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Chapter 1

INTRODUCTION

Todav's Sundav school has real wmossibilities.

Being one of the oldest agencies in the church, some have
debated its real value in Christian Education. But others
see the Sunday school as having tremendous opportunities
for church growth, evangelistic outreach and Christian
education in the local church. Lowell Brown, a well-known
Christian educator, describes the Sunday schoocl as being
". . . a "Geminary'! where every Christian can be trained and

3 = - oy ° 5,'1 ™ o Laul < .
equipped for his own personal ministry.’ Elmer Towns, a
Sundayv school growth specialist, adds to this statement by

. - ) ° o o L3 ,')
saving, "The Sunday school is the local church in action.””
Once & church has caught a vision for reaching people in the

community, the Sunday school can be a tremendous tool toward

the goals of evangelism and Christian maturity. TFor these
reasons, the Sundav school has real value and possibilities

?

in the local church.

-
*Lowell ¥. Brown, Grow, Your Sunday School Cean Grow,
(Gilendale: Regal Books, 18747, p. 1.
2 bd - o~ fa i)
Opinion expressed by Flimer Towns, Sunday School
o - . o N : .. R Zoeven m ; o pre
speciallist and author, in an address ("The Church 1s the
Sunday School in Action.™) at Jennings Lodge Conference
Grounds, October 18, 1874 (tape on file at the Pacific

Conference of the Ivanpelical Church).
1



PURFPOSE OF THE STUDY

thin the previous two decades, a wealth of material
on the Sunday school has been published. Because of the vast
aquantity of material available, it would seem to be difficult
for administrators and pastors to develop a composite plan

for success. This point is further emphasized by Towns when
he points out the need for a sirategy and a carefully planned
nrogram for the Sundav sc.zhool.3 Therefore, the writer feels
that one should approach this body of iInformation in a unified

nrocess in orxder to utilize it effectively.

JUSTIFICATION OF THEE STUDY

The justification for this study is threefold.

s

First, it will »rovide a manual on Sundav school success
for administrators and pastors of the Evangelical Church
of lNorth America. Second, since the inception of the

g
!

Fvangelical Church of Morth America in 1368, a manual for

the Sunday school has not been developed from a conference
or denominational level. Third, the systematiec nature of

~

this manual will provide a more practical means for use

in the Sunday school.

LTMITATICONS OF THE STUDY

Recause of the vast amount of material written

4 .

concerning the Sunday school, this study is not comprehengive

3Fimer Towns, The 10 Largest Sunday Schools, {(Grand
Raplds: Baker Book House, 1369%), p. U5.
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in its approach. Rather, the information is organized within
a process and major concepts in the areas of philosophy,
church srowth, goals, curriculum, methods, organization

and administration are developed into a meaningful pattern.

In addition, since this manual is written for the Evangelical
Church of Worth America, certain books and materials are
suggested by conference leaders as special points of emphasis.
Finally, definitions of key terms are defined within the

context of this work.

METHOD OT PROCEDURE

According to Webster's New World Dictionary, process

is defined as ". . . a continuing development involving many

ki

changes” or a method of doing something, with all of the

' with this in mind, the process for this

steps involved."
study follows the form of the educational cvcle prepared

by Kenneth 0. Gangel. The educational cycle conforms generally
to what most Christian educators see as the process of
education, developing from the class to the total program

of education.5

Being a cycle, it provides the unified basis
for procedure in Christian education. The educational cycle

is summarized as follows:

“David B. Gurlnik, Webster's New World Dictionarvy,
(New York: World Publishing Co., 1968).

SKenneth 0. Gangel, Leadership for Church Education,
(Chicago: Moody Press, 1970), p. G5,




Figure 1
6

The Educational Cycle

Biblical Imperatives

Biblical Objectives

Revised Needs Current Needs
Evaluation Current Objectives
Methods and Materials Curriculum

Organization and Administration

Each chapter deals with a particular part of this
cycle. Information researched in each area is chosen to
give the study a continuous flow between chapters. Because
the educational program is built upon educational philosophy,
Chapter 2 presents the philosophy of Christian education
and church growth through Christian education in the Sunday
school. Biblical imperatives {(such as Matthew 28:18-20) and
the Biblical objectives developed from them provide a strong
foundation for the Sunday school program. Chapter 3 focuses
on goal setting in the Sunday school. The needs of people,
establishment of current objectives and planning are
discussed. Chapter U4 presents the curriculum and the
learning process. Chapter 5 discusses total session teaching,

behavioral objectives, Bible learning activities and

BGangel, op. cit., p. u6.




scheduling the hour correlating with methods and materials
on the educational cycle. Chapter 6 presents the basic
principles of organization and administration within the
Sunday school. Emphasis is placed upon charting, age-level
organization, leadership roles, grouping, staffing and
coordinating. An evaluative section is provided at the

end of chapters 3, 4, 5, and 6 as a means of evaluating a

Sunday school in terms of the material presented.




Chapter 2

PHILOSOPHY OF CHURCH GROWTH THROUGH CHRISTIAN
EDUCATION IN THE SUNDAY SCHOOL

At the outset of this study it is valuable to examine
the foundation for Sunday school success. The philosophy
of Christian education and church growth equally play an
important role in forming the foundation of the local
church., This statement is true in light of Matthew 16:18
where Christ states "I will build my church and the gates of
Hell shall not prevail against it." How a church views these
two philosophies will have a profound effect upon the
educational ministry, in this case the Sunday school.
Therefore, this chapter includes a discussion of the
philosophy and goals of church growth and Christian education
in the Evangelical Church of North America. The Sunday
school is examined as to its place as a functioning part

of this foundation.

THE PHILOSOPHY OF CHURCH GROWTH

In developing a philosophy of church growth, it
is proper to say that the church is central. Scripture
bears witness to the fact that growth is essential for a
healthy church. Donald McGavarn, a specialist in church
growth, states that "The New Testament speaks of and

6



demonstrates tremendous church growth. In fact, the church
. . . . T .
was born in an explosive series of conversions.’ From this
statement, one can see the value of developing concrete
statements regarding church growth as it affects the Sunday

school.

The Evangelistic Goal

The evangelistic goal, according to Vergil Gerber,
is given in Matthew 16:18 where Christ says, "I will build mvy
church and the gates of Hell shall not prevail against it."
The evangelistic task is given in Matthew 28:12-20: "Going into
all the world you are to MAKE DISCIPLES of all nations bhaptizing
them in the name of the Father and of the Son and of the Holy
Spirit teaching them to observe all things which I have
commanded you." The major thrust of this message is to
make disciples: the other verbs are helping verbs. They are
coing, baptizing and teaching. This is a continual process
". . . by which men who are converted to Jesus Christ relate
themselves to each other and become responsible reproducing

?12

church members. The following diagram illustrates this point:

Figure 23

e D A0 T1Z1ing
T O 1 N e 1TA KE DlSCIPLES~ /::)ﬁ RESPONSIRILE CHURCH

teaching

1Donald A. McGavran and Win Arn, How to Grow a Church,
(Glendale: Regal Books, 1373), p. 17.

2Vergil Gerber, A Manual for FEvangelism/Church Growth,
(Pasadena: William Carey Library, 1973), p. 1b.

31pid.



"The evangelistic task, therefore, falls short of its
objective unless it relates new converts to local congregations
of believers.""

Within the New Testament, there is a definite
development of growth which sets down a Biblical pattern for

the local church. This pattern is summarized by Virgil Gerber

in the following cycle on Acts 2:41-47.

Figure 3%

They grew in
numbers daily
v. 47

They gladlv received They reached out
the, word v, bl into the community

/ v. u7

They were

baptized wv. 4l Thev continued in
fellowship with the
They were added church v. 4246

to the Church
v. 41 They were instructed

by the Church v. 42

Evangelism was a continuous process ". . . in which the Church
became both the goal and the agent of dynamic evanytelism.”G

In order to measure the effectiveness of evangelism,
growth is measured numerically in the New Testament. FExact
figures are given as to numbers of people converted. These
figures begin on the Day of Pentecost where 120 members added
3000 to its fellowship in one dav (Acts 2:41). Then people
were added daily to that fellowship (Acts 2:47) in a

continuous process. This was followed by 5,000 men (Acts 4:U4),

“Gerber, op. cit., p. 1b. 5Ibid., p. 15. OTbid,
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multitudes (Acts 5:14) and wheole villages converted (lLvdda

and Sharon in Acts $:35). Tn Acts 6:7, adding developed
7
o

into multiplication of thousands of people wen to the Lord.’

From this precedent, it is clear that precise
numbers are important to evangelistic effectiveness. This
=
]

has definite application for the local c¢hurch who has a small

vision for reaching people. McBavarn adds that "The church

as 1t exists in community after community is sitting on the
. . . 8
edpge of great growth providing it will do the right things.”’

r
In summary, the ultimate evangelistic goal . . . does

not stop with reaching people with the gospel, nor with the

I

proclamation of the gospel, nor with publiec professions of

faith in the gospel, nor with relating them to the church

l®]
N

"

Rather, the goal is fulfilled

through baptism and teaching.'™

2

when converts become reproducing Christians and ecollectively

[a)
H

responsible, reproducing congregations.’

.

he Spiritual Dynamic

"Evangelism and church growth are the work of the

. ot madld . AR . .
Holy Spivit.” The Holy Spnirit 1s the dynamic behind Vew
Testament growth. "ithout His intervention, numerical

i~te

srowth and multiplication is meaningless because |

m

1ife of the church. The olv Spirit brings both aquaiity

"McBavarn, op. cit., pp. 17-18. 1nid., b. 12.
gGerber, op. cit., n. 18.

101pia,

1pia., p. 13,
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and quantity to evangelism and church growth.12

The Holy Spirit provided the 'means' for church
growth. At the time of Pentecost 120 men and women in
obedience to the Lord's command, having already received the
great commission, waited for the Holy Spirit to fulfill the
task. As a result the Holy Spirit effectively communicated
His message through human witnesses resulting in spiritual
and numerical reproduction and geographical exwansion. In
addition, because the Holy Spirit provided the qualitative
as well as quantitative growth, He gave meaning to New
Testament evangelism and church growth. Without Him there

would not have been a responsible church emerging in the New

Testament.13

The Scriptural Strategy

There are some definite principles formed in
Scripture in helping to establish a strategy for church
growth. First, it is helpful to keep in mind that "People
are both the object of the evangelistic goal and the agent

14 Some of these

of evangelistic strategy in the Scriptures.”
principles summarized from parables are given as follows:
First, evangelistic effectiveness is measured objectively in
terms of people. People are responsible for Christian worship,

leadership, education, service, finances and evangelistic

outreach. Second, because there are different soils and

13

12Gerber, op. cit., p. 19. Ibid., pp. 19-22.

1%1pi4,, p. 23.



11
and hence different responsiveness, one must develop a
specific strategy with a highly specific goal in order to
obtain the fruit (Parable of the Soils, Matthew 13:1-23).
Third, because the harvest is very ripe, the need for workers
is critical. Thus without responsible reproducing Christians,
progress toward the evangelistic goal is hindered and church

growth is frustrated (Parable of the Harvest, Matthew 9:37-38).15

The Concept of a Large Church

"The church should be as large as all and as small
as one.”16 This refers to the idea that the church should
be as large as the multitude in its vision and as small as
the man in its compassion. This compassion is demonstrated
in Scripture in the story of the shepherd who left the 99
sheep safe and went in search for the one that was lost.17

Elmer Towns believes that there are five reasons why
the church should be large. These principles are summarized
in the following statements:

1. "The church should be large because of the
example of the Jerusalem church,"18 The Jerusalem church was

a large church with thousands of members supported by the

testimony of Scripture.

15Gerber, op. cit., pp. 23-27.

16Opinion expressed by Elmer Towns, Sunday School
specialist and author, in an address ("The Church is as Large
as All and as Small as One.") at Jennings Lodge Conference
Grounds, October 18, 1974 (tape on file at the Pacific
Conference of the Evangelical Church).

17Matthew 18:11-1%. 18Towns, op. cit.



12
2. '"The Church should be large because of the

principle of saturation evangelism--preaching the gospel
to every available person by every available means at

)

every availlable time."l The large church is large in its
vision, outreach and compassion and has far greater resources
for the furtherance of the gospel.

3. "The large Church reflects the pgifted man . 20
The power of God rests upon the gifted and called man of
God.

4. "The large Church can minister all of the gifts
to all of the needs of all of the people in the total body

of Christ."‘21

This is particularly witnessed in the areas
of programming, outreach (soul winning), missions, schools
within the church, and a variety of community services.

5. "The large Church can be the conscience of the

22

community." Because of its size, the church can influence

community decisions and policies.

23 Never

"This is the day of the large church.”
before has there been a greater opoportunity for church growth
as it exists in this day. The local church today stands in
communities of hundreds and thousands of needy people to
be reached for Christ. This is the first Jerusalem of the
local church from which greater missionary services can be

launched overseas. The large church demonstrates God's power

in reaching the multitudes, not past history but a present

18Towns, op. cit. 201hi4.

23

211p44. 227154, Ibid.



reality for those with faith.
THE PHILOSOQOPHY OF CHRISTIAN EDUCATION

In order to gain an understanding of the place of
Christian education in the local church, it is proper to
develop a statement of Biblical philosophy and purpose.

Too often lack of concrete statements lead to assumptions
that are not clear. But with definite Biblical principles,
purposes, and objectives in mind, one is able to establish

direction for Christian education.

Definition and Purpose of Christian Education

A definition of Christian education is well-stated
within a handbook prepared by the Christian Missionary
Alliance Church.

Christian education is a process by which the Holy

Spirit works through the media of the inspired
Scriptures, related materials and Christian leadership
to lead the individual into the experience of the

new birth to a life of maturity in Christ and to qu&p
him to render effective service in the will of God.

This statement emphasizes several key principles in
Christian education. It contains emphasis upon the Holy
Spirit working through the word of God, the importance of
Christian leadership, the goals of both evangelism and
Christian maturity, and the emphasis upon effective
Christian service. In addition, the definition provides a

manageable description of the whole gamut of Christian

education.

24Weidman, Mavis, Christian Education Guide,
(New York: The Christian & Missilonary Alliance, 1965) p. Uu.




1y
Within the 1871 Discipline of the Evangelical

Church of North America is contained the purpose of

Christian education.
Christian education purposes to lead persons into
a saving knowledge of Jesus Christ and into vital
membership in His Church and to prepare them for
Christian living and service. Through Christian

education it endeavors to help persons achieve the
life abundant in well-rounded Christian character.

25
From this paragraph, three particular statements
may be isolated:
1. Christian education is intimately tied to evangelism
and no Christian education can occur without evangelism.
2. Christian education seeks to direct persons
toward Christian maturity and service for Christ.

3. Christian education purposes to develop a balanced,

healthy Christian character prepared to cope with life.

Objectives of Christian Education

From a statement of definition and purwose, one 1is
able to formulate some meaninsful objectives for Christian

education. Within a publication entitled Christian Fducation

in the F.M.C., eipght objectives of Christian education are

given:

1. To investigate and find the man (Luke 19:10; John
4:35). This means that it is the responsibility of
the church to take the Gospel to the people, rather
than waiting for the people to come to the church.

2. To evangelize and win the man (Luke 9:10--"save").
...Evangelism is the work of every Christian and
the chief work of the Sunday School, and education
to be Christian must be evangelistic.

25The Discipline of the Evangelical Church of North
America, 1971 (Portland: Crest Publishing Co, 1871}, p. 106.
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3. To identify and hold the man (Colossians 2:5,7).
The next task of the church is to establish the
believers in the faith through the development of
Christlike personality. . . .

4. To inform and build the man (II Peter 3:18). This
speaks of developing believers intellectually in
the Christian faith. It is that unique combination
of growth both in grace and knowledge, in character
and intellectual breadth. . . .

5. To sanctify and purify, to empower and fill the
man (Acts 15:8,93 1:8). Only through the baptism
with the Holy Spirit, subsequent to conversion, will
the believer find the dynamic necessary for
successful Christian life and service.

6. To consecrate and use the man (Romans 12:1,2). . . .
Here it is the obligation of the church to provide
a program of training, development of leadership,
and education in stewardshlp .

7. To supervise and improve the man (11 Timothy 2:15).
Study and evaluation bring improvement . . .

8. To perfect and mature the man (II Timothy 3: 17)

The ultimate objective of Christian education is
that a man may come to perfect maturity in the
image of Christ--that he may demonstrate Christ,
as He revealed God, to the world . . . .26

These objectives best express what is meant by
Biblical objectives derived from Biblical imperatives in
the educational cycle. The material contained within these
objectives are an application of Biblical principles intended
to direct the efforts of the church. However, shortcomings
develop if these ‘long-range' objectives are not taken and

applied to the local situation.

A Biblical Philosophy of Christian Education

A true Biblical philosophy of education is

inseparably linked to theology. Many problems in church

26Christian Education in the E.M.C. (bibliographical

data missing), p. 2.



16

education can be avoided if a clear understanding of what
one is really attempting to do is communicated. Kenneth

0. Gangel discusses ten factors which must be included in
any analysis of educational philosophy.

1. "The metaphysics for church education must be
God-centered."27 Ultimate reality resides in the eternal
triune God Himself.

2. "The epistemology for church education must be
revelation-centered.”?8 The essence of knowledge, that which
is true, resides in God's revelation both natural and
special. The Bible is the heart and core of Christian
epistemology.

3. "The anthropology of church education must be

29 Man was created in the image of God.

image-centered."”
That image was marred by sin. God provided a means through
Christ's death through which man can be restored to
salvation and fellowship (I Corinthians 15:22).

4. "The axiology of church education must be

d."39  The purpose of education is to nurture

eternity-centere
individuals toward Christian maturity in preparation for
eternal life.

5. "The objective of church education must be

Christ-centered."31 Resenerated personalities become more

like the Saviour in the process of Christian nurture when

27Kenneth O. Gangel, Leadership for Church Fducation,
(Chicago: Moody Press, 1970), p. 32.

281hid., p. 33. 231h44. 301hid., p. 3u.
311hid., p. 35.
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Christian education is based on Biblical principles.

6. "The curriculum of church education must be
Bible--centered."32 The Scriptures must be related to life
through learning experiences and provide realistic
application of truth.

7. "The methodology of church education must be

interaction-—centered."33

The importance of interaction in
a learning experience is portraved by the Lord Himself as
He engaged people in dialogue about truth.

8., "The discipline of church education must be
love-centered. "3 Agape love must be a distinction in
church education. Control is achieved in an atmosphere of
love.

9. "The teacher for church education must be

5 . . .
w39 Because the teacher serves in transmission

Spirit-centered.
of Godfs truth, he must be filled with God's Spirit.

10. "The evaluation of church education is growth-
centered."38 Since the objective of church growth is maturity
in Christ, the yardstick by which learning is measured
relates to growth in that maturity. The ultimate evidence
of growth is change.

These factors provide an adequate scope of the more

practical aspects of Christian education. Together these

factors provide a means of further defining the content of

32Gangel, op. cit., p. 36. 331pid., p. 37.

36

3%Thid., p. 38. 351pid., p. 39. Ibid., p. 41.
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a Biblical philosophy of Christian education.

As it has been shown, Christian education and
church growth are centered within the Church and together
form the foundation of the Church. It is not church growth
or Christian education, it is rather both church growth and
Christian education.37 This unity is particularly seen
within the Great Commission: "Going" and "teaching" are
inseparable in Matthew 28:18-20. For example, Christian
education cannot exist apart from a vision for reaching
people through evangelism. In the same way, church growth
cannot exist without a process of educating the masses in
the Christian faith. Both provide a balanced framework for

the maintenance of a healthy, successful church.
THE ROLE OF THE SUNDAY SCHOOL

0f all the educational agencies within the church,
the Sunday school is given the most importance. J. Edward
Hakes quotes Ralph Heim as saying, "Sunday church work now
engages more leaders and learners than any other form of
educational enterprise. . . ."38  In prelation to other agencies,
the Sunday school not only reaches the largest number of

persons, "It also represents the most highly developed form

37McGavran, op. cit., p. 164

38pqward D. Simpson and Frances F. Simpson, "The
Sunday School,"” An Introduction to an Evangelical Christian
Education, ed. J. Edward Hakes (Chicago: Moody Press, 19647]
p. 239, citing Ralph D. Heim, Leading a Sunday Church School
(Philadelphia: Muhlemberg Press, 1850), p. 22.
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of Christian educational endeavor with the longest background
of experience. . . L33

In this section, the Sunday school is examined as to
its role in Christian education and church growth in the local

church. It is hoped that one will gain a better perspective

and a greater vision for this important agency.

Program Objectives for the Sunday School

Objectives are a means of determining particular
results one wants to be achieved. Without objectives to
guide planning, there are no means by which to evaluate
progress or success. Lowell Brown, an educational specialist,
suggests three specific program objectives for the Sunday
school: (1) outreach and evangelism, (2) education, and
(3) fellowship.uO

"Outreach is making friends with unbelievers for the
purpose of sharing Christ with them.”ul For example, the
peer group organization is an excellent means for outreach.
"Evangelism takes place when we actually share the gospel
of Jesus Christ with these friends.”l+2 The Sunday school
creates a unique setting for these two operations to function.

By practicing outreach and evangelism in life situations in

the classroom, sharing Christ becomes a day by day experience

9Heim, op. cit., p. 22.

I+0Lowell E. Brown, Grow Your Sunday School Can Grow,
(Glendale: Regal Books, 197kJ, p. &,

“l1pid., p. 5.
4271phid.
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for the studen‘t.,u3

The work of education within the Sunday school is

1
wHE o pe

to ". . . increase a learner's Bible knowledge.
effective, Christian education must facilitate change in the
actions and lifestyle of the learner. In I John 2:3,4, the
Bible supports the idea that there is a difference between
that which one knows and does. "Learners are reallv learning
when thev begin to evidence definite conduct changes as a

nHS Lois LeBar adds to

result of their study of the Bible.
this statement by saying that "Bible study will change lives
today only when it communicates meaning in terms of life
todav."u6
"Fellowship means sharing in joint participation in
a common interest and activity--a partnership transcending

"7 It involves learning to relate to people

all divisions.
not only on a social basis but on a personal level. Most
often fellowship occurs in small groups when spiritual

maturity is evident. Fellowship involves sharing, caring and

giving love to one another. This follows the pattern set down

by Christ in John 13:35. Fellowship in this contewt is meeting
the needs of the whole person. "Provision for fellowship
MBBrown, op. cit., p. 5. qubid., p. 6.
451pid.,

“610is E. LeBar, Focus on People in Church Education,
(01d Tappan: Fleming H. Révell Company, 1968, p. 172,

“71bid., p. u3.
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undergirds . . . the program because it makes for under-

standing, unity, and strength."u8

The Role of ‘the Sunday School in Church Growth

The Sunday school is an avenue into the church. As
previously stated, the Sunday school reaches the largest
number of persons in comparison to other forms of outreach.
Elmer Towns believes that ihe Sunday school's primary goal
is to reach large numbers of lost people.ug Therefore,
numbering is highly significant to Sunday school success.
This would indicate the need for a carefully kept record
system in order to be aware of attendance and enrollment
trends in growth. Towns also adds that "If the enrollment
goes up, attendance will automatically follow but not vice
versa.">C

McGavran indicates that the Sunday school seems to
be a barometer which forecasts what will happen to the growth
of the church. When the Sunday school remains up in
attendance, the church grows. When the Sunday school
decreases in attendance over a period of time, the church
itself will decline.®l

The Sunday school also serves as a means for training

and recruiting leaders. It provides for first hand

u8LeBar, op. cit., p. 43.

gElmer Towns, The Ten Largest Sunday Schools, (Grand
Rapids: Baker Book House, 1869}, ». 13k,

501piq.

51MeGavran, op. cit., pp. 66-67.
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experiences where leaders are able to disciple and train
other leaders. The leader becomes a model in the sense
of reproducing "Timothys" in service to the church. °2
In summary, the Sunday School is one of the most
effective tools for outreach in the church. Large numbers
can be reached in three ways. First, there must be a
constant emphasis on reaching large numbers of people
through outreach and evangelism. Second, careful records
must be kept in order to manage Sunday school attendance

and growth. Third, the Sunday school must provide an on-

going program for training leaders.

The Role of the Sunday School in Christian Education

"The Sundav school is imperative as a teaching
arm of the church. In helping to fulfill the purpose of
Christian education, it enlarges the church's ministry."53
Within Christian education, the Sunday school is most often
associated with the teaching ministry. In fact, the Sunday
school majors in instruction. The instruction consists of
a personal acquaintance with God the Father, Son and Holy
Spirit: training in living a practical Christian life: and
developing a sense of responsibility for the community and

the world. The Word of God forms the central core of this

instruction. As God's Word implements change in the learner,

52McGavran, op. cit., p. 79.

53Clarence H. Benson, Sunday School Success, (Wheaton
Evangelical Teacher Training Association, 1935J), p. 12.
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the Sundav school becomes vital in the life of the church.54

"In order to be really Christian, education must

throb with the passion that other people know Jesus Christ.”ss
This is the first and primary purpose of Christian education
in the Sunday school--to reach people with the message of
the Gospel. The second main thrust of education is the
teaching of the Word of God. The Word is at the heart of
the educational program. "Teaching the Word of God means
implanting the Word of God in the heart and mind of

56 The third principle of Christian education

individuals.”
is to guide learners toward spiritual growth and service.
Spiritual growth must result in changes in knowledge,
attitude and action. Service becomes the outward expression
of an inward transformation.57

Some vital principles crystallized from the previous
discussion are as follows:

1. The primarv sgoal of Christian education in ‘the
Sunday school is to reach large numbers of people for Christ,

2. The Sunday school's major thrust is the instruction
in the Christian faith with particular emphasis on establishing
a relationship with Jesus Christ.

3. Teaching the Word of God should result in

observable changes in the learners life.

5L}Benson, op. cit., pp. 10-12,
55McGavran, op. cit., p. 164,
SSBenson, op. cit., pp. 9-10.

ST1pid.
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4. lLearners need to be guided towards spiritual

maturity and service.

CONCLUSION

The ultimate goal of Christian education in the
Sunday school is to make disciples according to the Great
Commission in Matthew 28:18-20. Church growth and
Christian education are parts of a cycle within the church
to reach the world. Fach has its own specific function and
yet both are interdependent upon the other. This particular
cycle is noted in Acts 2:%1-47 on page 8. This cycle
clearly demonstrates the relationship between church growth
and Christian education. If each of these operations
(Christian education and church growth) are carried out in
a balanced emphasis, the church will achieve evangelistic
effectiveness and will truly be a great and growing church

in communities that need Christ.



Chapter 3

SETTING GOALES IN THE SUNDAY SCHOOL

Within the last chapter, the presentation focused on
the foundation for Sunday school success. It is the intent

of this chapter to focus attention upon the need for setiing

.

goals and planning a strategy to achieve those goals. One

" [ R S

author states that "1t has been estimated that if the

possibilities of the Sundav school were fully realized, the

membershiv of the church would be five times as great as it
. ol . - .

now isz."” Success does not happen automatically 1n the

Sunday school. But with the preparation of goals and the
successful achievement of them, one is able to evaluate
progress and formulate plans for the future. TIn additicn,

it is the purpose of this chanter to explore some considerations

in setting goals in the areas of needs, particular kinds of

e}
L

v

soals, planning and evaluation. Topether these areas,

properly unified, present a well-balanced picture of
successful goal setting in the Sunday school.
RECOGNTIZING CURRENT NEEDS
The first step in setting worthwhile goals is

2st areas

0]
8]
ch
o

recognizing the needs of people. Within the gr:

™ . Y . A - : .
E.P. Barrett, Sunday School Fvangelism, (¥Wheaton:
1 Teacher Tyai)inq Association, 19423, o. 17.
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of need today are found the greatest opportunities for

the church. Robert Schuller declares that "the secret of
a growing church is so simple~-find the hurt and heal it.n2
In finding these hurts, one needs to begin with people as
they are, wherever they are. LeBar adds some helpful

insight on needs.

A need signifies a lack, a condition requiring

supply or relief. . . . To motivate, to strike fire,

to get things moving, we can start with whatever

needs are felt. Needs are G@d's built-in equipment

for contacting human nature.
It is when the church comes in contact with the needs of
people that the message of Christ becomes a reality. But
recognizing and solving today's needs requires great courage
and vision in churches. There must be vision to see the
possibilities in otherwise impossible situations and
courage to meet people in any circumstance in life with this
life giving Gospel. Where the value of persons in a person

centered program is stressed, needs will be met--even as

Jesus ministered to the deepest needs of people.

Focus on People

In order to focus on people, the Sunday school must
gear its program, plans and strategy upon people. Lois
LeBar states that the key question must always be: "What is

happening to people?"u In examining this statement, it is

ZRobert Schuller, Your Church Has Real Possibilities,
(Glendale: Regal Books, 1974), p. k.

310is LeBar, Focus on People in Church Education,
(01d Tappan: Fleming H. Revell Company, 1568}, p. 27.

m

Ibid., p. 12.
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wise to look for strategies Jesus used that characterized
His ministry with people. His actions were based on His
perfect understanding of people. "Jesus saw persons as
having great value, worthy of His intimate concern, part of

5 If the Sunday school would

His personal responsibility.”
educate, there must be an understanding of human beings and
the way they respond. If they are regarded as numbers and
names on a roll sheet, then the Sunday school is not really
involved with them as people. "If we seek to imitate the
method of Jesus without acquiring His deep sense of
understanding for persons, we will find ourselves engaged in
Christian education which is not Christian."®
Lois LeBar places needs within a proper context when
she says, "the most important thing in life is personal
relations: being rightly related to God, to oneself, and

7

to others.” However, few people today think of the church

as a place where their needs can be met and where Christians

8 Therefore, within

exhibit authentic outgoing love.
programming, the Sunday school ought to be a good place to
be where people are allowed to express needs and find
satisfaction in the Word of God.

Christ was able to relate to people. Because He

was able to see things from every person's point of view,

SDonald Joy, Meaningful Learning in the Church,
(Winona Lake: Light and Life Press, 196%9), p. 26.

6

Ibid.

"LeBar, op. cit., p. 11. 81pid., pp. 11-1t.
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Donald Joy states that "He was able to meet the person at

the level of his immediate needs and lead him step bv step

to cope with the larger needs of his 1ife.”9 Joy further
summarizes some of the ways Jesus understood and related to
people. First, Jesus understood ohysical pain and suffering

and provided food for their bodies in order to feed their

souls. Second, Jesus understood the fear of the people and
acted to remove its cause (as a storm at sea). Third,

Jesus understood the loneliness of people and gave them

genuine affection and love. TFourth, Jesus understood the
outcast and protected them from the harassment of the people.

He recognized that the outcasts were persons of infinite

worth. TFifth, Jesus understood man’s need to live up to

his fullest potential and sought to give him life in all of

its fullness. Sixth, Jesus answered gquestions and gave parables
to those hungry for knowledge in order to show them the way

of salvation. Seventh, Jesus understood man's need for

beauty and demonstrated it in all that He said and did.lo
These statements typify the personal interest Jesus has
for people, ". . . for He always sought to minister to the
whole man in such a way as to lead him into a whole and

fruitful relationship with God and other men. "1l

Need Levels

It is necessary at this juncture to focus clearly

upon distinct needs to be aware of in the Sunday school.

10

3Joy, op. cit., p. 27. Ibid., pp. 27-28.

l1pid., . 29.
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Abraham Maslow, a prominent psychologist, developed a

heirarchy of needs for human motivation.1?

The theory
behind the heirarchy is ". . . that a person must meet
lower level needs before he can sense the higher needs and

nl3

cope with them. These levels are discussed in the

following sections.

Physical needs. These needs include hunger, thirst

pain and others. According to Maslow, physiological needs
"ll"'

"

. . serve as channels for all sorts of other needs.
Physical needs form the bottom "rung” of the need levels.
When one is experiencing extreme hunger or thirst, it is
impossible to give attention to any other thing. If the
teacher is alert to students experiencing discomfort due
to pain, disease or hunger, he will better understand his
student's behavior. It is not difficult to understand how
Jesus was stirred by the sickness and hunger of the people.
The Sunday school, in order to care for the people, must be

alert to the physical needs of people.15

Security needs. The second step in the heirarchy of

needs are security needs. Maslow characterizes these needs

". . . safety, stability, dependency, protection, freedom

from fear, from anxiety and chaos, need for structure, order

12Abraham H. Maslow, Motivation and Personality,
(New York: Harper & Row Publishers, 1970).

13Joy, op. cit., p. 29.

1l+Maslow, op. cit., p. 36.

lsJoy, op. cit., pp. 29-30.
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n16 These needs are most

law, limits, strength: and so on.
often observed in children but they are not overtly expressed
by adults. Often people feel threatened and fearful in an
enviornment that is not orderly, disciplined and dependable.
Maslow indicates that ". . . the average adult in our

society generally prefers a safe, orderly, predictable,
lawful organized world which he can count on and in which
unexpected, unmanageable, chaotic or other dangerous things
do not happen. . . 7 Many crises experiences such as
death, loss of jobs, divorce and others leave adults and
children insecure and helpless. The Sunday school can act

as a cushion and lend great spiritual support in times of

A 8
crlsls.l

Belongingness needs. The third set of needs to

emerge are belongingness and love needs. A person ". . .
will hunger for affectionate relations with people in

general, for a place in his group or family and he will strive

n19

with great intensity to achieve this goal. At the same

"

time, this person will feel deeply ". . . the pangs of
loneliness, of ostracism, of rejection, of friendlessness,

n20 e Sunday school must unconditionally

of rootlessness.
accept persons as they are when they come. Otherwise

Christ's basic principle of unconditional love for all

persons in all conditions is violated.?21
16Maslow, op. cit., p. 39, 17Ibid., p. ul.
181pid., pp. 39-43. 1891hid., p. u3. 207y,34,

21Joy, op. cit., p. 32.



Fsteem needs. FEsteem or status needs are the

fourth set of needs to emerge. Maslow emphasizes ‘that

"All people in our society have a need or desire for a

stable, firmly based, usually high evaluation of themselves,

for self-respect or self-esteem and for the esteem of others."??
Every person must feel that he is worth something.
"Satisfaction of self-esteem leads to feelings of self-
confidence, worth, strength, capability, adequacy. of being
useful and necessary in the world.”23 In the Sunday school,
esteem can be strengthened by demonstrating God's supreme
value of people. Teachers build esteem by remembering names,

giving praise, and providing opportunities for learners to be

successful. 2"

Self-Actualization needs. Self-actualization is the

need to be one's best self. Maslow describes it this way.
"What a man can be, he must be. He must be true to his

n25 Students need to explore thoughts about

own nature,
becoming the persons they are capable of becoming. Through
Bible instruction, the Sunday school can answer such questions

as "Who am I?" and give direction and purpose to life.?26

Knowledge needs. The need to know and understand

conprises the sixth level of needs. Man has a strong desire

to explore and understand especially when he is freed from

22 23

Maslow, op. cit., p. U5 Ibid.
2”Joy, op. cit., pp. 32-33. 2SMaslow, op. cit., p. u6.

26Joy, op. cit., p. 33.
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the lower need levels. The Sunday school needs to focus
on students at the interest level and not stifle their
éuriosity. When classes lack excitement and enthusiasm,
teachers fail to capture attention that they often expect.
Curiosity, when motivated, leads students toward the

. . . s . . 27
pursult of the mysterious and into intensive study.

Aesthetic needs. Aesthetic needs are characterized

by the "The need of beauty. . . 128 They are at the

height of the need levels. They are expressed by ". . .
the demand for order {a sound argument), balance (a flower
arrangement), symmetry (a pair of matched candles), closure
(a whole idea pieced together), and completion of the act

n29 Often aesthetic needs are

(any job properly finished).
expressed within other needs such as the knowledge needs.
"For example the need for knowledge leads some to organize
a philosophy of life, to theorize about our identity and
develop a theological framework."30
In clarifying the need hierarchy, it is important to

no

stress ‘the idea that this hierarchy is not rigid. For
example, a person in the same moment may be working to
satisfy more than one need.”31 These levels, however,
represent the basic needs of people necessary to a proper

focus of them as persons. In addition, persons must be

regarded in totality, as a whole rather than separate parts.

27Joy, op. cit., p. 3h. 2BIbid., p. 35.

31

291144, 301piq. Ibid.
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In introducing the concept of wholeness, Colossians 1:28
states, ". . . admonishing every man and teaching every man
with all wisdom, that we may present every man complete in

Christ."

Wholeness

The concept of wholeness is well represented in
Colossians 1:28 mentioned in the previous section. Whole-
ness involves ‘the restoration of people to completeness and
holiness. Donald Joy explains that ". . . persons should
be called from brokenness to wholeness and from emptiness
to fullness when the claims of God are laid upon their

n32 Without wholeness, man is lost in search of his

lives.
personal identity to find out who he is. "Of all of man's
needs, one drives him all his life~-to be that self which

one truly is."33 1n considering this need, the Sunday school
ought to facilitate wholeness through encounters with

Christ through the Word and other Christians.

In helping people toward wholeness, Donald Joy
describes three specific guidelines. First, it is vital to
care for persons as they are. Caring means listening to
what they are trying to say, supporting them in their
weakness and encouraging them to make decisions on their
own. Second., cultivate honesty and openness by opening
oneself to God and others. "Honesty is the only foundation

on which one can cultivate a learning fellowship that

enjoys an atmosphere of freedom and invites an open

32Joy, op. cit., p. 38. 33Ibid,, p. u0.

PORTLAND CENTER LIBRARY
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n3%  Ang third, begin where

exchange of ideas and attitudes.
people are. Learning cannot occur unless needs are met.
Persons wrestle with personal needs from private experience,
needs from class experiences and undefined needs which may
be beneath the surface. W®»irect intersection with the gospel
in these needs will affect the lives of students toward the
goal of wholeness.35

In formulating a perspective on wholeness, Joy
mentions five characteristics of a whole man.

1. "The whole person takes a generally positive
view of himself. He 1is the world's greatest realist. He
can face the truth about himself."36

2. '"The whole person is able to cope with all kinds
of experiences that come to him."37 He is not shattered by

opposition or threats. This principle is clearly illustrated

in ITI Corinthians 4:7-9,

3. '"The whole person can feel strongly the needs of
other persons."38 His concern becomes a by-product of his
own life.

4. '"The whole person tends to be creative and
spontaneous."39 His life is centered in realism and honesty.

5. "The whole person is not a slave to conformity."uO

This concept is illustrated in Romans 12:2.

3570y, op. cit., pp. 41-LL, 381hid., p. 5.
371bid., p. u46. 381pid. 391pi4.

401p14.
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In summarizing this discussion on needs, it is

important to review several principles. The Sunday school
program as well as the church program must focus on people.
The emphasis must be on the person, not the program.
Therefore, the Sunday school must concern itself with the
goal of wholeness. In reaching this goal it becomes necessary
for teachers and administrators to focus on specific need
levels of people and intersect those needs with the Gospel.
However, without a careful consideration of the needs of
persons, wholeness and holiness in the Christian context

are seldom achieved.
FORMULATING GOALS

Setting successful goals will help a Sunday school
achieve success. Fail to set successful goals and the
Sunday school will result in failure. Robert Schuller
describes goal setting as ". . . nothing more than planning.
And when you fail to plan you plan to fail."ul Because
churches fail to establish clear and precise goals, some
fail to experience growth or progress. God has commissioned
‘the church to proceed in a definite direction: "Go ye into
all the world and preach the gospel to every creature.”uz

Therefore, the Sunday school must learn to formulate

specific kinds of goals for success toward the ultimate

“lschuller, op. cit., p. 72.

42Mark 16:15.
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goals of reaching men for Christ and presenting every man

perfect in Christ Jesus.

Possibility Thinking

"Possibility thinking" or thinking positive is the
first step in formulating goals for the Sunday school. The
creator of the term "possibility thinking" is Robert Schuller.
He defines possibility thinking as ". . . the maximum
utilization of the God-given powers of imagination exercised
in dreaming up possible ways by which a desired objective

q.nts Possibility thinking is also called

can be attaine
faith. He further defines four principles of possibility
thinking.

1. ™"Possibility thinking assumes that there must

be a way to achieve a desired objective."l‘u‘L This becomes

so when that same objective would be a great thing for God,

a tremendous thing for Jesus Christ and a problem-solving

means for helping many hurting human beings.

2. '"Possibility thinking makes great pronouncements."l+5
It is in this way that the public is revealed to the church's

sincere intention to accomplish this exciting and most

necessary objective.

3. "Possibility thinking results in brainstorming.
Motivated by the assumption of achievement . . . possibility
146

thinkers begin to brainstorm. And in brainstorming,

*33chuller, op. cit., p. 86. Hhpid.

5 46

Ibid. Ibid., pp. 86-87.
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many amazing, creative ideas will emerge which will unlock
several possible ways to succeed.

4. "Possibility thinking brings in support from
unexpected sources."u7 The positive idea will be embraced
by people who will become followers of that idea and will
not let it die.

If positive thinking is allowed to take hold in
the Sunday school, then it is possible to reach even
seemingly unattainable goals. In fact, miracles begin
to happen when the Sunday school begins to trust God for
the impossible that He has promised. With these positive
attitudes, the Sunday school is programmed for outstanding

success--success based on the achievement of goals.

Definitions and Purposes of CGoals

A good definition of a goal is given by Paul in
Philippians 3:13-14, ", . . this one thing I do, forgetting
those things which are behind and reaching forth unto those
things which are before, I press on toward the mark for the
prize of the high calling of God in Christ Jesus." A goal
is simply an end one is striving for. "Most people in
the Church are not goal-directed or have fuzzy goals,
consequently, the church drifts along the tide of circumstances--
never really knowing where it is going or when it is going

nl8

to get there. Goals are absolutely necessary to do any

u7Schuller, op. cit., p. 87.

“810uis Neibauer, Planning with PERC, (Jenkintown:
Louis Neibauer Co.), p. 5.
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programming, evaluation or research.

It is helpful at this point to consider the role of
aims in the Sunday school. First, goals assist administrators
in planning a strategy for the Sunday school. If the
direction is visualized clearly, the Sunday school will know
where to move and how to get there. Goals help in the
selection of programs and methods. This will become especially
evident in Chapter 5. Finally, goals provide a basis for
evaluation since what the Sunday school does will be in
direct comparison to the original goals set forth. In other
words, goals must be constructed in measurable terms and
evaluated in terms of achievement.q9

There are two types of goals to be aware of. The first
type of goals are long-range goals. This kind of goal is
comprehensive and future oriented. One author describes this

1.5O An example of a

type of goal as a dynamic or moving goa
long-range goal might be "to glorify God" or "to mature
every man in Christ Jesus". Administrators should be aware
of long-range goals in order to formulate short range goals
on a week to week basis. Short-range goals are the second
kind of goal and must be measurable in order to relate
effectively to the Sunday school program. A good example

of a measurable goal is a mountain climber who is trying to

reach his goal of getting to the top of the mountain. He

ugLeBar, op. cit., p. 33.

50Edward R. Dayton, God's Purpose/Man's Plans,
(Monrovia: Missions Advanced Research and Communications
Center, 1971), p. 18.
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knows he has reached his goal when he gets to the top of
the mountain. Therefore, to be effective, goals must be
measurable.51 According to Lois LeBar, short-range goals
should be worded ". . . concise enough to be kept in focus,
specific enough to be achieved and personal enough to

n52 Short-range goals are derived from long-

change lives.
range goals and must be applied to specific situations.

In order to summarize this discussion on goals and
needs, it is well to point out specific steps involved in
formulating a goal for the Sunday school.

l. TFirst, it is necessary to determine the Biblical
imperatives from Scripture. Those that have previously been
mentioned are Matthew 28:18-20, Colossians 1:28 and
Ephesians 4:13.

2. Second, survey specific needs in the Sunday school.
Explore the needs of learners coming in from the community, the
needs of teachers, the needs of the departments and others.

3. Third, brainstorm and think of every possible way
to solve impossible problems (use possibility thinking).

4. TFourth, formulate specific, measurable short-
range goals based upon the needs discerned in the Sunday
school.

5. Fifth, using these goals, decide upon a plan of
action to solve and meet these goals.

6. Sixth, evaluate the results in terms of the

51Dayton, op. cit., p. 10.
52LeBar, op. cit., p. 3u.
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achievement of these goals.

Specific Kinds of Growth Goals for the Sunday School

It is well to remember at this point that success
begins when the Sunday school sets goals. However, there
are special kinds of goals the Sundav school should be aware

of in order to plan an effective stratepy.

Membership goals. This type of goal is in close

association with the church's goals for membership, of which
the Sunday school is an effective tool. First, determine
the number of the unchurched population in the community
today, in 10 years, 20 years, and 50 years from today.
Determine what percentage of that population could be won
into the membership of the church if necessary staff,
facilities, programming and parking were available. Second,
draw up a mailing list of all the non-churched people in the
community to determine the number of prospects for the
church. Third, begin by working the prospect list. This
refers to establishing quarterly goals by using the total
enrollment in order to reach and win people to Christ.
Fnrollment refers to the total average attendance and every
first time visitor. The church should be as large as the

potential of the community.53

Attendance goals. Once membership goals are

3Schu11er, op. cit., pp. 77-79.



established, Sunday school and church attendance goals
need to be formulated. OCnce these goals are established,
administrators are forced to think of possible ways to

raise the attendance. This results in better programming,

e
)

better public relations, better advertizing and better

)
e,

cutreach. Sunday school contests strategically planned
during the year provide an excellent means of raisins or

establishing an attendance goal.

o

Goals beyond goals. Setting goals is a continuous

process. Once goals have been attained, new ones must be

formulated to prevent death in the growth of the church or

()

Sunday school. "Growth restricting barriers n
55

nuist be removed

at any cost or the seed of death is planted."” In other

words, the Sunday school must think positive and be continuous

in setting goals. Schuller states, "In setting goals,
believe that anything is possible if it can solve human

.. N . 56
problems and if it can be a great thing for God."

GOALS AND PLANNING

In order to plan effectively, the Sunday scheol must
have clearly defined goals. Once goals have been chosen, the

steps in the planning process can take place.

Planning Defined,

Robert Bower, & prominent author in Christian
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education, defines planning. "Planning is the process of
examining the past and the present in order to construct
the best program for achieving the church's objectives

. n57 . e . .

in both present and future."”’ 0Objectives in this case
may be defined as sub-goals leading to the ultimate goal
58

or long-range goal. Another way of looking at planning is

", . . arcanging goals in priorities, deciding what needs
. p - e s . . w59
to be done before it is possible to achieve the goal.’
Bower further states that ". . . planning is the process
which lays out the program that is to be implemented at a

i n60 - P . 1
future date. T'rom these definitions, planning can take
a Sunday school from where it is to where it wants to be.
The vehicle for such movement is carefully defined goals.

Planning is important for two reasons. TFirst,

without planning goals would only be partially achieved.
A program without planning would result in haphazard, last
minute activities decided by power groups. Second, planning
is important for any programs in the church: visitation,
Sunday school attendance crusades and evangelistic outreach,
In a church where planning is not practiced, the work of

Christ suffers.61

-
/

(@)

Robert XK. Bower, Administering Christian FEducation,
{Grand Rapids: Ferdmans Publishing Company, 1964), p. 439,
8

5

91hid., p. 14.

)

Dayton, op. cit., p. 13.

r

boBower, op. cit., p. 51.

6lrpid., pp. 49-51.
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"The specific function of planning is that of
establishing goals and indicating the means for their

n62 Within planning, the formulation of

achievement.
specific goals should occur at every organizational level

in the Sunday school as well as every part of the church.

The goals at each level of the Sunday school need to harmonize
and lead toward the more general objectives of the church.

For example, the church's goal of evangelism should occur at
every organizational level as each program or agency assists
in the achievement of it. In other words, the goals of the
church must be owned by every other program and agency of

the church. Otherwise, ". . . individualistic efforts will
pull the church in many different directions making overall

progress difficult, if not impossible."63

Calendar Planning

Using a calendar is an advanced form of planning.
Bowers mentions two types of planning calendars that are
among the most important. The first is the activities
calendar. In this type of calendar, events, programs, and
projects for the entire quarter (or year) are placed on a
calendar for display. This calendar answers the questions,
"Who is involved?", "Where will the event take place?",
"When will it occur?", "How will it be arranged?", and "What

is its major purpose?". The second type of calendar is the

62Bower, op. cit., p. 51.

83Donald A. McGavran, and Win Arn, How to Grow a Church,
(Glendale: Regal Books, 1973), p. 160.
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advanced information or promotion calendar. It has two
specific purposes. First, "It presents information about
the time and place of an activity thereby facilitating,

nb U

planning and coordinating of other activities. Second,

"It provides an opportunity for making up announcements,
brochures and other materials for creating inter-est."65
Calendars are an easy way to implement planning for a
church who has not had much experience in planning. Also
with planning, enough time 1is provided through a calendar

to achieve short-range goals.66

THE ROLE OF EVALUATION

For any church educational program in addition to
the Sunday school, evaluation is an essential tool for
progress. Gangel states that, "Evaluation is the process
of getting answers to the question, 'How are we doing?'"67
Evaluation then, is directly related to the clarity and
specificity of the objectives in the church's educational
ministry.68 However, the goals set by educational leaders
will not guarantee the fulfillment of them. As one can
quickly discern, goals are meaningless without an effective

evaluatory procedure to measure progress. It is the purpose

6L‘Bower',. op. cit., p. 56. Ibid.

661bid., pp. 53-56.

®7kenneth 0. Gangel, Leadership for Church Education,
(Chicago: Moody Press, 1871), p. 63.

68

Ibid.
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follows:

l. "The Christian experience of man under God--the
divine dimension of reality in light of the gospe]..”38 This
element reflects the Christian view of God as Creator and as
one who continuously seeks a personal relationship with man
revealed in the gospel.39

2. "The Christian experience of man's relation to
man--the human dimension of reality in light of the gospel.”uO
This element includes one's own person as well as other
persons individually and in society (family, community, and
world). It defines man as fellow creatures under God with
responsibility for one another and a society consistent with
the law of love disclosed in the gospel.ul

3. "The Christian experience of man within the
world-~-the natural dimension of reality in light of the
gospel. . . . This element takes account of the physical
and natural order as created by God to be used by man as a
steward for purpose consistent with God's purposes as seen
in the gospel."uz

Together these elements comprise the entire scope of
the curriculum--Godfs redemptive action and its meaning for

man in his field of relationships. The scope must reflect

these three elements in order to have its foundation in

38cCP, A Design for Teaching-Learning, p. 15.
39 40 41

Ibid. Ibid. Ibid.

421pi4.
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Scripture.

From these three elements, five major curriculum
areas emerge. FEach one is distinctive and is related to the
whole. Most printed curriculum is based upon these five

elements:

Life and Its Setting: the Meaning and Experience of
ExisTence

Revelation: the Meaning and Experience of God's
Self-Disclosure

Sonship: the Meaning and Experience of Redemption

Vocation: the Meaning and Experience of Discipleship

The Church: the Meaning and Experience of Christian
Community. "

The Aldersgate curriculum is based upon five concepts
taken from the areas mentioned above. These are God, man,
sin, salvation, and the world. These concepts interlock
to yield a philosophy of life. Themes developed from these
concepts are worked out in the lesson plans through a spiral
(see appendix) curriculum to facilitate life changing
learning. It is vital to stress that a denomination present
the clearest Biblical concepts it can concerning its beliefs.
The pastoral ministry should represent the same set of
concepts as the curriculum materials used in order to
prevent conflict in the educational ministry, in this case
the Sunday school. For example, the doctrine of Holiness
is well-represented in the Aldersgate curriculum and not

well-represented in other curriculums.*®

43ccp, A Design for Teaching-Learning, pp. 15-16.

H41pid., p. 17.

*Sponald M. Joy, Meaningful Learning in the Church,
(Winona Lake: Light and Life Press, 1969), pp. 71-73.
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So far in this chapter two aspects of curriculum
have been discussed, the educational objective and the scope.
In the following sections, the context of curriculum and
methodology complete the picture of the elements of

curriculum.

The Context of Curriculum

Colson and Rigdon state that "The proper surrounding
or context for Christian education is the life and work of
the church as it worships, witnesses, teaches, learns,
ministers to human need and applies the gospel to every area

ntt6 It is in the church where the curriculum functions.

of life.
"This community has a life, a message, a mission and a
heritage to communicate which are best communicated within

47 The enviornment of

the Christian fellowship of love."”
the church is conductive to Christian learning whereas other
enviornments are not. It is within the church that the
reality and power of the Christian faith is demonstrated.
Communication of the faith also requires a community of
Christian believers who are willing to be instruments of
God's love. An atmosphere of these characteristics provide

an excellent setting for meeting the life needs of learners. '8

The Methodology of Curriculum

The methodology of curriculum refers to "The

46co1son and Rigdon, op. cit., p. 50.

u7CCP, A Design for Teaching-Learning, p. 23.

#8colson and Rigdon, loc. cit.
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involvement of learners in a meaningful exploration. . . ."ug
Within this statement are two facets of methodology which
are dealt with in ‘the next section. First, the lifelong
learning task or the involvement of learners refers to the
actual learning process. Second, age-level activities or
meaningful exploration refer to the nature of activities for
specific age-levels. Methodology provides a framework for
the curriculum to operate as it deals with communication
from teacher to learner.50

In summary, four elements of curriculum philosophy
are mentioned. The goal is expressed through the educational
objective. The scope of the curriculum deals with what
may be contained in the curriculum as well as the actual
content. The context of curriculum functions within the
church. And methodology deals with the involvement of

learners in the educational process itself.

Characteristics of Good Curriculum

Howard Colson and Raymond Rigdon have provided
seven helpful guidelines for good curriculum that are worth
mentioning at this point.

1. Biblical and theological soundness are important
to assure that what i1s taught in the curriculum
is genuine Christianity.

2. Relevancy has to do with suiting the teachlng
to the nature and needs of the learners in their
current situation.

“I¢o1son and Rigdon, op. cit., p. 52

501134,
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3. Comprehensiveness means that the curriculum will
include all that 1is essential in the scope and all
that is essential to the development of well-rounded
Christian personalities on the part of learners.

4. Balance means that the curriculum will have neither
overemphasis or underemphasis of the various
parts that make it up.

5. Sequence is the presentation of portions of
curriculum content in the best order for learning.

6. Flexibility is important if the curriculum is to
adaptable to the individual differences of
the learners, adaptable to churches of different
types and adaptable to the varying abilities of
leaders and teachers.

7. Correlation is the proper relationsgf part to
part i1n the total curriculum plan.

THE CURRICULUM AND THE LEARNING PROCESS

Whether or not learning takes place is the central
issue within the teaching ministry of the church. In order
for the Christian faith to be communicated, the focus must
be on the way information is translated through the
learning process. Fmphasis must be on what the learner is
doing as he interacts with the Word of God and attempts to
integrate meaning into his life. The learning process in
Christian education is defined in terms of learning tasks.
Learning tasks reflect the way in which the needs and
experiences of persons and the great concerns of the
Christian faith are tied together in the curriculum of
Christian education. This relates to the educational goal
of Christian maturity. The end results of meaningful
learning must be life changes in the learner. For these

reasons, the following discussion deals with the contents

5lcolson and Rigdon, op. cit., p. 51.
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of the learning process, the roles of the teacher and
learner, age-level readiness and learning outcomes in order
to better understand how the curriculum plays an important

role in learning.

The Life-Long Learning Task

What is generally known about learning can be applied
in the Sunday school today. Several authors and theorists
have added much research to what is knows about learning.
According to Lowell Brown, "We must teach so that change
occurs in the life of the learner whether in attitude or

52

his behavior." Boelke, a learning theorist states that

"Learning is an experience of becoming that involves the
five processes of exploration, discovery of meaning and

value, personal appropriation of meaning and value, conversion

of meaning and value and assumption of r*esponsibility.”53

Cornelius Jaarsma writes that learning is ". . . a change

nSl

of behavior resulting from experience. The Cooperative

Curriculum Project further defines learning as ". . . all
changes in life characteristics that result from experience

may be properly referred to as learning."55

52Brown, op. cit., p. 11.

53Robert R. Beolke, Theories of Learning in Christian
Education, (Philadelphia: Westminster Press, 1962), pp. 25-26.

. SuCornelius Jaarsma, Human Development, Learning and
Teaching, (Grand Rapids; Wm. B. Eerdmans Publishing Company,
19597, p. 169.

55

CCP, A Design For Teaching-Learning, p. 32.
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From these statements, several principles about
learning can be isolated. First, learning must result in
changes (both observable and internal changes) in the life
of the learner. These changes can be internal in terms of
attitude or external in terms of behavior. Second, learning
is an organized process of which the learner is actively
involved. Through this process, the learner comes closer to
the ultimate goal of Christian maturity. Third, learning
occurs through experiences. In other words, the learner must
be actively involved in interaction with his field of
relationships (God, man, world, sin and others). And
fourth, learning is viewed as a lifelong task because it

involves all changes in life.

Learning tasks. The learning tasks are based on

research done by Robert J. Havighurst of the University of
Chicago. His theory is that every human being has particular
developmental tasks which he must achieve. The successful

performance of these tasks are prerequisite to further

56

development. Christian educators, influenced by Havighurst's

research have developed the idea of learning tasks or life-
long tasks. These tasks are summarized as follows:

Listening with growing alertness to the gospel
and responding in faith and love

Exploring the whole field of relationships in the
light of the gospel

Discovering meaning and value in the field of
relationships 1n the light of the gospel

56061s0n and Rigdon, op. cit., p. S54.
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Appropriating that meaning and value personally
Assuming personal and social responsibility in light
of the gospel.®’

These tasks describe a single process of learning which may
or may not be sequential. In studying these tasks, one
includes the other four. The first task, listening with
alertness and responding in faith and love is one thing that
learners need to do all through life. Listening is not to
be termed a passive process, but listening with alertness
recognizes the power of God's Holy Spirit in learning
experience making it Christian indeed. Listening is the
key to the learning process.58

By listening to God's Word, ". . . the learner
explores his field of relationships, discovers and appropriates
meaning and value, "9 Appropriation is exhibited by a
behavioral response in assuming personal and social
responsibility. It is at this point that actual behavioral
change has occurred.so

These lifelong learning tasks find expression in
continuing learning activities. These tasks are engaged in
throughout life. These activities are the transition to
age-level activities.61

The first activity, exploring, involves reading,

studying, comparing, searching, hearing, discussing,

meditating and other activities. Spiritual truth is guided

57CCP, A Design for Teaching-Learning, p. 33.
58 59 60

Ibid. Ibid. Ibid., p. 34,

81co1son and Rigdon, op. cit., p. §7.
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. . ., 62
by the mind through the Holy Spirit.

The second activity, discovering, is an outgrowth
of exploring. This activity leads to discovery of meaning,
value and relevance. Meaning and value found in the Bible
is then compared to life situations in the present to
ascertain value.63

The third activity, appropriating, is personal
acceptance of the truth in response to Christ. Most Sunday
schools fail to spend enough time in this area according to
Barbara Bolton, specialist in children's ministries. The
reason for this is that the time is spent in elaborating on
the content rather than personal application in the student's
1ife.B"

The fourth activity, assuming personal and social
responsibility, is related closely to appropriating. Rigdon
states that "Such application is a very personal matter; it
must be made by the learner himself under the guidance of

65 Bolton expresses this activity as the

the Holy Spirit."
obedience level of learning where the learner assumes personal
and social responsibility for the truth he learns. This
responsibility is dealt with in personal relationships with

God, with himself and with others .58

62¢o1son and Rigdon, op. cit., p. 58.  ©3Ibid., p. 58-59.

uBarbara J. Bolton, Bible Learning Activities,
{Glendale: Regle Books, 1973}, pp. 35-3b.

6 . .
5Colson and Rigdon, op. cit., p. 58.

66 .
Bolton, op. cit., p. 37.
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It is vital to stress that the learner repeats this
cycle throughout his life~-span. This has great importance
for the Sunday schoel in that it needs to capitalize on
this process to promote life changing, obedience oriented
learning in communicating the truth of the Gospel.

Four advantages of continuing learning activities
are mentioned by Rigdon:

1. Continuing learning activities furnish a basis
for selecting and using subject matter. They help us
to come up with the right answers to the question,
"What is to be taught and why?"

2. They suggest approaches to the effective involve-
ment of learners in the life-long learning task.

3. They aid in the development of teaching-learning
units. Such units form the basis of ‘the quarterlies
and books by which the curriculum plan is conveyed to
churches, their leaders, teachers, and learners.

4, They form the basis ggr developing appropriate
age-level activities. . . .

Age-Level Learning Activities

"An age-level activity is an expression of a
continuing learning activity which is appropriate for a

1,169 Age-level activities are similiar to

given age-leve
learning methods but are much brioader. These activities

might be expressed by terms such as participating, investigating
or encountering, whereas learning activities are those in which
the learner actually participates (listening, reading, and

other activities). Age~level activities are always related

k.70

to continuing learning activities in the lifelong learning tas

A good example of how age-level activities function

67colson and Rigdon, op. cit., p. 59. 68Ibid.

70

691pid. Ibid., pp. 59-60.
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is given in the following abbreviated example of the youth
age division.

I. Exploring the content of God's revelation as
recorded in the Bible
1. Determining the meaning of Bible passages for
those for whom they were originally intended
2. Discovering God's meaning of biblical truth
for today
IT. Discovering increasing meaning, value, and
relevance in the biblical revelation
1. Relating Bible statements to science and to
other bodies of knowledge
2. Assigning appropriate weight to the various
sections of the Bible
ITI. Appropriating personally the meaning and value
of the Biblical revelation
1. Evaluating life experiences for help in
attaching meaning to Bible content
2. Drawing upon Bible content in developing a
philosophy of 1life
IV. Applying to all of one's relationships the
meaning, value, and relevance of the biblical
revelation
l. Practicing prayer as a real factor in
applying God's truth to life
2. Considering seriously all his relationships
and decisions in light of Bible teachings.?

Colson and Rigdon give three important advantages of
age-level activities:

1. They enable curriculum planners to select
appropriate content for persons of a given age-level.

2. They enable teachers and leaders to choose
methods and procedures by which learners may explore
meanings and experiences in any given curriculum area

3. They enable us to identify changes or learnings
that take place in the life of the learner as a result
of his engaging in those activities.’2

Concept Progression

According to Donald Joy, concepts are clusters of

"loo1son and Rigdon, op. cit., p. 60.

721pid., p. 61.
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facts which give an idea shape. Concepts are built from
facts that interlock to give meaning.73 Concept progression
refers to ". . . appropriate presentation of a given concept
at a given age-~level so that there will be an appropriate
progression of understanding from the earliest years

.”74 When

through c¢hildhood and youth to adulthood.
the learner completes this pattern through adulthood, he is
capable of grasping the full concept. One might think of
this process as individual bricks (facts) being built into

a structure (concept). Also inherent in concept progression
within age~level activities is the idea of identifying the

major theological concepts to be taught at stages of learner

development.75

Age-level Readiness

Age-level readiness refers to "'. . . the inherent
capabilities of learners, including both their abilities

76

and tendencies. There are two facets of readiness:

general and specific. General readiness is ". . . the

expected capabilities (abilities and tendencies) of persons
at each age-level which are an outgrowth of maturation and
typical social experience."77 Specific readiness refers to

". . . the capabilities of persons at each age-level to

become meaningfully involved in exploring a particular

73Joy, op. cit., pp. 70-71.

74 75

Colson and Rigdon, op. cit., p. 63. Ibid,

761pig. 771bia.
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8

. .7 . . .
curriculum area.' Readiness is always evaluated in

terms of the learner's basic needs, interests, motivations,

7
capacities and developmental ’casks.'9

Readiness in age-level activities are used in
several ways:

1. To establish the optimum age at which to introduce
various concepts.

2. To help determine the methods and activities to
be used at each age level.

3. To help determine the proper sequence for presenting
content through the life-span.

4. To keep all educational organizations in the
church consistent as to the concepts and approaches used
with each age-level.80

Learner Outcomes

In all of teéching, one must teach for results;
teachers are seeking desirable changes in the lives of the
learners. These changes indicate that learners are
fulfilling the learning tasks and moving toward the goal of
Christian education. Learner outcomes are designed in
accordance with age-level scope, learning readiness and
81

activities,

In relation to the theme, God's Redeeming Love for

Man, the following represents examples of learner outcomes
for specific age-levels.

EARLY CHILDHOOD

The young child may achieve a beginning awareness
that God loves everyone.

The young child may achieve a beginning awareness that
Jesus shows us what God is 1like.

79co1son and Rigdon, op. cit., pp. 63-64,

801biq. 8l1bid., p. 67.
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ELEMENTARY YEARS

The elementary child may achieve an awareness of
the significance of Jesus' life, death, resurrection,
and ascension.

The elementary child may achieve a desire for a
personal relation with God who expressed his love for
him in Christ.

YOUTH

Youth may achieve an understanding of forgiving love,
making possible the forgiveness of sin.

Youth may achieve a confidence that God's redemptive
love can make life whole and an acceptance of the fact
that God's love brings true meaning and purpose to life.

ADULTHOOD

The adult may achieve realization of the meaning of
redemption and a deepened loyalty to God in gratitude
for his redemption in Christ.

The adult may achieve a realization that God's 1love
enables persons to maintain a proper balance between
the facts and struggles of daily life and the demands
of Christian commitment.

The Role of the Teacher

Within curriculum, the teacher plays an important
role in the learning process. Much of the discussion up to
this point has pointed 'to the centrality of the learner.
However, the teacher plays a significant role as the
facilitator of learning.

The traditional role of the teacher has always been
an active one. Most people associate teaching with lecturing
while ‘the students remain passive listeners. But with this
method, it is often difficult to detect whether or not
learning has taken place. Lowell Brown states that "Teachers
are now realizing that they haven't taught until the learner

n83

has learned. However, the previous discussion indicates

82c6150n and Rigdon, op. cit., pp. 67-68.

83Brown, op. cit., p. 15.
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that learning is an active process where the learners are
active participants. Brown further explains that when the
learner is active, both of the roles of the teacher and

8L

learner change. "Results show that learners learn best

when they are actively involved in the teaching-learning
w85

process.

On the basis of what is known about learnine., Lowell

)
Brown points out three significant functions of the teacher.
First, the teacher is one who guides the learners into
stimulating learning experiences. The teacher considers the
needs of the individuals in his class, sets learning goals
for the class, and plans activities to reach these goals.

In this role, the teacher is both active and passive.
Second, "The teacher is one who stimulates."”88 He makes
learning fun and exciting for the learner as he allows the
learner to explore and discover truths for himself. Third,

"87  He gets involved with the

"The teacher is one who cares.
learners on a personal level. The teacher becomes a model
and is committed to his learners as Jesus modeled His life-
style and goals He taught.88

In this chapter, some basic concepts are discussed

with regard to curriculum. Curriculum is intimately related

to the teaching ministry and the importance of that ministry

is foremost in the life of the church. What is actually
8qBrown, op. cit., p. 15. 85Ibid., p. 12.
861bid., p. 18. 871bid., p. 19.

881bid., pp. 16-20.
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contained within curriculum is of great importance. The
educational objective must focus on fulfilling the Biblical
standards of the Bible. Everything within the curriculum
is aimed toward this goal. The scope and content define
what is actually contained in curriculum. The context

for curriculum is the church setting.

The pathway of learning begins with learning tasks
and continues on through learner outcomes. Within this
pathway, continuing activities of every age-level need to
be pursued. Also, there are distinctive age-~level learning
activities related to readiness and concept progression
toward a specific outcome or change. Along with the
centrality of the learner in the learning process is the
role of the teacher. The teacher has three basic roles:
guiding, stimulating and caring. The teacher facilitates
learning in both a passive and active role as learners are

actively involved in discovering God's truth for themselves

through the power of the Holy Spirit.
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CHAPTER 4 SELF CHECK

Use in all departments of Bible-centered literature
endorsed by the local church and Conference BRoard
of Christian Education.

Graded lesson material used in all departments of
the Sunday school.

A consistent emphasis on missionary and stewardship
education.

A unified curriculum throughout the school.

Materials are learner-oriented rather than lesson-
oriented.

Curriculum materials are geared toward the four
major age-levels: Early Childhood, Children, Youth
and Adults.




Chapter 5

TOTAL SESSION TEACHING

Because time 1s of great importance in the Sunday
school hour, it must be used wisely. Failure to use the
hour wisely can limit effective teaching, and the results
in terms of what the learners are actually learning is often
difficult to measure. Time must be utilized to its maximum.
By implementing Total Session Teaching, explains Lowell Brown,

1

. . every portion of the hour is used in achieving the

session aim.”1

In other words, the actual scheduling of an
hour will enable teachers to make effective use of the time
available. According to Charles T. Smith, "One-third to
one-half of every Sunday school hour in the typical church
is wasted. A survey has shown that the average teaching
time is 29 minutes."? Therefore, the Sunday school must make
careful use of the hour to insure the best results--changes
in the learner.

Many tools can help Sunday school teachers make

effective use of the hour. First, by setting effective

instructional objectives, the teacher provides not only a

™

l1owell F. Brown, Grow, Your Sunday School Can Grow,
(Glendale: Regal Books, 1374}, p. €1,

]
“Charles T. Smith, Ways to Plan and Organize Your
Sunday School Children, {Glendale, Regal Books, 1971), p. 42,

76




sense of direction for himself but for the learner as well.
Bible learning activities are a means of direct participation,
for the learner. They are used in direct relationship to

the session objective. Scheduling helps a teacher to

organize the hour for maximum time usage. And arranging

the facilities for learning helps to create an atmosphere

of excitement for the learner. These four steps can help

to make Sunday school an exciting part of every Sunday, a

good place to be for both teachers and learners.
SETTING EFFECTIVE INSTRUCTIONAL OBJECTIVES

According to Lowell Brown, objectives are the key to
success in the Sunday school session. It is not enough for
teachers to do their best and hope for success.3 Just as
adininistrators need objectives for the entire Sunday school,
teachers need to establish meaningful, specific objectives for
every session. In order to establish direction and specific
destination, a teacher must know where he is going; otherwise,
he will teach in circles.!

For this reason, it is helpful to gain an understanding
of what objectives are and how they function, certain types

of objectives, how to set objectives and how objectives help

the teacher.

Definition of Objectives

At the beginning of this discussion on objectives,

3Brown, op. cit., p. 27. uIbid., pPp. 27-28.



it is helpful to define some terms associated with objectives
as well as objectives themselves. A good understanding of
specific terms aids in a clear perception of what is

being communicated. Robert Mager, an education professor,
defines an objective as ". . . an intent communicated by a
statement of what the learner is to be like when he has
successfully completed a learning experience."5 e further
explains that an objective must be both measurable (it must
be able to be evaluated) and observable (a behavior must be
able to be seen).® Lowell Brown defines an objective as

". . . simply the teacher's expression of what he hopes the

n? A question may be asked as to

learner will accomplish.
what the learner will be like or accomplish in terms of an
objective.

In a session objective, the teacher must focus on
the learner's behavior (what the learner is actually doing}.
"Behavior, Mager states, refers to any visible activity
displayed by a learner."8 1In an objective, the teacher should
aim for behavioral changes. In other words, the Sunday
school exists in order to change behavior by applying the

Word of God through the teaching session. Therefore, teachers

must aim for terminal behavior changes. '"Terminal behavior

SRobert T. Mager, Preparing Instructional Objectives,
(Belmont: Fearon Publishers, 1962}, p. 3.

6Ibid.
7 .
"Brown, op. cit., p. 28.

sMager, op. cit., p. 2.
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refers to the behavior you would like your learner to be able
to demonstrate at the time your influence over him ends."”
For example, in I Samuel 15:22, the Bible says, "To obey is
better than sacrifice.”" Obedience is an outward expression
of an inward transformation of character. Obedience is also
an outward expression of behavior that demonstrates change.
In other words, the learner is actually doing what the Bible
says.10 These changes correspond with overall goals of
Sunday school, evangelism and Christian maturity. Another
question might be asked at this point. How do teachers know
when they have effected change?

There must be some means of judging the effectiveness
of objectives toward the Sunday school's goals of evangelism
and Christian maturity. Mager states that evaluation is effected
through a criterion. "A criterion is a standard by which
terminal behavior is evaluated."1l Criterion answers the
gquestion, How well did the learner perform? It involves time
limits (within 20 minutes), minimum acceptable skills (without
the aid of notes), numbers, percentage or' proportion, and
acceptable deviation from some standard.l2 These terms are
somewhat technical but can be applied in the Sunday school
setting.

So far the discussion has centered upon the components

gMager, op. cit., p. 2.
10papbara J. Rolton, Bible Learning Activities,
(Glendale: Regal Books, 1573), pp. o83-34.

11Mager, op. cit., p. 2. 121bid., pPp. 4u4-51.




of an objective with corresponding definitions. In reviewing
this discussion of objectives, it is important to point out
some principles for clarification. First, an objective 1is

a statement (something actually written down} of intent
{procedure) of what the learner is to accomplish at the end

of the Sunday school session. Second, terminal behavior is

a part of an objective. It defines what the learner is to

be doing when he is demonstrating he has achieved the objective.
Third, criterion is a part of an objective. In summary, "An
objective will communicate your intent to the degree you

have described what the learner will be doing when demonstrating

his achievement and how you will know when he is doing it, 33

Types of Session Objectives

In the previous discussion, objectives are defined
in terms of what the learner is doing. In this portion, two
other types of objectives in addition to behavioral objectives
are described. "These three kinds of learner-oriented aims
which we use, are an expression of the three significant
levels of learning.”lu

1. "The first level is the cognitive level. It is
the knowledge or information level.”ls Aims of this level
are referred to as "to know" aims. They cover what the learner

must know, understand or recognize which is mostly factual

information. Learners will know something new at the end of

13Mager, op. cit., p. 53.

q
*uBrown, op. cit., p. 30. Ibid.
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a session. Brown also states that "Much teaching takes
place at this level because a teacher's success in this
realm is measurable and easily visible."10

2. "The second level is the affective. These aims
are "to feel” aims. They encompass the way we feel about

17 The way a

something, our emotional set or attitude.”
student feels about a subject will reflect on his interest
and learning ability. At this level, it is difficult to
measure concrete results. FEvaluation rests on the teacher's
personal observation of attitude changes.
3. "The third level of learning is the behavioral.
Aims at this level are "to do" or "to respond” aims."18
At the end of a session, learners will be able to do some-
thing. Many learners understand and feel good about Scripture
but they never do anything about it. Consequently, the lives
of ‘the learners are not changed by the truth which they learned.
Teachers need to be able to understand and teach at

all three levels. Teaching at all three levels will insure

effective results in terms of changes within the learner.

How to Set Aims

The aims within most printed curriculum for the
Sunday school are rarely stated in ‘terms of what the learner

should do. Instead, these aims cover the material within

16 17

Brown, op. cit., p. 30 Ibhid.

181pid., p. 31.
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the lesson without referring to the learner. The teacher
hen must ask the question, "hat do learners need to know,
feel and do as a result of the session? It may be difficult
to stress all three types of objectives equally. "Depending
on the Scriptural emphasis of the lesson and needs of the
learners, the teacher may select only one or two of the aims
rather than try to accomplish the cognitive, affective and

n19

behavioral levels of learning in one session. However,

the teacher must not limit himself to the use of one of
these objectives disregarding the other two.20

In actually constructing objectives for the teaching
session, one needs to know what to do. The following steps
are helpful in establishing some specific steps.

1. "The teacher reviews the biblical passage for
the session.”?! The teacher studies the lesson aims in the
curriculum material to determine whether the lesson aims
are learner-oriented.

2. The teacher must be aware of the needs of his
learners. Brown explains that "It is important for a
teacher to get to know his learners well enough to know
and understand their specific needs. " 22

3. Restate the printed aims in terms of the
learners and their needs. The teacher ". . . asks himself
what his learners should be able to know, feel or do after

a session on the Scripture study."23

20

19Brown, op. e¢it., p. 32. Ibid., pp. 31-32.

211bid. 227piq. 231p44d.
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Constructing Behavioral Objectives

In terms of the cognitive (know) and affective (feel)
objectives, the intended outcome is not necessarily in terms
of student behavior but covers lesson material and a student's
feeling toward that material. Only behavioral objectives
focus directly upon what the learner is doing. It is there-
fore necessary to know how to construct a behavioral objective.2u
1. "Identify and name the observable act that will
be accepted as evidence that the learner has achieved the

objective.”25

There is a tendency among teachers to use
words describing the observable acts that are open to many
interpretations such as to know, to understand, to appreciate,
to enjoy, to believe and others. In using these words, the
teacher cannot measure or evaluate the student's behavior,
because it cannot be observed. Therefore, the teacher must
construct objectives using such words as to write, to recite,
to identify, to solve, to list, to compare and to contrast.
Using these words, the learner is forced to do something and
hence his behavior becomes both measurable and observable.2

2. '"Define the important conditions (givens and
restrictions) to exclude acts that will not be accepted
as evidence that the learner has achieved the objective."27
Conditions define what the learner is provided and denied.

They are the set of circumstances the learner is already

provided with. Examples are: Given the Bible, given the

2L . 25 .
Mager, op. cit., pp. 3-4. Ibid., p. 24.
261pid., p. 11. 271pid., p. 43.
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names of the 12 apostles, given chapters 5 and 6 of Romans,

or without using the Bible, without referring to the studv

. . . . . . e 28
guide, without using ‘the Bible dictionarv and others.

3. "Define the criterion of acceptable performance.”

The criterion tells the learner how well you want him to be
able to do something. The criterion also establishes a
performance standard against which to test instructional
programs. Lxamples of criterion in terms of time are:
within a 60 minute session: in terms of minimum acceptable
skill, answer at least 50 per cent of the questions, read
at least three-fourths of John and others.30 Using a
criterion provides an excellent means for evaluating a

behavioral objective.

A1l three of these components constitute a behavioral

objective. By using them in the Sunday school, teachers will

be assured of establishing a direction and focusing on the

29

learner rather than the curriculum materials only. Objectives

make teaching fun because the results of a good obijective
are easy to evaluate. As learners are transformed and
changed, the teaching ministry takes on new significance

and motivation for the teacher.

Using Session Objectives

Most curriculum is written for a thirteen week period,

commonly called a quarter. Objectives then, must be both

28Mager, op. cit., pp. 26-26. 297pid,, p. 53.

301bid., pp. uu-50.



85

long-range for a quarter and short-range for a session.
However, there is a problem with both of these types of
objectives. Since the goal for the learner is changed
behavior, it must be recognized that it will take time for
the learner to exhibit change. Often times a session is
too short a period of time and a quarter is too long for
a learner to act upon the behavior change. Therefore, the
unit plan has been developed by most curriculums. 3!
Lowell Brown states that "The unit plan allows the
teacher to use several lessons to build toward the desired
response on the learner's part."32 Usually a unit is
divided into three to five sessions. The teacher can set
overall unit aims for each unit. All session aims are
very specific and together help to achieve the unit aims.
Individual sessions and units contribute to the accomplishment

33 The teacher must study all of

of the aim for the quarter.
the aims in the quarter in order to see the unity and purpose
in most curriculum. It also enables teachers to plan far

e s . L
enough ahead to facilitate change 1in learners.ai

How Objectives Help the Teacher

Julie Vargas, author of Writing Worthwhile Behavioral

Objectives, mentions eight ways objectives help the teacher.

1. "In whatever form, objectives indicate what is

31Brown, op. cit., p. 33. 321114,

33Findley B. Edge, Teaching for Results, (Nashville:
Broadman Press, 19