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Epigraph 
 

“The one who learns and learns and doesn’t practice is like the  
one who plows and plows and never plants.”   

-Plato  
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Glossary 
Accessibility. As defined by the U.S. Department of Education Office of Civil Rights to mean “When 
a person with a disability is afforded the opportunity to acquire the same information, engage in the 
same interactions, and enjoy the same services as a person without a disability in an equally 

integrated and equally effective manner, with substantially equivalent ease of use.”1 

Co-Curricular. As defined by The Forum on Education abroad to mean “Relating to activities or 

events that complement or enhance curricular goals.”2 

Cross-Cultural Competency. As defined by the U.S. Department of Education International Affairs 
Office to mean a skillset including critical thinking, communication, socioemotional and language 
that demonstrate the knowledge individuals have to fully engage in and act on issues of global 

significance.3 

Curricular. As defined by The Forum on Education abroad to mean “Relating to expectations and 

requirements for a program of study.”4 

Experiential Education. As defined by The Forum on Education abroad to mean “Learning by doing. 
This term, which traces its origins to the works of John Dewey, encompasses a vast array of 
approaches to learning inside and outside the classroom that complement more conventional 
instruction. Methods may include research, field trips or seminars, laboratory work, fieldwork or 
observation, as well as immersion in workplace settings, such as internships, volunteering, teaching, 
and paid jobs. Giving structure to the learning experience through observation, reflection and 
analysis is often seen as an essential element of experiential education. Experiential education may 

be curricular (for credit) or co-curricular (not for credit).5 

 

1 “Resolution Agreement: South Carolina Technical College System,” U.S. Department of 
Education, Office of Civil Rights, last modified 2013, 
https://www2.ed.gov/about/offices/list/ocr/docs/investigations/11116002-
b.html#:~:text=%E2%80%9CAccessible%E2%80%9D%20means%20a%20person%20with,substantially
%20equivalent%20ease%20of%20use. 

2 “Glossary,” The Forum on Education Abroad, accessed January 22, 2023, 
https://forumea.org/resources/glossary. 

3 “Global and Cultural Competency,” U.S. Department of Education, International Affairs Office, 
accessed September 5, 2022, https://sites.ed.gov/international/global-and-cultural-competency/. 

4 “Glossary,” The Forum on Education Abroad, accessed January 22, 2023, 
https://forumea.org/resources/glossary. 

5 Ibid. 
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Equity. As defined by The Forum on Education abroad to mean “Creation of opportunities for 
historically underrepresented populations to have equal access to and participate in educational 

programs that are capable of closing the achievement gaps.6 

High-Impact Education. As defined by the American Association of Colleges and Universities to 
mean “Teaching and learning practices based on evidence of significant educational benefits for 
students who participate in them—including and especially those from demographic groups 

historically underserved by higher education.”7 

Hispanic Serving Institution. A federal designation to a college or university that meets specific 
enrollment measures of full-time Hispanic students.  

Project-Based Internationalization. The deliberate integration of intercultural and global 
components into faculty-guided projects in which students engage in solution-based strategies to 
real world problems. 

Project-Based Learning. Student initiated learning that addresses a specific problem and often has 
a tangible product as a result and spans a significant amount of time.  

  

 

6 Ibid. 

7 “High Impact Practices,” American Association of Colleges and Universities, accessed May 17, 
2022, https://www.aacu.org/trending-topics/high-impact. 
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Research Method 
This Doctoral Project utilized a blended research and design methodology called ‘Collaborative 
Design for Ministry and Nonprofit Contexts.’ In Collaborative Design, practitioners work with 
stakeholder representatives to address a Need, Problem, or Opportunity (NPO) in their context. 
Using a combination of bibliographical resources, local knowledge derived from stakeholder 
workshops, and an iterative process of continuous adjustment using ‘just enough’ feedback 
information at each juncture of development, practitioners produce an application-oriented Project 
that seeks to effect Christ-centered change. 
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Abstract 
Inequitable access to global education has long excluded populations of students that are unable 
to participate in models that require travel away from their home institution. This is especially felt at 
institutions with a Hispanic Serving Institute (HSI) designation. Factors that contribute towards this 
end are varying familial and economic systems, financial models, lack of accessible educational 
accommodations when not at the home institution, mobility restrictions at the host institution, 
student ability to travel or obtain proper documentation to travel at the state, federal, or international 
government levels. 

Considering inequitable access to global education for university students, embedding Project-
Based Internationalization provides a modality for high-impact education that is available for all. If 
implemented, the students, faculty and the institution at large would demonstrate quantifiable 
outcomes related to contextualized academic achievement, student-driven equitable education, 
international pedagogy, and increased cross-cultural competencies. 

Project-Based Internationalization (PBI) is the deliberate integration of intercultural and global 
components into faculty-guided projects in which students engage in solution-based strategies to 
real world problems. Designed to be inter- and cross-disciplinary in nature, students and faculty 
across all academic disciplines can engage in leveraging their curriculum to meet several academic 
and institutional goals through one program. These discipline specific programs provide equitable 
access for all students to engage in real-time global relationships, expand their cross-cultural 
skillsets, and develop solution-based strategies to current global issues. This high-impact practice is 
no longer only reserved for those participating in traditional methods of international education but 
rather leverages the globalized world and advanced technology to combine any academic discipline 
with experiential education. 

This comprehensive co-curricular guide is designed for those in Christian higher education to design 
and implement Project-Based Internationalization programs across academic disciplines that can be 
scalable and customizable, tailoring programs to their specific populations, contexts, disciplines, 
and needs. 
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Introduction 
I have distinct memories from a young age of being exposed to real-world needs and learning that 
there was always a capacity to serve others in one form or another. From purchasing a newspaper 
on the corner from a man intentionally turning from a history of addiction to spending a week in the 
mountains at a camp for kids who had a history of abuse that were currently in the foster care system, 
a core value of engaging in real-world problems was developed. Having now served in an 
administrative role at a Christian university for over a decade where my energy has been spent in the 
equipping and empowering of students towards mobilization into the local and global communities, 
it is evident that some of the traditional modes of engagement simply do not meet the various 
realities of some of our student population. For some, studying abroad in another country is still 
feasible and I encourage it at every possible opportunity. Yet for others, there are barriers such as 
the necessity to work, family commitments, the financial obligations of travel, access for all ability 
levels, and immigration status for themselves or family members that prevent participation in 
programming that offers intentional cross-cultural engagement. Looking at the growing need for 
accessible and equitable higher education initiatives that allow for all students to thrive, engage with 
other people groups and cultures, and contribute towards solutions to real-world problems, this 
concept of Project-Based Internationalization, which I first heard in passing on a webinar, began to 
take hold of me. What if it were possible to take the theoretical assignments that currently exist across 
academic disciplines and match them with a corresponding individual, business, church, or ministry 
with a need of the same nature?  

This idea had been percolating for quite some time when the global pandemic hit in 2020. 
Overnight, so many components for higher education were dramatically shifted and the urgency of 
needing high-impact practices for an online education was suddenly at the forefront. It solidified for 
me that Project-Based Internationalization was not only possible but could effectively meet several 
of the academic services gaps that exist for many higher education institutions. This is the focus of 
my Doctoral Project, and it aims to equip faculty, staff, and administrators at Christian higher 
education institutions with a roadmap and accompanying tools to develop and embed this mode of 
intercultural and global education into their existing curriculum.  

Throughout the development of this Doctoral Project, I utilized a discover-design-deliver framework. 
From the onset, I engaged with stakeholders across the spectrum that would be impacted by this 
form of intercultural education spanning from those on campus to scholars and partners around the 
globe. Those involved represented a wide array of individuals in age, role at/with a university, 
ethnicity, nationality, international perspective, and potential of utilizing the outcome of this work. At 
each phase, feedback was solicited and incorporated into the fine tuning of the final version of the 
project that is provided in this portfolio.  

D ISCOVERY PHASE  

At the time of writing this, I serve as the Associate Dean for International and Experiential Education 
at a Christian university with a Hispanic Serving Institution (HSI) federal designation. My role is to 
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work collaboratively with faculty across all academic disciplines in identifying and executing 
programming in the local and global communities that mobilize students to both engage deeply 
and utilize their education in real-time. While in this phase, it is important to note that the implications 
of the pandemic were still largely unknown. The world was roughly six-months past the instructions 
to stay home for two-weeks to ‘flatten the curve’ with students and faculty alike questioning if there 
would be a return to normal, pre-pandemic education modalities. From the onset, I saw the 
significance of Project-Based Internationalization for academics, but more so considered it a 
platform to launch from rather than a high-impact practice on its own.  

I held a Discovery Workshop in a virtual environment, utilizing online tools to gather input, ideas, 
and insights from students, faculty, staff, and study abroad program providers around the concept 
of providing an alternative mode of global education, one that would be more easily available and 
thus offer a more equitable access to high-impact practices. The goal was to identify barriers to 
engagement as well as the needs of current student populations that were actively involved in their 
academic careers. I then held individual interviews with three professionals that provided further 
feedback on the outcomes of the workshop, each providing additional considerations. These 
individuals included a university faculty member at a large state university from whom I had first 
heard the term Project-Based Internationalization, a published author, speaker, and consultant in the 
field of leadership with significant global expertise, and a scholar at a Latvian university that was 
practicing a similar model of education with several European partners. As a result of this phase, 
there was little adjustment to the original focus of the project and Need-Problem-Opportunity (NPO) 
statement. The key learnings from the discovery phase identified additional areas to examine and 
define, including the development of a realistic cost model, theological framing, and associated 
language, the sustainability of such programming, and ongoing questions of how international 
education would function in a post-pandemic world.  

DESIGN PHASE  

During this next phase, I held a Design Workshop that provided an opportunity for similar 
stakeholders to speak about the formation of a final product that would address this NPO. 
Contextually, education had largely resumed pre-pandemic operations and the workshop was able 
to be held in-person. The workshop focused on identifying challenges to the stakeholders that 
would directly be impacted by PBI, namely students, the university, and global partners, and then 
proceeded to identify potential solutions. At the conclusion of the workshop, three clear concepts 
had emerged that the workshop participants felt would best address the NPO. The three concept 
pitch ideas that emerged in this phase were 1) a fully developed curriculum for PBI, 2) a family guide 
that would more effectively communicate the importance of experiential educational experiences 
such as PBI to families, largely for those identifying as first-generation, and 3) a series of pre- and 
post-assessments that universities could customize to effectively and efficiently identify, develop, 
and execute PBI programming in their given context.  

I then individually met with three professionals, presenting a summary of findings and three potential 
solutions for additional insight and feedback. The individual interviews included an administrator in 
K-12 education with significant experience in project-based learning practices, a disability services 
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administrator at a large state university, and a student success administrator at a Christian university. 
While there would be added value in the further development of any of the three concept pitches, 
there was clear consensus through the conversations that a developed curricular guide for faculty 
and identified pre-assessments to further direct universities towards the identification and execution 
of this programming would be most effective. While the family guide held potential, each 
professional was able to identify other resources currently utilized by educational institutions to 
address similar needs for first-generation students and their families. With this additional clarity as 
to the direction of a final product to address the NPO, I dove into research and literary review of 
topics directly applicable to Project-Based Internationalization programming.  

In the research, I discovered more about the historical roots of common barriers that 
underrepresented student populations experience and how the inconsistencies in terminology 
surrounding experiential education contribute towards a lack of integration of such programs and 
in result, decreased educational effectiveness. While I specifically focused on HSI populations, it was 
clear that there are numerous other student populations that are limited in their exposure to 
traditional modes of high-impact global education practices, most of which require extensive 
financial, time, and travel commitments.  

Considering the specific challenges and opportunities for Hispanic Serving Institutions that emerged 
from the workshop and research, I moved forward with the merging of the three concept pitches 
into a cohesive curricular guidebook for university faculty, staff, and administration. This became my 
Most Viable Prototype (MVP) that I would spend the remainder of my educational career developing. 
The rationale for the combination was simply that the creation of a curriculum without assessment 
or vice versa would be a resulting product that was incomplete. Education necessitates assessment. 
Measuring student learning and faculty effectiveness is at a minimum critical for ongoing 
accreditation requirements. The goal for this product is to provide a customizable and scalable 
framework for higher educational institutions, outlining a map that would equip professionals in the 
development of high-impact global education that was accessible for all students.  

DELIVERY PHASE  

The final phase of the Doctoral Project has been dedicated to the execution of a developed 
curricular guidebook. The scope of the project includes a comprehensive foundation focusing on 
the definition and components of Project-Based Internationalization as well as the purposes and 
benefits of engagement for students, faculty, academic institutions, and the global common good. 
It then offers suggestions for program length, ranging from one-day to one-year programming 
options depending upon the needs and realities of the educational institution and given academic 
disciplines. The guidebook offers suggestions for how to develop a program, which cross-campus 
partnerships to consider engaging, pre- and post-assessments that ensure intentionality, 
institutional support and sustainability, and how to effectively navigate obstacles that will arise.  

There are three benchmarks that I developed to assess the effectiveness of this project which span 
the various key stakeholders involved: 
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• Higher education faculty can identify at least one (1) model of project-based 
internationalization that could be incorporated into their existing curriculum. 
 

• University administrators, faculty, and/or staff can articulate at least three (3) ways in which 
project-based internationalization would increase equitable access to high-impact 
education for their students.  
 

• International partners (program providers, mission/nonprofit organizations) can identify at 
least one (1) project within their realm of influence that could benefit from a partnership of 
this nature. 

I believe these benchmarks will provide an accurate analysis as to the effectiveness and potential use 
for implementing this high-impact educational mode of global education.  

After completion of this academic degree, I plan to launch PBI programming starting at my own 
institution. With this, the further refinement of assessments for both the students and framework will 
allow for data analysis and ongoing refinement of the concept, development of international 
pedagogy, and hopefully lead toward the publication of the guidebook that will be utilized by other 
academic institutions around the globe. With this, I envision increased professional presentations at 
conferences, webinars, and training sessions for faculty and administration development. As higher 
education is settling into the new normal of a post-pandemic environment, there has been increased 
clarity that while traditional models of international and experiential education are still desired and 
effective, there needs to be a both/and framework. This expanded access to ensure all students are 
given the opportunity to engage in solution-based programming that meets real-world needs and 
is embedded in existing curriculum provides an additional mechanism for institutions to objectively 
measure their educational effectiveness.  

KEY LEARNINGS  

The process of this Doctoral Project felt much more like an archaeological dig than I expected. While 
certain components moved quickly, much of the time was dedicated to the slow, methodical, and 
seemingly trivial discoveries along the way. However, at the conclusion, those incremental steps led 
to the development of a product that feels much larger and more comprehensive than anything I 
could have created on my own. There were several challenges faced on this journey, both personally 
and research related, two of which I feel lend significant implications towards this NPO. The first is 
the lack of concise language for international and experiential education across not only higher 
education, but education in general. There exists such a wide variety of terminologies and definitions 
used which made research more challenging and led towards the temptation to move broadly 
instead of remaining focused on the core issue at hand. Secondly, the implications of a post-
pandemic society and world are just now unfolding. As I write this, there are still countries around 
the world that are enforcing continued lockdown and isolation measures while others are widely 
open and have returned to a semblance of ‘normal’ societal functioning. It will take significant time 
to understand the depth of individual, educational, societal, and global implications that the 
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pandemic ushered in, which will aid towards the continual need to assess and adjust educational 
programming of this nature.  

Further improvement to this Doctoral Project would include the development of a clear and concise 
lexicon to be used for international and experiential educational programming. This would require 
a significant evaluation of academic terminology currently in use and measuring it against globally 
accepted terms that are used in international and professional environments surrounding the 
common good. Additionally, development of curriculum to include the prevention of unintentional 
harm to partner communities, especially those with socioeconomic vulnerabilities, would be strongly 
encouraged. With PBI programming, the goal is for mutuality in collaboration, solution identification, 
and product development. Lastly, as PBI programming is executed, assessed, and analyzed, it would 
be prudent to give attention to the risk of PBI programming providing further disincentives to 
engage in traditional modes of international education due to the ease and access of it being in 
existing curriculum, having no required travel component, and requiring little to no additional 
financial commitments. While the focus is to expand high-impact global education, there is a 
possibility that it will unintentionally diminish established and traditional modalities in the process.  

Along with the varied terminology that is utilized in relationship to international and experiential 
education, there are comparable approaches to Project-Based Internationalization that could be 
viewed as alternative approaches to the NPO at hand. There are two that I will outline and evaluate 
with the first being Project-Based Learning (PBL). This method is rooted in the American K-12 
education system and focuses largely on the importance of student identified and led projects. The 
teachers are largely present to offer loose guidance throughout the process, which often spans an 
entire academic year. Within PBL, there may not necessarily be a specific problem identification 
component, product developed, or cultural competency focus. The next is Collaborative Online 
International Learning (COIL) in which faculty in similar academic disciplines and different 
international contexts partner together through an online environment to provide cross-cultural 
education. These collaborative efforts are heavily focused on cultural competency and mutuality in 
a learning environment but may not necessarily include assignments that are solution-based or have 
an end product developed. The primary focus for COIL is the collaborative and international nature 
of education through discussion, language acquisition, and shared teaching of curriculum.  While 
both PBL and COIL have various overlapping elements with PBI, there are still clear distinguishing 
factors that delineate the unique opportunities that are offered within Project-Based 
Internationalization programming.  

NEXT STEPS  

With a long-term vision in mind for how this Doctoral Project can continue to develop and be 
implemented in higher education contexts, there are a few areas that require further attention and 
research. The first is to launch PBI programming intentionally with comprehensive assessment tools 
in the university setting that will provide objective and reliable data for further analysis. Ideally, there 
would be several programs developed across several academic disciplines to aid in a robust 
evaluation process of PBI programs. Additionally, developing and testing different cultural 
competency measurement tools and accompanying curriculum in relation to PBI programs would 
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allow for an added value to the curricular guide. Finally, as previewed in Appendix E, the intention 
is for the finalized guide to be formatted in a professional and visually appealing manner that lends 
itself towards ease of publication and presentation.  

Over the course of this coming year, I intend to utilize my role and relationships in my current 
vocational context to launch PBI programs at my university. In doing so, I will be able to more 
strategically develop assessment and data tools that will lend itself towards further development of 
the Doctoral Project, with ongoing refinement. In this process, I intend to increase my participation 
in professional presentations, vocational trainings, and submit the guidebook for publication 
consideration with several professional associations. Further details towards the launching of the 
Doctoral Project can be found in the Project Launch Plan portion of this portfolio.  

While the curricular guide for Project-Based Internationalization programming has occupied that 
largest portion of my energy over the course of the last several years, the journey this Doctoral 
Project has led me on is emerging to have provided the most significant impact as I near the end of 
my research. The direct application to my current vocational context has aided in a more expansive 
and comprehensive reach, wonder, and strategic planning as I look towards the future. The gift of 
navigating this season with the stakeholders that willingly participated, offering their insights and 
feedback along the way, cannot be adequately measured. My hope for this Doctoral Project is that 
it is not simply completed and filed, but that it is actively utilized, customized, and scaled to meet 
different educational contexts and constraints, all with the focus of further equipping and 
empowering students to leverage their education to meet real-world needs. While there is a desire 
for this curricular guide to continue to grow and become a published work in the future, I more so 
desire that faculty and administrators at Christian higher educational institutions are inspired and 
empowered to embed these programs into their existing curriculum and further move classroom 
instruction from theoretical to applied.  
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Doctoral Project 
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Introduction 
The doctoral project that I have chosen to present is a guidebook for higher education professionals 
to direct them in the development and implementation of Project-Based Internationalization 
programs on their campuses. Regardless of academic institution size, degree programs, or student 
demographics, Project-Based Internationalization has the potential to utilize existing curriculum to 
meet real-world needs, offer global education that is accessible, and leverage student learning 
through an experiential modality. The following is this guidebook in a formalized document format. 
A sample of the guidebook in an alternative format that is more aesthetically appealing and 
envisioned for further publication is located in the corresponding appendices.  

Project-Based Internationalization 
The goal for this guidebook is to provide a map for institutions, faculty, and staff to navigate the 
development and incorporation of an alternative modality of international education that meets 
several of the ongoing needs of the current college-aged student demographics. While everything 
within this guide may not need to be addressed all at once, the hope for this resource is to provide 
ongoing direction as institutions develop and expand their comprehensive internationalization 
strategies that consider and meet the needs of their entire student population.  

This guide is specifically designed for the Christian higher educational institution with a 
governmental designation of Hispanic-Serving Institution. While academic administrators, faculty 
and staff of this classification are the intended audience, the components and elements found 
throughout can be utilized, scaled, and customized within a wide array of academic settings.  

Defining Project-Based Internationalization 
Project-Based Internationalization, or PBI, is the deliberate integration of intercultural and global 
components into faculty-guided projects in which students engage in solution-based strategies to 
real world problems. It allows faculty to move their 
curriculum from the theoretical to applied, fostering 
an environment of creativity, critical thinking, and 
cross-cultural collaboration. For Hispanic-Serving 
Institutions, this is especially important given that 
their student population is less likely to participate in 
the traditional models of experiential education, 
including study abroad programming or 
international internships. When students are unable 
to engage in these forms of education, the academic 
institution becomes challenged with fulfilling their goals of holistically developing individuals that 
have the skills and capacities to navigate and contribute to a rapidly globalized world. Project-Based 
Internationalization provides an alternative model that stimulates equitable and accessible high-
impact global education as an integrated practice in academic institutions.    

Project-Based Internationalization, or 
PBI, is the deliberate integration of 
intercultural and global components 
into faculty-guided projects in which 
students engage in solution-based 
strategies to real world problems. 
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Comparably to Collaborative Online International Learning (COIL) programming, students and 
faculty engage in intercultural learning through the connection of two or more faculty and their 
respective courses. While the goals are similar to PBI, the main distinctions with COIL are that “the 
classrooms must be in geographical regions with different linguacultural background,” the faculty 

often create a shared syllabus, and the programs typically run 4-8 weeks long. 8  While COIL 

programming focuses on cultural diversity and problem-solving, the structure of the projects require 
significantly more time for faculty in the areas of coordination, preparation of student teams, and 

driving clarity on the scope of the given project.9 Additionally, COIL projects rely heavily on shared 

technology for not only interpersonal communication, but project management systems that can be 
accessed and utilized effectively for all involved, which often have an associated cost particularly 
when different languages are present.   

Project-Based Internationalization also shares significant components with Project-Based Learning 
(PBL), a pedagogy utilized more traditionally in the American K-12 classroom setting. The 
foundations of project-based learning were laid decades ago with Adderley et al defining it as:  

(1) [projects] involve the solution of a problem; often, though not necessarily, set by 
the student himself [or herself]; 
(2) they involve initiative by the student or group of students, and necessitate a 
variety of educational activities; 
(3) they commonly result in an end product (e.g., thesis, report, design plans, 
computer programme and model); 
(4) work often goes on for a considerable length of time; 
(5) teaching staff are involved in an advisory, rather than authoritarian, role at any or 
all of the stages — initiation, conduct and conclusion.10 

 
Suzie Boss, a current voice leading the way for PBL states, 

Projects form the centerpiece of the curriculum — they are not an add-on or extra at 
the end of a ‘real’ unit of instruction. Students engage in real-world activities and 
practice the strategies used in authentic disciplines. Students work collaboratively — 
and sometimes globally — to solve problems that matter to them and to real-world 
audiences. In many cases, students are involved early in the project design, 
contributing their ideas at the problem-finding stage. Technology is integrated as a 
tool for discovery, collaboration, and communication, taking learners places they 
couldn’t otherwise go and helping teachers achieve essential learning goals in new 

 

8 Philip Appiah-Kubi and Ebenezer Annan, “A Review of a Collaborative Online International 
Learning A Review of a Collaborative Online International Learning.” International Journal of 
Engineering Pedagogy (2020): 110.  

9 Ibid., 120.  

10 Kenneth Adderly, Project Methods in Higher Education (London: Society for Research into 
Higher Education, 1975), 1. 



10 

 

ways. Increasingly, teachers collaborate to design and implement projects that cross 
geographic boundaries or even jump time zones.11 

While Project-Based Learning shares many similar foundational elements, PBI diverges from PBL in 
the direct connection and infusion of international learning into the given program. While students 
are highly engaged in the project specifics as with PBL, there is additional emphasis with PBI to work 
collaboratively and collectively with the partner(s) on the identification of the problem and potential 
solutions rather than determining it on their own. Lastly, PBL would emphasize the project being the 
key component of a given class while PBI is incorporated as part of the existing curriculum, ideally 
connecting it to a given assignment within the larger curriculum.  

Components of Project-Based Internationalization 
The primary distinction between PBI and other methods of international education is the ability to 
provide a high-impact global experience without the requirement of travel. Faculty and students can 
leverage technology in such a manner that the typical barriers to participation found with other 
modes of international or experiential education are mitigated if not all together eliminated.  

Some of the other common components of PBI include: 

• Academic Integration: At the core of this model is the embedding of a PBI program into 
existing curriculum regardless of academic discipline. PBI does not require the development 
of a new course, syllabus, or materials, but rather utilizes what is existing and enhances the 
content by taking an assignment or concept and connecting it to a real-world problem. This 
model ensures that academics and student learning remain the foundation of any program 
developed.   
 

• Project Partner: Academic institutions can leverage their existing partnerships, domestic and 
international, when they develop a PBI program. Often there are more existing relationships 
across campus from a nonprofit organization through the outreach office, another university 
through faculty connections, or an international business through study abroad programs. 
Regardless of the nature of the relationship or which office on campus serves as point of 
contact, PBI programming capitalizes on what already exists rather than trying to create 
something new.   
 

• Project Definition: In conjunction with the identified partner for the PBI program, faculty and 
students will move together through a solutions-based process to identify the problem to be 
addressed. Is there a product that needs to be developed? Is there discipline-specific 
expertise that can be presented to train and equip others that likely will not be able to attend 
higher education on their own? Is there a common good need that has implications for both 

 

11 Suzie Boss and John Larmer, Project Based Teaching: How to Create Rigorous and Engaging 
Learning Experiences (Alexandria: Association for Supervision & Curriculum Development, 2018), 17. 
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the host institution and partner site that could be addressed in a collaborative method more 
effectively and efficiently? The definition of the solution is a key element of the PBI process.  
 

• Accessibility: Due to the remote nature of the PBI program, faculty can ensure that the 
specific projects being embedded into curriculum are accessible to all students regardless 
of ability. Any accommodation a student has goes undisturbed. While many traditional 
programs innately limit participation especially for students receiving accommodations, PBI 
programming requires nothing more than what the student would already be engaging with 
of their home institution. According to the 2021 Open Doors Report, only 12.4 percent of all 
students who participated in traditional study abroad programming reported having a 
disability, the vast majority comprised of a mental disability, learning disability, or chronic 

health disorder.12 Those with a physical or sensory disability, or who identify with autism 

spectrum disorder, were far less represented. While institutions can choose to adopt an 
optional travel or field component as a next step for continued student development, the 
PBI program in and of itself does not require travel. This alone removes most accessibility 
issues for students when considering engagement in a global education program, thus 
providing far greater access for all students.   
 

• Equity: In short, PBI programming levels the playing field. The programming ensures that 
this high-impact education is available to all students as it is embedded into the existing 
curriculum. Common barriers such as finances, legal status, family responsibilities, or work 
commitments are no longer obstacles for students to navigate around for them to 
participate. Instead, students set their academic schedules given their varied commitments 
and needs, and the requirements for the PBI program are nothing more than their normal 
homework load would entail.   
 

• Time and Fiscal Limits: Across all academic institutions, the need for more fiscally responsible 
and innovative programming is crucial. Taking time and fiscal limits for institutions, faculty, 
staff, and students into consideration, PBI programming offers maximized impact with 
minimal input. Timelines are determined by faculty, with options as brief as a one-day 
experience. Fiscal implications will vary by program with the intention in PBI programming 
to capitalize on what is already existing, minimizing the fiscal investment needed for any party 
involved. For an academic institution looking to equip and empower their student body to 
be actively engaged in this globalized world, PBI reduces many of the common obstacles 
and risks while leveraging the current posture and position within the global community.    
 

• Technology: If academic institutions gleaned anything from the pandemic, it is the necessity 
of leveraging technology for student success across all academic disciplines. In times where 

 

12 “2021 Open Doors Report: Students with Disability,” Institute for International Education, last 
modified 2022, https://opendoorsdata.org/data/us-study-abroad/students-with-disability/. 
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the traditional classroom setting was not available, the online classroom appeared in full 
force. This allowed many faculty to understand firsthand how academic learning can take 
place in a non-traditional modality. Utilizing online platforms allows greater creativity to 
partner with individuals, organizations, and institutions in ways that were not considered 
prior to the pandemic. Technological access will be a component to traverse, however, it can 
become folded into the PBI program for students to think critically about and provide 
creative solutions to fully meet the needs presented.   
 

• Cross-Cultural Competency: Unless specifically engaged in an academic discipline that 
encompasses cross-cultural training, this tends to be an area that many academic institutions 
strive for, but few are successful at implementing and/or demonstrating learned outcomes. 
Within PBI programming, cross-cultural training is a staple. While there will be varied levels 
of intensity based on the program specifics, all students will engage in a foundational training 
for working across and with cultures different than their own. For PBI programs that are 
longer or require more intentional interaction with the partners, language acquisition may 
also be included in a program. Leveraging existing faculty and staff expertise, the 
international student population, related academic disciplines such as language studies, or 
courses centered on intercultural communication and learning will maximize the final 
outcomes of the given program. While this area can often be challenging to demonstrate in 
an academic assessment, PBI programming can utilize existing resources of assessment for 
students and courses which provide reliable and accurate data that demonstrates cross-
cultural growth. 

 

Project-Based Internationalization and Hispanic-Serving Institutes 
This guidebook is specifically designed with Hispanic-Serving Institutions (HSIs) in mind. The U.S. 
Department of Education defines an HSI as “an institution of higher education that— (A) is an eligible 
institution; and (B) has an enrollment of undergraduate full-time equivalent students that is at least 
25 percent Hispanic students at the end of the award year immediately preceding the date of 

application.”13 According to the Hispanic Association of Colleges & Universities, there were roughly 

61.3 million Hispanics living in the United States in 2020, accounting for 18.5 percent of the total 

population.14 Looking towards the future, “Hispanic enrollment in higher education is expected to 

exceed 4.18 million students by 2026, far surpassing the growth rate of any other racial-ethnic group 

— by over 10 percent.”15 Examining the trends and statistics of traditional modes of international and 

 

13 “Definition of Hispanic Serving Institutions,” U.S. Department of Education, last modified April 
11, 2016, https://www2.ed.gov/print/programs/idueshsi/definition.html. 

14 “HSI Fact Sheet,” Hispanic Association of Colleges and Universities, last modified March 15, 
2022, 
https://www.hacu.net/images/hacu/conf/2022CapForum/ResourcesMenu/2022_HSI_FactSheet.pdf. 

15 Ibid. 
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experiential education such as study abroad, Hispanic students only account for 10.6 percent of all 
students that participate, up roughly only 4 percent in the last decade, and doubled that of what it 

was in 2000. 16  While there is growth, it is slow, indicating that there are likely other factors 

contributing towards this low enrollment trajectory. 

For a HSI, an alternative modality and pedagogy of global education is needed if an academic 
institution desires to cultivate cross-cultural competencies in their students. By embedding Project-
Based Internationalization programs into existing curriculum across academic disciplines, all 
students benefit, especially student populations with historically underrepresentation in the 
traditional models of international education.  

  

 

16 “Open Doors Student Profile,” Institute of International Education, last modified 2022,  
https://opendoorsdata.org/data/us-study-abroad/student-profile/. 
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F IGURE 17:  ASSESSMENT CHECKLIST,  ALTERNATIVE FORMAT
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PROJECT-BASED INTERNATIONALIZATION 
Sample Program Proposal 

Course Information 
Course Code & Title 
Please attach a syllabus using the provided template for each course listed above to this trip proposal upon 
submission. 

 

Proposed Date(s) 

 

Program Summary 

 

 

 

 

 

Student Learning Outcomes (3-5) 
At least one should include a cultural competency. 
1. 

 

2. 

 

3. 

 

4. 

 

5. 
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Personal Information 

Name (First & Last)     Email 

Cell Phone Number     Work Phone Number 

Department      Position 

 

Partner Information 

Name of Partner Organization/School 

Location of Organization/School 

Contact Name & Title 

Contact Email      Contact Phone Number 

Organization/School Website 

Please provide a brief description of the partner: 

 

Program Information 

What is the purpose of the proposed program and how does it align with the academic learning 
outcomes? 
Please include or attach the proposed program schedule upon submission of this proposal. 
 

 

 

Do you personally have experience with this partner?  Yes ☐ No ☐ 
Please explain: 
 

 

 

Is there a tangible outcome expected with this program (i.e.: product development)?  Yes ☐ No ☐ 
Please explain: 
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Which staff/faculty or offices will be involved in this program? 

 

 

Estimated Program Budget 
Please include all anticipated expenses and which party is responsible 

 

 

 

If a course fee will be charged to the student, what is the amount? 

 

Is an IRB needed for this program?  Yes  ☐       No ☐ 

If yes, who will have ownership over data or intellectual property? 

 

Will there be a language acquisition component in this program?  Yes ☐       No ☐ 

Please explain: 

 

 

 

 

What measures will you use to assess the effectiveness of this program during and after? 
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ADDITIONAL RESOURCES 

The following are suggested for further development of a PBI program, faculty and staff 
development, and assessment tools to specifically measure intercultural competencies.  

ASSESSMENTS  
American Association of Colleges and Universities: https://www.aacu.org/initiatives/value-initiative 
 
Cross-Cultural Adaptability Inventory: http://ccaiassess.com/index.html 
 
Global Perspective Inventory: https://www.gpi.hs.iastate.edu/ 
 
Intercultural Development Inventory: https://idiinventory.com/ 

ASSOCIATIONS  
Institute for International Education: https://www.iie.org/ 
 
NAFSA: https://www.nafsa.org/ 
 
National Society for Experiential Education: https://www.nsee.org/ 
 
The Forum on Education Abroad: https://forumea.org/ 

RESOURCES  
Culture Mapping Tools: https://erinmeyer.com/tools/ 
 
International Education Professional Competencies: https://www.nafsa.org/professional-
resources/career-center/international-education-professional-competencies 
 
National Association of Colleges and Employers: https://www.naceweb.org/career-
readiness/competencies/career-readiness-defined/ 
 
The Curriculum Toolbox: https://forumea.org/resources/curriculum/curriculum-
resources/curriculum-toolbox/ 
 
Mural: https://www.mural.co/ 
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