of
Government), no. 1 (2007): 39.

224 "Brooks and Capehart on Gun Violence and Abortion Access.” 2022. PBS NewsHour. July 8,
2022. https://www.pbs.org/newshour/show/brooks-and-capehart-on-gun-violence-and-abortion-
access.

225 "Experiential Learning | Center for Teaching & Learning.” n.d. Accessed November 27,
2022. https://www.bu.edu/ctl/guides/experiential-learning/; "Experiential Learning - Reflection and
Assessment.” n.d. Accessed January 31, 2023. https://carleton.ca/experientialeducation/reflection-
and-assessment/.

226 "Active Learning Activities.” 2012. Centre for Teaching Excellence. Accessed January 31,
2023. https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-
tips/developing-assignments/assignment-design/active-learning-activities.
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These skills will be supported through developing research capacities focused on both written
accounts and oral interviews. Using video and/or photography as documentation tools will be
explored, along with ethical considerations for these practices.

Participants, applying insights from the IDI, Enneagram, and ICS Inventory, will also learn
how to develop solution-oriented relationships with community members, local informal and
formal community leaders, and leaders of local organizations and institutions of influence. In this
process, the core competency areas of advocacy and peacebuilding will receive focus. Additionally,
participants will be introduced to a discernment process that will encourage them to begin listening
for a particular need, problem, or opportunity they feel drawn to address because of what they are
learning through the mapping of their local context utilizing the aforementioned skills.

The weekly zoom conversations (1 hr. 30 min. each) will be utilized to introduce the skill and
competency areas and a step-by-step process for developing community maps. Between zoom
conversations, participants will be practicing these skills through specific experiential learning
assignments. They will then report back at the next zoom conversation their learnings, any
challenges encountered, and develop capacities and skills to address the challenges encountered.
This process will shape the learning community for year two. Through this process and one-on-one
coaching, the cohort and facilitator will work to support each person’s continuing pilgrimage.

The facilitator will coach participants as they journey towards their second-year pilgrimage
destination—a year-end virtual and in-person exhibit showcasing their "Values-Mapping My
Context” project. In addition to a certificate of completion being awarded, participants from
Oregon will have the opportunity to travel to Lebanon to meet their Lebanese cohort members in
person and experience the contexts mapped by their colleagues. Lebanon-based cohort members
will have the opportunity to guide their Oregonian colleagues through their contexts and share a
taste of Lebanon with them.

Rationale: Justice, equity, reconciliation, and perseverance are attributes of the Triune God's
being. They are central to the life and ministry of the incarnate Lord Jesus Christ and essential to
the life and practice of thriving human communities. Multiple biblical texts reveal that those who
authentically and holistically practice these qualities participate in the compassionate and
transforming love of God for all people groups and all the created order. Such love heals. Such love
makes beginning anew possible for communities fragmented by injustice, inequity, polarization
and other types of conflicted relationships, and despair.

Research in the fields of social cohesion, just peacemaking, and human rights also supports
the critical role these values play in cultivating societies where both humans and the environment
can thrive. The Organisation [sic] for Economic Co-operation and Development (OECD) defines a
cohesive society as one “that works towards the well-being of all its members, fights exclusion and
marginalisation [sic], creates a sense of belonging, promotes trust, and offers its members the
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opportunity of upward social mobility.”??” Jane Jenson is a researcher in the areas of “citizenship
(especially social citizenship), social policy, social movements, diversity and gender studies.”??8 For
her, the OECD definition better intersects with the choice facing heterogeneous societies. The
Global Centre [sic] for Pluralism (GCP) believes pluralism is a “choice made within diverse
societies.”?2? A "Pluralism Lens,” explains Jenson, “...defines pluralism as ‘an ethic of respect that
values human diversity.”23° The more diverse a society, the greater the social cohesion challenge

"

as outlined in the OECD definition. Jenson concludes, “...social cohesion is not fostered by
‘dialogue’ [sic] as much as it is the result of successful living together. Social cohesion has become
practice.” 23" The practice of social cohesion includes overcoming division and conflict while
ensuring inclusion and participation in society. One of the most important drivers for successful
social cohesion practice is equitable job access and opportunity—a need highlighted by
stakeholders in both Lebanon and Oregon.?32 Glen Stassen, a practitioner and researcher in the
field of just peacemaking, supports this conclusion when he says, "It is not the poorest of the poor,
but those who experience economic and human rights deprivation relative to what they had
expected [sic] who turn to violence.”?*3 Economic rights, though part of the Universal Declaration
of Human Rights, are not enforceable under international law.?3* David Johnston, who writes on
issues related to Islamic Law and Theology and Muslim-Christian Dialogue, sees this as a particular
area where Christians and Muslims can work together for greater justice in solidarity with fellow
humans who are most in need around the globe. Quoting Pope Francis, Johnston agrees with his

227 Jane Jensen. "Intersections of Pluralism and Social Cohesion." Intersections: Practicing
Pluralism (Global Centre [sic] for Pluralism, 2019), 2. https://www.pluralism.ca/wp-
content/uploads/2019/02/Jane-Jenson-Social-Cohesion-FINAL.pdf (accessed March 29, 2021).

228 CIFAR (Canadian Institute for Advanced Research). n.d. “Jane Jensen Bio.” Accessed April 2,
2021. https://cifar.ca/bios/jane-jenson/

229 |bid.
20 |bid.

21 Jane Jensen. "Intersections of Pluralism and Social Cohesion." Intersections: Practicing

Pluralism (Global Centre [sic] for Pluralism, 2019), 2. https://www.pluralism.ca/wp-
content/uploads/2019/02/Jane-Jenson-Social-Cohesion-FINAL.pdf (accessed March 29, 2021), 9.

22 |bid, 8.

233 Glen Stassen, “Ten Just-Peacemaking Practices that Work,” in Mohammed Abu-Nimer and
David W Augsburger, eds., Peace-Building By, Between, and Beyond Muslims and Evangelical
Christians. (Lanham: Lexington Books, 2010), 71.

234 David L. Johnston. 2014. “A Muslim and Christian Orientation to Human Rights: Human
Dignity and Solidarity.” Indiana International & Comparative Law Review 24, 912.
https://heinonline.org/HOL/Page?handle=hein.journals/iicl24&id=975&div=&collection=.
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conclusion: “God's heart has a special place for the poor, so much so that he himself ‘became
poor.""23

The iLEAP Intercultural Leadership Pilgrimage seeks to invite young adults into a
meaningful journey where they can make their unique contribution to their local context making
these values more visible and experienced, especially as these values relate to the constellation of
issues around economic justice. The second year of this pilgrimage will equip them with the skills
and insights needed to begin developing their discerned interventions.

Programmatic Method: Experiential learning?*¢ and Active learning.?%’

YEAR THREE SUMMARY
(Academic Year 2025-26)

Purpose: Building on the skills developed in year one and two of the iLEAP Intercultural Leadership
Pilgrimage, participants in year three will develop, test, and lay the groundwork for implementing
their local intervention. This is an opportunity to create, as described by Fadi Nicholas Nassar, “local
solutions to local problems”23® where justice, equity, reconciliation, and/or perseverance is missing
from the context.

Participants will have the opportunity through the weekly zoom conversation time (1 hr. 30
min. each) to further develop their understanding of leadership and cultivate entrepreneurial skills
relevant to their selected intervention. Guest speakers specializing in these core competencies will
be invited to the zoom conversations. Skill areas that will be explored include:

e Gamestorming?*’
e Project development using an iterative process with local stakeholders
e Budget and funds development

235 |bid., Note 137, 918.

3¢ "Experiential Learning | Center for Teaching & Learning.” n.d. Accessed November 27,
2022. https://www.bu.edu/ctl/guides/experiential-learning/. “Experiential Learning - Reflection and
Assessment.” n.d. Accessed January 31, 2023. https://carleton.ca/experientialeducation/reflection-
and-assessment/.

B7 "Active Learning Activities.” 2012. Centre for Teaching Excellence. Accessed January 31,
2023. https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-
tips/developing-assignments/assignment-design/active-learning-activities.

238 Lecture by Dr. Fadi Nicholas Nassar, "Global Contextual Analysis and Its Impact on the
Middle East for the Years to Come,” November 3, 2022, Middle East Council of Churches Partners
Meeting, Beirut, Lebanon.

237 Dave Gray, Sunni Brown, and James Macanufo. Gamestorming: A Playbook for Innovators,
Rulebreakers, and Changemakers. (Sebastopol, CA: O'Reilly Media, 2010).
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e Project launch and implementation strategies

e Grant writing and reporting processes

e Celebrating successes and failures as opportunities to learn and further develop, adjust,
or adapt vision and strategy

The facilitator will coach participants as they journey towards their third-year pilgrimage
destination—a year-end virtual and in-person exhibit showcasing “My Action Map” for their selected
local intervention. In addition to a certificate of completion being awarded, participants from
Lebanon will have the opportunity to travel to Oregon (dependent on tourist visas being granted)
to meet their Oregonian cohort members in person and experience the contexts mapped by their
colleagues. Oregon-based cohort members will have the opportunity to guide their Lebanese
colleagues through their contexts and share a taste of Oregon with them. Those who have
completed the three-year pilgrimage will have the opportunity to apply to serve as mentors to
participants in the high school level of iLEAP.

Rationale: Year three is a year of synthesis, of bringing all the elements together in a practical,
applied manner. Learning through doing allows participants to internalize key lessons from their
pilgrimage and develop leadership and life disciplines that will benefit them over the course of
their adult lives.?* Though there will be a sense of completion, it will also be the beginning of
seeing transformative initiatives implemented in the local contexts of each participant—initiatives
that will meaningfully weave justice, equity, reconciliation, and/or perseverance more deeply into
the fabric of their respective societies.

241 242

Programmatic Method: Experiential learning®*' and Active learning.

240 "Experiential Learning | Center for Teaching & Learning.” n.d. Accessed November 27,
2022. https://www.bu.edu/ctl/guides/experiential-learning/; “Experiential Learning - Reflection and
Assessment.” n.d. Accessed January 31, 2023. https://carleton.ca/experientialeducation/reflection-
and-assessment/.

241 |bid.

242 "Active Learning Activities.” 2012. Centre for Teaching Excellence. Accessed January 31,
2023. https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-
tips/developing-assignments/assignment-design/active-learning-activities.
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OUTLINE FOR YEAR ONE
September 2023-Laying the Foundation (detailed outline).

Week One
Objectives:

1. Begin developing a community of belonging, mutual learning, and accountability through
introductions to one another and an orientation to the iLEAP Pilgrimage.
2. Introduce Reflective Journaling

|. Welcome and Introductions
A. Introduce self and invite participants to introduce themselves
i. Names, pronouns, location?

ii. Where they are studying, year of study, what studying and why?

iii. Why are you showing up to this first iLEAP conversation?

iv. What curiosity or question do you come with today?

B. Elmarie’s pilgrimage story and guiding maps...an example and snapshot
i. Share in brief the story of how | ended up living and working in the Middle
East for 10 years.
C. The questions that propelled me
i. What is this restlessness in my spirit all about?
ii. What might God have to do with this restlessness?
D. The prayers/statements that provoked me
i. Lord, is there a particular people or place that you would have me share
your passion for?

ii. Give me ears to hear, eyes to see, and a will to say yes to your call.

iii. Conference speaker (Cody Watson) who paraphrased Jerry Rice's famous
quote: “Today | will do what others won't, so tomorrow | can do what
others can't.” The way | remember Cody’s paraphrase: “Instead of doing
what others can or will do, seek to do what others can’t or won't do.” It
opened me to listen beyond what | knew at the time.

E. Question that has propelled this new season of my work
i. Lord, how would you have me steward what | have learned and
experienced while living and serving in the Middle East?

ii. Journey to study Doctor of Leadership in Global Perspectives and develop
iLEAP

[I. So, whatis iLEAP?
A. Intercultural Leadership Pilgrimage
B. Unpacking key words—a starting point (use zoom breakout rooms to invite
dyads—one from USA/one from Lebanon to discuss what comes to mind when
they hear each word; bring insights/questions/curiosities back to large group;
facilitator interacts with what participants share through using “Crowdsourcing’
exercise - or similar - to affirm, widen, deepen insights)?*3.

U

243 "Active Learning Activities.” 2012. Centre for Teaching Excellence. October 30, 2012.
https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/developing-
assignments/assignment-design/active-learning-activities.
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i. Intercultural

ii. Leadership
iii. Pilgrimage
iv. Maps
v. Myth

In addition to Intercultural and Leadership, also Entrepreneurship - Advocacy -

Peacebuilding

Unpacking key words—a starting point (use zoom breakout rooms as described

above).

i. Entrepreneurship

ii. Advocacy

iii. Peacebuilding

Fueled by the values of Justice - Equity - Reconciliation - Perseverance

Unpacking key words...a starting point (use zoom breakout rooms as

described above).

i. Justice

i. Equity

iii. Reconciliation

iv. Perseverance

Pilgrimage Destinations—two ways to envision relationship among them

i. Year One—Participating in Photo-Video, Art, and/or Writing Exhibit
Showcasing "My Pilgrimage Story and Guiding Maps”

ii. Year Two—Participating in Photo-Video and/or Art Exhibit Participant
Showcasing “Values-Mapping My Context”

iii. Year Three—Participating in Photo-Video, Art, and/or Writing Exhibit
Showcasing "My Action Map”

iv. Figure 1 relationship—these three destinations overlap forming the sweet
spot of holistic implementation
where who you are as a leader (1)
intercepts your discernment of your
context and (2) combines with
action (3) that makes transformation
possible.

v. Figure 2 relationship—these three
destinations form concentric ripples
of impact that continue to multiply
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their influence over time.
vi. Questions or curiosities so far?

lll. Initial guiding texts and resources—introduce each of them.

A.

B.

C.

mmo

Cousineau, Phil. 2021. The Art of Pilgrimage: The Seeker’s Guide to Making
Travel Sacred. Third edition. Coral Gables, FL: Conari Press.

Rohr, Richard. 2011. Falling Upward: A Spirituality for the Two Halves of Life. 1st
ed. San Francisco: Jossey-Bass.

Walker, Simon. 2007. Leading out of Who You Are: Discovering the Secret of
Undefended Leadership. Carlisle: Piquant.

Intercultural Development Inventory (IDI)?4

The Enneagram?4®

Intercultural Conflict Style Inventory (ICS)?4¢

V. For next week:

A.
B.

Introduce skill of critical thinking. It includes how one reads a book.?#

Read the front matter to all three books (everything up to but NOT including
chapter one) plus back cover and book cover flaps (if you have a hardcover
book). Come prepared to share your hypothesis of what the book is about
based on this information. Come prepared to discuss this question: If you
could speak with the author, what questions, curiosities, disagreements, or
affirmations do you want to discuss based on what you have read so far?
Look up all three authors and come prepared to share what you learned about
the authors and how who they are might have influenced the writing of their
respective book.

Reflective Journaling—Participant entries will be part of the content for the
personal mapping they will accomplish in year one of the iLEAP Pilgrimage.
Journal entries will be shared with the facilitator monthly.

244 Mitchell R. Hammer. The Intercultural Development Inventory (IDI): Resource Guide. (Olney,
MD: IDI, LCC, 2021), https://idiinventory.com/.

245 Dirk Cloete. n.d. “Integrative Enneagram Solutions - Home Page.” Accessed December 16,
2022. https://www.integrative9.com/.

24¢ “Intercultural Conflict Style Inventory | ICS.” n.d. Accessed December 15, 2022.
https://icsinventory.com/.

247 Mortimer Jerome Adler and Charles Van Doren. How to Read a Book. Touchstone
hardcover edition. (New York: Simon & Schuster, 2014).
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i. Discuss what Reflective Journaling is and is not.24®

ii. Write a journal entry on this topic: “Describe your personal experience with
the core values of iLEAP: justice, equity, reconciliation, and perseverance.”
Include the meaning each value has for you, something new you learned
about each value because of today’s conversation, and how you have
personally experienced the presence or absence of each value. End by
responding to this question: What is one curiosity you have about each
value? Be prepared to discuss your curiosities.

E. Community Covenant: Come prepared to share your thoughts on what
commitment(s) you need from yourself and from your fellow participants to
create together a community of belonging that is committed to supportive
mutual learning, encouraging accountability, and courageous action? What
might it look like for us to embody and/or practice the values of justice, equity,
reconciliation, and perseverance amongst ourselves?

V. Closing:

A. Any comments or questions about today or next week’s focus?

B. What did you hear from a fellow participant today that encouraged you to see
something from a different perspective than your own?

C. What feels potentially overwhelming?

D. What feels potentially life-giving?

248 "Assessment: Reflective Journal,” CETL- Assessment Resource Centre, 2009, Accessed
January 31, 2023, https://ar.cetl.hku.hk/am_rj.htm.
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Week Two

Objectives:

1. Continue forming a community of belonging, mutual learning, and accountability through
developing a cohort community covenant.

2. Reflect on Reflective Journaling experience.

3. Introduce the skill of critical thinking through the framework used for reading and discussing
assigned book sections.

4. Laythe next layer of foundation for developing personal maps.

l. Welcome to Week Two of the iLEAP Leadership Pilgrimage.
A. Check-in with participants

i. Where/when did you notice you had the most energy this past week?
ii. Where/when did you feel the least energy this past week?
iii. Whatis the most random thought you had this week? How can this team celebrate
with you or be of support or encouragement?

[l. Community Covenant
A. What commitment(s) do you need from yourself to create together a community of

belonging that is committed to supportive mutual learning, encouraging
accountability, and courageous action?

What commitment(s) do you need from your fellow participants to create together a
community of belonging that is committed to supportive mutual learning,
encouraging accountability, and courageous action?

Use Mural Board with Sticky Notes to facilitate conversation—encourage 360-degree
assessment (thinking-feeling-doing-seeing-saying)
(https://app.mural.co/t/dIgpdesignworkspace5630/home)

Invite reflection on Reflective Journaling experience. What was helpful about the experience?
What was challenging? What curiosities about the values do you want to further explore?
IV. Discuss Book Introductions

A.
B.

C.

Share your hypothesis of what the book is about based on front matter information.
Share what you learned about the authors and how who they are might have
influenced the writing of their respective book.

If you could speak with the author, what questions, curiosities, disagreements, or
agreements do you want to discuss based on what you have read so far?

Introduce Bloom'’s Taxonomy for further developing the skill of critical thinking.?4?

249 "Bloom'’s Taxonomy.” n.d. Vanderbilt University. Accessed January 30, 2023.
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/.
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Bloom’s Taxonomy

Produce new or original work
Design, assemble, construct, conjecture, develop, formulate, author, investigate

o Justify a stand or decision
eva I uate appraise, argue, defend, judge, select, support, value, critique, weigh

Draw connections among ideas
differentiate, organize, relate, compare, contrast, distinguish, examine,
experiment, question, test

analyze

Use information in new situations
execute, implement, solve, use, demonstrate, interpret, operate,
schedule, sketch
d d Explain ideas or concepts
classify, describe, discuss, explain, identify, locate, recognize,
understan sy desre dica

Recall facts and basic concepts
define, duplicate, list, memorize, repeat, state

V. Personal maps—a starting point
A. What do maps do for us? What types of maps exist? What is the purpose of a map?
What happens if a map is wrong? What makes a map wrong? Invite conversation
around these questions.

i. Map types: topographical, oceanic, political, satellite images of world at night,
time zone, road map, GPS map, population centers, Covid-19 maps, genealogy,
mapping a storyline, etc.

ii. Share screen—pictures of world maps from different eras; explore implications of
each map. Invite observations.

iii. Example to share—AuthaGraph (most accurate).?>°
iv. Exampleto
share— Political Map.?>!

250 “AuthaGraph.” n.d. Accessed January 30, 2023.
http://www.authagraph.com/projects/description/%E3%80%90%E4%BD %9C%ES5%93%81%E8%A7%
A3%EB%AABACKE3I%80%91%EB%AB%IB%E4%BA%EBO1/?lang=en.

1 "World Map: A Clickable Map of World Countries.” n.d. Accessed January 30, 2023.
https://geology.com/world/world-map.shtml.
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B. Layered maps.

i. Share screen—picture of a layered map. Invite
observations of what each layer reveals
separately and together.

ii. Example to share.?%?

lllustration 1: Example of a layered map, in this case

showing data points for a metro area.

C. Discuss how the idea of maps relates to personal
pilgrimage.
i. A way to understand the topography of one’s life.
ii. A way to understand the different dimensions that influence and guide one’s life.
iii. A way to begin getting in touch with what terrain is known and well explored, what

terrain is yet unknown, what part of the unknown is beckoning to be explored.?%
VI. For next week:

A. Read Cousineau, Chapter 1.

B. Read Rohr, Chapter 1.

C. Asyou read, have a conversation with the author. On a separate document, note any
or all the following:

i. main points the author is making—summarize in your own words

ii. questions you have for the author

iii. curiosities that arise

iv. connections with other things you have read, heard, seen, or experienced

V. disagreements you might have with the author and why

vi. points of agreement you might have with the author and why

vii. one new thing you learned as you read using the above guidelines—either from

the book or the process

252 "Maps in Layers - The Isle of Wight by Maps.” n.d. Accessed April 23, 2022.
http://www.geomaptric.co.uk/loW_web/layers/index.html.

253 Peterson, Jordan B. 1999. Maps of Meaning: The Architecture of Belief. New York:
Routledge.
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D. Have a picture of a map ready to share. Choose a map that shows the group
something about where you live or call home. Be prepared to share the story of why
you chose this map.

VII. Closing:

A. Questions or curiosities from our time together?

B. What did you hear from a fellow participant today that encouraged you to see
something from a different perspective than your own?

C. What feels potentially overwhelming?

D. What feels potentially life-giving?
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Week Three
Objectives:

1. Continue forming a community of belonging, mutual learning, and accountability through

check-in and closing ritual.

Introduce the skill of active listening.

3. Apply Bloom's Taxonomy and practice critical thinking through discussion of Chapter 1 in
both Cousineau and Rohr.

4. Accomplish first personal mapping exercise through participants sharing their map pictures
and stories.

N

l. Welcome to Week Three of the iLEAP Leadership Pilgrimage.
A. Check-in with participants
i.  Whatinspired you the most this past week?
ii. What most discouraged you this past week?
iii. Whatis one random fact you would like to learn about your coworkers?
iv. How can this team celebrate with you or be of support or encouragement?
ll.  Guest: Eric Basye—Introducing the Skill of Active Listening®>
lll. Discuss Books by Cousineau and Rohr, Chapter 1
A. Rohr
i. Inyour own words, what are Rohr's main points in Chapter 1?
ii. How does he describe the first half of life?
iii. What tasks are part of the first half of life?
iv. Why does it matter to understand and take up these tasks?
B. Cousineau
i. Share a story of your first memorable journey—what makes it memorable to you?
ii. Inyour own words, what are Cousineau’s main points in Chapter 1?
iii. What most caught your imagination as you read his description of the pilgrim
journey (p. 48ff)?
iv. What ingredients contribute to meaningful pilgrimage?
v. “Uncover what you long for and you will discover who you are (p. 48).” Let this
steep in your spirits over the coming weeks and listen for what begins to emerge.
IV. Share map pictures and stories
V. For Next Week:

A. Revisit Chapters 1-what else do you notice or notice differently following our
discussion?

B. Reflective Journaling—Participant entries will be part of the content for the personal
mapping they will accomplish in year one of the iLEAP Pilgrimage. Journal entries will
be shared with the facilitator monthly.

i. Write a journal entry on this topic: “What the First Half of Life Means to Me and
Why it Matters.”
ii. Write a journal entry on this topic: “Every Pilgrimage Starts from Somewhere. My
Starting Place is...”
iii. Reflective journal entries due to facilitator by next week’s zoom meeting.
VI. Closing

254 Eric Basye is a member of my DLGP Cohort. His project portfolio is a curriculum that
includes a lesson on the skill area of Active Listening.
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Questions or curiosities from our time together?

What did you hear from a fellow participant today or our guest that encouraged you to
see something from a different perspective than your own?

What feels potentially overwhelming?

What feels potentially life-giving?
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Week Four
Objectives:

1. Continue forming a community of belonging, mutual learning, and accountability through
check-in and closing ritual.

2. Practice active listening in our conversation

3. Do a deeper dive into the value of perseverance and its relationship to resilience

4. Introduce process for taking the IDI & Enneagram

l. Welcome to Week Four of the iLEAP Leadership Pilgrimage.
A. Check-in with participants
i. When during the day do you feel most on your game or most alert, able to bring
your best self to what you are doing?
ii. When during the day do you feel the least alert, the least able to bring your best
self to what you are doing?
iii. If you could go undercover as anyone else for a day, who would you choose and
why?
iv. How can this team celebrate with you or be of support or encouragement?
ll. Guest: Scott Parker—Trauma Resiliency Skills and Their Relationship to the Value and
Practice of Perseverance.?®®
lll. Next steps for taking the IDI & Enneagram
A. Orientation to each assessment—purpose and what to expect.
B. Connection between these assessments and the personal maps you are developing
for your pilgrimage.
Links to access the assessments will be sent by email.
Please take the assessments before we meet next week.
Plan on at least 30 minutes for each assessment (total of at least 60 minutes)
We will do a group debriefing next week of the IDI. Individual debriefings will happen
in the following weeks.
IV. For next week:
A. Take the IDI and Enneagram Assessments
V. Closing:
A. We are at the end of the first month together. What is working well for you so far?
What adjustments do you think should be considered?
B. How is our community covenant serving us so far? Are any adjustments needed?
C. What is one discovery or learning so far that energizes or encourages you?
D. Starting next month, each cohort member will begin to take-on some facilitation
responsibilities for our check-in time and closing time.
i. Have a sign-up sheet available through google docs for cohort members to sign-

up.

mmoo

255 Scott Parker is Certified through the Trauma Resource Center (Claremont, CA) to train
others in biology-based trauma resiliency skills. He is also an ordained pastor in the PC(USA), mission
worker in the Middle East, and is pursuing board certification as a chaplain specializing in spiritual care
for children and adolescents who are survivors of traumagenic events.
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ii. Share links to resources for potential ideas to use for check-in and closing times.?%®

Note: The remainder of iLEAP Year One is outlined by month with the key focus in bold and

key objectives numbered below. The specific weekly content will be developed as part of
the launch plan.

256 Robinson, Angela. 2021. “175 Best Check-In Questions for Meetings in 2022."
Teambuilding.Com. June 30, 2021. https://teambuilding.com/blog/check-in-questions; Alexis,
Michael. 2020. “Ice Breaker Questions for Virtual Meetings & Team Building.” Teambuilding.Com. April
18, 2020. https://teambuilding.com/blog/virtual-icebreaker-questions; “The Daily Examen - Five Key

Questions.” 2015. Chris Gribble. October 13, 2015. https://www.chrisgribble.com/the-daily-examen-
five-key-questions/.
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October 2023-Explore the IDI and Enneagram. Participants explore the implications assessment

outcomes have for their leadership pilgrimage and their contributions to developing an iLEAP
community of belonging, mutual learning, and accountability. Interview three people to discover
their experience with/insights on iLEAP’s core values (justice, equity, reconciliation, and
perseverance). Participants journal their learnings from these interviews.

Objectives:

—_

10.

. Discuss Interview and Journaling process for further exploring iLEAP’s core values. (Session

1)

Debrief IDI Group Assessment in group zoom gathering with focus on implications for the
group’s starting point of working with difference. Discern communal actions that can
further develop skills and capacities for understanding and working with difference.
(Session 1)

Debrief IDI Individual Assessments during one-on-one zoom appointments. Begin work
on an individual development plan that will cultivate additional skills and capacities for
understanding and working with difference. (Session 2—individual appointments)

Debrief Enneagram results during second one-on-one zoom appointments and begin
reflecting on implications these results have for participants’ individual leadership
pilgrimage. (Session 3—individual appointments)

Debrief Enneagram results in group zoom gathering with focus on how insights gained
can contribute to forming a community of belonging, mutual learning, and accountability.
(Session 4)

Connect these tools and journal entries to metaphor of layered maps and end-of-year
exhibit showcasing their "My Pilgrimage Story and Guiding Maps” project. (Session 5)
Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage and
your contribution to developing an iLEAP community of belonging, mutual learning, and
accountability.

Due at the end of October by each participant: 800-word essay on primary insights and
take-aways from the IDI and Enneagram for their leadership pilgrimage and implications
for what they contribute to developing an iLEAP community of belonging, mutual
learning, and accountability.

Reflective Journal entries from September and October due for review at the end of
October.

Note: for all essays this year, participants may use visual arts, poetry and/or other creative
arts to express their learnings with an attached explanation. If this route is chosen for any
or all the essay assignments, prepare a concept proposal and discuss in advance with the
facilitator for approval before proceeding.

November & December 2023-Explore and utilize the tools of genogramming and culture
mapping. Participants integrate outcomes from utilizing these tools into their leadership
pilgrimage and their contributions to developing an iLEAP community of belonging, mutual
learning, and accountability.

Objectives:
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Introducing the tool of family genogramming (Session 1-November).?>’

Introducing the tool of culture mapping (Session 2—November).2%8

Connect these tools to the metaphor of layered maps (Integrated into Session 1 & 2).

Assignment # 1: Each participant develops their family genogram attending to leadership

pilgrimage insights gained through diagramming family relationships, values, leadership

experiences, and history (Session 3—November).

5. Assignment # 2: Each participant applies culture mapping scales to their family genogram
learning. Note additional leadership pilgrimage insights (Session 4—November).

6. Assignment # 3: Each participant prepares and presents the layered maps they have
developed through insights gained from their IDI, Enneagram, family genogram, and
culture mapping experiences (30-minute presentation). Focus is on implications for their
leadership pilgrimage and personal contributions to developing an iLEAP community of
belonging, mutual learning, and accountability (Sessions 5-6 in December; Two
participants present each session with 10-minutes of engagement by the cohort members
per presentation).

7. Discuss assignment and journaling connections to metaphor of layered maps and end-of-
year exhibit showcasing their “My Pilgrimage Story and Guiding Maps” project. (Sessions
5-6)

8. Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage and
your contribution to developing an iLEAP community of belonging, mutual learning, and
accountability.

9. Journal entries due for review at the end of November.

10. No zoom during Thanksgiving Week (USA)

11. No zoom during Winter/Christmas Break (Mid-December through First Week of January)

rPON =

January 2024-Continue layered maps presentations from remaining participants. Explore
the concept of world views, the role played by the cultural pairings of guilt/innocence,
shame/honor, and fear/power in world views, and how these collectively influence
relationships, decision-making, ethics, values, and leadership. Participants develop another
map layer reflecting on their world view and the role played by the preceding cultural
pairings in their leadership pilgrimage and in their contributions to developing an iLEAP
community of belonging, mutual learning, and accountability.

Objectives:

1. Participants continue with presentations started in December (Sessions 1-2).

257 |srael Galindo, Elaine Boomer, and Don Reagan. A Family Genogram Workbook: An Exciting
Tool for Understanding Your Family and How It Works! (Decatur, GA: Educational Consultants, 2016)
and Monica McGoldrick, Randy Gerson, and Sueli S. Petry. Genograms: Assessment and Treatment.
Fourth edition. (New York: W.W. Norton & Company, 2020).

258 Erin Meyer. The Culture Map: Breaking through the Invisible Boundaries of Global Business.
(New York: PublicAffairs, 2014).
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Introduce concept of world views (Session 3).257

Introduce concepts of guilt/innocence, shame/honor, and fear/power cultural pairings
and their role in world views (Session 4).2¢0

Begin Assignment # 1: World View Map Layer Essay (1,800 words). Focus is on 1) 400
words reflecting on key take-aways from interacting with their cohort members’
presentations, 2) 500 words exploring their personal worldview and its key components,
3) 500 words on how the cultural pairings most relate to their world view, 4) 400 words on
implications all of this has for their leadership pilgrimage and their contributions to
developing an iLEAP community of belonging, mutual learning, and accountability.
(Session 5)

Discuss assignment and journaling connections to metaphor of layered maps and end-of-
year exhibit showcasing their “My Pilgrimage Story and Guiding Maps” project.

Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage and
your contribution to developing an iLEAP community of belonging, mutual learning, and
accountability.

Journal entries due for review at the end of January.

February 2024-Discuss participant learnings from World View Map Layer Essay.

Objectives:

1.

2.

3.

Participants discuss their learnings from their respective World View Map Layer Essay.
Each participant comes prepared to share for 15 minutes. Three participants will share for
15 minutes each. Presentations can be accompanied by visuals. Cohort will then interact
with what they have heard through asking questions or sharing insights gained. Essays
due to facilitator by the end of Week 4 in February with an added epilogue of 200 words
reflecting on one to three key insights gained from fellow cohort members and any further
questions each would like to explore as they continue their leadership pilgrimage.
(Sessions 1-3) These cumulative exercises build critical thinking and active listening skills
in addition to developing a layered leadership pilgrimage map.

Discuss assignment and journaling connections to metaphor of layered maps and end-of-
year exhibit showcasing their “My Pilgrimage Story and Guiding Maps” project.

Introduce the Intercultural Conflict Style Inventory (ICS).2°" Essay Due. (Session 4)

4. Assignment: Participants take the ICS Inventory before the next zoom session.

259 "An QOverview of the Four Worldviews - Worldview Journeys.” n.d. Accessed December 15,

2022. https://worldviewjourneys.com/four-worldviews/ and Barbara J. Fisher. “Exploring Worldviews:
A Framework.” TEACH Journal of Christian Education 6, no. 1 (January 2012).
https://doi.org/10.55254/1835-1492.1029.

260 Geoffrey Beech. Guilt, Shame, and Fear: Relationality Across Cultures. (Pitt Town NSW,

Australia: Lifeworld Education, 2019) and Geoffrey Beech. “Shame/Honor, Guilt/Innocence,
Fear/Power in Relationship Contexts,” International Bulletin of Mission Research 42, no. 4 (2018).

261 “Intercultural Conflict Style Inventory | ICS.” n.d. Accessed December 15, 2022.
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Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage and
your contribution to developing an iLEAP community of belonging, mutual learning, and
accountability.

Journal entries due for review at the end of February.

March 2024-Debrief ICS Inventory results and explore implications for participants'
leadership pilgrimage and their contributions to developing an iLEAP community of

belonging, mutual learning, and accountability. Facilitate deeper dive into Leadership.

Objective:

1.

18.

19.

20.

21.

Debrief ICS Inventory results and explore implications for participants' leadership
pilgrimage and their contributions to developing an iLEAP community of belonging,
mutual learning, and accountability. (Session 1)

Assignment: Essay (500 words) reflecting on key learnings from ICS Inventory results and
implications for participant’s leadership pilgrimage and their contributions to developing
an iLEAP community of belonging, mutual learning, and accountability. Due by Session 2.
Explore the concept and practice of leadership through different lenses.?¢? (Session 2-3)

a. Peter Guy Northouse. Leadership: Theory and Practice. Ninth Edition. (Thousand
Oaks: SAGE Publishing, 2021).

b. Simon Western and Eric-Jean Garcia. Global Leadership Perspectives: Insights and
Analysis. (Los Angeles, London, New Delhi, Singapore, Washington DC,
Melbourne: SAGE, 2018).

c. Simon Walker. Leading out of Who You Are: Discovering the Secret of Undefended
Leadership. (Carlisle: Piquant, 2007).

Assignment # 1: Reading Walker, and reflecting on your layered maps to date, consider
how you would describe your internal leadership development so far using Walker's
paradigm. Write your learnings in an essay (750 words). Due end of March.

Assignment #2: Divide cohort into triads. Each triad is responsible for choosing a
leadership approach from Northouse and leadership context from Western & Garcia.
Together, develop a 15-minute skit or case study demonstrating the practices of the triad’s
chosen leadership approach (Northouse) in a manner relevant to the triad's chosen
context (Western & Garcia). Apply what you have learned so far in your leadership
pilgrimage to developing the skit or case study. Be prepared to share your skit or case
study starting the first session in April. (Session 4)

262 peter Guy Northouse. Leadership: Theory and Practice. Ninth Edition. (Thousand Oaks:

SAGE Publishing, 2021); Simon Western and Eric-Jean Garcia. Global Leadership Perspectives: Insights
and Analysis. (Los Angeles, London, New Delhi, Singapore, Washington DC, Melbourne: SAGE, 2018);
and Simon Walker. Leading out of Who You Are: Discovering the Secret of Undefended Leadership.
(Carlisle: Piquant, 2007).
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23.

24,
25.
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Discuss assignment and journaling connections to metaphor of layered maps and end-of-
year exhibit showcasing their “My Pilgrimage Story and Guiding Maps” project.

Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage and
your contribution to developing an iLEAP community of belonging, mutual learning, and
accountability.

Journal entries due for review at the end of March.

Schedule zoom times in March accounting for Ramadan starting March 10 and Western
Holy Week from March 24-31.

April 2024-Triads present their skit or case study. Explore Entrepreneurship through invited
guests.

Objectives

30.

31.

32.

33.

34.
35.

Triads present their skit or case study. Cohorts are invited to interact with what they
experience—asking questions, offering observations, sharing new insights. Reflect: What are
you adding to your layered leadership pilgrimage map out of this experience? (Sessions 1-
3).

Invite guests from Lebanon (LOST founders) and guests from Oregon (Isaac’s Room
founders) to speak about their experience with Entrepreneurship in the context of making
a transformative impact on their community/society. (Session 4)

Discuss assignment and journaling connections to metaphor of layered maps and end-of-
year exhibit showcasing their “My Pilgrimage Story and Guiding Maps” project.

Continue reading select chapters from Cousineau, Rohr, and Walker. In interaction with
questions offered by the facilitator, journal key insights for your leadership pilgrimage and
your contribution to developing an iLEAP community of belonging, mutual learning, and
accountability.

Journal entries due for review at end of April.

Schedule zoom times in April accounting for Ramadan ending April 9 and Eastern Holy
Week from April 28-May 5. Also consider Guest's schedules.

May 2024-Prepare for and schedule year-end virtual and in-person exhibit showcasing
participants’ “My Pilgrimage Story and Guiding Maps” project. Participants are free to decide
which components of their pilgrimage story to publicly share. A certificate of completion will
also be awarded.
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End User Responses, 5-Point Likert Scale Questions (next page)

FIGURE 25: END USER RESPONSES, 5-POINT LIKERT SCALE QUESTIONS



End User Responses
5-Point Likert Scale Questions

The content, experiences, and pilgrimage
destination in each year of the curriculum effectively
equip participants with the necessary skills in

visioning, strategizing, and implementing a...

The content, experiences, and pilgrimage
destination in each year of the curriculum effectively
facilitate the internalization of each year's key
processes and skills.

The content, experiences, and pilgrimage
destination in the year one curriculum effectively
create a community of belonging and mutual
learning.

The content, experiences, and pilgrimage
destination in the year one curriculum generate a
compelling motivation to continue with the year two

journey. The content, experiences, and pilgrimage...

The pilgrimage destination at the end of each year
creates a compelling sense of completion and
accomplishment for the participants.

The programmatic methods for the year two and
year three curriculum are clear to me.

The rationales for the year two and year three
curriculum are clear to me.

The purposes for the year two and year three
curriculum are clear to me.

The programmatic method for the year one
curriculum is clear to me.

The rationale for the year one curriculum is clear to
me.

The purpose for the year one curriculum is clear to
me.

0 ! 2 3 1
0-No Response; 1-Strongly Disagree; 2-Disagree; 3-Not Sure; 4-Agree;

1 2 3 A

[O2K051

Strongly Agree

Respondent 1 (Lebanon) m Respondent 2 (Oregon) mRespondent 3 (Lebanon)

m Respondent 4 (Lebanon) mRespondent 5 (Oregon)
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Advisor Responses, 5-Point Likert Scale Questions (next page)

FIGURE 26: ADVISOR RESPONSES, 5-POINT LIKERT SCALE QUESTIONS



Advisor Responses
5-Point Likert Scale Questions

The content, experiences, and pilgrimage
destination in each year of the curriculum effectively
equip participants with the necessary skills in

visioning, strategizing, and implementing a...

The content, experiences, and pilgrimage
destination in each year of the curriculum effectively
facilitate the internalization of each year's key
processes and skills.

The content, experiences, and pilgrimage
destination in the year one curriculum effectively
create a community of belonging and mutual
learning.

The content, experiences, and pilgrimage
destination in the year one curriculum generate a
compelling motivation to continue with the year two

journey. The content, experiences, and pilgrimage...

The pilgrimage destination at the end of each year
creates a compelling sense of completion and
accomplishment for the participants.

The programmatic methods for the year two and
year three curriculum are clear to me.

The rationales for the year two and year three
curriculum are clear to me.

The purposes for the year two and year three
curriculum are clear to me.

The programmatic method for the year one
curriculum is clear to me.

The rationale for the year one curriculum is clear to
me.

The purpose for the year one curriculum is clear to
me.

o

1 2 3 4

0-No Response; 1-Strongly Disagree; 2-Disagree; 3-Not Sure; 4-Agree; 5-

Strongly Agree

Respondent 1 (Oregon) mRespondent 2 (Oregon)

m Respondent 3(Lebanon) mRespondent 4 (Lebanon)
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Narrative Responses from All Respondents

TABLE 1: NARRATIVE RESPONSES FROM ALL RESPONDENTS

2. What change, addition, correction, or
elimination would strengthen the purpose

for the year one curriculum?

End User Respondent One
(Lebanon)
End User Respondent Two

(Oregon)

End User Respondent Three

(Lebanon)

End User Respondent Four
(Lebanon)
End User Respondent Five

(Oregon)

Advisor Respondent One

(Oregon)

Advisor Respondent Two

Blank.

A sentence or two related to how the activities
will be utilized to cultivate “a community of
belonging” would be helpful.

None; the purpose is clear and easily

understandable.

No change.

| would like more information about the
guiding maps. | would like that to be described
and for more information to be given about
what they include, and how they are
developed. | can understand how a person
would use their individual guiding map so they
understand where they came from, where they
are now, and where they would like to go, and
what steps to take to get there. It's an outline
with a history and it will be helpful to them in
their telling of their pilgrimage story as well. |
would like to understand more about how the
communal guiding map will function and what
its purpose is.

| think you have provided a wide range of
books that will help with personal
development and interpersonal amongst the
cohort.

Considering that iLEAP is uniquely designed
for young adults who are “slipping through the
cracks,” it seems important to structure the



(Oregon)

Advisor Respondent Three

(Lebanon)

Advisor Respondent Four

(Lebanon)
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program to address issues which have
contributed to past difficulties, particularly
mental/emotional/spiritual health. Early in the
program onboarding, it might be important for
each participant to complete a
spiritual/emotional assessment designed to
identify “struggle.” Assessments commonly
used in mental health facilities today will
attempt to identify struggle in the arenas of:
Divine; Demonic; Moral; Interpersonal;
Intrapersonal; Meaning. As these assessments
are designed to determine  helpful
interventions, this assessment portion of the
program  might focus on identifying
STRUGGLE / RESOURCE: what are the areas
of struggle which could hinder the participant's
success, and what are the resources which will
be important for the participant to utilize
throughout the program? A regular
component of the program throughout the
three years might include some type of
transparent sharing and accountability, in pairs
or the whole group.

| believe that the curriculum as it stands now is
very strong and rich. It allows for members to
interact with each other at multiple levels in
groups and in pairs. The books they are
supposed to read and discuss will also allow
them a deeper discussion and will enable
those who are reluctant to share personal
things to have the courage to share.

| wonder if more one-on-one moments with the
facilitator/coach can help the participants
reflect more clearly on their own personal
narrative. It is my experience that for some
people it is more difficult to make sense of
one’s own story.

The Year One curriculum must show how the
values of justice, equity, reconciliation, and
perseverance have marked the journey of the
participants.



4. What change, addition, correction, or
elimination would strengthen the rational

for the year one curriculum?
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End User Respondent One
(Lebanon)

End User Respondent Two
(Oregon)

End User Respondent Three
(Lebanon)

End User Respondent Four
(Lebanon)

End User Respondent Five

(Oregon)

Advisor Respondent One
(Oregon)

Advisor Respondent Two

Blank.

Blank.

No changes, additions, correction, or

elimination.

No change.

| have no additions or changes to suggest. It
feels complete and makes sense to me.

“Forming a strong sense of self-identity and
receiving positively recognized
accomplishment[s] are first half of life tasks.” |
like the intentional way that you seek to equip
the young adults in this process for success in
their whole lives by developing their self-
identity and such. | also like how you described
the way it works best, within a community with
these several specific traits. | look forward to
how you will cultivate a community with those
traits.

| also appreciate how you delved into why you
chose the term pilgrimage and what that looks
like in this process. | think it makes sense. I'm
excited for these young adults to be equipped
to be agents of positive change in their own
lives and in their communities!
| liked the quote from the Eastern
Mediterranean Health Journal as well. It
describes how young adults are at risk for
conflict and specific things that can help them
to build resilience. That is so essential.

None for me.

Blank.



(Oregon)
Advisor Respondent Three

(Lebanon)

Advisor Respondent Four

(Lebanon)

6. What change, addition, correction, or
elimination  would strengthen the

programmatic method for the year one
curriculum?
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The rational is clear and logical. Looking at the
weekly objectives and tasks, | feel they might
be a bit too ambitious. The young people
participating in this program would probably
have other studies and commitments and |
wonder if they would be able to read and
prepare all the tasks and understand the
notions presented this quickly. Maybe some
margins can be built in in case the material
needed more time.

Skills of Advocacy and Peacebuilding need to
be integrated into the developed phases of
Year One.

End User Respondent One
(Lebanon)
End User Respondent Two

(Oregon)

Blank.

| am curious how you are defining experiential
learning in this case. My understanding is that
“pure” experiential learning involves a
concrete experience, followed by reflection,
conceptualization, and further
experimentation; the learning is always driven
by this process, rather than having set
“information” that we hope students learn, and
then developing activities to get them to learn
these things. Often the term gets used much
more broadly than that, however, to refer
simply to engaging pedagogy. Will there by
concrete experiences during the year one
meetings? | think that true experiential learning
is extremely difficult to do virtually, so that
would be very exciting.



End User Respondent Three

(Lebanon)

End User Respondent Four

(Lebanon)

End User Respondent Five

(Oregon)

Advisor Respondent One

(Oregon)

Advisor Respondent Two
(Oregon)
Advisor Respondent Three

(Lebanon)

Adyvisor Respondent Four

(Lebanon)

8. What change, addition, correction, or
elimination would further strengthen the

purposes for the year two or year three
curriculum?
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None. The curriculum is all-encompassing and
created in such a way as to ease those
participating into the Pilgrimage.

Shorter titles, not sure | have seen quotes in
titles and subtitles before. But could also be
interesting also to know how you reflect on
them later.

| wonder if it's helpful to explain experiential
learning in one of these programmatic
methods sections. Maybe a short definition.
Maybe it's not necessary.

Just thinking from a technical perspective
about Wi-Fi access. Might want to have a
backup plan (phone dial in or a free 1-800
number people can use).

Blank.

Experiential learning is a great and fitting
method here. The program allows much space
for this.

Unable to evaluate.

End User Respondent One
(Lebanon)

End User Respondent Two

Blank.

| wonder if you could list some specific skills
related to the peacebuilding component, and
which year of the program these will be



(Oregon)

End User Respondent Three
(Lebanon)
End User Respondent Four

(Lebanon)

End User Respondent Five

(Oregon)
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incorporated. Perhaps, though, this is more
spread out throughout the whole curriculum.

No change.

I would recommend that there be a place where
we ask about the youth feedback. The youth
feedback is there about specific points but
maybe more general questions on how they are
feeling about the whole program.

Year two - | appreciate the bullet points that lay
out the steps for inspecting their community
with these lenses. | think that process will be
effective for building the community map and
understanding the nuances.
It might be helpful to include a bullet point after
the first or second point that explores the way
that these values have been developed within
the community. Is someone else working to
build these values, or has someone done work
for these values in this community before? What
are they doing? Or what did they do? Has it
been successful? | don't know whether you
would be able to find very much information
about this, or how you would go about doing
that, but it might be something to investigate.

Year three - | would like a little bit of information
about “Gamestorming” added. That sounds
intriguing, and if it'’s too complicated to explain
without the context of having read the work that
the concept is referring to, | understand. But if
it's not too difficult to explain, I think a little more
information about that would be interesting
and could be clarifying as well.

If there are existing projects in the community
that work on developing these values, what will
the students do? Can they collaborate with
existing projects or consult with the people who
work on those projects? Can they help to
expand/improve/steward to those projects?
Again, | appreciate the bullet points here that
specifically explain what kinds of skills the
pilgrims and the facilitator will develop



Advisor Respondent One
(Oregon)

Advisor Respondent Two
(Oregon)

Advisor Respondent Three

(Lebanon)

Advisor Respondent Four

(Lebanon)

10. What change, addition, correction, or
elimination would further strengthen the

rationales for the year two or year three
curriculum?
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together for their projects. It is hard for me to
imagine what a person could do on their own.
So these points help me to understand
specifically how a person could develop and

gain access to resources, so they are
empowered to make changes in their
community.
Looks great.
The purposes are very clear and well

presented. Exegeting one's community is a
very important life skill, and | would love to see
how this will take place and what results it will
bring forth.

One question | would have here depends on
the kind of group participating in this
pilgrimage and that is: how to define the values
that are being investigated and to what extent
there should be a consensus among the
participants about the assessment of the
presence or absence of these values in one's
context. | suppose the designer of iLeap has
this clear in her mind and | trust she will be able
to handle the diversity of opinions.

None.

End User Respondent One

(Lebanon)

Blank.



End User Respondent Two

(Oregon)

End User Respondent Three
(Lebanon)

End User Respondent Four
(Lebanon)

End User Respondent Five

(Oregon)
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Perhaps expand the rationale for year three to
be of a bit more substance, like the rationales
for years one and two. One point you could
focus on, for example, is how putting the
initiatives into action might cultivate a sense of
hopefulness and purpose for the participants,
or on the other hand, how learning to be
graceful when we make mistakes is critical to
resilience.

Also, no change.

No change

Year two - | love the way that you articulated
how these values reflect the character and will
of God for His creation! | also appreciate how
research agrees with this. It's very, very
compelling! The society you described that
cares for its people and the environment
sounds wonderful. That's the society that | want
to be a part of. | am interested to see how these
pilgrimages can have a positive effect on
equitable job access. That's a very big concept
with lots of elements, and it would be a real
game-changer to have that area of life improve
for the community. (I hope that it is not
condescending or disrespectful to use the term
“projects,” regarding the work that you and the
young adults will be doing, it is bigger than a
simple project, but that's the word that | ended
up with.)

Year three - | would like to see a little bit more
mentioned about the life disciplines that you
refer to. You said that “Learning through doing
allows participants to internalize key lessons
from their pilgrimage and develop leadership
and life disciplines that will benefit them over
the course of their adult lives.” While | rejoice in
the growth that will occur in the lives of the
participants as well as the ripples through the
community, I'm curious to hear a few of the life
disciplines listed out. | want to know more
about that, and about how learning through



Advisor Respondent One
(Oregon)

Advisor Respondent Two
(Oregon)

Advisor Respondent Three

(Lebanon)

Advisor Respondent Four

(Lebanon)
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doing specifically helps to establish those in a
lasting way. Do you hope that the students will
continue the projects they start beyond the
scope of year three? Or will they be projects
that are maybe not ongoing but are a single
project that has an end date.

None.

Blank.

The rationales are clear. | am curious to see
how the Biblical basis for the values and the
human rights basis will be brought together.

Rationale of Year Three needs further
expansion.

12. What change, addition, correction, or
elimination would further strengthen the

programmatic methods for the year two or

year three curriculum?

End User Respondent One
(Lebanon)
End User Respondent Two

(Oregon)

End User Respondent Three
(Lebanon)

End User Respondent Four

Blank.

See note above about experiential learning. |
guess | am overall curious if there will be
experiential learning through the Zoom
sessions, or primarily with the visits to Lebanon
and Oregon.

None.

No change



(Lebanon)

End User Respondent Five
(Oregon)

Advisor Respondent One
(Oregon)

Advisor Respondent Two
(Oregon)

Advisor Respondent Three
(Lebanon)

Adyvisor Respondent Four

(Lebanon)
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No changes, makes sense.

None.

Blank.

It all looks fitting and relevant.

Unable to evaluate

14. What change, addition, correction, or
elimination would further strengthen the

pilgrimage destination experience?

End User Respondent One
(Lebanon)
End User Respondent Two

(Oregon)

End User Respondent Three
(Lebanon)

End User Respondent Four
(Lebanon)

End User Respondent Five

(Oregon)

Blank.

| may have missed this, but is there a set
location for the pilgrimage at the end of year
one? | see that year two is to Lebanon and year
three is to Oregon, but | am unsure about year
one.

Nothing to change, add, correct, or eliminate.

No change

Year one - have you created your own
pilgrimage story and guiding maps? Will you
be sharing those with the participants? Will that
help them to have an example of what that can
look like? | wonder if that is helpful or if my



Advisor Respondent One
(Oregon)

Advisor Respondent Two
(Oregon)

Advisor Respondent Three

(Lebanon)

Advisor Respondent Four

(Lebanon)
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suggestion is actually detrimental to give them
an example, because it won't be as open-
ended that way. They will have something in
their head to compare it to. That can be helpful
but can also steer people in a certain direction.
They might be influenced in their own
pilgrimage story presentation to make one that
resembles the one you made, rather than
working from the ground up to build their own.

Year two - no suggestions

Year three - Does the action map include
details about when each step will be taken? |
noticed that the end of year three doesn't
include the actions actually being taken in the
community. Is that something that you will
continue to work with the participants beyond
the scope of the three-year pilgrimage if they
wish for your mentorship? After setting up all
this beautiful work, it would be sad to not
actually follow through and do the action map
of blessing the community. | might be
misunderstanding, though!

None.

Blank.

| think the idea of an exhibition at the end of
every year and the exchange projects are great
and will drive the learning and the impact
forward. They are motivating and will immerse
the young people in their own and in the
other’s context. Show casing their journey and
their projects will give them a better grip on
what they aim to do and tools to explain that.

Nothing to comment on.



16. What change, addition, correction, or
elimination  would strengthen the
pilgrimage destination experience

generating a compelling motivation to
continue into the next year of the journey?

End User Respondent One

(Lebanon)

End User Respondent Two
(Oregon)

End User Respondent Three
(Lebanon)

End User Respondent Four
(Lebanon)

End User Respondent Five

(Oregon)

Advisor Respondent One

(Oregon)
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It creates a sense of curiosity; keep each year a
surprise in a sense to draw people onwards.

See note for #14.

Nothing to change, add, correct, or eliminate.

No change

Year one - | think becoming aware of the ways
that they have benefited or suffered because of
these values being present or absent in their
situations throughout their lives will encourage
the participants to continue to year two. It's
unclear whether that aspect specifically gets
discussed, but it seems likely that it will come
up in conversation as participants explore what
the values mean to them.

| think that developing a strong community
within the group and doing this kind of soul
work would get people invested and make
them want to continue the pilgrimage.

Year two - | like the idea of having the option to
travel to the location of the Lebanese
participants. | think that it would be very
compelling and would make people very
invested in the community and in continuing
the pilgrimage. | think you did a great job
preparing this!

None.
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Advisor Respondent Two Blank.

(Oregon)

Advisor Respondent Three No change suggested.
(Lebanon)

Advisor Respondent Four None.

(Lebanon)

18. What change, addition, correction, or
elimination would strengthen effectively

creating a community of belonging and
mutual learning in year one?

End User Respondent One Creates opportunity to learn about self and
others and how to relate to others; it is a
(Lebanon) foundation. Creates a sense of wanting to grow

and learn more, even if they don't continue with
the pilgrimage in year 2/3.

End User Respondent Two | think that you might need potentially need
more build-up the first week before
(Oregon) participants are willing to unpack the key

words, especially if it is in breakout rooms.
Difficult over Zoom, of course, but some
examples would include a get-to-know each
other activity or some individual journaling to
spark ideas before people share with others.

| also tend to be leery of the many dynamics
around covenant creating, especially because
it is online and especially because the group
will have only spent an hour and a half with
each other. There are many potential ways of
navigating this, but one option | would suggest
is that rather than having participants “come up
with” ideas about commitments, use the
framework of values you already have (justice,
equity, reconciliation, and perseverance) and
use the time to discuss ways that participants
might embody these values through this
community.

A third suggestion is to change up the format
of the check-in each week, rather than staying



End User Respondent Three
(Lebanon)

End User Respondent Four
(Lebanon)

End User Respondent Five

(Oregon)
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with highs and lows. This can be a good one
for the first time because it tends to feel easy,
but it can get boring quickly. Consider coming
up with a more specific prompt or a creative
way of sharing each week. Ithink that changing
it up will keep participants engaged while still
creating a sense of “ritual” because they will
expect some form of check-in.

Nothing to change, add, correct, or eliminate.

Blank

Have you prepared opportunities for one-on-
one check ins with the various members? To
see how they are doing with the other team
members, to see if there are things that they
want to talk with you about regarding the
community. This would also be a time where
they could float ideas with you personally
regarding their own pilgrimage or the group
activities, and get more familiar with you, which
would help them to have more confidence
sharing in the group as well.

| looked at the outline for the beginning of year
one and | particularly liked this bit -
“Community Covenant: what commitment(s)
do you need from yourself and from your fellow
participants in order to create together a
community of belonging that is committed to
supportive mutual learning, encouraging
accountability, and courageous action?... What
did you hear from a fellow participant today
that encouraged you to see something from a
different perspective than your own? What
feels potentially overwhelming? What feels
potentially life-givin[g?]” | like that it talks about
a community covenant. | think that's so
important for the members to be able to trust
one another with these sensitive and serious
matters. They're getting vulnerable and
revealing themselves deeply if they engage in
the conversations and the activities. It will be
important for them to trust that the other



Advisor Respondent One

(Oregon)

Advisor Respondent Two
(Oregon)
Advisor Respondent Three

(Lebanon)

Advisor Respondent Four

(Lebanon)

20. What change, addition, correction, or
elimination would strengthen effectively

facilitating the internalization of each year's
key processes and skills?
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people are treating them with respect and
dignity and discretion. It also might be good to
ask the team members what would help them
to build trust and connection with the other
members, to get their feedback.

If you haven't, | would look into how people
relate online versus in person. Might be good
have resources for people to learn the
differences in order to have the best
experiences.

Blank.

| believe year one includes many helpful
exercises and moments for community
building. Online learning always has limitations
for genuine community building. | think this is
overcome by including the travel project at the
end of every year. Maybe each country cohort
could also have a moment during the year to
meet physically together.

Creating a community of belonging, mutual
leadership and accountability is what you hope
for, but it always helpful to see this hoped for
community in light of other views of
community. It certainly will help the
participants look critically at their communities
and the values that guides it.

Blank.

End User Respondent One

(Lebanon)

End User Respondent Two

| think it could be helpful to reflect significantly
at the end of year one on participants’



(Oregon)

End User Respondent Three
(Lebanon)

End User Respondent Four
(Lebanon)

End User Respondent Five

(Oregon)

Advisor Respondent One
(Oregon)

Advisor Respondent Two
(Oregon)

Advisor Respondent Three
(Lebanon)

Advisor Respondent Four
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successes and struggles with practicing
intercultural skills within the group itself.

Nothing to change, add, correct, or eliminate.

Blank

| think for all of the years that it might be helpful
to broach the idea for each participant to think
about who someone in their life might be that
they could share information with about this
journey. Maybe they only share something they
learned in an activity with this person, or maybe
it's a companion with them through the
process and they share their growth and
experiences throughout the process. | think
that having an anchor in their personal lives
would be helpful to continue internalizing the
processes and skills. It would also give the
participants additional accountability. It would
also make the experiences more prevalent in
the participant’s life rather than just limited to
this journey. If they don't have someone who
would be an appropriate companion for them
for the duration of a year or of a process, they
can still share elements of

the activities with various people that they
might not necessarily be as close with. That

would still strengthen the processes and skills
in the participant's life.

None.

Blank.

No change suggested.

None.



(Lebanon)

22. What change, addition, correction, or
elimination would strengthen effectively
equipping participants with the necessary
skills in visioning, strategizing, and

implementing a transformative project in
their local context that incarnates justice,

reconciliation, and/or

equity,
perseverance?

End User Respondent One
(Lebanon)
End User Respondent Two

(Oregon)

End User Respondent Three
(Lebanon)

End User Respondent Four
(Lebanon)

End User Respondent Five

(Oregon)

Advisor Respondent One
(Oregon)
Advisor Respondent Two

(Oregon)

268

Blank.

See note about peacebuilding skills above. It
would be helpful to know some specific skills in
this area that will be focused on.

Nothing to change, add, correct, or eliminate.

No specific change... it is well organized.

In year one - it might be helpful to give an
overview of where you're going to be going
overall in the year and in the whole journey.
Then the people can see now how their skills
and exercises and experiences will build to
culminate in this journey and the project. Just
make sure that you don't do it in a way that is
daunting, intimidating, or overwhelming. You
don't want to scare anyone off.

None.

Blank.



Advisor Respondent Three
(Lebanon)
Advisor Respondent Four

(Lebanon)

23. What other observations do you have
about this curriculum that would strengthen

it?
End User Respondent One

(Lebanon)

End User Respondent Two

(Oregon)

End User Respondent Three

(Lebanon)
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The program is well designed, and the task
description is clear.

None.

Adding other speakers will be a bonus.

| like the room for creativity this pilgrimage
gives to participants.

Idea: invite participants to setup a
WhatsApp/Snapchat group to stay in touch
beyond zoom.

Idea: when the high school version s
developed, maybe there can be times that the
high school group and university group
interact.

Idea: pacing—you may need to give more time
to some of the topics so they can become a
part of the participants deep thinking.

Idea: maybe connect with YFC in Lebanon to
help with raising iLEAP’s profile in high schools.

Question: what are some of the dynamics
around developing the high school version
and what is the timeline?

| love that you are using the Northouse book. It
is a great resource, and | think drawing upon
the case studies will be helpful.

| have no further observations.
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End User Respondent Four The outline is very clear and detailed, but | have
some concerns:

(Lebanon)

- How to present it to this age group in a

more engaging and interesting way.

o

For this point we talked further
by phone and this respondent
shared the following additional
insights.
Critical to invite the perspective
of the participants through
active participation via
= Presentations
» Debates
»  Writing and enacting a
play and other creative
approaches
Showcase role of participants in
the program—what they are
contributing
* Responsible for...
=  Presentations, etc....
»  Planning the trip
content...
Clarify that each year stands
alone AND builds toward the
next year.
Emphasize that there will be
speakers from different
organizations interacting with
the participants.
Explore possible collaboration
between George Fox
University, Willamette
University, LAU, and others.
For the trips, perhaps it would
be possible for the families of
the students to host so that
participants get a sense of day-
to-day rhythms and see the
country/state through each
family’s eyes.



End User Respondent Five

(Oregon)

Advisor Respondent One
(Oregon)

Advisor Respondent Two
(Oregon)

Advisor Respondent Three

(Lebanon)
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o Keep in mind that student
participants are facing many
changes while studying—
determining their majors and
other developmental issues;
create space for accompanying
participants through these
issues as they may impact
commitment to the pilgrimage.

- How committed the group will be
especially when youth will finish their
studies and find jobs at this age.

o Emphasize potential role of
participants after they complete
the full pilgrimage—mentors,
facilitators, etc.

Being able to read, write, and share their
thoughts is one of the best advantages this
program has. | enjoyed reading the outline and
really like that youth can express themselves
and meet other people face similar challenges.

page 11 of the document that you sent me, the
last word says life-givin” instead of “life-
giving?”.

Other than that, | think it's really wonderful! |
am so excited for you and for the participants. |
feel like this is a super life changing experience.

| really like the layout and purpose of this
curriculum.

Blank.

iLeap is a very exciting program. It is well
designed with clear objectives and logical
steps. The year one detailed curriculum is
helpful and leads the participants gently along
the path of pilgrimage.
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(Lebanon)
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| find the metaphor of pilgrimage rich and
encouraging. It places the focus on the journey
and gives value to the steps taken as well as the
destination reached, and the transformation
hoped for.

| wonder if a shortinternship in one or the other
of the NGOs working on social cohesion,
peace-building and social justice can help the
participants further in seeing how this actually
works on the ground. Though | also understand
that this might not be realistic or easy to
implement as placement and follow up can be
too complicated.

| look forward to seeing how this will flesh out
and expect great rewards from it for our
communities and young people.

None.
From notes on the outline:

| see these skills (advocacy and peacebuilding)
unpacked in Year One (Week One II/C and D),
but you dont come back to them like you do
with  leadership  (March ~ 2024) and
entrepreneurship (April 2024). They receive
attention in the summary of Year Two.

After these core values are explored in the
outline of Year One (Week One), | don't see a
return to these values or how they have marked
the participant journey throughout Year One.

Don't you think that the term “Community”
needs to be mentioned and unpacked here
(Week 1/Point 1IB), especially when Community
Covenant, Community Formation, and
Community Development are the main foci in
the outline of Year One? Creating a community
of belonging, mutual leadership and
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accountability is what you hope for, but it
always helpful to see this hoped for community
in light of other views of community. It certainly
will help the participants look critically at their
communities and the values that guides it. Just
a thought.

How will you unpack these keywords—the core
values? From a religious point of view, or
secular one, or both?

End User Respondent One

(Lebanon)

End User Respondent Two

(Oregon)

End User Respondent Three

(Lebanon)

Respondent returned questionnaire in-person.
The commented that they have not seen
anything like iLEAP available to young adults in
their context and believe it will be of great
interest to others in their age cohort.

It was exciting to review your outline for
iLEAP! | have attached my letter of consent and
questionnaire. | hope that my feedback is
helpful in some way as you continue to develop
the program.

Thank you so much for sending these to me.

| must say, you have really thought this through;
| tried to find something to add or improve but
could not. Every time | had an idea that |
thought would strengthen the curriculum, |
would note it down and keep reading the
outline only to find that you had already
mentioned it!

I'm so happy for you and excited for you to start
this journey and process.
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(Lebanon)

End User Respondent Five

(Oregon)

Advisor Respondent One

(Oregon)

Advisor Respondent Two
(Oregon)
Advisor Respondent Three

(Lebanon)
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God bless.

Dear pastor,

Hope you are doing well. Please find attached
the evaluation questionnaire attached, hoping
that this will be helpful.

Wishing you a blessed new year.

Thank you for the opportunity to help you with
preparing this! | feel honored to give a hand in
this important and life-changing work! This is
Kingdom work!

Attached is feedback; honestly, you have laid
out a great program and curriculum. | can tell
your research has been both personal and
thorough. Not much | could find to add/change
if anything :).

Here it is!

| thoroughly enjoyed reading your text. This is
very exciting, and | hope to see it come true
and witness the impact on our youth and
society.

| have a million questions that | would love to
discuss with you around this project when we
meet next. For now, | have filled the
questionnaires as best as | could with the
information that | have. Please do let me know
if there is anything that | need to do or if this is
not clear or helpful.

| wish you all the best,
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| enjoyed reading your iLEAP Project Outline,
and | hope you achieve the goals you set forth
for yourself in helping create an intercultural
transformative leadership community of young
adults guided by core values that you and |
deeply cherish.

My unfamiliarity with the suggested literature
for the journeying young adults (Cousineau,
Rohr, and Walker), the interdisciplinary jargon
of the Outline, and the assessment tools to be
used make me a vulnerable reader. That's why
| decided to limit my contribution to the
coherence of the Outline, especially as it
relates to Year One. In the margins of the
attached copy of your Project Outline, | have
inserted four comments that | believe may
contribute to the clarity and coherence of Year
One. They are minor comments that may have
been precipitated by my un-clarity about the
entire Project.

| hope your group of participants is able to
commit themselves to this long journey and be
able to fulfill all the requirements that are
indicated in the Outline.

Good luck and all the best
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Evaluation Questionnaire—Respondent 1 (Lebanon-End User)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,

and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum?

3. The rationale for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?
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5. The programmatic method for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

7. The purposes for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?

11. The programmatic methods for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5

12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum?

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.
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Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

It creates a sense of curiosity; keep each year a surprise in a sense to draw people onwards.

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?

Creates opportunity to learn about self and others and how to relate to others—a foundation.
Creates a sense of wanting to grow and learn more, even if they don’t continue with the pilgrimage
in year 2/3.

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 4.5 5
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20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or

perseverance.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

23. What other observations do you have about this curriculum that would strengthen it?
Adding other speakers will be a bonus.

| like the room for creativity this pilgrimage gives to participants.

Idea: invite participants to setup a WhatsApp/Snapchat group to stay in touch beyond zoom.

Idea: when the high school version is developed, maybe there can be times that the high school
group and university group interact.

Idea: pacing—you may need to give more time to some of the topics so they can become a part of
the participants deep thinking.

Idea: maybe connect with YFC in Lebanon to help with raising iLEAP’s profile in high schools.

Question: what are some of the dynamics around developing the high school version and what is
the timeline?
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Evaluation Questionnaire—Respondent 2 (Oregon-End User)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,

and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum?

A sentence or two related to how the activities will be utilized to cultivate “a community of
belonging” would be helpful.

3. The rationale for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?

5. The programmatic method for the year one curriculum is clear to me.
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Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

| am curious how you are defining experiential learning in this case. My understanding is that “pure”
experiential learning involves a concrete experience, followed by reflection, conceptualization, and
further experimentation; the learning is always driven by this process, rather than having set
“information” that we hope students learn, and then developing activities to get them to learn these
things. Often the term gets used much more broadly than that, however, to refer simply to
engaging pedagogy. Will there by concrete experiences during the year one meetings? | think that
true experiential learning is extremely difficult to do virtually, so that would be very exciting.

7. The purposes for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

| wonder if you could list some specific skills related to the peacebuilding component, and which
year of the program these will be incorporated. Perhaps, though, this is more spread out
throughout the whole curriculum.

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?

Perhaps expand the rationale for year three to be of a bit more substance, like the rationales for
years one and two. One point you could focus on, for example, is how putting the initiatives into
action might cultivate a sense of hopefulness and purpose for the participants, or on the other hand,
how learning to be graceful when we make mistakes is critical to resilience.

11. The programmatic methods for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5
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12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum?

See note above about experiential learning. | guess | am overall curious if there will be experiential
learning through the Zoom sessions, or primarily with the visits to Lebanon and Oregon.

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

| may have missed this, but is there a set location for the pilgrimage at the end of year one? | see
that year two is to Lebanon and year three is to Oregon, but | am unsure about year one.

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

See note for #14.

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?
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| think that you might need potentially need more build-up the first week before participants are
willing to unpack the key words, especially if it is in breakout rooms. Difficult over Zoom, of course,
but some examples would include a get-to-know each other activity or some individual journaling
to spark ideas before people share with others.

| also tend to be leery of the many dynamics around covenant creating, especially because it is
online and especially because the group will have only spent an hour and a half with each other.
There are many potential ways of navigating this, but one option | would suggest is that rather than
having participants “come up with” ideas about commitments, use the framework of values you
already have (justice, equity, reconciliation, and perseverance) and use the time to discuss ways
that participants might embody these values through this community.

A third suggestion is to change up the format of the check-in each week, rather than staying with
highs and lows. This can be a good one for the first time because it tends to feel easy, but it can
get boring quickly. Consider coming up with a more specific prompt or a creative way of sharing
each week. | think that changing it up will keep participants engaged while still creating a sense of
“ritual” because they will expect some form of check-in.

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

| think it could be helpful to reflect significantly at the end of year one on participants’ successes
and struggles with practicing intercultural skills within the group itself.

21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or

perseverance.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.
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See note about peacebuilding skills above. It would be helpful to know some specific skills in this
area that will be focused on.
23. What other observations do you have about this curriculum that would strengthen it?

| love that you are using the Northouse book. Itis a great resource, and | think drawing upon the
case studies will be helpful.
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Evaluation Questionnaire—Respondent 3 (Lebanon-End User)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,

and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum?

None; the purpose is clear and easily understandable.

3. The rationale for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?

No changes, additions, correction, or elimination.

5. The programmatic method for the year one curriculum is clear to me.
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Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

None. The curriculum is all-encompassing and created in such a way as to ease those participating
into the Pilgrimage.

7. The purposes for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

No change.

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?

Also, no change.

11. The programmatic methods for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5

12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum?

None.

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.

Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5
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14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

Nothing to change, add, correct, or eliminate.

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

Nothing to change, add, correct, or eliminate.

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?

Nothing to change, add, correct, or eliminate.

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

Nothing to change, add, correct, or eliminate.



288

21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or
perseverance.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

Nothing to change, add, correct, or eliminate.
23. What other observations do you have about this curriculum that would strengthen it?

| have no further observations.
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Evaluation Questionnaire—Respondent 4 (Lebanon-End User)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,

and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum?

No change

3. The rationale for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?

No change

5. The programmatic method for the year one curriculum is clear to me.
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Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

Shorter titles, not sure | have seen quotes in titles and subtitles before. But could also be interesting
also to know how you reflect on them later.

7. The purposes for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

| would recommend that there be a place where we ask about the youth feedback. The youth
feedback is there about specific points but maybe more general questions on how they are feeling
about the whole program.

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?

No change

11. The programmatic methods for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5

12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum?

No change

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.
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Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

No change

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

No change

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.
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21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or

perseverance.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

No specific change... it is well organized.
23. What other observations do you have about this curriculum that would strengthen it?
The outline is very clear and detailed, but | have some concerns:

- How to present it to this age group in a more engaging and interesting way.

o Forthis point we talked further by phone and this respondent shared the following
additional insights.

o Critical to invite the perspective of the participants through active participation via

* Presentations
» Debates
»  Writing and enacting a play and other creative approaches
o Showcase role of participants in the program—what they are contributing
* Responsible for...
=  Presentations, etc....
* Planning the trip content...

o Clarify that each year stands alone AND builds toward the next year.

o Emphasize that there will be speakers from different organizations interacting with
the participants.

o Explore possible collaboration between George Fox University, Willamette
University, LAU, and others.

o Forthe trips, perhaps it would be possible for the families of the students to host so
that participants get a sense of day-to-day rhythms and see the country/state
through each family’s eyes.

o Keep in mind that student participants are facing many changes while studying—
determining their majors and other developmental issues; create space for
accompanying participants through these issues as they may impact commitment
to the pilgrimage.

- How committed the group will be especially when youth will finish their studies and find
jobs at this age.

o Emphasize potential role of participants after they complete the full pilgrimage—
mentors, facilitators, etc.
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Being able to read, write, and share their thoughts is one of the best advantages this program has. |
enjoyed reading the outline and really like that youth can express themselves and meet other people
face similar challenges.
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Evaluation Questionnaire — Respondent 5 (Oregon-End User)
A Developmentally-staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative
that will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation,
and perseverance in ways that positively impact their local context in both Lebanon and Oregon,
as well as gain cross-cultural competency skills that help them better learn from and encourage
those who are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young
adults aged 18-24 (Phase One). This will be my starting point, with a three-year journey created
especially for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your
questionnaire to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me
your time, wisdom, and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

1 2 3 4 5

Strongly Disagree Disagree Not Sure Agree Strongly Agree

2. What change, addition, correction, or elimination would strengthen the purpose for the year
one curriculum?

I would like more information about the guiding maps. | would like that to be described and for
more information to be given about what they include, and how they are developed. | can
understand how a person would use their individual guiding map so they understand where they
came from, where they are now, and where they would like to go, and what steps to take to get
there. It's an outline with a history and it will be helpful to them in their telling of their pilgrimage
story as well. | would like to understand more about how the communal guiding map will function
and what its purpose is.

3. The rationale for the year one curriculum is clear to me.

1 2 3 4 5

Strongly Disagree Disagree Not Sure Agree Strongly Agree
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4. What change, addition, correction, or elimination would strengthen the rationale for the year
one curriculum?

| have no additions or changes to suggest. It feels complete and makes sense to me.

“Forming a strong sense of self-identity and receiving positively recognized accomplishment[s] are
first half of life tasks.” | like the intentional way that you seek to equip the young adults in this
process for success in their whole lives by developing their self-identity and such. | also like how
you described the way it works best, within a community with these several specific traits. | look
forward to how you will cultivate a community with those traits.

| also appreciate how you delved into why you chose the term pilgrimage and what that looks like
in this process. | think it makes sense. I'm excited for these young adults to be equipped to be
agents of positive change in their own lives and in their communities!

| liked the quote from the Eastern Mediterranean Health Journal as well. It describes how young
adults are at risk for conflict and specific things that can help them to build resilience. That is so
essential.

5. The programmatic method for the year one curriculum is clear to me.
1 2 3 4 5
Strongly Disagree Disagree Not Sure Agree Strongly Agree

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

| wonder if it's helpful to explain experiential learning in one of these programmatic methods
sections. Maybe a short definition. Maybe it's not necessary.

7. The purposes for the year two and year three curriculum are clear to me.
1 2 3 4 5
Strongly Disagree Disagree Not Sure Agree Strongly Agree

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

Year two - | appreciate the bullet points that lay out the steps for inspecting their community with
these lenses. | think that process will be effective for building the community map and
understanding the nuances.

It might be helpful to include a bullet point after the first or second point that explores the way that
these values have been developed within the community. Is someone else working to build these
values, or has someone done work for these values in this community before? What are they
doing? Or what did they do? Has it been successful? | don't know whether you would be able to
find very much information about this, or how you would go about doing that, but it might be
something to investigate.
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Year three - | would like a little bit of information about “Gamestorming” added. That sounds
intriguing, and if it's too complicated to explain without the context of having read the work that
the concept is referring to, | understand. But if it's not too difficult to explain, | think a little more
information about that would be interesting and could be clarifying as well.

If there are existing projects in the community that work on developing these values, what will the
students do? Can they collaborate with existing projects or consult with the people who work on
those projects? Can they help to expand/improve/steward to those projects?

Again, | appreciate the bullet points here that specifically explain what kinds of skills the pilgrims
and the facilitator will develop together for their projects. It is hard for me to imagine what a
person could do on their own. So these points help me to understand specifically how a person
could develop and gain access to resources, so they are empowered to make changes in their
community.

9. The rationales for the year two and year three curriculum are clear to me.
1 2 3 4 5
Strongly Disagree Disagree Not Sure Agree Strongly Agree

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?

Year two - | love the way that you articulated how these values reflect the character and will of God
for His creation! | also appreciate how research agrees with this. It's very, very compelling! The
society you described who cares for its people and the environment sounds wonderful. That's the
society that | want to be a part of. | am interested to see how these pilgrimages can have a positive
effect on equitable job access. That's a very big concept with lots of elements, and it would be a
real game-changer to have that area of life improve for the community. (I hope that it is not
condescending or disrespectful to use the term “projects,” regarding the work that you and the
young adults will be doing, it is bigger than a simple project, but that’s the word that | ended up
with.)

Year three - | would like to see a little bit more mentioned about the life disciplines that you refer
to. You said that “Learning through doing allows participants to internalize key lessons from their
pilgrimage and develop leadership and life disciplines that will benefit them over the course of
their adult lives.” While | rejoice in the growth that will occur in the lives of the participants as well
as the ripples through the community, I'm curious to hear a few of the life disciplines listed out. |
want to know more about that, and about how learning through doing specifically helps to
establish those in a lasting way. Do you hope that the students will continue the projects they start
beyond the scope of year three? Or will they be projects that are maybe not ongoing but are a
single project that has an end date.

11. The programmatic methods for the year two and year three curriculum are clear to me.

1 2 3 4 5

Strongly Disagree Disagree Not Sure Agree Strongly Agree
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12. What change, addition, correction, or elimination would further strengthen the
programmatic methods for the year two or year three curriculum?
No changes, makes sense.

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.

1 2 3 4 5
Strongly Disagree Disagree Not Sure Agree Strongly Agree

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

Year one - have you created your own pilgrimage story and guiding maps? Will you be sharing
those with the participants? Will that help them to have an example of what that can look like? |
wonder if that is helpful or if my suggestion is actually detrimental to give them an example,
because it won't be as open-ended that way. They will have something in their head to compare it
to. That can be helpful but can also steer people in a certain direction. They might be influenced in
their own pilgrimage story presentation to make one that resembles the one you made, rather than
working from the ground up to build their own.

Year two - no suggestions

Year three - Does the action map include details about when each step will be taken? | noticed that
the end of year three doesn't include the actions actually being taken in the community. Is that
something that you will continue to work with the participants beyond the scope of the three-year
pilgrimage if they wish for your mentorship? After setting up all of this beautiful work, it would be
sad to not actually follow through and do the action map of blessing the community. | might be
misunderstanding, though!

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

1 2 3 4 5

Strongly Disagree Disagree Not Sure Agree Strongly Agree

16. What change, addition, correction, or elimination would strengthen the pilgrimage
destination experience generating a compelling motivation to continue into the next year of the

journey? Please indicate the year for which you are recommending a change, addition, correction,
or elimination.
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Year one - | think becoming aware of the ways that they have benefited or suffered because of
these values being present or absent in their situations throughout their lives will encourage the
participants to continue on to year two. It's unclear whether that aspect specifically gets discussed,
but it seems likely that it will come up in conversation as participants explore what the values mean
to them.

| think that developing a strong community within the group and doing this kind of soul work
would get people invested and make them want to continue the pilgrimage.

Year two - | like the idea of having the option to travel to the location of the Lebanese participants. |
think that it would be very compelling and would make people very invested in the community and
in continuing the pilgrimage. | think you did a great job preparing this!

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

1 2 3 4 5
Strongly Disagree Disagree Not Sure Agree Strongly Agree

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?

Have you prepared opportunities for one-on-one check ins with the various members? To see how
they are doing with the other team members, to see if there are things that they want to talk with
you about regarding the community. This would also be a time where they could float ideas with
you personally regarding their own pilgrimage or the group activities, and get more familiar with
you, which would help them to have more confidence sharing in the group as well.

I looked at the outline for the beginning of year one and | particularly liked this bit - “Community
Covenant: what commitment(s) do you need from yourself and from your fellow participants in
order to create together a community of belonging that is committed to supportive mutual
learning, encouraging accountability, and courageous action?... What did you hear from a fellow
participant today that encouraged you to see something from a different perspective than your
own? What feels potentially overwhelming? What feels potentially lite-givin[g?]”

| like that it talks about a community covenant. | think that’s so important for the members to be
able to trust one another with these sensitive and serious matters. They're getting vulnerable and
revealing themselves deeply if they engage in the conversations and the activities. It will be
important for them to trust that the other people are treating them with respect and dignity and
discretion. It also might be good to ask the team members what would help them to build trust and
connection with the other members, to get their feedback.

19. The content, experiences, and pilgrimage destination in each year of the curriculum
effectively facilitate the internalization of each year's key processes and skills.

1 2 3 4 5

Strongly Disagree Disagree Not Sure Agree Strongly Agree
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20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year’s key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

I think for all of the years that it might be helpful to broach the idea for each participant to think
about who someone in their life might be that they could share information with about this journey.
Maybe they only share something they learned in an activity with this person, or maybe it's a
companion with them through the process and they share their growth and experiences
throughout the process. | think that having an anchor in their personal lives would be helpful to
continue internalizing the processes and skills. It would also give the participants additional
accountability. It would also make the experiences more prevalent in the participant’s life rather
than just limited to this journey. If they don’t have someone who would be an appropriate
companion for them for the duration of a year or of a process, they can still share elements of the
activities with various people that they might not necessarily be as close with. That would still
strengthen the processes and skills in the participant’s life.

21. The content, experiences, and pilgrimage destination in each year of the curriculum
effectively equip participants with the necessary skills in visioning, strategizing, and implementing
a transformative project in their local context that incarnates justice, equity, reconciliation, and/or
perseverance.

1 2 3 4 5
Strongly Disagree Disagree Not Sure Agree Strongly Agree

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

In year one - it might be helpful to give an overview of where you're going to be going overall in
the year and in the whole journey. Then the people can see now how their skills and exercises and
experiences will build to culminate in this journey and the project. Just make sure that you don’t do
it in a way that is daunting, intimidating, or overwhelming. You dont want to scare anyone off.

23. What other observations do you have about this curriculum that would strengthen it?

page 11 of the document that you sent me, the last word says life-givin” instead of “life-giving?”.

Other than that, | think it's really wonderful! | am so excited for you and for the participants. | feel
like this is a super life changing experience.
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Evaluation Questionnaire—Respondent 1 (Oregon-Advisor)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,

and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum? 1 think you have provided a wide range of books that will help with personal
development and interpersonal amongst the co-hort.

3. The rationale for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?

None for me.

5. The programmatic method for the year one curriculum is clear to me.
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Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum? Just thinking from a technical perspective about Wi-Fi access.
Might want to have a backup plan (phone dial in or a free 1-800 number people can use).

7. The purposes for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum? Looks great.

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum? none

11. The programmatic methods for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum? None

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination. None

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
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pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination. None.

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one? If you haven't, | would look into how
people relate online versus in person. Might be good have resources for people to learn the
differences in order to have the best experiences.

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

None

21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or
perseverance.

Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5
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22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

None

23. What other observations do you have about this curriculum that would strengthen it? | really
like the layout and purpose of this curriculum.
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Evaluation Questionnaire—Respondent 2 (Oregon-Advisor)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,

and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum?

Considering that iLEAP is uniquely designed for young adults who are “slipping through the
cracks,” it seems important to structure the program to address issues which have contributed to
past difficulties, particularly mental/emotional/spiritual health. Early in the program onboarding, it
might be important for each participant to complete a spiritual/emotional assessment designed to
identify “struggle.” Assessments commonly used in mental health facilities today will attempt to
identify struggle in the arenas of: Divine; Demonic; Moral; Interpersonal; Intrapersonal; Meaning.
As these assessments are designed to determine helpful interventions, this assessment portion of
the program might focus on identifying STRUGGLE / RESOURCE: what are the areas of struggle
which could hinder the participant’s success, and what are the resources which will be important
for the participant to utilize throughout the program? A regular component of the program
throughout the three years might include some type of transparent sharing and accountability, in
pairs or the whole group.
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3. The rationale for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?

5. The programmatic method for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

7. The purposes for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?

11. The programmatic methods for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum?

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
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1 2 3 4 5

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or
perseverance.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
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1 2 3 4 5

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

23. What other observations do you have about this curriculum that would strengthen it?



308

Evaluation Questionnaire—Respondent 3 (Lebanon-Advisor)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,
and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum?

| believe that the curriculum as it stands now is very strong and rich. It allows for members to interact
with each other at multiple levels in groups and in pairs. The books they are supposed to read and
discuss will also allow them a deeper discussion and will enable those who are reluctant to share
personal things to have the courage to share.

| wonder if more one-on-one moments with the facilitator/coach can help the participants reflect
more clearly on their own personal narrative. It is my experience that for some people it is more
difficult to make sense of one’s own story.

3. The rationale for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5
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4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?

The rational is clear and logical. Looking at the weekly objectives and tasks, | feel they might be a
bit too ambitious. The young people participating in this program would probably have other
studies and commitments and | wonder if they would be able to read and prepare all the tasks and
understand the notions presented this quickly. Maybe some margins can be built in in case the
material needed more time.

5. The programmatic method for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

Experiential learning is a great and fitting method here. The program allows much space for this.
7. The purposes for the year two and year three curriculum are clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

The purposes are very clear and well presented. Exegeting one’s community is a very important life
skill, and I would love to see how this will take place and what results it will bring forth.

One question | would have here depends on the kind of group participating in this pilgrimage and
that is: how to define the values that are being investigated and to what extent there should be a
consensus among the participants about the assessment of the presence or absence of these values
in one’s context. | suppose the designer of iLeap has this clear in her mind and | trust she will be
able to handle the diversity of opinions.

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?
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The rationales are clear. | am curious to see how the Biblical basis for the values and the human
rights basis will be brought together.

11. The programmatic methods for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum?

It all looks fitting and relevant.

13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

| think the idea of an exhibition at the end of every year and the exchange projects are great and
will drive the learning and the impact forward. They are motivating and will immerse the young
people in their own and in the other’s context. Show casing their journey and their projects will give
them a better grip on what they aim to do and tools to explain that.

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

No change suggested.
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17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?

| believe year one includes many helpful exercises and moments for community building. Online
learning always has limitations for genuine community building. | think this is overcome by
including the travel project at the end of every year. Maybe each country cohort could also have a
moment during the year to meet physically together.

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

No change suggested.

21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or

perseverance.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

The program is well designed, and the task description is clear.

23. What other observations do you have about this curriculum that would strengthen it?
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iLeap is a very exciting program. It is well designed with clear objectives and logical steps. The year
one detailed curriculum is helpful and leads the participants gently along the path of pilgrimage.

| find the metaphor of pilgrimage rich and encouraging. It places the focus on the journey and gives
value to the steps taken as well as the destination reached, and the transformation hoped for.

| wonder if a short internship in one or the other of the NGOs working on social cohesion, peace-
building and social justice can help the participants further in seeing how this actually works on the
ground. Though | also understand that this might not be realistic or easy to implement as placement
and follow up can be too complicated.

I look forward to seeing how this will flesh out and expect great rewards from it for our communities
and young people.
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Evaluation Questionnaire—Respondent 4 (Lebanon-Advisor)
A Developmentally staged Three Year Journey for Young Adults Aged 18-24 (Phase One)

| have been conducting research on creating an effective leadership capacity-building initiative that
will more deeply equip young adults (aged 16-23) to practice justice, equity, reconciliation, and
perseverance in ways that positively impact their local context in both Lebanon and Oregon, as well
as gain cross-cultural competency skills that help them better learn from and encourage those who
are different from themselves.

Based on my research | have created a developmentally staged three-year journey for young adults
aged 18-24 (Phase One). This will be my starting point, with a three-year journey created especially
for young adults aged 15-18 (Phase Two) to follow after Phase One has been piloted.

Through this questionnaire, | am inviting you to review and evaluate the Phase One expanded
outline for year one and a summary for each year of my project. Please respond to the below
questions after you have read the attached outline and summaries. Please return your questionnaire
to me at: parkere20@georgefox.edu. Thank you in advance for sharing with me your time, wisdom,
and insights.

Please return your completed evaluation by December 31, 2022.

Please highlight or circle the number that best indicates your experience.

1. The purpose for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

2. What change, addition, correction, or elimination would strengthen the purpose for the year one
curriculum?

The Year One curriculum has to show how the values of justice, equity, reconciliation, and
perseverance have marked the journey of the participants.

3. The rationale for the year one curriculum is clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

4. What change, addition, correction, or elimination would strengthen the rational for the year one
curriculum?

Skills of Advocacy and Peacebuilding need to be integrated into the developed phases of Year
One.
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5. The programmatic method for the year one curriculum is clear to me.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

Unable to evaluate

6. What change, addition, correction, or elimination would strengthen the programmatic method
for the year one curriculum?

Unable to evaluate

7. The purposes for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

8. What change, addition, correction, or elimination would further strengthen the purposes for the
year two or year three curriculum?

None

9. The rationales for the year two and year three curriculum are clear to me.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

10. What change, addition, correction, or elimination would further strengthen the rationales for
the year two or year three curriculum?

Rationale of Year Three needs further expansion

11. The programmatic methods for the year two and year three curriculum are clear to me.
Unable to evaluate

Strongly Disagree Disagree Not Sure Agree Strongly Agree

1 2 3 4 5

12. What change, addition, correction, or elimination would further strengthen the programmatic
methods for the year two or year three curriculum?

Unable to evaluate
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13. The pilgrimage destination at the end of each year creates a compelling sense of completion
and accomplishment for the participants.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

14. What change, addition, correction, or elimination would further strengthen the pilgrimage
destination experience? Please indicate the year for which you are recommending a change,
addition, correction, or elimination.

Nothing to Comment on

15. The content, experiences, and pilgrimage destination in the year one curriculum generate a
compelling motivation to continue with the year two journey. The content, experiences, and
pilgrimage destination in the year two curriculum generate a compelling motivation to continue
with the year three journey.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

16. What change, addition, correction, or elimination would strengthen the pilgrimage destination
experience generating a compelling motivation to continue into the next year of the journey?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

None

17. The content, experiences, and pilgrimage destination in the year one curriculum effectively
create a community of belonging and mutual learning.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

18. What change, addition, correction, or elimination would strengthen effectively creating a
community of belonging and mutual learning in year one?

Creating a community of belonging, mutual leadership and accountability is what you hope for, but
it always helpful to see this hoped for community in light of other views of community. It certainly
will help the participants look critically at their communities and the values that guides it.

19. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
facilitate the internalization of each year's key processes and skills.

Strongly Disagree Disagree Not Sure Agree Strongly Agree
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1 2 3 4 5

20. What change, addition, correction, or elimination would strengthen effectively facilitating the
internalization of each year's key processes and skills? Please indicate the year for which you are
recommending a change, addition, correction, or elimination.

None

21. The content, experiences, and pilgrimage destination in each year of the curriculum effectively
equip participants with the necessary skills in visioning, strategizing, and implementing a
transformative project in their local context that incarnates justice, equity, reconciliation, and/or

perseverance.
Strongly Disagree Disagree Not Sure Agree Strongly Agree
1 2 3 4 5

22. What change, addition, correction, or elimination would strengthen effectively equipping
participants with the necessary skills in visioning, strategizing, and implementing a transformative
project in their local context that incarnates justice, equity, reconciliation, and/or perseverance?
Please indicate the year for which you are recommending a change, addition, correction, or
elimination.

None
23. What other observations do you have about this curriculum that would strengthen it?

None
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Due by February 15, 2023.

Draft a response to these two questions (core for making a pitch to potential partner and funding
organizations and to future board members).

1. How will the world be different as a result of iLEAP (1-2 Sentences)?

iLEAP envisions a world where young adults will have the leadership skills to collaborate across
cultures, and the character and confidence to implement local initiatives which will engender
greater justice, equity, reconciliation and/or perseverance in their community.

2. How will this happen: what is my mission; what is it | will do (Bullet Points)?

iLEAP will accomplish this through:

e Serving as a leadership incubator.

e Facilitating active, experiential learning opportunities that foster intercultural,
leadership, entrepreneurial, advocacy, and peacebuilding capacities.

e Engaging communities in the practice of these capacities.

e Providing opportunities for self-reflection.

e Coaching and supporting participants as they discern, develop, and implement local
initiatives.

e Developing a wide network of organizations committed to giving iLEAP participants
short-term internships.

Due by February 15, 2023.

Begin developing iLEAP materials (branding, brochures, executive summary, etc.) relevant
to different audiences based on Process One.

1. Potential audiences: universities/colleges, churches/mosques,  non-profits/non-
governmental organizations, secondary schools, future board members, foundations,
resource people, etc.

2. Brochure draft due February 15, 2023.
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Introduing
ILEAP

An Intercultural Leadership
Pilgrimage Invitation

Apply Online

Deadline: 08-01-2023 09-09-2023

Overview
Pilgrimage Opportunities Who Can Join the ilLEAP Pilgrimage?

e Become a transformative leader e Young Adults 18-24 years old...
e Pilot innovative community-level e Who want to explore who they are and

interventions that generate greater justice, invest in who they can become...

equity, peace-building, and resiliency. e Who want their local community to be a
e Develop intercultural friendships with place where they and others can thrive...

peers in the Middle East and USA e Who want to learn with and from peers

who are different from themselves.

iLEAP Facilitator, Rev. Dr. Elmarie Parker
WhatsAppP: +XXX XX XXX XXX

Email: eparker.iL EAP@XXXXX.XXX

FIGURE 27: DRAFT ILEAP FLYER FOR POTENTIAL PARTICIPANTS
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Process Three Outcomes
Due by February 15, 2023.

Key Insights from February 2, 2023, In person Meeting with Organization 1

1.
2.
3.

Found the iLEAP Conversation Outline to be thorough and contextually relevant.

Believes the largest obstacle will be busy student schedules.

Affirmed that the opportunity iLEAP would give to students for leadership growth and the
opportunity to impact their contexts is needed and would be valued by students.
Suggested iLEAP could also be of interest to recent graduates who were still determining a
sense of life purpose and vocation.

Discussed how iLEAP could intersect with students’ needs for internship experiences. This
pushed me to consider how iLEAP could serve as a paid leadership internship.

Affirmed the importance of establishing iLEAP as a non-profit/NGO entity to give credibility
to certificates participants would earn and for the potential of iLEAP serving as a leadership
internship.

Process Four Outcomes
All Due Dates are post February 15, 2023.

Process Five Outcomes
Due by February 15, 2023.

Develop itemized budget draft for items noted in Project Presentation by February 15.

TABLE 2: DRAFT BUDGET CATEGORIES ILEAP YEAR ONE

Resource fees $3,160.00
(subscriptions, assessments,
honorariums, etc.)

Certification fees $3,100.00
(Enneagram, Conflict Styles)

Data for participant internet  $ 1,080.00
access

Participant Monthly $43,200.00
Stipend--$600/month

Estimated Total $50,540.00




Process Six Outcomes
All Due Dates are post February 15, 2023.

Process Seven Outcomes
All Due Dates are post February 15, 2023.

Process Eight Outcomes
All Due Dates are post February 15, 2023.

Process Nine Outcomes
All Due Dates are post February 15, 2023.

Process Ten Outcomes
All Due Dates are post February 15, 2023.
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