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Chapter I 

PURP OSE OF THE R ESE.� CH 

Eight years ago ,  af ter much p rayer and c ons id er at ion , we decided 

to send our first child to a b oarding school which is loca ted 150 

miles wes t  of the lit tle village where we served in India . I t  was 

the most painful exp eri ence f or us  to leave a five year old s on at 

the d ormitory of the s ch ool , even though the decision was made prayer­

fully and the s eparat ion was pr epared f or car efully . One qu estion 

was always raised within us , "Are we doing the best a s  p arents?"  

Though our decision was bas ed on necess ity , since ther e was only 

one l ocal sch ool which taught the local languag e ,  and our s ituation 

did not a llow us to sp end enough time for t eaching at h ome ,  the ques­

tion drove us into a d ilemma be tween our responsibili ty as par ents 

and our responsib i lity as G od ' s  servants . Th is pap er i s  the result 

of our struggle with this d i lemma as Japanese missionary p ar ents . 

In Japane s e  Civil Law 820 , the P arental Right and Duty for the 

Prote ction and Educ ati on of Childr en , i s  s tated , "One who ha s the 

p arental r ight has the r ight and duty of protecting the child and 

g iving him/her an educa tion." Every child has the right and duty t o  

receive a n  educ ation. But of ten we f ind that the mis sio nary ' s  childr en 

f ace d iffi culties in receiving the r ight and guarantee of education 

whi ch they might g et if they were in the home country .  Thus , education 

of mi ssionary chi ldr en has b een a major concern for the missionary. 
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However , it is  not just a matt er of educational difficulties , 

but also involves psycholog i cal and cultur al adj us tmen ts . Through 

the readings and exper ience we f ound that most mis s ionary children 

feel that the miss ion f ield is their "home land . "  They f eel strange 

when they g o  back t o  th eir own country f or the furlough . Japanese 

missionary ch i ldren ( and children of non-Engli sh speaking p eople) 

face language prob lems , in addition to all kinds of adjustment prob­

lems . Most of them cannot b e  educated in Japanes e on the miss ion 

f ield unless the p arents t each them at home.  The Japanese language 

is unique in adop t ing Chinese characters (at  leas t 2000)  beside their 

own J ap anese sy llabary . 

Mor eover , we s ee the uniqu e characteris t i cs of the Japanese 

edu cat i on sy st em whi ch cr eates tremendous compet it ion , a s o cial system 

which is  c losed , and a unit ed nation. Ther efor e ,  the children who 

have come back from a f oreign country face at least these two diffi­

cu lt b ar riers: intellec tual competit ion and rej ection by their peer s . 

During the last s everal year s , childr en ' s  suicide has b een a 

social concern in Japan . 1 There i s  great p ressure for J ap anese child­

ren to pass entranc e exams even from the kindergarten level . Getting 

a g ood edu cat i on is the primary goal for most Jap anes e s o  they can 

have a good lif e .  Thus , demand and pres sure f or a g ood educat ion has 

b ecome very int ense. 

This prob lem of education is not only f or mi ss ionary children , 

but also for thos e whose p ar ents work abroad f or a certain period . 

Yet , since mis s i onaries oft en live closer t o  the nationa l s ociety and 

culture than many s ecu lar people , the p rob lem is more s erious for 

mis sionary children . I t  s eems impossible for tho s e  childr en t o  study 
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in Eng lish and st ill keep the J ap anes e languag e  up as  well. Bu t what 

can or s hould Japanese mis s i onary par ents d o ?  

Wes tern mis s ionar ies have educat ed their children mos t ly in 

t heir own languag e ,  and their prob lem is that education is lower in 

quality , i . e. ,  " lack o f  qualifi ed key pers onne l" and " lack o f  labora­

t o ry science experience"2 in the miss ion f ield than in the homeland . 

In comp ar i s on ,  the Jap anese missionary childr en seem t o  be f acing the 

doub le p roblem of languag e and inf er ior educati on. 

The Japane s e  church started f oreign miss ions only about twenty 

y ear s ago. T oday , accor ding t o  the J ap anese Chr istian Year Book , 3 

ab out 105 c oup les ( including a s ing le person) have been working around 

the world. Since the history of Jap anes e overs eas miss i ons is shor t ,  

the mi s s ionari es have been g r oping the ir way in the darkness. There­

f or e ,  there are not many resour ces on this subj ec t. And we are aware 

tha t in the last d ecade , the Japanes e mis s i onaries have come t o  f ace 

and realiz e the prob lem of their childr en ' s  education . P. Parshall 

writes in h is ar t ic le that childr en ' s  educat ion is the outstanding 

reason why mis sionaries leave the field dur ing the most useful years 

of their lives . 4  We wond er whether it is  t rue , or is g o ing t o  be true 

f or the Japanese miss ionaries as well. 

As we face the prob lem of children ' s  education, we have to make 

a decision ; we have t o  choose a method out of the var iou s way s . In 

3 

that cas e ,  we hav e to con sider the child ' s  ag e ,  charac ter , the condition 

and the languag e  of the country t o  which we are sent . Our decis ion 

must b e  made c arefu lly and s er iously , f o r  education must b e  built on 

thr ee f oundations , the schoo l ,  the fami ly , and the society . The edu­

cation mus t  include the social , p sychological, p hysical and spiritual 



dimen s ions as well as the in tellec tual. 

S ome mis sionar i es may decide to keep the chi ldr en at home and 

t each th em in Jap anes e .  A few chil dr en are f or tunat e to have a Jap a­

nese s chool clos e by (weekend or daily ) , but mo st miss ionari es are in 

an ar ea where there are no Japanes e scho ols . S ome choose t o  send the 

childr en t o  a boarding scho o l ,  or may s end them to the n ational local 

s chool . Some may decide to g o  back home for a certain p eriod f or 

their edu cation . 

We are als o awar e that mission ary childr en face uniqu e  problems 

of adj ustment when they return to the home lan d .  Some of them fail t o  

make their grade.  5 As we st ated earlier , the Jap anese miss ionary ' s  

childr en wi ll have additional pres sur e when they prep are for their 

en tr ance ex ams . We r ealize that the r esp onsib i lity of par en t s  is 

weighty . I t  seems too serious for in dividual p ar en ts t o  struggle with 

and carry thems elves . How should we cons ider our call when we have 

no way to give edu c ation to the childr en exc ept s ending them 500 miles 

away to a board in g  s chool ? What is  our priority? 

We might not f ind the comp lete answer , or solution , but we shoul d 

l ike t o  re s ear ch what the actual conditions of the Jap anese mis sion ary 

ch ildr en ' s  education ar e ,  how they s ee this mat t er , and what their 

d e s ir es are .  

This pap er will look in to the prob lems and advan tag es of b eing a 

miss ionary child , the ac tual condition s  of a Japanese education , and 

4 

the iden tity f ormation of Japanese adolescence . We will also look into 

cas es of Wes t ern mi ss ion ar ies , how they handl ed cultural , p sychological , 

and educational adj ustmen t .  

As th e method of our r esearch , we have s ent out twen ty-eight 



ques tionnaires to Japanes e missionaries , and have r eceived twenty-one 

answer s. We also have interviewed s everal American mis s i onaries , 

missionary children and s ome Jap anese businessmen and thei r families 

who have b een in the United S tates for mor e than thr ee year s .  We hav e 

u s ed var ious p eriodicals and b ooks from the libr ari es of Western Evan­

gelical S eminary and Wes t ern Conserva tive Bap t ist Seminary. 
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Chap ter II 

ADVANTAGES MTD DI SADVANTAGES 

Ther e are b o th advantages and disadvantag es to b eing a child of 

miss ionary parent s . For this t op ic we informally interviewed sever al 

Amer ican mi ssiona ry childr en . 

Las t summer we went to the Summer Ins t itute of L inguist ics and 

had the priviledg e of sp ending time wi th young peop le who were inter-

ested in wor ld mi s s ion s .  About 200 young p eop le stay ed f or two months 

in the dormitor ies of a colleg e .  Ther e  we met with a f ew missionary 

children three times on weekend s at the loung e of the dorm . We had 

inter es ting conversations concerning the advantag es and d isadvan tages  

of b eing mis s ionary ch ild r en .  

I t  was a surpr i s e  to us tha t they c ould tell u s  many advan tages 

but very f ew disadvantages . As we continued our r eading s on this t op i c ,  

we f ound the same tend ency in b o oks and ar ticle s such a s  "Pity the 

Poor MK?" in Good News Br oadcaster , Septemb er ,  19 7 7 ,  pp . 12-13 . 

Thr ough our interviews wi th Amer ican missionary childr en and 

our reading s  we c las sified the following : 

Advantages 

1.  See the wor ld , know o ther cultures , and meet many 
peop l e  (b icultural) . 

2 .  Learn o ther languag es (bilingual) . 
3 .  Learn ind epend ence at an early age .  
4 .  B ecome adaptable and flexib le t o  si tuat ions . 
5 .  Grow up as an internati onal cit iz en .  
6 .  Have a wide view of life and values . 
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7 .  Grow up naturally without being pu shed by s o ciety 
into s omething . 

8. Learn to g et along with p eop le ( in dorm situa tions) . 
9 .  Have the spir itual advantag e of seeing wha t God can 

do in p eop le ' s lives and thr ough their par ents . 

Disadvantages 

1.  Being separ ated from p ar ents . 
2 .  Fa cing har dships in adj ustment when they g o  t o  the 

homeland (pr essur e from peer s) . Als o ,  they ar e behind 
the times in dres s ,  actions , languag e .  Other s  in ter ­
pret these children as being infer ior or unfriendly .  

3 .  Being exp ec ted to b e  a "good child . "  
4 .  Having difficulty in g etting used t o  colleg e life . 
5 .  Growing up in a culturally depr ived area and b eing 

overly sheltered . 

Several ar ticles deal with the issues,  esp ec ially f ocusing on 

the disadvantag e of "being looked at as s ome kind of a sup er -saint . " 6  

Many p eop le have unrea listic exp ectations of missionary children . 

Br enda R i tchey , wh o was a mis s i onary child , shares her view of the 

disadvantages : 

Peop le imagined I would b ecome a g iant in Chri s tian 
ministry . My peer s  wa tched me,  too . Believe it or not,  
we have magnif ied f ears about the futur e ,  abou t c op ing with 
lif e  today . We are s ens itive ab out all those eyes on u s  
and worry that we will let someone d o�� . 

I can r ememb er h ow desp era tely lonely I was at a p ar­
ticular time in s choo l as a miss ionary teenager . I learned 
later tha t b ecau se I acted withdrawn and quiet , p eop le mis­
takenly thought I was s tuck-up . In fact , I was crying , 
"Help ! , " while my act ions s eemed to b e  saying , "Leave me 
alone ! "7 

Donny Lockerb i e ,  ano ther missi onary , talks of the pres sur e of 

b eing a missionary child : "Many mis sionary children speak openly of 

their f ear of furlough b ecause , b e li eve it or not , fu rlough d oes not 

mean ' going h ome to Amer ica! ' Inst ead , i t  means leaving hom e .  

H e  stresses the d iff iculty of g o ing ar ound t o  s trang e churches where 

he felt on d i splay . He s ays tha t miss ionary children wish to be 

tr ea ted as  " ordinary childr en . "  

n8 
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T ab le 1 

Advantages t o  Japanese Mis sionary Children 

Advantages cit ed 

A .  Opportunit ies to know f oreign cultur es and p eop le . 

1. I s  pr of i tab le f or children t o  kn ow many peop le 
if they b ec ome missionaries in the futur e .  

2 .  Can have a broad out look b y  making contac t 
wi th other cultur es . 

3 .  Have a broad cons ciousness toward f or eigner s 
(accep t  f oreigner s  easily ) . 

4 .  Have an in ternational mind by experi encing 
other cultur e s .  

5 .  Can become a K okusaijin ( c it iz en of the wor ld ) . 
6 .  Is able t o  see vari ou s  countries . 
7 .  I s  ab le t o  kn ow f or eign coun tr ies by exp eri enc e .  

B .  For eign languag e .  

1 .  Able t o  sp eak a for eign languag e .  
2 .  Can hav e a br oader understanding of languages . 

C .  The view toward one ' s own country . 

1 .  Have an objec tive out look t oward Japan and 
Jap anese peop le.  

D .  Adjus tab ility t o  chang e of envirornn ent .  

E .  Spi ritual advant age s .  

1 .  Dev elop s  sp iritual growth (ab le to  es tab lish a 
p ers onal religion) . 

2 .  Can have prayer support . 
3 .  Can r eceive religi ous edu cat ion (both at home 

and at s c hool) . 
4. Can live a lif e  which is led by God . 

F .  O ther . 

1 .  Can have an unf et ter ed development of the mind . 
2 .  Builds strong family tie s .  
3 .  Can know the d ifference s of national charact er­

is tic s .  

4 
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2 
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2 
1 
3 

9 
1 

2 

3 

1 
2 

2 
1 

1 
1 

1 
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46 . 94% 

20 . 41% 

4 .08% 

6 . 12% 

12 . 25% 

10. 20% 



Table 2 

Disadvantag es t o  J apanes e  Missionary Childr en 

Disadvantag es cit ed 

A .  Cultural ar ea . 

1 .  S eparation from Japanes e  cultur e .  
2 .  Readjus tment t o  the Japanese clo s ed s ociety . 
3 .  Cultural shock . 
4. Lack of wor ld liness . 
5 .  Lack of und er standing of Japanes e  cust oms and 

the way of th inking . 

B .  Languag e  ar ea . 

1.  Lack of kn owledg e/practice in Japanese language. 
2 .  Insuffi ciency in any languag e .  

c. Edu cational area.  

1 .  A handi cap with their Japanese educat ion 
(including the languag e and the syst em) . 

2 .  A total disadvantag e t o  a successful educa-
t ional car eer . 

3 .  F alling b ehind because of moving from p lace 
t o  place . 

4 .  F acing d if f erent school systems . 

D .  P sychologi cal ar ea . 

1 .  Difficu lties in adj u sting t o  the new s chool .  
2 .  A p sycho logical bur d en .  

E .  Phys i cal area . 

1 .  S eparation from advanc ed medical car e .  
2 .  Facin g dang erous s ituations.  

F .  Loss of th eir identity.  

G. Other . 

1 .  S epara tion f r om  the parents .  
2 .  N o  ec onomic al guarant ees f or the future . 

H .  N o  disadvant ag es . 

� :>,til .-I !:::: 
..-{ 0 Ia fE' 
r.:.. Q) !-< 

1 
1 
3 
1 

1 

3 
1 

5 

1 

1 
1 

1 
3 

1 
1 

3 

1 
1 

4 

oo';ti � ctl � tl) � 
0 !:::: 

!:::: .;.J 0 Q) p.. 
t) 4-1 tl) !-< 0 QJ � !-< 

29 . 44% 

11 . 11% 

27 . 7 8 %  

11 . 11% 

5 . 56%  

8 . 33 %  

5 . 56 %  

11. 11% 
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N ow ,  let us s ee h ow J apane s e  missionary ch ildren think o f  the 

advantag es and disadvantages of being a missionary chi ld . We shoul d 

make a note that this ques tionnaire was s ent t o  Jap ane s e  missionary 

p arent s ,  and s ome of the children wer e not with the p ar ent s , s o  the 

an swers were made mos t ly by the par ent s .  

As we look at Tab le 1 and Tab le 2 ,  we notice the f ollowing 

p oints : 

1 .  Of thos e  surveyed concerning advantag es , 46 . 9 4% cited kn ow­

ing for eign cultur e and peop le , and 2 0 . 4 1% ci t e d  knowing for eign 

languag es . If we comb ine thes e categor ie s , 6 7 . 3 5 %  f eel that knowl­

edg e in these ar eas is  an advantag e .  

2. Sp iritual advant ages wer e  cited by 12 . 25 % .  I t  may indicate 

that being in a f or eign country s timulates childr en to have more 

spiri tual con cern . 

3 .  C ompared with the Ameri can child r en , the Japane s e  childr en 

do not emphasize family ties as an advantage .  

4 .  I t  i s  als o inter esting t o  see that the advantag es can be 

disadvant ag es . They s ee knowing a f or eign languag e as an advantage , 

yet they s ee their insuff ic iency in the Japane s e  langua g e .  One of 

10 

the p ar ents made a comment , "Advantag e and disadvantag e ar e the ins ide 

and outs ide o f  th e same thing . The imp ortant thing is how we change 

the disadvantag e int o the advantage . "  

5 .  The disadvantag e of the insufficiency in the J apanese lan­

guag e ( 11 . 11% ) and education ( 2 7 . 7 8% )  show that 3 8 . 89% s ee d isadvantages 

to  the childr en' s  t otal e ducation. 

6 .  I t  i s  inter es ting t o  notice that excep t f or educational dis­

advantage s ,  there are no part icularly maj or d isadvantages . Likewise , 



11 

i t  is int eresting to  see that 11 . 11% think that there ar e no di sadvan­

tages . 

The Pr os and Cons of the Various Op t i ons 

We menti oned abov e the advant ag es and disadvantag es of being a 

missionary child , but we a ssume tha t  ther e ar e pro s and cons in the 

p ar ticular op t ions . J .  H .  Kane has g o od insight into the problem 

and summarizes f ive various op tions on this sub j ec t . 9 

The childr en are taught a t  home. 

Kane sees one b ig advantage that children c an r emain with their 

p arents , bu t on the other hand it can b e come an over-emphasis on the 

idea that they should not be separ ated f r om their par ents under any 

c ircums tances.  T o  s om e  par ents such s ep aration i s  a "betrayal of 

their God-g iven resp onsib ility to r ear their own childr en in the fea r  

o f  G o d  according t o  b ib lica l  principles . "  10 

Another disadvantage is that a maj or p or tion of the p ar ents' 

time mus t  be sp ent in teaching the childr en and very lit tle time is 

lef t f or mis sionary work .  Also,  the c hildr en ' s  regulated life schedule 

can be eas ily d i s turbed by the parent s '  a ctivit ies . We may add a 

f ew thing s such as lack of conta ct with peers , lack of educational 

f acilities ,  and la ck of extr acurri cular ac tivities . 

The childr en are s ent t o  the homeland . .  

Advan tag es ar e obvious i n  the p oint of s chooling , but Kane poin t s  

ou t s ev eral di sadvantag es . The children will not see their p ar ents 

f or thr ee or f our y ear s .  Children wou ld face uncomfor tab le situations , 

in s ecur i ty , and lack of car e depending on the arrangement in the home 



land . He thinks that these dis advantages ar e somewhat mitigated if 

they live in a Christ ian b oarding school or a host el with other 

missionary children . 

The chi ldr en att end an American 
s chool over s eas . 

12 

As Kane says , the disadvantag es ser i ous ly outweigh the advantage s ,  

b ecau se the atmos phere i n  thes e schools would b e  thor oughly secular 

and wor ldly . In addit i on ,  the expense of these schools is  v ery high . 

The children attend local s chools overseas . 

Kane says that "with educational f ac ilities  and standard s  improv-

ing rap idly in all part s of the wor ld , this i s  b ecoming an attr act ive 

p o s s ib ility . 11 Georgina Klad ensky also writ e s  out of her own pos itive 

exp er ience in her artic le , "The Advantag es of G oing t o  National 

Scho ol s .  "12 She str esses the advantag es of b ecoming b i lingual and 

bi cultural,  and the eff ective mini stry a s  a family . 

The chi ldren attend a s choo l  f or 
mi s s ionary c hi ldren over s eas . 

Kane thinks that thi s is the b est of the f ive opt i ons from many 

p o ints of view .  The advantages ar e many : 

1 .  I t  s et s  b oth par ent s free f or full-tim e mi ssionary service. 

2 .  The c hildr en will have c ompanions of their own age and cultur e.  

3 .  They receive a we ll-r ounded edu cation in a stru ctur ed program . 

They will have a var iety of extracurr icular activit ies . 

4 .  There wil l  b e  ad equate med ical car e availab l e .  

5 .  They will enj oy a communal lif e sty le and learn t o  take 

re sp ons ibilit y .  



6 .  Th er e wi ll b e  a d edicated s taff . 

7 .  The phy s ical f acilities ar e no match f or those available in 

th e S tates , but the academic prog ram is often sup eri or . 

13 

However , one serious d isadvantage that Kane states is  that the mission 

s cho o l ,  b ecause of it s cloister ed a tmospher e ,  does  no t ad equately 

prep ar e th e teenager f or his r eturn t o  a society wh er e drug s ,  alcohol , 

sex, and vandali sm are overf lowing.  

Th ere are pr o s  and cons in every op tion .  We would like t o  con-

elude this chap t er with the words o f  two p e op le who impr essed us ver y  

much . They unanim ously str ess the advantag e  of having a d ed ica ted 

s taf f at the s chools f or missionary children . 

The f ir s t  is our fr iend who s erved at a mi s s ionary ch ildren' s 

s chool in Ind ia f or a numb er of year s  a s  the headmis tr es s .  She wr o te 

to  us : 

The c hild in a Christian b oard ing s chool  will b e  
under the inf luenc e o f  a Chris tian dedicated s t af f , bo th 
in the c lassro om and in the living ar ea or d ormi tory . 
This means that ther e  will be dec ided training in the 
various areas of liv ing :  hab i t s  of ord er , r outin e ,  
cleanlin ess , meal times , b ed t imes , p lay and s tudy 
t ime s ,  r out ine tasks suit ed to the child ' s  level of 
ab ility and ma tur ity , and all under sup ervision of a 
Chr i s tian worker dedicated to th e j ob .  Th is i s  a d e­
cided advantag e  wh ich many childr en in the wes tern wor ld 
do no long er enj oy . l 3  

The sec ond p er s on is Kane . He s tates : 

One of th e truly gr ea t  adv antag es of this kind of 
s ch ool is the dedica t ion of the s taff--administra t ion , 
teach ers , and h ousepar ents . I dare say that the average 
missi onary child gets  more tend er loving car e than his 
American c ounterp ar t does from eith er h is par ents or 
his teacher s .  Only those wh o  hav e seen these s chools 
in act ion can p os sibly appr ecia te the ext ent to which 
the s taff memb er s  g ive t hems elves t o  the students .  I t  
i s  a b eau tif ul arr ang ement and quite unique . 14 



Chapter II I 

HOW DO WESTERN MIS SIONARIES HAND LE THE PROBLEMS ? 

As we saw in Chap ter II , d isadvantag es and prob lems d if f er be­

tween the Wes t ern and the Japanese missionari es . I t  wou ld be helpful 

to see how We s t ern missionaries have been hand ling the prob lems . 

I f  we put the disadvantag es into order , we see two maj or points : 

f ir s t ,  " s epar ation f rom parents , "  and s ec ond , "adjustment in the 

homeland" (at c ollege or fur lough time) . 

Ther e ar e schools available for Amer ican children abroad . Ac­

cording t o  Clar a E .  Orr ,  there ar e 3 4 5  s ecular schools available to 

the chi ldr en of Nor th Amer ican missi onaries . lS There ar e now at  least 

100 mi ssionary children' s  s chools  edu cating t housands of mis si onary 

ch ild r en in 57 countries,  though only six of these ar e accr edited . 16 

Whether the family will live near one of these schools i s  the big 

question .  The ideal arrang ement is  t o  live near enough so  that chil­

dren can at tend as day s tudents and live at home.  But most mis sion­

ar ies live away from these s chool s .  In this case they s end their 

ch ildr en away t o  a b oar ding school , arrang e s om e  typ e of c orrespon­

d enc e or s elf- ins truc t ion , or enr oll the childr en in a school used by 

hos t c ountry ch ildren (a local s choo l ) .  How ever , s ooner or la ter 

they face s eparation from the par ents  and a unique crisis of adj usting 

t o  the Ameri can cu ltur e b eg ins . How d o  they handle these situations ? 

14 
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Boarding s chools . 

J. H .  Kane says that this is the m os t  common practic e  and on the 

whole it works out well for a ll concerned , par ents as we ll as  child r en .  

B u t  we often hear m i s s ionari es saying tha t the hardest thing in mis­

s ionary life is  send ing their childr en off t o  a boar ding s chool when 

they ar e s till smal l .  There must b e  quite differ ent op inions regarding 

the ag e of the ch ild when he /she c an leave the hom e .  

J .  Montgom ery indicates i n  Dr . McGavran ' s note tha t it  was stan­

dard practice f or Eng lish m i ss ionaries from the 1880 ' s  t o  the 19 50 ' s  

to  send their children back to  England when they r eached the age of 

six . The parents would see the childr en again every eighth year 

when they cam e h ome on fur lough.  17 McGavr an add s , " These children 

turned ou t well ind eed . "  We heard the same thing from an aged Engli sh 

couple.  They have two sons , one of whom had p olio when he wa s a bab y .  

They sent the b oys to  Eng land at the a g e  o f  f ive and a half . They 

met the boys every eight year s . The sec ond tim e  when they met them 

was on the wed ding of one of the s ons . The sons are a ctive pastors 

in Eng land t oday . As in this cas e ,  even in s ome o ther occupations , 

parents have to  send the childr en to the homeland due to  unavoidable 

circum stanc e s .  

Whatever th e child ' s ag e ,  what wer e the par ents ' c onc erns in 

preparing the childr en f or b oarding school? A mis sionary mother gives 

the qu ite thoughtful advice from her exp erience . l8 She sets g oals 

f or the c hildr en t o  trus t  the Lord , to ob ey and respect authority which 

she laid as a f oundation while the chi ldr en wer e at home. She add s 

the imp or tanc e of unity b etwe en the par ents i s  the key t o  the childr en ' s  

se lf-c onfidence and secur ity.  Ano ther m i s sionary also s tr es ses the 



imp or tanc e of "being a tightly-knit family .nl 9  She g ives ano ther 

excellent sug g e s ti on ,  tha t is to g ive the child r en a p lace in the 

parent s '  ministry . At f ir s t , their ministry can only b e  going t o  

the board ing school , but later a s  they grow ,  they can take a part in 

the p ar ents ' mini s try . S ev eral ar tic les touch on thi s subj ect .  A 

missionary child s ta ted , " In my las t  f ew year s  of high s chool , I 

s tar t ed teaching Sunday S chool in Japane se [ the parents  ar e mission­

ar ies to  Japan]. I was challeng ed ,  bec ause I f elt I wa s a p ar t  of 

the minis try . " 2 0 Ano ther mi ssionary emphas izes the imp or tance of 

b eing a par t of the p ar ent s '  minis try , " I  was with the p eople mor e .  

I wou ld help br ing lit t le ch ildren t o  Sunday School and lead them 

in s ome choru s es . " 21 

A missionary c oup le did  a surv ey on wha t the missionary par ents 

had done to help the children adj u s t  we ll to overseas living and to 

boar ding s choo l .  Thi s survey was d one by sending qu estionaires to 

f i f ty mi s s i onar y chi ldr en (Al liance miss ionaries) ,  and thir ty-five 

of them r esp ond e d . 2 2  As a result , f our t een said that their p arents 

had b een v ery p o s it iv e  in commenting ab out anticipated exper iences 

of g o ing to s c hool , and had b een c onf ident that their c hildr en wou ld 

enj oy the exp er ienc e .  Others said they had b een mad e t o  f eel that 

g o ing away to school was s imp ly the normal thing to d o .  

They also gav e  the f ol lowing pra ctical adv ic e :  

1 .  Visiting the s chool ahead o f  time is g ood preparation .  

2 .  S end " g oody" p ackages , make c as s et tes . 

3 .  S end weekly let ter s  which ar e int er e st ing , d et ailed , and 

express f eeling s and at t i tudes ( 33 of the 35 mentioned this) . 

This survey als o strong ly indicated the imp or tance of missionary 

16 
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chi ldr en b eing involved in their p ar ent s ' ministries during vacations . 

Tw enty-eigh t mentioned tha t they help ed their parents in singing and 

t ea ching and d o ing o ther thing s. They ment ioned that t heir exposur e 

t o  mis s ions while gr owing up has had a maj or influence in th eir de­

c is i on to  serve God full- time . 

From the advic e of missionary p ar ents , thr ee point s are very 

c lear : 

1 .  Have a clos e family lif e. 

2 .  Use every opp or tunity t o  build up f am ily lif e ,  such as 

having a f amily altar , and d o ing things t ogether . 

3 .  The att itude of keep ing G od f ir s t  wi ll c arry from parents 

to the childr en .  Thus parent s mus t  s et t le i t  in th ei r minds t o  obey 

wha tever is G od ' s will.  

Corre spond ence and se lf- instru c tion . 

In this cas e ,  mainly the mother teaches the children. This was 

chosen espe cially when chi ldren ar e in the ear ly grad es .  The mother 

needs to have qualif icat ions such as t eacher cer tif ication, "but the 

mother wi ll not be ob lig ed t o  make up her own curriculum . rr23 The 

Calvert Correspondenc e C our s e  is  usually used . But this also adds 

the f amil iarity that s omet imes makes d isciplined s tudy at home more 

diff icult than in a c lassroom situa t ion . 

S ome par ents keep their childr en at  home thr ough elementary 

school and then send them t o  the mi s s i on s chool f or their high school 

training . But most of the mother s  whom we intervi ewed g ave a negat ive 

impr ess ion tha t thi s  is  too much f or a mother to b e  a t eacher , f or 

teaching one c hild i s  not always easi er than t ea ching twenty-five 



ch ildren in a clas sr o om .  It can take t he same amoun t o f  time and 

labor . Some str essed the importance of being with o ther childr en 

the same ag e .  

Enr olling in a nati onal school.  

18 

Kane say s , "Up to  the pr esent this has not b een pract ical excep t 

in a very f ew c ountr ies wher e the educational s tandards are c omparab le 

to tho se in the Wes t . " 24 Jim Montgomery shows tha t  this somet imes 

works wel l by indicating s ome successful cases. As we s tated in the 

pr evious chap ter , Georg ina Kladensky wrot e an ar t ic le by the title , 

"The Advantag e o f  G oing t o  National S choo l .  u25 Her intention is t o  

show the r ea sons why the nationa l scho ols might b e  b et ter than sending 

the children aut omatically to  boar ding school . 

Klad ensky wri t es of the f ollowing advantag es from the parents '  

per spe c t iv e :  

1. By a tt ending a national school ,  the child can b e  a real 

d oorway f or th e par ents  t o  approach the loca l  p eople . This is  so  

when th e child makes fr iend ships with the na tional children . 

2 .  I t  i s  one o f  the best  ways t o  learn the na ti ona l  culture. 

3 .  The children can bring their na tional f riend s to Sunday S chool.  

She wri tes of the advantag es f or children . Besides the consider-

able advantag e of being at home so they can b e  with t he par en ts ,  

she add s : 

1 .  They can be truly bilingual and bicultural (more adjustable 

t o  another cultur e) . 

2 .  They learn how to cope with a thei stic  and lef ti st b eliefs 

(mor e opp or tunities f or witnessing ) . 



3 .  Compar ed with a mis sionary school where one t ea cher teaches 

mor e than one subj ect , there is u sua lly one teacher p er subj ect  (as 

in the Latin Ameri can s chools ) . 

4 .  They can re late to the national children ( r eal i dentif ica­

t ion wi th the nat ionals ) .  

5 .  They gain r esp e c t  f or p eop le in g eneral . 

As Klad ensky s ta te s ,  we may noti ce that thi s  is the cas e in 

Latin Amer ican upper-cla s s  s choo ls where the scholastic s tandards 

ar e s o  high that some students can skip one year of college when 

they c ome to the United S tate s . Kane als o add s  that especially in 

Eur op e where the s tandar ds are high and the curriculum simi lar to  

that of Canadian and Amer ican s chools , m ore m issionary chi ldren ar e 

attend ing local s ch ools . 

Attend ing s chools in the Uni ted S tates . 

In McGavran ' s  r ef er ence t o  the Eng li sh missionary ' s  ca se , this 

was comm on pract i ce in the days b ef ore s chools f or m is sionary chil­

dren were available . Some missions op erated a s chool f or their own 

missionar y children in the United S tates and Canada .  This has not 

been c ontinued b e cause p ar ents usually pref erred to  have the children 

live in a m i s s io n  s p onsor ed hostel or stay with relatives and att end 

a pub li c  s chool or a p r ivate Chr i stian school . 

19 

Wes tern miss ionaries have tried various ways of educat ing their 

childr en . We l earn f rom them tha t  what ev er the m ethod was ,  a p osit iv e  

a ttitude b y  the parents seemed t o  b e  the key t o  their chi ldren b eing 

p ositiv e  in any s i tuation. 

S ooner or later missionary children experience s ep aration from 



their p ar ents . S o  the quality o f  time while childr en are with their 

p ar ents wa s emphas ized by many . Since they have limited amount s of 

tim e  tog ether , they know how to use the pr ecious t im e ,  s har ing and 

enj oy ing each other . A s em inarian who i s  a m i s s ionary child s tates , 

"We did not t ake our t ime t ogether f or grant ed . We p lanned it and 

we valu ed i t .  We emphasiz ed quality ,  not the quantity of our time . 

The best  par t was that our missionar y work was a family eff or t . " 26 

20 

We must als o r ealize tha t  Western m ission b oard s  have b een 

trying t o  take resp onsib ility for educating the m is si onary ' s  childr en. 

They hav e es tab lished s chools and have sent dedicated t eacher s and 

worker s to adm inis ter the s chools . 

Finally , we s ee how Wes tern m i ssionaries handled thi s prob lem 

with s trugg les and ag onie s ,  bu t their a t titud e was p os itive and their 

mis sion b oar d s  have taken the resp onsib i li ty to b e  suppor tive in this 

matter though it  might no t b e  per f ec t. 



Chap ter IV 

CASES OF JAPANES E MI SSIONARY CHILDREN ' S  SCHOOLING 

As can b e  seen in Tab le s 3a , 3b , and 4 ,  we sent the quest ion­

na ire to twenty- eight Japanese missionary coup les and rec eived answers 

from twenty- one of them. These twenty-one coup les have six ty-four 

childr en. Out of six ty-f our , twenty-one ( 3 2 . 8%)  wer e b orn on the 

miss i on f ield . The highest age of children when they f ir s t  went t o  

the mis sion f ield was eleven year s old ( 2  out o f  64 ) .  Our r esearch 

f ocus ed on the thr ee maj or conc erns --language ,  s choo ling , and p sy­

cholog i cal adap tabilit y.  We looked into what the r eal c ondit ions 

ar e of t he children ' s  languag e and schooling in this chap ter . Follow­

ing ar e the ques tions from the ques t ionnaire we s ent out , f ound in 

the appendix, and the answer s which we r eceived . 

Language 

Ques t i ons 3-1, 3-2, and 3-3 

1.  What was the f irst language whi ch your child spoke? (Tab le Sa , 

F igure la) 

2 .  What and how many languages does he /she sp eak? (Tab le 5b , 

F igur e lb ) 

3 .  Wha t languag e does he / she use when he /she sp eaks with the 

parent s ?  ( Table 5 c ,  Figure l c )  

Answers t o  Quest ion 3-1 : F if ty-thr ee children sp oke Jap anese a s  

.the f irst languag e .  Five c hildren spoke b o th Eng lish and J ap ane se . 

21 



Three children spoke Spani sh , two children, German , and one child 

sp oke Ind onesian. 

Answer t o  Quest i on 3 -2: We f ind more than 95% o f  the children 

in some way speak Japanese .  Japanese alone is  sp oken by 9 . 4% , and 

4 . 7 %  s peak only Eng lish.  Thu s ,  more t han 8 5 %  sp eak o ther languages 

( two t o  f ive languag es)  besides Japanes e .  

22 

Answer to Question 3-3: Forty children ( 62.5%)  use Jap anese f or 

c onver sation wit h  the par ents . Seven ( 10 . 9% )  use J apanese and English , 

s ix ( 9 . 4% ) use J apanes e  and Indone sian, f iv e  ( 7 . 8 % )  us e Japane se and 

Chinese , and s ix (9 . 4%)  u s e  English only . So more t han 90% of them 

s peak Japane se ev en though t here are differ ences in the d egr ees . 



Table 3a 

Fi elds on ��ich Japane se Mi ssionar ies Serve 

Name of Field No . of Mi s sionaries 

P apua New Guinea 1 

Taiwan 1 

Indonesia 3 

Thai land 3 

Philippines 1 

India 

U . S . A. 3 

Jamai ca 

Ecuador 1 

Peru 1 

Arg en tina 1 

Kenya 1 

To tal 16 

( )  = returned mis s ionaries 

Received qu estionnaire: 2 8  

Returned an answer : 2 1  

(1)  

(1 ) 

(1)  

(1)  

(1 ) 

( 5 )  

23 



2 4  

Table 3b 

Typ e of Miss ionary Service 

People whom Type o f  I No . of % of 
they s erved s ervice missionaries mi ss ionar i es 

National Evang elism 4 19 . 0% "'I 

Chur ch P lant ing 1 4 . 8% 
7 1 . 4% 

Bib le S chool I Evang elism 9 42 . 8% 

Bible Trans lat ion 1 4 . 8% 

Jap anes e Evang elism 5 23 . 8% } 28 . 6% 
Radi o  Evang elism 1 4 . 8% 
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Table 4 

Birth S tatist ics of Japanes e Mi s sionary Childr en 

Birth Chi ld ' s  Birth Order T otal 
year 1s t 2nd 3rd 4th 5th 6th 7 th Total Age & % 

19 5 5  1 - - - - - - 1 28 

5 6  - - - - - - - - 27 

57 - - - - - - - - 26  

58 - - - - - - - - 2 5  8 

59  - - - - - - - - 24 ).or 

60  1 - - - - - - 1 23 12 . 5% 

61 - 1 - - - - - 1 22 

j 62  2 - - - - - - 2 21  

63  1 2 - - - - - 3 2 0  

6 4  - 1 1 - - - - 2 19 

6 5  1 - 2 - - - - 3 18 

6 6  1 - 1 1 - - - 3 17 

6 7  2 1 1 1 - - - 5 16 
39 

68 2 1 - - - - - 3 15 
�or 

6 9  1 2 - - - - - 3 14 
60 . 9% 

7 0  2 1 2 1 2 - - 8 13 

7 1  1 1 - 1 - 1 - 4 12 

7 2  1 3 1 - - - - 5 11 

73 1 1 1 - - - - 3 10 

7 4  1 - - - - - - 1 9 

7 5  1 2 2 - - - 1 6 8 

7 6  2 1 - - - - - 3 7 17 

7 7  - 2 2 - - - - 4 6 or 

7 8  - - 1 - - - - 1 5 26 . 6% 

7 9  - 1 - - - - - 1 4 

8 0  - - - 1 - - - 1 3 

Total 21  2 0  14 5 2 1 1 64  



Table 5a 

Child ' s First Language Spoken 

Languag e No . % 

J apanese 53 8 2 . 8 %  

J apanese and Eng lish 5 7 . 8% 

Spanish 3 4 .  7 %  

German 2 3 . 1% 

Ind ones ian 1 1 .  6%  

Total 6 4  

21 o f  the children were b orn on t he mission 
f ield .  (3 2 .  8%)  
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Indonesian 

German 

Japane se 

Figure la 

Child ' s  First Language Sp oken 
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Table 5b 

What and How Many Languages Can Children Sp eak? 

Languages sp oken 

J apanese only 

Japanese,  Eng lish 

J-- , E-- , P idgin English 

J-- ,  E-- , Hind i 

J-- , E- , Nep ali 

J-- , E-- ,  Indones ian 

J-- , E-- , P or tuguese 

J-- , E- , Sp ani sh 

J-- , E-- , Spani sh , P or tuguese,  French 

J-- , E-- , Sp anish , Tagalog , Ilocano 

J-- , E-- , T agalog , I locano 

J-- , E-- . I locano 

J-- , Thai 

J-- , Spanish 

J-- , Ind ones ian 

J-- , Chinese 

J-- , Indonesian , Jawanes e  

J-- , Ind ones ian , J awane s e ,  German 

Eng li sh only 

N o .  of 
children 

6 

16 

1 

1 

1 

2 

2 

6 

1 

1 

1 

1 

4 

2 

5 

5 

4 

2 

3 

28 

% 

9 . 4% 

25 . 0% 

1 . 6% 

1 .  6% 

1 . 6% 

3 . 1 %  

3 . 1% 

9 . 4% 

1 . 6% 

1 .  6% 

1 .  6% 

1. 6%  

6 . 2% 

3 . 1% 

7 . 8% 

7 . 8% 

6 . 2% 

3 . 1% 

4 .  7 %  



Pidgin 
Eng lish 

Indones ian 
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English 

Japane s e  

Figure lb 

What and How Many Languages Can Children Sp eak? 
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Table 5c 

Conversational Languag e Between P ar ents and Childr en 

Language No . % 

Japanese only 40 62 . 5% 

Japanes e and English 7 10 . 9 %  

Japane se and Indonesian 6 9 . 4% 

Jap ane se and Chinese 5 7 . 8 % 

Eng li sh only 6 9 . 4 %  

T o ta l  6 4  



Japanes e  

Japanese 
and 

Eng li sh 

Figure l c  

Conversational Language Between Par ents  and Children 
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3 2  

Schooling 

According to the qu es tionnaire , Ques tion 2 asks wha t kind of 

edu ca tion these Jap anese mis sionary children have b een r eceiv ing . 

Excep t f or one family who educated the children in English o nly , every 

family has b een trying at leas t two d ifferent ways ,  such as J apane se 

overseas s chool and national school , corresp ondence and na tional 

s choo l,  boarding s chool and correspondence (while on vac ation) and 

s o  on . 

From Question 1 and 2 we f ound the f ollowing present condit ions 

of the Japanes e f amilies . 

Tab le 6 

Pre sent Status of Japane se Miss ionary Fam ili e s  

Location No . of Fam ilies No . of Children 

Re turned to J apan : 

\-."hole family 5 (23 . 8%)  18 ( 28 . 1%)  

Mother and chi ldren 1 ( 4 . 8 % )  4 ( 6 .  3 % )  

Children only 1 ( 4 . 8% )  4 ( 6 .  3 % )  

Remaining on f ield 1 4  ( 6 6 . 6 % )  3 8  ( 59 . 3 % )  

The returned g roup , s even fami li es , having twenty-s ix childr en 

( 4 0 . 7 % ) , are now in Jap an f or the purp ose of t he ch ildren ' s educa tion . 

From T able 4 ,  and answers o f  Quest ion 2 ,  we f ound that there are t en 

children above nineteen y ears of age .  Ou t  o f  the t en ,  three are in 

coll eg e  in the Uni ted S tates , and two are in c ol leg e in Taiwan where 
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the par ents work,  two ar e pos sibly in co llege in Japan , two are st ill 

in high school in Japan , one dropp ed out of a Taiwanese c olleg e and 

has a j ob in Japan. 

Qu esti on 4 is ab out J apanese education and how m i ssionary par ents 

think and p lan concerning t he children ' s  education . 

Ques t ion 4-1 

Do y ou think t hat chi ldren can receive the educat i on which can 

adap t  them to the Jap anese education system by b eing on the m is sion 

f ield ? 

Tab le 7 

Answer s to  Ques tion 4-1 No . of families 

Yes 4 19 . 0% 

Yes , with condi tion *1 1 4 . 8 %  

N o  11 5 2 . 4% 

N o, wi th condi tions * 2  1 4 . 8% 

Don ' t  know 4 19 . 0% 

*1 - The cond ition that a chi ld gets  a sound 
f ounda tion in Jap anese primary school 
educat ion . 

*2 - The c ondi tions ar e (1)  there i s  a Japanes e 
over seas s chool nearby or the m o ther can 
devo te time to teaching , and ( 2 )  it d ep ends 
on what age the child left  Japan , how much 
basic Japanese the child learned . 

I t  can be said that m or e  than 60% b elieve there ar e difficulties 

and prob lems in acquir ing a Japanese education when on the mis sion 

fi eld , unles s  ther e is a Japanese over seas school or s ome special 

cons iderations . 
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Ques tion 4- 2 

If not pos s ib le , how do you p lan the children ' s  education ? 

Group 

A 

B 

c 

T able 8 

Answers to Ques tion 4-2 

English s choo l t ill co lleg e ( teaching 
Japanese at home) 

Na tional s chool , colleg e in any 
country chi ld desires ( teaching 
J apanese a t  home) 

Japanes e s chool in Jap an till high 
s chool ,  college in any country 
(even f ami ly separated ) 

Go ba ck to Japan for a while with 
family 

Jap anes e  over s eas s chool ( if far 
from it , moving with fam ily) 

Invi te a tea cher from Japan 

Don ' t car e about Entrance Exam System 

Do the b e s t  thing at the time 

No answer 

No . 

3 

3 

1 

2 

3 

1 

1 

1 

6 

% 

14 . 3% 

14 . 3% 

4 .  7 %  

9 . 6% 

14 . 3 % 

4 . 7 %  

4 .  7 %  

4 . 7 % 

2 8.6% 

Total 
% 

28 . 6% 

14 . 3% 

57 . 1% 

We d ivided the answers into three group s : Group A fami lies 

educate the children in Eng lish or another languag e ,  and let the 

child make the deci s ion for college ,  but teach J ap ane se at home. 

Group B families educate the childr en in Japanes e  in J apan . Group 

C f amilies have not cho s en a certain method or given any answer . 

We see the high per centag e o f  Group C as a symptom of the J ap anese 

mi ssionary's strugg le with t his top i c .  
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Ques tion 4-3 

If  mis sionary children receive their education in J ap an ,  at about 

what minimum ag e must they return to Japan? 

Grade S chool Jr . High Sr . High 

2 3 4 5 6 I 7 8 9 1 0  11 I 12 

I \. I \ ..1 v ' y 

i i 1I 1 1 1 
Families :  2 4 3 2 2 5 1 

(No answer : 2 famili es )  

Figure 2 

The majority chose the ag es between the 5th grade and 8 th grade . 

Two p ar ent s answered 1st  to 3rd grade , and 5 parents answered be tween 

Junior High and Senior High (between 9th and lOth) . One parent an-

swered be tween 11th and 1 2 th grade. 

Ques tion 4- 4 

For those families who are s taying in Japan now for the purpose 

of the chi ldren ' s educat ion , when do you think you can return to the 

mis sion f ield ( a t  wha t age of your childr en) ? 

We no tice that f ive coup les made up the returned group , and each 

one had a dif f er ent answer : 

1 .  When the children f inish high school (1 2 th grad e) . 

2 .  Be tween Junior High and Senior High .  

3 .  According to the chi ld ' s  chara c ter , to the country where they 

are sent , and to the type of ministry parents hav e .  
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4 .  When the children finish college . 

5 .  No answer . 

Question 4-5 

During what age of the child ' s  lif e should t he paren ts be with 

them? 

Table 9 

Age No. % 

Small 1 4 . 8% 

0 - 7 yr s .  1 4 . 8% 

0 - 5 yr s .  and 3rd - 6th grad e 1 4 . 8 % 

0 - 1 0  and 15 - 18 yr s .  1 4 . 8% 

Birth - end of Jr . High 4 19 . 0% 

Up t o  6 th grade 3 1 4 . 3% 

Jr . and Sr . High ag e 4 19 . 0% 

Up to  g rade s chool 2 9 . 5 %  

Acc or ding to  the child ' s  character 2 9 . 5% 

No answer 2 9 . 5% 

Ques tion 4- 6 
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If  you decide to e ducate the childr en in Eng lish , how do you keep up 

t heir J apanes e edu ca t ion (mainly languag e) ? How much do y ou think 

they can retain ? 

Tab le 10 shows the various methods used by the miss ionary 

families in keep ing up th eir children ' s  Japanese education , both 

within the home and out side the home.  



Table 10 

Me thod N o .  

A t  home : 

By c orre sp ond ence 8 

Read ing Japanese b ooks 4 

Conv ers ing in Japane se 7 

Private instruc tion (while childr en 1 
ar e small ) 

Using Japane se s choo l textbo oks 1 

Using mainly corr espondence and the 1 
national scho o l  f or the s ocial 
exp erience 

Ou t side the home: 

Vis i t ing a Japanese ov erseas s chool 1 

Get t ing help from Jap anese sp eaking 1 
p eop le o ther than the family 

Experiencing a J apanese s chool while 1 
on furlough ( one to f our years ) 

From this survey we noticed the f ollo��ng p oint s: 

1 .  The children who are under age 19 , but above ag e 1 0  number 3 4 .  

( 60 . 9 % o f  t he t ot al ch ildren ) . I t  shows t ha t  the problem of Japanese 

mis sionary childr en ' s  edu ca t i on was called to  at t ention several years 

ag o .  

2 .  T able s Sa and. Sc indicate that more than half o f  the chil-

dren sp oke Japane se as the first languag e ,  and quit e a high p ercentage 

of t he survey ed (mor e  t han 90%) are cont inuing to us e Japanese in 
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convers ing wi th their par ent s .  It shows the concern and the effort 

o f  the Japanese mi ssionary in the edu cation and in the languag e .  

3 .  Tab le 5 b  shows that mo st o f  the chi ldren sp eak mor e  than 

two languag es . 

4 .  T able 6 shows quite a high percentage of the children re­

turned to the homeland . It points out the importance of their 

problem. 

5 .  Table 7 tells us that more than 80% o f  the p arents believe 

ther e are d if f iculties in acquiring a Japanes e  educat ion wh ile they 

ar e on the mis s ion f ield . 

6 .  Tab le 8 conveys to us that a bit le ss than 60% of t he 

par ents ar e still strugg ling and have not cho sen a certain method . 
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Chapt er V 

THE ACTUAL CONDITION OF JAPANESE EDUCATION 

In the pre ceding chapter , we have s een the anxi ety and pres sure 

whi ch Japanes e missionaries and their children have been facing in 

regard to the educat ional problem .  In this chapter, we will look at 

the actual condition of J ap ane se edu cat ion in order t o  grasp the real 

problem with whi ch they have b een struggling . 

In J apan , s chool education has had p art icular imp ortance because 

the g overnment has been using the s chool as a channe l f or ind octrina­

tion .  Furthermor e ,  a high degree o f  verti cal social mobility through 

educat ion has produced the phen omenon called "education fever . "27 

For white co llar workers and the maj ority o f  manual workers , emp loy­

ment is n ormally f or lif e .  In other wor ds , the emp loyee usually re­

mains with the same emp loyer from the time he leaves school or colleg e 

unt il he ret ires . Remaining in one j ob is  consider ed as s t eadfast , 

and it i s  one of the criteri on f or measuring the person ' s  tru stworthi­

nes s .  It i s  theref ore very imp ortant f or the white c ollar worker t o  

be a graduate from a "good "  university,  s o  that he can g et a g ood j ob .  

The competition t o  enter a comparatively small number o f  prest igious 

univ ersities is so great tha t  r oughly half of those who are succes sful 

in p ass i."1g the entrance examination· for T okyo University , f or examp le , 

have already tried more than once . Thi s si tuat ion has creat ed a large 

number of "yob iko" ( prep aratory s chools ) and private s chools that 
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coach s tudents f or the university entrance examinati ons . The comp e­

tition ,  in fact , is  s o  f i er ce that it is  difficult t o  g et int o  the 

best of the yob iko . 

Since grad ua tion fr om one of the dozen or s o  mos t prestig ious 

universities almos t  guarant ees an excellent j ob ,  p arent s ar e eager 
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t o  s end their children t o  a good high s chool so that they have the 

best possib le chance of get t ing into these universit i es . As a result ,  

many parents ar e deep ly concerned abou t which elementary s chool they 

should s end their chi ldren t o .  I t  has ev en been r ep orted that there 

ar e private s chools whi ch coach chi ldren f or the entrance examinations 

f or the best kinderg ar t ens . It is not at all rare f or even elemen­

tary school c hildren t o  have personal instruction at home or be sent 

to an inf ormal s choo l after the r egular school hour . In fa c t ,  it  i s  

common for almost all s chool children t o  g o  t o  " juku" (private school) 

af ter the regu lar school.  

The int ere st of par ents is usually focused s o  narrowly on axami­

nations that many of t hem tend to forget the "unexaminab le" cont ent 

of education .  Thi s tend ency of ten results in a lack o f  interest in 

moral educa tion at home .  On the other hand , because of the historical 

tradit ion and the imp or t ance of formal educat ion , and b ecaus e  of their 

heavy reliance on s chool , we of t en hear many parent s asking t heir 

children ' s  t eachers to s tr engt hen mora l training , which they "cannot" 

give at home . This dependence on s chool f or moral education has made 

it eas ier for the Ministry of Education , the g overnment org an with 

strong control over the nat i onal educational sys t em ,  to teach "ethi cs" 

as part of  the c ompulsory curriculum. 



One of t he mos t  important characterist ic s  of moral educat ion in 

J ap an has been the r esult of strong p olitical inf lu ence .  Because 

moral educat ion and edu cation in g eneral in Japanese hi story p layed 

an imp or t ant p ar t  in the growth of ultra-nat i onalism , t he occupation 

authorit ies ord ered this s or t  of t eaching abolished . Aft er the end 
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of the occup ation in 1 9 52 , mora l education was r evived in the schools 

desp ite the oppos it ion of various lib eral polit ical group s who f eared 

incr eased nat ionalism . The government has also att emp t ed ,  wi th gradual 

succes s ,  to br ing about a chang e in the cont ent of the Japanes e hi story 

taught in s chool . 

The chang es in educ ation tha t took p lace immediately af ter the 

war have resulted in a conf lict of values between the diff erent gen­

er ations . Ther e i s  a p ar ticular ly wide gulf b etween those who wer e  

edu cated b efore the end of the war and thos e educated s ince . Loyalty 

to  the emp eror and to the head of t he family , which formed the cor e  

o f  mor al education in the prewar p eriod , have lost the ir influence 

on the younger g eneration .  The confl ic t  of values between g enerations , 

which is s e en everywher e ,  has been d eep ened in Jap an by the drastic 

changes in educat ion and in t he value sys t em  as a whole , whi ch took 

place during the occupation p eriod . 

Fur thermor e ,  the rad ica lism of many stud ent s ,  which is a common 

phenomenon all over the wor ld , has been int ensif ied by t hese d iffer­

ences in valu es .  In add ition ,  " education f ever" has re sulted in the 

over-protection of s tudents by their p ar ent s , which s om etimes results 

in a wi dening of the gulf b etween the values of students and those of 

other sec tor s of societ y .  Even in the proce s s  of the f ormation of the 

individual ' s  values ,  ther e is a dis t inct d i s continuity b efor e  and 
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aft er g raduation f r om the univers ity . Although this discontinuity 

o ccurs , to a certain ext en t ,  everywher e ,  it has b een especially m arked 

in J ap an because of t he tr adit ional strength o f  g roup conf ormity . It 

often happens that s tudents who have engaged in f i er ce and often 

vio lent p o lit i cal b at t les while at the univ er s ity b ec om e  ob ed ient 

and loyal emp loyees . 

Up t o  the univer s ity level , ther e is a high degree of equality of 

opportuni ty, in the sens e that , g iv en the ab ility to  p as s  the entrance 

examina tion , it is poss ib le to  get int o  a g ood univer sit y  r egard less 

of f amily backgr ound . Of c our s e ,  the s tudent ' s  f amily mus t  b e  ab le 

to aff ord to allow him to concentrate on prep aration f or the entr ance 

examinat i on ,  and also to pay t he univer s ity tuit ion f ee ,  but these 

ar e v ery low in the cas e of the national universities ( $ 3 3 . 3 3 per year ) . 

There ar e mor e than 8 0 0  univer sit ies and colleges , with mor e than a 

m illion s tudents , but the standing of individual univer s ities var ies 

greatly , and s ince the kind of j ob a stud ent is  abl e  to  get when he 

graduates  dep end s larg ely on the r eput at i on of his /her univ er sity , 

he is  able t o  f or es ee his futur e fairly accurately . 

��en a s tudent g raduates and j oins a comp any or ent ers the civil 

service ,  his lif e  is alr eady mapp ed out , since lif etime emp loyment is  

norm , and ther e is  litt le hor iz ont al mobilit y .  Of cour se ,  there i s  

s t i ll c omp etit ion f or p r om otion , but it is  c onf ined within a fr ame­

work of promo tion by s eniority . If thos e  who are not selec t ed for 

the p os t  were to  r emain , t he senior ity structur e of the mini stry would 

be unbalanced , s o  it i s  not unc ommon f or them t o  b e  g iven j ob s  in s ome 

other g overnmen t organiz at i on .  The fac t that the c ompetit i on i s  con­

f ined within a fram ework d oes not n ec essarily mean that it caus es 



less p sy cholog ical tens ion than s chool and university examinations . 

C omp et it ion within limits may be all the mor e in tens e b ecaus e  of the 

limits . 

C .  W .  Ki ef er p oint s  ou t two f eatur es of the Japanes e educational 

system :  

T he f irst o f  t hese i s  the relat ive emphas is still p laced 
on moral d iscip lin e ,  at the expens e of te chnical content . 
The s econd is  the entr ance examination system ,  u sually 
r ef erred to as " shikenj igoku , "  or " examinat ion h ell ! " 2 8  
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As we alr eady noted , succ ess in achieving a s ecure p lace in Japan ' s  

expand ing economic and politi cal bur eaucr acies depend s heavily on a 

successful acad emi c car eer . I t  d ep ends on the passing of s ever al sue-

ces sive entrance examinations , b eginning most of t en with entr ance int o  

mi dd le school (grades seven through nine) and somet imes even with en-

trance into p r imary scho ol .  Competit ion f or entrance into the b est 

schools is v ery keen,  so  stud ent s mu st have a heavy s chedule if they 

want to enter a pr estigious univer sity ! 

The Jap ane s e  system is  incomparab le t o  the American system in that 

the J ap anese childr en have the pres sur e of the edu cational and social 

demand s p l aced up on them . Usually p ar ent s ,  mos t ly mo ther s , shar e the 

t ask of p rep aring the childr en f or the entr ance examinations , for sue-

ces s  or f ailure in the examinations r ef lects s er i ous ly on the pride of 

t he child ' s  f amily and their " face" in the c ommunity . Ther efore the 

mother ' s resp onsib ility of the childr en ' s edu ca tion has been unique .  

Tho s e  mother s who ar e overly invo lv ed with their children' s edu cational 

pr ogram ar e called "kyoiku-mama , "  which means " educational mother . "  

Ac cor ding t o  a surv ey of mothers who s e  children pas sed the year ' s  

entr ance examination f or colleges or univer sitie s ,  mor e than 40% of 
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them answer ed that they have p lanned ahead and pr epared f or the exami-

nati on ev en while the c hi ld wa s in the kind ergar ten or even b ef or e .  

The average exp ens e whi ch was used f or the priva te s chool o r  f or tutors 

was 2 7 , 300 yen ( ab out 115 d ollar s )  per month. 2 9 

I t  is obviou s  that "kikoku-shij o" (meaning " children who came back 

t o  their nat i on" inc luding children who were abroad and came back t o  

Japan) ar e f ar behind in the competition even in the case of the chil-

dr en who wer e  f ortunate enough to be able t o  g o  to the Jap anese over-

s eas s chool in the country . 

The c oncern f or the childr en ' s  education has been growing greater 

not only among the p ar ent s but als o  among educators and in Jap anese 

s o ci ety it self . There are twenty-one colleg es and universities which 

have opened the door f or kikoku-shij o .  These schools take c ertain 

numb er s of kikoku- shij o .  The s tudents must take the ent r ance exam , 

but they can take it in Engli sh (or o ther languages) . But these are 

all private s chools . Hir oko Sugit a ,  who is a prof ess or of a colleg e ,  

p oints out the need f or m ore such s chools : 

Ther e  are sever al thousand kikoku-shij o every year ! There 
must be many mor e c olleges and univer s it ies which would 
re ceive the student s  who have been in f or eign c ountries . 
Especi ally the national universities and colleges mus t 
r ealiz e the need , and act upon a solut ion . Because the 
nati onal schools have mor e facilities and economical 
cap acities , above all , t hey would cost much les s , c om­
par ed t o  t he p rivate schools . 3 0  

Ther e ar e f our high s chools es tabli shed f or kikoku-shij o ,  and 

s everal more hig h s choo ls have a spe cial course for them . Even though 

these at t emp t s  s e em  like a dr op of water on a fire,  yet it i s  a hope-

ful s ign f or tho s e  who ar e in a f or eign c ountry and are p lanning t o  

g o  back t o  J ap an . 



The Jap anes e edu cat ion system which emph asiz es examinations has 

p r oduced another prob lem b esides the lack of int erest in moral edu ca­

t ion . I t  is  increa sing t he " ochikobor e" which means " the r emainder , "  

or th ose who lag b ehind the clas s in their studies . According to a 

survey by the Prime Mini ster ' s  Of f ice on contents of s chool lessons 

( see F igure 3 ) , mor e than half canno t keep up with par t s  of the sub­

j ec t s  in the classr oom .  The p roblem of ochikob or e may ind icate the 

inc lination of the Jap ane se educationa l sys tem and the extent of 

dif f iculties which Japanese mis sionary children ac tually face in the 

homeland . 
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� Canno t keep up with any subj ects  in s chool .  

�� Can keep up with some subj ects in schoo l .  

I I Can keep up with all subj ects in scho o l .  

Figure 3 

Abi lity to Keep Up Wi th S chool Wor k  
(Jap anes e  High S chool S tudents ,  Ages 15-19 ) 
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Chap ter VI 

IDENTITY FORMATI ON OF JAPANESE ADOLESCENT S 

We ar e aware o f  ano ther diff iculty which missionary childr en face 

b es ides the edu ca tional problem . That is  adj ustment to  Japanese soci­

ety , especially with the peers . Theref or e ,  in this chap ter we discuss 

the i dentity of Japanes e ad olescent s , how they think of themselves ,  

p ar ents , society , and their peer s .  

I n  order to  d iscuss Japanese adoles cence ,  we b eg in wi th the 

J apanes e fami ly sys t em .  The gros s differ enc es between the United 

S ta tes and Jap an whi ch wer e  noted by C .  W. Kief er may help our under­

s tand ing of the Japane se family sy s t em . 3 1  She sees t hr ee p oint s :  

1 .  In the Jap anese middle clas s ,  the mother i s  the main agent 

of the child ' s  s o ci alization. Almo st the entire resp ons ibility f or 

the child ' s  education and conduct f alls on her shou ld er s . The father 

i s  g enerally quite supp or t ive.  In the United S ta te s , by contrast , the 

r esponsib ility-- if not the actual wor k--of socializ ing children is 

shared more nearly equally by b oth par ents . 

2 .  In the Japanese family , there i s  a very c lose r elationship 

between the ch ild and his /her mother . In the midd le c las s f amily , 

wher e the f ather is  ab s ent from the home f or long hour s , he might b e  

almos t ex cluded fr om fami ly int imacy , with the result that the child 

develop s  s trong emotional bond s  wit h  t he mo ther . This is especially 

true o f  son s ,  in whose case the b ond is  muc h str ong er t han the Amer i can 
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mother-son relat ionship b ecaus e Am erican mo thers exp ec t s ons t o  sever 

family ties when they reach matur ity and leave home. 
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3 .  Since the Japanese family is an ins titu tion t hat b ind s the 

individual f or lif e ,  he is encourag ed to  view his r elationship wi th 

o ther fam ily memb ers as one of continuing mutual sup p or t  and p arti­

c ipation in common g oals . T o  the contrary , the Amer ican fami ly re­

s tricts  what i s  f elt to b e  his natural r ight a s  an adu l t ,  i . e . , his 

r ight to dec ide his own fate.  Usually , it is said that American 

soci aliza tion practice is  " str ict , "  and Japanese " lenien t , "  but Kiefer 

does not think this is the most useful view. Amer ican childr en are 

encourag ed to develop as their inc linations direct them in a ll matter s .  

Where the f amily ha s no s tr ic t  jurisdi ction , though ,  they must b e  

obedien t  t o  the sp ecific demands o f  their p ar ent s .  In this p oint ,  

Japanes e chi ldren learn a t  an early ag e t o  j udge the c onsequ enc es of 

all their acts in t erms of the eff ec ts on their family . Thus , she 

concludes tha t  Jap anese y oungs ter s ar e in fac t mor e obed ient than 

Amer ican peer s ,  on the whole,  due t o  t heir sense of the fatefulne ss of 

their anti- so cial impuls es . 

In the light of these difference s between the Japanese and Ameri­

can fami lies , we can examine the r ela tionship betwe en the f amily and 

the edu cational system from a func t ional p o in t  of v iew. F ir s t  of all , 

the Jap anese ado le s c ent f aces a pr ob lem confronted by all children 

everywher e .  E sp ec ially f or a boy , the f ir s t  and the str ongest identi­

f ica tions ar e with his mother becau se of t he emotiona l depend ence on 

the mother as we s tated ear lier . On the o ther hand , t he b oy ' s  f irst 

impression of his f ather is  that of a comp etitor f or his mother ' s  

aff ec t ion , and in his f antasy lif e  t he fa ther is l ikely t o  b e  symboli z ed 



by the p owerful and unloving v illain .  Although the imag e of t he 

J ap anes e f ather has been crumbling with ea ch succeed ing g eneration 

since World War I I ,  the mother s till p lays the r ole of the int ermedi-

ator b etween the childr en and the f ather . 

Thu s ,  Jap anese chi ldr en of ten cont inue to hold a "bad" image of 

the fa ther sub c ons ciously as a r esult of their early exp er ience of 
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int ense closene s s  wi th their mother . As they grow older they have a 

bas ically good imag e of the f ather which ha s been taught by the mother . 

The relationship be tween the teacher and the s tudent in the 

J apanese educational system is unique as compared with the American ' s .  

They are related v er ti cally ,  and are clo ser than the Am eri can ' s .  The 

teacher p lay s an imp or tant role in the child ' s  lif e ,  f or he/ she is 

involv ed with the childr en ' s lives deep ly ,  while in the Unit ed States 

the par ent s  mu s t  t ake the r e sp onsibility. Of ten we s ee the t eacher , 

esp ecially a male teacher , p laying the f ather ' s  r ole t o  help childr en 

t o  transf er s ome o f  their emotional depend enc e fr om t he mo ther to a 

male t eacher . 

The J ap ane se educ ational sys t em  wh ich i s  describ ed by " shiken-

j ig oku" ( " examination hell" ) , or " juken- sens o" (" examination battle" ) , 

is the maj or c oncern f or b oth the mother and the teacher , s o  they 

work tog ether as a team . As long a s  the child i s  suc c e s sful and making 

p r ogr ess , the teacher and p eer s resp ec t  and accep t  the child . How the 

child p erforms the school work is the mos t imp or tant mat t er f or him/her 

and , of cour se , f or the fam ily . I t  is true what C .  W .  Kief er says : 

The American educational sy stem p laces r esponsibility for 
the s tudent ' s  su cces s d irectly on the s tudents ( and le s s  
direc tly o n  h i s  fam ily ) , thereby f o s t ering a s en s e  of inde­
p endence and a s ense of c omp etit ion between s tuden t s . 3 2  



But to  the contrary , the J apanese educational system s t ir s  up the 

c omp etition among families . Thus , "family face" i s  the dynamic f or ce 

for the compet ition in the children ' s  education. 

In the Japanes e  sys t em , how childr en identify with their friends 

is  another concern.  Usua lly until the child f in ishes grade s chool , 

the child ha s friend s within the school distric t .  Until late ado­

lescenc e ,  the child is a par t  of the mo ther ' s  wor ld . His/her s ocial 

network is limited to  the mo ther ' s  contact and d oes not include chil­

dr en of the fa ther ' s friends . Af t er r egular s chool,  almost all of 
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the childr en go to a private s chool and take music lessons or other 

les sons . They hard ly have t ime t o  sp end with their friends . As they 

go to Junior High, they d evelop close friend ship s ,  but it s t ays wi th­

in the s chool hour s ,  u sually . I t  i s  very common f or a Japanese family 

to spend ev ening s and weekend s with the family ( of t en wi thout the 

f ather ) . E .  F .  Vog el correc t ly describ es i t ,  "Just  as the mo ther ' s  

lif e center s  on the childr en , s o  chi ldr en c enter their lif e on her . " 3 3  

We have looked a t  the Jap anese educational sys t em  and f amily 

sys tem. These g ive inf ormation about the Jap anese adol es cent ext er­

nally , but now we need to  s ee wha t the Japanes e  adolescent is in ter­

na lly . In July 198 0 ,  the Pub licity Depar tment of the P r ime Mini ster ' s  

Office  put "The Inv es tiga tion of the Japanese Adolescent ' s  Conscious­

nes s" in op era t ion . I t  has b een app lied t o  8 , 040 , 000 high school and 

c ollege s tudents  and also those who were not s tudents . 

Wha t is  their view of the soc ial life? Unexp ec t ed ly 53 . 2% of 

them answered that they want t o  live a lif e  withou t b e ing anxious 

about money and honorab le p os ition ,  but ra ther according to their 

own interes t s . Nineteen p ercent of them said that they want to  live 
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day by day without worrying . T o  the contrary , only 3 . 8% answered that 

they like to  s tudy har d  and win a r eput ation ,  and 9 . 1% answered tha t 

they would work har d  in order to  become wea lthy . I t  may r ef lect the 

conf lict be tween the reality o f  "examinat ion hell" and the Japanese 

adoles cent ' s  ideal.  The Pub li city Dep artment p oin ted out that they 

s eek an individually centered lif e ov erwhelming ly above a s o cial ser ­

vice lif e ( 9 . 2%)  and self-s acr if icial lif e  ( 2 . 6 % ) . 3 4  

Wha t d o  they think about the public ( society) ? Approximately 

42 . 7 % said that they do what they want in disregard of the custom of 

the pub li s ,  and 40 . 9 % gave the opp osite answer that they would not do 

wha t they want if i t  is contrary to the pub lic . The Pub lic ity Depar t­

m ent compared the s ame typ e  o f  investigation which was d one twenty 

y ears ag o ,  and f ound that Jap anese ad oles cents increasing ly f ollow 

their own will rather than f ollow public cus toms (a 13 . 7 % incr ease) . 

What d o  J apanese adolescent s think of the eff ect o f  the academic 

car eer ? As Figure 4a shows , about 60% think that wit hou t a g ood 

s c hool car eer , it i s  not p o s s ible to g et a high posit ion and a high 

income in this s ociety. They als o f eel inf eri or if they d o  not have 

a g ood s chool car.eer , as shown in F igure 4b . But it is  int eresting 

t o  comp ar e  Table 11 to  F igures 4a and 4b . Table 11 shows t he answer 

t o  the que stion , " Do you per sonally d esire t o  at tain the highest 

academi c degree p os sib le ? "  Mor e than 7 0% ar e not p ar t icu lar ly desiring 

an academic car eer . Only about 20% desir e to  have the highest acad emic 

c areer avai lable to them . This c onf lic t ,  we interpret , shows tha t the 

Jap anes e adoles cent tend s to follow the s ter eotyp ed lif esty le , even 

though he/she d oes not r eally desire t o  do so . 



The Effect of the Academi c Car eer 
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"Wi thout a good academic c areer , one f eels inf er i or . "  
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Table 11 

Per sonal De sire t o  At tain 
Highest Academi c Deg ree Pos sible 

Category of Desire the Don ' t car e 
Japane se highest  f or academic 

adoles cents degree c ar eer 

General cour se 2 4 . 8 %  6 6 . 5% 
s tudents 

Vocati onal course 15 . 7 % 7 9 . 4% 
stud ents 

T otal S r . High 22 . 2% 7 0 . 3% 
s tudents 

College s tudents 32 . 5% 62 . 7 % 
18- 19 year olds 

Wor king you th 5 . 2% 9 1 . 6%  
18- 19 year olds 

Male adoles cents 2 2 . 8 %  7 0 . 8 %  

Female adoles cents 18 . 9 % 7 4 . 0% 

T otal adolescent 2 0 . 8 %  7 2 . 4% 
p opulation 
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not 

know 

8 . 6% 

4 . 9% 

7 . 5% 

4 . 8% 

3 .  2% . 

6 . 3% 

7 . 1% 

6 . 7 %  
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Table 13 

Situat ions Which Make Life Most Wor thwhile 
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The Publicity Department p oin ts out the low cons ci ousnes s  in 

regard t o  s ociety . About 65% have a nega tive view t oward the J ap anese 

s ociety . They don ' t  think it i s  worthwhile t o  make the ef fort for 

the s ociety. 

How d o  Jap ane se adolescent s view lab or ? Why must men work? 

About 5 9 . 8% answered that they work f or a living , 1 6 . 4% of t hem an­

swered that they work in order t o  p lay the s ocial role . Only 11 . 8% 

of them wo rk in order t o  disp lay their own ability . 

The con s ciousness in life in general is import ant f or us t o  know 

ad oles cent s .  About 8 0% of them are " sa tisfied" with the p res ent con­

dit ions . About 7 0% have anxie ty and worrie s in reg ard t o  study and 

entrance examinations . As Table 12 shows , they f eel pressure and 

anxiety in s tudy ( 2 7 . 7 % ) , and f or ent r ance examinat ions ( 4 1 . 4% ) , so 

alt ogether 6 9 . 1% of t he Japane s e  adolescents comp lain of the heavy 

pressur es of s tudy and entrance examinat ions . High s chool student s  

expres s a higher p erc ent ag e o f  anxiety over studies and examinations 

(32 . 4% and 4 9 . 0% ) . In contrast t o  Table 12 , Table 1 3  indicates the 

situati ons when they f ind their life mos t worth living . Mor e than 

60% f ind it when they p articipate in sp or t s  and hobbies , and f or 

43 % ,  when they are wi th f riend s . Only 15 . 1% f eel their lif e  most 

wor th living when they are studying . 

We may wonder why in general , 80%  are " satisf i ed" with t he present 

condition whi le they have to go thr ough the hardship of study and 

examinat ions which mo st of them don ' t  f ind wor thwhile . 

L .  Takeo Doi , who is a Jap anese p sychologist , and is  interested 

in the problem of personality and cu ltur e in mod ern J ap an , sta tes in 

this r eg ard : 



The Jap anes e are always p repar ed t o  identify them­
s elves wi th , or intr oj ect , an out s ide forc e ,  t o  the 
exc lus ion of other ways of cop ing with it .  This char­
acter t r ait of the Japanese was t ou ched up on by B enedic t ,  
too , when she sai d ,  "The Jap anese have an ethi c o f  al­
ternatives" and "Jap anes e motivati ons ar e situational , "  
ref erring p articularly t o  the sudden comp let e turnabout 
o f  Jap an f ol lowing the def eat o f  t he last war . 3 5  

He u s es a t erm " amae" whi ch he believes has no s ingle word a s  an 
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English equivalent t o  exp lain the J ap anese unique per sona lit y .  Accord-

ing to Doi , " amae" i s  the noun f orm of "amaeru , "  an in trans itive ver b  

tha t  means " t o  dep end and pr esume up on another ' s  b enevolence . "  This 

wor d  has the same root as " amai , "  an adj ect ive that means " sweet . "  

Thus , " amaeru" has a distinct f eeling of sweetne ss and is g enerally 

us ed to descr ibe the relationship between two adults , such as the 

r elati onship b etween a husband and wife , or master and subor dinat e . 3 6  

He speaks o f  the Jap anese per s onality in g enera l ,  but we see that 

"amae , "  which m eans "p arental dependency" , has been the f oundation f or 

the Japanese adolescents as  they f orm their identity.  Thus , their 

way of thinking is greatly inf luen ced by an emphas is on immediat e 

p ers onal relations , no mat ter how the individual f eels or thinks . 

Japane se s ociety is a closed s ociety. The spher e of p er sona l 

r elations is narrow ,  especially f or ad olesc ent s .  I t  i s  also a very 

ster eo- typ ed soci ety . On the c ontrary , mis sionary childr en have a 

wid e rang e o f  pers onal relationship s_, and each individual tends t o  

have a unique p ers onality. Japanes e s o ciety has a c onstitution which 

does not accep t  outsiders , those who hav e  d if f erent thought s and ar e 

"half-Jap anese . "  Thus we s ee tha t the unique soci al structur e has 

been making the problem of Japanese mis sionary child r en ' s  education 

more d iff i cult . 



Chap ter VII 

P SYCHOLOGI CAL ADAPTABILITY OF JAPANESE MI SSI ONARY CHILDREN 

Ou r third maj or c oncern is p sycholog i cal adaptab ility of Japanese 

mi ssionary children . I t  would be meaningful f or us t o  s ee wi th whom 

they i dent ify themselves , how they think of Japan and the mis sion field , 

what the mos t diff icult pr ob lem is f or them in the homeland , and so  on.  

We have asked nine qu es tions in order t o  learn mor e of the p sychologi­

cal adap tability of the J apane se missionary children . 

Question 5- l 

" Wi th whom do your chi ldren f eel mor e of a s ense of int ima cy , the 

Jap anes e or the nat ionals ? "  In answering , 5 2 . 3 8% ind icat ed tha t  they 

f eel c loser t o  the Jap anese , 1 4 . 29%  answered t o  the na tionals , and 

23 . 8% of them ind icated f eeling the same to  both .  I t  may well fit with 

the f ac t  that more than 9 5 %  sp eak J ap ane se . They identify themselves 

with the Jap ane s e  even though they are not in Japane se s o ciety . We 

see tha t the languag e is  p laying a great part . 

Ques tion 5-2 

" What was the most d if f i cult thing f or the children when they 

went ba ck to Jap an ( o ther than languag e) ?" Five families answered that 

the mode of lif e is differ en t .  Ano ther f ive families f el t  d ifficulty 

wi th the Japanes e s chool , the high level, and emphas is on memorizin g ,  

and s o  o n .  Seven o ther fam ili es had no answe r s ,  and other f amilies 
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did n o t  have par t i cular difficulty . Excep t  f or languag e and educa t ion , 

Japanese miss ionary childr en ar e easily adj ustab le t o  the diff erent 

envir onments . 

Ques tion 5-3 

"Are ther e any dif f er en ces between your children and the Japane s e  

childr en who g r ew u p  i n  Jap an ?" There wer e f our who answer ed "no 

dif f er ences , "  and thr ee who gave n o  answers .  Other s stated various 

p oin ts which we have already examined und er advantag es of being mis­

si onary childr en , such as  being broadmind ed and mor e  adj u stable than 

or dinary J apanese childr en . I t  is notewor thy tha t one family men tioned 

tha t their childr en are Japanes e outwardly , bu t na tionals inwardly . 

Question 5 -4 

"What was the childr en 1 s r eact ion wh en  you r eturned to the mis­

sion f i eld ? "  N ine p ar en t s  answer ed tha t thei r chi ldr en wer e g lad t o  

r e turn .  Four par ents answered that there was no spec ial reaction , and 

s ix p ar ent s gave no answe r .  Of the other s , one s aid that the childre n  

took time to adjus t ,  another said that they d i d  no t know o f  their 

chi ldren ' s  r eactions . The six p arents who had no answer ar e in their 

first t erm and have not exp eri enced r eturning t o  the mis sion field 

af t er fur lough . This indicates an overall positive att itude toward 

returning t o  the mission field and shows tha t adap tab ility is high . 

Quest ion 5-5 

"What do your children think of their parents b eing mis sionaries ? "  

In answer ing t his question 28 . 5 7 %  o f  t he children feel pr oud o f  their 

par ents , 4 . 7 6% said that they r espect the paren t s ,  4 . 7 6% of them s tated 
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that they want t o  be like the par ents , and 9 . 53 %  f eel tha t  it is  

natur al . We may say tha t  all of  these childr en ( 4 7 . 5 9% )  are quite 

posi tive t oward the p arents b eing missionaries . Abou t 2 3 . 8 1 %  of them 

said they had no sp ecial f e eling s ,  9 . 53% gave no answer , and 4 . 7 6% 

said that they do not kn ow  how they f eel . There wer e only two children 

who r esp ond ed negat ively . One said tha t  he wa s the victim of his 

p arents b eing missi onar i es , f or he c ould not ad just to the Japanese 

s chool educa tion when he went b ack to Jap an f or colleg e .  The o ther 

one s ta ted the har d ship of fa cing his educational prob lems alone . 

Qu es tion 5- 6 

" What d o  they wish t o  b e  when they grow up ? "  As T able 14 shows , 

20 . 3 2% of the mis sionary childr en want to b e  miss ionar ies themselves .  

S erving the Lord b o th dir ec tly and indir ec tly i s  the d esire of 18 . 7 5% 

of them , 7 . 82 %  want to b e  a pastor , 17 . 19% ar e und ecided , and another 

17 . 19% gave no answer s .  Her e we mus t  notice tha t about 46% of the 

childr en want to be in Christian s ervi ce.  The p er c entag e  may increase 

as  the smaller childr en who had no answer or were und ec ided grow .  

Qu es tion 5- 7 

" Whi ch s chool d id your chi ldr en like b es t ? "  The chi ldren who 

answer e d  " f ield schools" ( 3 8 . 10%) outnumber a ll the o ther s .  Overs eas 

Japane s e  s choo ls wer e chosen by 14 . 29 %  of them , 19 . 05% chose schools 

in Jap an , and another 19 . 05%  did  not answer . 

Qu es t ion 5-8 

" Wha t was your impr ess ion of both the Japanese s chool and the 

s chool in the miss ion fi eld ? "  Answers were g iv en as  a f amily . Their 



impr es s ion was mos t ly good of both ,  and they s ee the merits  and de­

merits also . Abou t 38 . 10% f elt g o od about both typ e s  of schools . 

Ques tion 5-9 
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"Wha t ar e the children ' s impr es sions/consciousne ss as a Japanese?"  

This is a p lur al answer . Ten children answer ed that they ar e proud 

of being Japanes e ,  and they have a str ong consciou sness  as Japanese . 

Eleven childr en stated their impr es sions of Japan , such a s  b eing a 

s af e  c ountry , adv anced in technology,  et c .  

Thr ough these nine ques tions and their answer s we noticed the 

quite high p sycho logi ca l  adap tab ility of the Jap ane s e  m is sionary 

ch ildr en .  They identify themse lves with J ap anes e peop le and cultur e ,  

and hav e a very s tr ong cons ciousness a s  J ap anese . On the other hand 

they ar e happy to r eturn to the mi s sion fi eld . They ar e pr oud of their 

parents be ing miss ionar i e s ,  and about half of them want to b e  Chris tian 

worker s ( inclu ding missionaries) . 

Genera lly speaking , on the one hand , Jap anese miss ionary children 

have a s tr ong cons ciousnes s as J ap ane s e ,  but on the other band their 

adap tab ility to new environments i s  high . It is interesting to  noti ce 

that the se childr en ar e quite p ositive about being mi ss ionary children , 

even though the J ap ane se social s truc tur e seems t o  b e  unc omf ortable 

f or them . 



T ab le 14 

��at Do Mi ss ionary Children Want to Be When They Grow Up ? 

Type of j ob 

Missionary (m edi ca l  mis s ionary) 

P as t or ( Seminarian )  

T eacher 

Medical doctor 

S ci entist  

Mother 

Eng ineer 

Serving God ( direct ly / indir ect ly )  

Mus i cian 

Designer 

Res t aurant manag ement 

Veterinari an 

Elephant 

Giraf fe 

Unde cided 

No answer 

N o .  and % of children 

13 2 0 . 3 2 %  

5 7 . 82%  

2 3 . 13% 

1 1 . 5 6% 

1 1 . 5 6 %  

1 1 .  5 6 %  

1 1 . 5 6% 

12 18 . 7 5 %  

1 1 .  5 6 %  

1 1 . 5 6% 

1 1 . 5 6% 

1 1 . 5 6% 

1 1 . 5 6 %  

1 1 .  5 6 %  

11 1 7 . 19% 

11 17 . 19% 
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Chapter VII I  

WHAT ARE SOME POSSIBLE S OLUT ION S ?  

Through this r es earch , we f ound out tha t 23 . 8 % o f  the entire 

f amili es surveyed have dr opped out and r eturned t o  J apan alr eady ( s ee 

Tab le 6 ) .  This i s  quite a high p er centage in sp ite of the f ac t  that 

our r es ear ch was limited to just twenty-one families . I t  seems very 

difficult to s tate anything as a s olution wh en we examine the strug­

g les , anxiet i es and p ain whi ch the Jap anes e missionari es have come 

thr ough and will continue t o  face . Most of them are aware of the 

probl em ;  in fact , ther e  are sharp dis cuss ions among them , trying the 

best they c an to avoid r e turning to Japan from the mis sion f ield .  

S ome of them have tried t o  d o  resear ch work on thi s t opic , and others 

showed mu ch int er es t  and stated comments and op inions a s  they returned 

the questionnaire to u s .  

We wi ll appr oach thi s  t op i c  o f  solutions from thr ee maj or ang les . 

First , we exam ine t he motivat i on f or the children ' s education , s econd , 

the p riority of mi ssionary lif e ,  and t hird , an alt ernative f or the 

Jap anese education .  

The Mo tivat ion f o r  the Childr en ' s Educ at ion 

We s tated in the f ir s t  chap t er the p ar ental r ight and duty of t he 

prot ection and education of childr en .  The motiva tion f or the childr en ' s  

educat ion mus t  b e  the p ar ental care and r esponsib ility f or the chil­

dren ' s  welfare .  Therefore , the chi ldr en ' s ed ucat ion inc ludes their 
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p sycholog ica l ,  emotional,  spiritual,  and physical dev elopment .  The 

motiva tion should not be the fulfillment of the par ents ' desires or 

p ri de .  

Le t us  dis cu ss why Japane se missionary children must have a 

J ap anese education. A Jap ane s e  missionary , one of those re turning 

t o  Jap an ,  says , 

When the Japanes e missionary ' s  childr en are brought 
up in Eng li sh cir cumstances , and are educat ed in Eng lish , 
they cannot avoid being non-Japanes e ,  not on ly in the 
language , bu t also in their way of thinking and b ehaving . 
The problem of be coming non-Japanese is  not only the prob­
lem of t he Jap anese miss ionary children ' s  fu ture , but it 
can turn int o a prob l em  from the angle of the mi ssion of 
the J ap anes e .  

6 4  

Thi s missionary b elieves that there are dif ference s among nation-

alit ies in the methodology and the ways of approach a s  each one bring s 

the Gospe l .  Thus , he s tre s se s  that the Japane se mis s ionary must play 

the un iqu e role as a Japane s e .  His concern i s  that those who ar e edu-

cated in Eng lish might not b e  able to p lay the r ole of t he J apanese 

mis s ionary if they b ecome the s econd g eneration of the Jap ane s e  mis-

sionary . He f ee ls that the Eng lish thinking pattern b ear s English 

methodo logy. 

It  is evi dent that the f ear of losing identity as a Japane se is  

a primary concern in the p ar ent s '  thought s .  Theref or e ,  one of  the 

motivations for a Japane s e  education is obviously t he keeping of Jap a-

nes e  identity .  All o f  the Japanes e miss ionaries value the advantag e s  

o f  being in a for eign country a s  w e  no ted i n  the second chap t er . How-

ever , they desire their childr en to grow up as Japane s e .  
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Mariko Mur o ,  who was a kikoku-shij o ,  studied a t  a univer sity 

in Jap an, and lat er r eceived a Mast er of Art s  degree in cross-cul tural 

communication from Hawaii Univers ity . She says , "More or les s ,  kikoku­

shij o cannot avoid an identity problem . " 3 7  Ac cord ing t o  Mur o , iden­

tity is f ormed in the environment . Usually c hildren live in three 

diff erent envir onment s ,  home,  s chool , and society . ��en a child grows 

up in his own c ountry , all these envir or�ents ar e in one cultur e ,  

bu t f or a chil d  who s tays in another country ,  these t hr ee envir on­

ments will b e  disuni t ed .  He /she may g o  t o  the J ap ane se over seas 

s choo l ,  and s o  home and s chool ar e of Japane s e  cultur e ,  but he/she 

lives in a for eign socie ty . Muro p oints ou t an imp ortant fact that 

" s c hool is the p lace wher e chi ldren learn the value sy stem of the 

nation ,  and it b ec omes an important s t ep  in t he p r oper socializ ing 

of the children . " 3 8  She exp lains fur ther that if ch ildren succeed 

in the s chool which is the microcosm of the society , i t  means that 

he/ she is app roaching the ideal which the society d emand s .  Therefor e ,  

in the cas e of kikoku-shij o , the prob lem ari s es when he/she c omes 

b ack to the society wher e the idea l  is not app licab le .  

A p sycholog i s t ,  Yasuko Minoura , did an in ter e s ting study on the 

inf luence of languag e  on childr en ' s p er s ona lity f ormation. 3 9  She 

says tha t if a child goes to another c ountry before the age of eight , 

he /she ad justs  easily ,  and if it hap p ens ab ov e  t he ag e of four teen ,  

he/she wi ll n o t  lose the unique J apanese value sys t em  even though 

he/she looks differ ently at Japan . She sees the s ix  years b etween 

the ag e s  of nine and fifteen as the crucial p er i od f or forming the 

p er sonali ty , the value system ,  and the b ehavioral pat t ern . 

I t  i s  so imp or tant f or the Japanes e  missionary t o  again think 



ov er wha t is the mot ivat ion for the childr en ' s Japanese education. 

I t  should not be simply f or coping with the challeng e of the entrance 

examinat ion , or in s eeking the "good education" whi ch may s ecur e the 

child ' s "g ood futur e . " But it should s eek t he childr en ' s we lfare , 

and we mu st know wha t the languag e and the education m eans t o  each 

chi ld in the process of f orming the p er sonality .  

The Priority of Miss ionary Lif e 

6 6  

A s  we f a c e  the prob lem of the children ' s edu cation , we may ask 

ourselv es ,  " I s  our call the childr en ' s  call also?" We know that the 

priority of our life is the Lord , and the call to b e  a missionary mus t  

b e  above everything in our lif e .  Why , then , should we s truggle with 

this pr ob lem if the call is the pr iority of the mis si onary ' s  life ? 

Her e another qu es tion may ar ise,  "What is the call?" 

One par ent who is a busine ssman said ,' "A child ' s  life i s  his own , 

and p eop le ( including the parents )  who are around him mu st not comp el 

their dream and ideal up on the chi ld . "  This is a non-Chr ist ian view ,  

bu t some missionaries may s omewhat agr ee with t his view, b ecause  they 

understand G od ' s  call to be f or the individual .  Other s may s e e  God ' s 

call as f or the whole f amily, b ecause when they c ons ecra te t hemselves , 

they sur r ender everything , inc lu ding the children , to the Lord . Her e ,  

our in t ention is not to argue on this t opic , but to see the true 

answer to the qu es tion of priority in the missionary ' s  lif e .  

We s e e  t he wea kness of the Jap ane se missionary in this ar ea ,  in 

that they ar e s eriou s ly concerned with the childr en ' s  educa t ion . As 

we observed earlier , c ontrary to our exp ec tation,  57 . 0 7 %  of them are 

uncertain about their childr en ' s educat ion (Table 8 ) . Within that 
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57 . 0 7 % ,  28 . 57 %  of them had no answer . 

Z .  Hirai has wr it ten a s eries of articles on Wor ld Mis sions by the 

Japanes e and the Children ' s  Education ,  in the monthly p eriodi cal of h is 

miss ion (Immanu el General Mis sion) . 4 0  He talks about the missionary ' s  

call from a uniqu e viewpoint.  

If  one is  sure of  G od ' s call f or the Gospel , the p er s on has  the 

ob liga tion and re sponsib i lity f or world mis sions , as John Wesley said , 

"The wor ld is my parish,  " 4 1  no matter whether one has the call to b e  

a mis sionary o r  f o r  pr eaching t h e  Gospel. 

He believes t hat r egar dle ss of the choice of wor ld mi s sions or 

homeland m is s i ons , the Great Commandment is  lif e- long and th e cal l 

f or the mis s ion f ield is  temp orary.  According t o  his und er s tanding 

of the word " call , "  the call f or world miss ions must b e  f lexible fr om 

time t o  time as the Lord guides . In view of thi s ,  he sugg e s t s  a method : 

r eturn t o  Japan when the ch ildren become a c er ta in age and s tay until 

th ey f inish their high school educa tion , then, re turn to the mis sion 

field again. 

This is one solu tion , but d ep ending on the childr en ' s age gaps , 

of t en the miss ionary mus t  s tay long er and by the time all childr en 

f inish h igh school , the p ar ents themselves ar e not young enough to 

adj u s t  t o  the new culture again , even though they had b een s erving in 

that p lace  b ef or e .  Ab ov e a ll ,  los ing trained skilled missionaries i s  

a severe b low in the Lord ' s  vineyard .  A missionary must take at leas t  

two year s o f  languag e training , esp ecia lly i n  the f ields wher e they 

can us e n ei ther Eng li sh nor Japanes e ,  and it wil l  t ake f iv e  years for 

him/her to b e  fully equipp ed , oft en by the t ime their childr en ar e 

app r oaching the s chool ag e .  
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We g enera lly f eel the lack of  the Japanes e  miss ionary ' s  c onscious-

ness toward God ' s  call f or wor ld mis s ions . We should b e  awar e of the 

uniquenes s of b e ing a missionary , f or of t en the missionary mus t  face 

the p r ob lem of choo s ing pri or i ti e s  such as the childr en ' s education , 

t aking car e o f  the old ag ed par ents , or other r esp onsib i lit i e s . The 

more we know the diff icul ties of  b eing a miss ionary, the mor e  we 

should make clear in our mind s what our priority wi ll b e  before the 

problem ari se s . The Jap anese missionary mus t  prepare f or the prob l em  

o f  the chi ldren ' s  education ahead of t ime ,  even b efore they b ecome 

par ents , and s hould have a clear und erstanding of the pr iority in their 

missionary lif e .  

We d o  n o t  at tempt t o  s eek t he "best"  answer , f or each one must 

f ind the answer from the Word of God . Harold Lindsell c or r ectly say s : 

The missi onary charac ter of  the Word of God i s  indi sputable , 
and i t  consti tut e s  the g round on which the whole cause  of 
missions r es t s .  Because  the Bible i s  its elf a mis sionary 
book and b ecause the Bib le professes to make mi s sions the 
unalterab le obligat i on f or t hose  who p rofess faith in 
Chris t ,  it may be s een that the motivat ion f or miss ionary 
work is deriv ed from t he Bible and any imperativ e  whi ch 
ma kes mis s ions s ine qua non can alone f ind j us t if ica tion 
in the S cr ip tur� 

Alternative of the Japane s e  Childr en ' s  Edu cat ion 

Kane says t hat the p roblem is t o o  big and too comp li cated to b e  

solved b y  the par ents , even act ing i n  conce r t . 4 3 We agr ee with him 

t hat the Japane s e  mis s ions mus t c onsider the prob lem s eriously . 

Though Japane s e  wor ld missions has a short history , if t he Jap anese 

church want s to continue the world m is sion, it mu s t  p r ovi de ad equate 

educational facilit i es f or their children. One p ar ent wrot e ,  in 

answer to the que s ti onnair e ,  tha t they wish that the mis s ion would 
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s end a comp etent teacher for their children.  

We should c ons ider all possibili t i es f or the alt ernativ es in ord er 

to continu e the  mis sion. Jap ane s e  mis sions may need to be united and 

work t og ether on this prob lem .  They may not b e  able t o  build Japanes e  

mis s ionary children ' s s chools all over the world as  Eur op ean Ameri can 

mis sions did , but as a f ir s t  s tep they can org aniz e g roup s o f  teachers 

who ar e ab le to visit mis s ion fields alternately .  I t  is a ls o  helpful 

f or mis s i onary children to hav e g ood house  p arents in case t hey r eturn 

to Jap an f or their schooling . 

Z .  Hirai c onc lude s his article by pr op os ing two alternatives : 

1) leaving the chi ldren in Japan with someone while the p ar ents con­

tinue the mis s ion,  and 2) returning t o  Jap an with the family t empo­

rarily , and when the childr en reach a c er ta in ag e ,  g oing back to the 

f ield again . 

He prop os e s  the p ossibility of shifting missionar i es from time 

t o  tim e .  For examp l e ,  when a mi s sionary coup le ' s  children r each the 

s chool ag e (he thinks the lates t  is by the six t h  grad e) , they re turn 

to J ap an ,  and in turn , another young c ouple wit h  no childr en or only 

very small children will b e  sen t .  I t  may work well i n  p laces wher e 

the miss ionary can use either Eng lish or Japanes e ,  as was p ointed 

out ear lier . 

Once again , we g o  back to the question , " What are s ome p ossib le 

s olutions ?" I t  seems so dif fi cult t o  answer when we limit our view 

wi th the par t i cular thought that J apanes e ch ildr en mus t  have a Jap anes e 

educat ion . I t  is our obs ervation tha t  once children of more than 

f ive y ear s of age axp eri ence another cultur e f or two year s or more , 

they ar e not the same as Japanes e  childr en who grow up in J ap an . I f  



one d e cides to become a mis s ionary , the pers on must know that it is 

not p os sible f or him/her t o  educate their children j us t  as  other 

Japane s e  p arents do . We ar e impres s ed by J .  L .  Cannon ' s  word s which 

may indi cate t he c or e  of the solu t ion. 

Mos t mis sionaries d o  not neglec t their childr en 
and ar e trying their best  und er var ious circumstance s .  
But educat ion probab ly caus es mor e missionar ies t o  
l eave the fi eld than any thing els e .  Even s o ,  educat­
ing childr en shou ld not b e  our primary goal in lif e a s  
mis sionaries . If  that were the cas e ,  we shou ld not 
have lef t home in th e first p lace . Childr en mus t  l earn 
to shar e in the miss ion of their p aren t s .  If we teach 
them tha t  their edu cation is mor e  impor tant than preach­
ing the gospel in the f i eld that Chris t  has led us t o ,  
t hen will they n o t  consid er the work of Chr i s t  a h in­
drance to their pr ogr ess , and a resented compet itor 
of sec ondary imp ortance ? We are never go ing to edu­
ca te our children prop er ly f or Chr ist unle s s  we are 
fu lly d edicated ou rselv es . Childr en mu st learn in a 
happy way t hat t hey ar e not the center of the univer se , 
and that the centr al purp os e of the lives of the mis­
sionary p arent s  is not the sat isfying of t heir every 
wh im .  4 4 
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Chapt er IX 

CON CLUSI ON 

We have discus s ed t he problem of Jap anes e  miss ionary children ' s  

educat ion in three maj or ar eas , s cho oling , languag e and p sychological 

ad ap t ability . Our survey shows the h igh rate of their cons ciousness 

as Jap anes e ,  and the eff ort to keep their own languag e.  I t  also 

shows quite a high rate of psycho log i cal adap tability and a p ositive 

imag e of b eing a missionary child . On the o ther hand , it shows uncer­

t a inty of p ar ent s '  p lans f or th eir childr en ' s  education .  I t  can be 

a r eal pr ob l em  if p ar ent s do not have a consistent educat ional p lan . 

We have found the Jap ane s e  miss ionary ' s  strugg les with this p roblem ,  

and felt  the need o f  taking a firm stand , which each mis sionary paren t  

mus t  have accor d ing to God ' s  guidanc e .  T here are g ood ex amples in the 

s t ep s  of p ioneers , such as West ern missionari e s ,  and also in the step s  

of p eop le in the Bib le who s erved the Lord . 

·· Wha t Do We learn From t he We s t ern Mi ssionary ? 

We see a gap or diff er ence in und er stand ing between the We st ern 

mi s sionary and the Jap anes e  mis sionary in r egard to t he chi ld r en ' s  

edu cat ion. T he West er n  missionary sees education as a whole . F or 

them ,  a child ' s edu cation means the maturing of the p ersonality in 

every ar ea , and they emphas iz e  the ind ividu al . Therefore s om e  mothers 

t each the  children at home un t il they feel that they ar e ready for 

b oar ding s choo l .  Accor ding to individual need s ,  the p ar ent s carry ou t 
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t heir wi l l .  Ot hers may s end the chil dr en t o  a board ing s ch oo l  when 

they ar e f iv e  and a half . N o  m at ter wha t me thod they choo s e ,  the i r  

c onc ern i s  f or the in d ividual t o  g r ow int o  p hy s i c al , emo tional , and 

sp ir i tual matur ity .  

72  

O n  the o ther hand , the Japane se mi s s ionary emphas i z e s  the society. 

S inc e Jap ane s e  soci ety ov eres t imat e s  int el lec tua l edu ca t ion , the 

J ap an e s e  m i s s i onary als o t en d s  t o  ov er emp ha s i z e  the in t e ll ec tual 

p ar t  of t h e  child r en ' s  educati on. T he J apane s e  miss ionary may need 

to t ake an ext ens ive view of t h is mat t er , and s et l ong-rang e goals 

f or the chi ldr en ' s training and p reparation for lif e away f r om  hom e .  

W e  ar e imp r ess ed b y  many Wes t ern mis s i onar i es and t h eir childr en who 

s tr es s ed the " quality of t im e" sp ent with t he f am ily , whi ch , even 

t hough shor t ,  b e came a p r e c ious f ound a tion i n  their l iv es .  As we 

s ta t ed in one m i s s ionary mo ther ' s  cas e in the s e c ond chap t er ,  parents 

have the r e sp on s ib i lity to p rovide this f ound a t ion befor e t h ey di s cu s s  

t h e  met hod o f  edu c ation. We agr ee wi th wha t J .  Kru ekeb erg and A. S taf-

f ord s ay :  

Ev ery parent f a c e s  the challeng e of provi ding f our b a s i c  
em o t i ona l n e ed s  f or .  h i s  child : love and s ecurity , praise 
and enc our ag ement , new exp erience s ,  and training f or r e­
sp onsib l e  living . The unique p er s ona lity of each ch ild 
comp lica tes the t a sk as p arent s mu s t  as s ess the physical 
and em o tiona l s tr e ng t h  and liab ilit ies of each child . 4 5  

We n o t i c e  ano ther f ac t  in the West ern m i s s ionary .  They under-

s t and mi s s ionary l if e ,  m or e than any o ther f orm of Chr i s t ian s ervi c e ,  

a s  a l if e  inv olving sacrif ic e ,  and it comes a s  n o  surpr i s e  that part 

of the s acr if i ce i s  s epar a ti on from childr en . We learn of the par ent s '  

po s i tive a t titudes t oward s choo lin g .  

A surv ey was mad e o n  "Wha t m i s s i onary p ar ents had d one t o  help 
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t h e  chi l dr en a dj u s t  we l l  t o  over s ea s  living and t o  b oard ing school . n 46 

In th eir answer , two c omment s a t trac ted our a t tention. 

1 .  Mos t par en t s  had b e en very p o s i t iv e  in commenting ab ou t the 

anticip a t ed exp er ience of g o ing to s choo l and ha d s eemed quie tly con­

f id ent tha t their chi ldren wou ld enj oy the exp eri enc e .  

2 .  Other p aren t s  had ma d e  the childr en f e el t ha t  g oing away to 

school wa s simp ly the n ormal thing t o  d o .  We may see how these parent s 

h e lp ed the children emo t i onal ly . 

Wha t Do We Learn F r om t he Bib le ?  

L e t  us ex amin e how the Bib le sp eaks t o  the p r ob l em s  tha t hav e 

b e en and wi ll b e  fa ced by miss ionary f amilies c onc erning their chi ldr en. 

T he Case of Abra ham 

Wh enever we think of p ar ent-ch ild r elati onship s or child- r earing , 

we canno t  ignor e the c as e  of Abr aham , f or the ep i s od e  in which Abraham 

was willing t o  s a cr if ice Isaac is we ll-known . Wha t ama z e s  u s  most i s  

h i s  f a i th in the Lord , bu t we of ten d on ' t g iv e  much thought t o  I saa c .  

I t  i s  a my st ery why I s aac did no t run away b ef ore h e  was b ound and l aid 

d own by the fa ther f or the sacrif i c e .  

Adam Clarke says , " J o s ephus supp o s e s  that Isaa c  was now twenty­

f ive , s ome r abbis tha t he wa s t h ir ty- six . " 4 7  Then Clark ques tions , 

" Can i t  b e  supp osed tha t an o ld man of a t  lea s t  one hundr.ed and twen ty­

f ive years of age c ould hav e b ound , wi thou t his c on s ent , a y oung man 

in the v er y  p r ime and v ig our of l if e ? "  L e t  us s ee how C larke answer s 

this qu es t ion . He says , " In this cas e  we c anno t  say tha t the super ior 

s tr eng th o f  the f a ther p r eva i led , but the p i ety , f ilia l a f f e c tion ,  

and obedienc e o f  t he s on yielded . " 4 8  
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T he f a th er Abr aham ' s f a ith and his r elig i on inc luded the family . 

The a t titude of ob edi enc e on I saac ' s  part was not d eve lop ed in a 

moment . I t  was the r esult of fam.ily d evot ion to God , and it ind ica t es 

how the fa ther Abr aham s erved the Lord with the f ami ly , keep ing God 

as the f i r s t  p r iority . 

Th e Ca s e  of M o s e s  

The au thor o f  Hebr ews s t a tes tha t "by f a it h  Mo s e s ,  when h e  had 

g row� up , chose to b e  mi s tr ea ted along wi th the p eop le of God rather 

than enj oy the p leasur es of sin f or a shor t t ime " ( Hebr ews 11 : 24) . 

I t  s h ows the n eed f or sacr if ice as one obeys God ' s  ca ll . I t  is in t e r­

e s t ing to s ee how Moses hand led the p r ob lem of child-r ear in g . He 

s tar t ed his m ini stry wi th the fam ily , but during the har d  b a t t le in 

Egypt he l ef t  the chi ldr en and hi s wif e  with his f a th er-in- l aw, and 

then he takes the f amily back, c ontinuing t he off ice wi th the family 

( Exodu s 18 : 1- 6 ) . I t  may suggest to u s  to b e  wi s e  in hand ling the 

p r ob lems which c ome our way as we s erv e the Lord . 

The Case of Samue l  

T hi s  i s  a b eau tiful s tory o f  how a mo ther as ked f or a c hild and 

G od answer ed .  I t  i s  the s t ory of the t otal d evo tion of the mother 

Hannah , with Samuel in c lu d ed in h er d evotion even b ef or e  h i s  b ir th. 

The Ca s e  of J o shua 

J oshua d ec lar ed that h is d evot ion to G od inc lud ed h i s  h ou s ehold . 

He say s ,  " But as f or me and my househo ld , we wi ll s erve the Lord" 

(J oshu a 24 : 15 ) 



The Cas e  of Chr is t 

Clarke compar es the case of Abraham and I saac to God the Father 

and the Son Chr is t .  He states : 

All this was most i llustr iously typical of Chr ist . I n  
b o th case s  the father himself offers u p  his only-b ego t t en 
s on ,  and the f ather himself bind s him on the wood or the 
cros s ;  in neither c as e  is t he son forced to y ield , but 
yields of hi s own accor d . 4 9  

Jesus Christ was th e f ir s t mis sionary and the t erm "m iss ionary" i t-

s elf carr ies the meaning of s eparation and sacrific e ,  wha t ev er the 

service is , j u st as the Lord Je su s  d emonstrated . 

Conclusion 

As we conclude this pap er , our though t s  go to the qu est ion , 

"What is  education ? "  Af t er having discus sed the prob l em  of mission-

ary children ' s education from every angle , we came to the conclusion 

tha t we should pay more at tention to the par ent ' s  r ole as pr imary 

educator of the mis sionary child . 

T hr ough the survey we d o  not see the maj or problem of lo sing 

id entity as a Japane s e  among the Jap anese missi onary childr en .  We 

agr ee with thos e  who urg e  t he imp or tance of the language and the 

cu ltur e of their own nation , but we doub t whether Japane se m iss ionary 

childr en mu st have the Japanese educa tion in order to b e  a "pure 

Japane s e. " Ra ther , we ar e t o  b e  c oncerned wi th d evelop ing the chil-
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d r en ' s positiv e  self- c oncep t , and the s olid f oundat ion o f  t he Chr ist ian 

faith while our childr en ar e with us . 

We hav e  noted the uniqueness of the Jap anes e  educati ona l sy stem .  

A Japane s e  mis sionary coup le wro t e  the f ollowing : 

Today Japan , whi ch be came a g reat economic p ower , 
ci t es " the r esult o f  J ap anese edu cation" as the r eas on . 



She has b een r eceiving admirat ion from a ll t he wor ld ,  
bu t a Japanes e  educa tion sp eciali st said , " If Japan is  
elated wi th the education , the internal pur e cultiva­
ti on of cons erva tive s elf-r ighteousness , she ignor es 
the wor ld ,  to say nothing of kikoku-shij o ,  and d eny s 
the diff er ent cultur e s .  And then she will lose the 
appraisal of the wor ld . "  

We , e sp ecially as  m iss ionar ies , must not b e  caught in t he over esti-

ma tion of edu ca tion . 

Another Japanese mis sionary who s ent the family back t o  Japan 

f or the childr en ' s edu cation wr ote to us : 

One of my fr iends edu ca ted the childr en in Eng lish . 
T he father can communicate wit h  the children in Eng l ish , 
but the mo ther canno t .  Pleas e  d o  not make peculiar Japa­
nese who have the Jap ane s e  nat ionality and a Japanese 
p asspor t ,  but cannot sp eak, write or r ead . In ord er t o  
avoid this , c hildr en mus t  b e  educat ed in Japane s e  a t  
leas t until h igh school.  

Our fr iend , a Japane s e  mis s ionary , said that it is not proper 

to s end a s ix or s even y ear o ld child to b oard ing shc oo l .  Besides 

the Japane se education , he f elt that it i s  neces sary f or tha t ag e 

childr en t o  b e  wi th the par ents , and we should not take thi s  mos t 

impor tant thing away from children. 

It is  a r i sk for us to j udge what is g ood or bad . Let us j u s t  

s tate our p osi tion . We b elieve that parents hav e the r esp ons ibility 

of bring ing up the children. The Bible does not say muc h  about the 

d etails of childr en ' s education ,  but it states c lear ly the ess ence 

of chi ld-r ear ing in Deuter onomy 6 : 4-13 : 

Love the Lor d your God wi th all your hear t and wi th 
all your soul and wi th all your streng th .  These com­
mandm ents tha t  I g ive you today are to b e  upon your 
hear t s .  Impr ess them on your children . Talk about them 
when you sit at  home and when you walk along the r oad , 
when you lie d o�� and when you get up . T i e  them as sym­
b o ls on your hands and b ind them on your f or ehead s .  
Wr ite them on the d oor f rames of your houses and on 
your gates . 
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If we use  every opportunity t o  build up the family life which is 

d es cr ib ed her e ,  we accomp lish our r ole as p arents , and the childr en 

have a g olden f oundation f or their who le lives . I t  makes little d if-

f er ence by wh ich language they are educated , f or they have the Chr i s-

tian identity.  

Problems oc cur when one persis t s  in a p ar ti cular view and ex-

e lu des the other ' s  v iew. This may not be the best solution , bu t f or 

us b est answers the qu es t ions . Each missionary will need t o  seek the 

guidance of the Lord f or each child . Our d esir e and prayer s for this 

matter ar e cond ensed in the word s  of B .  C .  Sao shiro ,  chairman of the 

For e ign Mission Depar tment of Immanu e l  Genera l Mi ssion in Japan . 

The work of mi ssions has nev er made p rogr ess with­
out true self- sacrif ice ,  and it never will ! Jesus de­
fined s e lf-sacrif ice as " denying oneself and taking up 
hi s cro s s  and f ol lowing J esus . "  I t  means s elf-denial , 
with the mind , i f  necessary , r en oun cing t he undoubted 
right . 

Knowing the examp le of Chr i st , we think that our 
work of mis s ions mus t  have such a level of s elf-sac r i­
fic e .  We should not be contr olled by irr at ionality and 
thought lessnes s ,  but let us remember that there is the 
work which can be ac comp li shed only when we throw our­
s elve s  on God ' s  hand , r enouncing the right which we c an 
demand des erv ed ly . S O 

Finally , we appr eciate those who r eturned �nswers t o  us , giving 
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u s  earnest comments  and suggestions . We pray God ' s  ble s s ing upon them 

cont inuously .  May al l the Japanese missionary childr en fu lf ill their 

important role as they g row. We believe that there are s ome places of 

s ervice which only Jap anes e missionary chi ldr en can fill in the Lord ' s  

vineyar d .  We s ee a g r eat p otent ial in them , f or they d o  belong t o  t he 

new century whi ch will demand s ervan t s  of God with a br oad er und er-

s t anding and accept ance of t he wor ld ' s  p eop le s . 
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QUEST IONNAIRE 
on 

JAPANESE MI SSIONARY CHILDREN ' S EDU CATION 

1 .  Wr i t e  the name of the country where you serv ed , the p er iod , and 
the detail s of  your serv i ce . 

Name of  Country P er i od Content of Servic e  

2 .  State the following concerning your childr en (p lease wr i t e  about 
every child) . 

1 s t  2nd 3rd 4 th 

Name 

Date of 
B irth 

Place of 
B ir th 

S ex 

Education : 
Name /P lace 
of s chool 

Period 

By wha t 
Languag e 
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3 .  Languag e :  

1 )  The f ir s t  languag e  which the chi ld u sed.  
-----------------------

2)  What/how many languag es d oes he/ she use?  
-----------------------

3 )  With wha t languag e does he / she speak wi th the par ents ? 
--------

4 .  Japanese educ ation : 

1) Do you think that children can r eceive the edu cation which can 
adap t  them to the Jap anese education sys tem by b e ing on the 
mis sion f ie ld ?  

Yes No Don ' t know 
---------- ---------- ----------

2 )  I f  not , how do you p lan the children ' s  e du cati on ?  ____________ __ 

3 )  I f  y our childr en rece ive their education in J ap an , at what age 
mus t  they r eturn to Japan? ____________________________________ __ 

4 )  For thos e f am ilies who ar e staying in Japan now for th e purp os e  
o f  the childr en ' s education, when d o  you think you can return 
t o  the mi s s i on fi eld (at what age of your ch ildren) ? ________ __ 

84 



5 )  During what ag e of the child ' s  lif e should the p ar ents be wit h  
them? 

__________________________________________________________ _ 

6 )  I f  y ou decide t o  e ducate  the childr en in Eng lish , h ow do you 
keep their Jap ane s e  education (mainly language) ? How much of 
i t  do you think they can retain ? 

-------------------------------

5 .  Psycholog ical Adaptab i lity : 

1) With whom d o  y our childr en f eel mor e  o f  a s ense of intimacy , 
the Jap ane s e  or the nationals ?  
---------------------------------

2 )  ��at was the most dif ficult thing f or the childr en when they 
went back t o  Japan ( o ther than languag e) ? ____________________ __ 
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3 )  Are ther e any d if f erences between your children and the Japanes e 
children who grew up in Jap an? 

________________________________ _ 



4)  What was the children ' s  reaction when you r eturned t o  the 
mission f i eld ? 
--------------------------------------------------
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5 )  Wha t do your chi ldren think o f  their p ar ents b eing missionaries? 

6) What do they wi sh t o  be when they g row up ? __________________ __ 

7 )  ��ich s chool did your childr en like b es t ?  ____________________ _ 

8)  What was your impr ess ion of  b o th the Japanes e s chool and the 
s chool in the mission fi eld ? 
-----------------------------------

9 )  Wha t are the children ' s impr ession/ consciousn ess as a Japanese ?  
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I .  Asia 

Locat i ons of Japanes e �vers eas S chools 
(Full-time s chools - J anuary 1983 ) 

A .  BANGLADESH : Dac ca .  
B .  BURMA : Rangoon . 
C .  CHINA : Peking . 
D .  HONG KONG : Hong Kong . 
E .  INDIA : Bombay , Calcutta , N ew Delhi . 
F .  INDONESIA:  Jakar t a ,  Medan , Surabay a .  
G .  MALAY SI A :  Kuala Lumpur , Penan (Georg e  T own) . 
H .  PAKI STAN : Kara chi . 
I .  PHILIPPINES : Manila . 
J .  SINGAPORE : S ingap ore . 
K .  SOUTH KOREA : Seoul , Pusan .  
L .  S RI LANKA : Co lombo .  
M .  TAIWAN : Kaohsiung , Taichung , Taipe i .  
N .  THAILAND : Bangkok . 

I I . North America 

A.  U . S . A. : Chicago , New York. 

III . Central and S outh America 

A.  ARGENTINA : Buenos Aires . 
B .  BRAZI L :  Be lem, Be lo Horizonte , Rio de Janeiro , San Paulo , 

Vit oria . 
C .  CHILE : Santiag o .  
D .  COLOMBIA : Bogota.  
E .  COSTA RI CA : San J os e .  
F .  E CUADOR : Quit o .  
G .  GUATEMALA : Guatemal a .  
H .  MEXI CO : Mexico City . 
I .  P ANAMA : Panama.  
J .  PARAGUAY : Asuncion .  
K .  PERU :  Lima. 
L .  VENEZUELA : Car acas . 

IV. Europe 

A. AUSTRIA : Vienna . 
B .  BELGI UM :  Bru s s els . 
C .  CZECHOSLOVAKIA :  P rague.  
D .  FRAN CE :  Paris . 
E .  GREE CE :  Athens . 
F .  ITALY : Mi lan . 
G .  NETHERLANDS : Amsterdam . 
H .  P OLAND : War saw . 
I .  ROM..I\NIA :  Bucharest . 
J .  SPAIN : Las P almas (Grand Canary I s land ) , Madr id . 
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K. lmiTED KINGDOM : London . 
L .  U . S . S . R. : Moscow .  
M.  �� ST GERMANY : Dus seldorf , Hamburg . 
N .  YUGOSLAVIA:  Belgrade ( Beogr ad ) . 

V. Oceania 

A. AUSTRALIA :  Pe rth , Sydney . 

VI . Mid dle Ea s t  

A.  I RAN : Tehran. 
B .  I RAQ : Baghda d .  
C .  KUWAIT : Al Kuwait . 
D .  LEBANON : Beirut . 
E .  QATAR : Doha . 
F .  SAUDI ARABIA : J idda . 
G .  TURKEY : Ankara . 
H. UNITED ARAB EMIRATES : Abu Dhab i ,  Dobai .  

VII . Africa 

A. ALGERIA :  Algier s  (Alger ) . 
B .  EGYPT : Cair o .  
C .  KENYA : Nair ob i .  
D .  NIGERIA : Lagos . 
E .  SOUTH AFRI CA :  Johanne sburg . 



Locations of Japanese Supp lementary S choo ls 
(Weekly S chools - January 198 3 )  

I .  As ia 

A .  CHINA : Shanghai . 
B .  INDIA : Madras . 
c .  INDONESIA : Asahan , Bandung , Uj ung Pandang . 
D .  NEPAL : Kathmandu . 
E .  PAKISTAN : I s lamabad . 

II . Nor th America 

A.  CANADA : Calgary , Edmonton , Montr eal ,  Saskatoon , T or onto , 
Vancouver . 

B .  U . S . A. : Anchorag e ,  Atlanta , Bos ton,  Char lotte,  Chicago ,  
Cincinnati , C leveland , Columbus , Dallas , Denver , Detroit , 
Honolulu , Housto n ,  Ind ianap o li s , Los Ang eles , Memphis , 
Minneap olis , N ew York , New Or leans , P hilade lp hia , P or tland , 
Princeton , S acramento , San Dieg o , San Francisco , Seattle ,  
S t .  Louis ,  Washingt on D . C . , Puer t o  Ric o .  

I II .  Central and S outh Amer ica 

A.  BRAZIL : Curitiba , Manaus , 
Lapa z .  

P or to Alegre,  Salvad or . 
B .  BOLIVIA :  
C .  HONDURAS : T egucigalpa . 
D .  MEXI CO : Guadalaj ara . 

IV.  Eur ope 

A .  BULGARIA : S of ia . 
B .  DENMARK : C op enhagen .  
c. FINLAND : He ls inki . 
D .  HUNGARY : Budapest . 
E .  IRELAND : Dub lin. 
F .  ITALY : Rome . 
G .  NETHERLANDS : Hagu e,  Rot terdam . 
H .  NORWAY : Oslo . 
I .  P ORTUGAL : Li sbon . 
J .  S PAIN : Barcelona . 
K .  SWEDEN : S tockholm . 
L .  SWITZERLAND : Zur i ch ,  Geneva .  
M .  UNITED KINGDOM : Glasgow, Lond on ,  Manchest er . 
N .  WEST GERMANY : Berlin , Bonn , Frankf ur t , Koln , Miinchen . 

V .  Oceania 

A. AUSTRALIA :  Brisb ane , Melbourne . 
B .  NEW Z EALAND : Auckland , Wellington . 
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VI . Middle Eas t 

A.  BAHRAIN : Manama. 
B .  JORDAN : Amman . 
c. SAUDI ARABIA :  Dhahran ,  Riyadh. 
D .  SYRI A :  Damascus . 

VII . Afr ica 

A.  ETHIOPIA:  Addis Ababa .  
B .  GHANA : Accra . 
c. LI BYA : Trip ol i .  
D .  SUDAN : Khar toum .  
E .  TANZAJ.\TIA :  Dar es  Salaam . 
F .  TUNI S IA :  Tunis . 



Le tter t o  Authors by Agnes Du eck 
(Written January 7 ,  19 8 3 )  

The Mis s i onary Child 

There ar e b oth advan tages and disadvantag es t o  being a child of 
mis s ionary p ar ents (M. K . ) .  

T he missi onary child wi ll p r esumably b e  p laced in a Christ ian 
b o ard ing school away from hi s p arent s .  This has its advantages and 
d i sadvantages . I will enumerate a f ew as I have ob served them . 

Advantages : 

9 9  

1 .  The child i n  a Christian boarding s chool wi ll be und er the inf lu­
enc e of a Christian dedicated staff , both in the classr oom and 
in the living ar ea or dormit ory . Thi s means that there will be 
d ecided training in the var iou s ar ea s of l iving : hab it s  of order , 
r outine , cleanlines s , meal times , bed times , p lay and study t ime s , 
rou tine tasks suit ed to  the child ' s  level of ability and matur ity ,  
and all und er supervis ion of a Chr i st ian worker d ed i cated t o  the 
j ob .  This is a decided advantage whi ch many childr en in the west ­
ern wor ld do no long er enj oy . With parents  working , children are 
fr equ ent ly lef t t o  g et their own br eakf a st s and g et off to s chool.  
Other s come home fr om school with no p ar ent at  home and with noth­
ing t o  d o  until the p ar ent d oes c ome home.  I t  is s o  easy t o  roam 
the stree t  or to  go  home with a friend . Evening ent er t ainment 
inter f er es wi th r egulated bed time and a d evotional s tory t ime . 
That is  j u st to  menti on a f ew. 

2 .  I n  a Christian boarding s chool ther e will b e  def inite training 
in the S cr ip tur es , in c lass ,  chap e l ,  s t ory t ime at b ed t ime ,  p lus 
the Sunday School and chur ch programmes . 

3 .  Ther e will be a sound academic education off ered by dedicated 
t eachers , f r equently sma ller clas ses t hat ensur e mor e ind ividual 
attention . The school wi ll p robab ly lack vocational op t ions due 
t o  a sma ller budget , although a f ine music progr amme is usually 
offer ed .  

4 .  A f ine sp or ts and r ecreati on progr amme can b e  offered . Compe ti­
t ive t eam g ames , tr ack and f ield compe tit ions may be held within 
the school or with n eighbour ing s chools of the loca l peop le. This 
may not always be possib le .  Outd o or wa lks , hikes and c amping can 
b e  p lanned and enj oyed and all with Chr istian supe rv is ion. 

5 .  The mis s i onary child ha s d ec ided social advantages . They live in 
a dif f er en t  country and in a diff erent cultur e.  They make friend s 
with children of their own ag e but of a totally dif f erent back­
g r ound .  At s chool they as s ociate with children of d if f er ent back­
g rounds and na ti onalit i es , diff erent ac cents and differ ent lan­
guag es .  This gives them a much wider social background . Fr iend­
ship s have been bu ilt ther e tha t  have later spanned oceans and 
continent s .  Added t o  this is the broadening exp erience of travel 
which many children of aff luent west ern homes never exp er ience . 

6 .  Coming fr om a western backgr ound the missionary child i s  usually 
in a b et ter f inancial s ituation and is looked up .to by t he local 
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chi ldr en . They are admired by their local p eers . This can be 
a d isadvan tage as we ll.  When ba ck in their home c ountr i es they 
may app ear p o or c ompar ed t o  their p eer s ,  but frequently their 
needs and mor e are b eing supp lied . When it c omes t o  further 
s tudies , fr equent scholar ship s ar e g ranted , support i s  g iven with 
r ecognition while o ther west ern y oung peop le mu st earn their ex­
tras or more through p art- time and summer j ob s .  

Disadvantages : 
1 .  Growing up in a d iff er ent cultur e presents s ome p rob lems when 

re turning t o  the home c ountry . When the child i s  small the child 
is consider ed with sp ecial att ention in the home churches and on 
deputation trip s . The child is  then travelling with the parent s ,  
s chool wor k  is interrup ted and tr aining of the child becomes dif­
f icult when alway s among stranger s .  This was c leverly expressed 
by Rae , a lit tle seven year old , who r eturned t o  boarding school 
af t er fur lough : "In New Z ealand we were diff er ent , but here we 
ar e j u st o rdin ary . "  

In their teens the adjustment to the home c ountry b ecomes 
more d if f icult . The missionary t een is unsur e of himself , with 
a diff erent accent , unsur e of the latest teen v ocabu lary , the 
newest f ads and t op i cs of speech , the " in" thing in the line of 
c lothes . He f eels lef t out of the gr oup with n o  f r i end s and 
d eprived of the s eeming wea lth of the wes tern p e er s .  Trying hard 
to adjus t and to be accepted he can g o  to extremes , make the wrong 
fr iendship s , j o in in ac tivities which ar e r eally not wha t  he would 
choos e  and of  whi ch he might la ter f eel ashamed . He might over ­
ac t and thu s make a f o ol of himself and incr ea se his problem , or 
he might turn inwar d and not make friend s at all and j u s t  wish 
he cou ld r e turn t o  the saf ety he knew b ef or e .  

2 .  Children f ind it extremely dif ficu lt to b e  separated from their 
p ar ents . T his d epends on the individual child . Homes i ckn ess is  
one pr obl em .  Homesickne ss can b ecome an a cute prob lem .  This 
shows i t s elf at spe cia l  t imes : meal t imes.  The f o od is differ en t ,  
p ar ents aren' t ther e .  The dining hall i s  larg e  and fr ightening 
with all the strang er s about . The result is t ears and lack o f  
app eti t e  at each evening meal , i f  not at every mea l .  Another time 
is  bed time.  One lit tle b oy pulled the c over s  over hims elf and 
his t eddy bear and then sp eaking t o  the t ed dy he was hear d  to say , 
"You and I ar e not g o ing t o  like this at all . "  

P ar ent s too f ind this difficult . Parents have b een seen r ed­
eyed when they have lef t their c hi ldren at s chool , while the chil­
dr en s eem p erf ec t ly happy a t  p lay . The r e sult i s  that children 
ar e fr equently showered with love during vacation time . It is 
dif f icult to keep a pr op er ba lance.  

Some children s eemingly cannot adj ust t o  boar ding s chool at  
all . D onald seemed t o  b e  one of these unf or tunate ones although 
all the children of the f amily f ound this separ ation very dif­
f i cu l t .  He would cry s ilently under the b ed c over s . He seemed . 
t o  become i ll a f ew weeks b ef ore vacation time as we ll as after 
the r e turn to s chool f ollowing the vacation. He found i t  diff i­
cul t  to keep hi s f ood and of c ours e  had lit t le app etite . It 
s eemed t o  b e  a nervou s condition .  The par ents eventually went 
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home . Whether this was the only reas on or the chi ef r eason, I 
d o  not know . Robbie was another boy who f ound b oarding s chool 
very d if f i cul t .  Dur ing p lay t ime he was found behind a building 
crying f or his par ents and looking out toward s  the d ir ection in 
which they lived . 

As children get older r esentment can build up at being separated 
f rom t heir par ents . This can lead to reb ellion. The r es entment at 
the s ep aration , at having t o  live in a f or eign country , or  b eing ne­
g lec t ed f or the sake of the work the p ar ent s are engaged in b egins 
to  turn into r es entment against their par ents and the call to  mis­
sionary s ervice. This c an lead to  resentment and r ebellion agains t 
the Lord . Ther e s eem t o  be isolated cases where the chi ldr en have 
turned from the Lord . Mo st of the mis s ionary childr en however , I 
b eliev e ,  c om e  through this p eriod of r esentment and r ebellion . Other 
f actor s  of cour se c an b e  c ontribu t ing cau ses as similar attitudes are 
seen in chi ldr en from Chr istian homes elsewher e .  

Parents can d o  much t o  help and p rep ar e the chi ldr en for board­
ing s choo l .  S ome lit tle gir ls cou ld hardly wait to become b oarder s .  
They were attend ing a s  day scholars and wer e cons cious o f  the fun 
they missed dur ing the we ekends when they wer e  at home ,  and extra 
activit ies wer e  p lanned at school .  They were heard to  say , ·�y mother 
loved b oar ding s chool. " Difficul t ies can be d i s cussed op enly so that 
the chi ldr en ar e p repared to meet them . A p o s itive pictur e of the 
scho o l  can be pr esented and maint ained . T he purpose f or being in a 
f or eign country , the priv ilege o f  b e ing t her e  and the advantages 
thereof c ou ld be exp lained . The lines of communicat ion mus t  be kep t 
op en through fr equent letter s  - a weekly letter is  a must . One lit tle 
boy said , "I hav en ' t  ha.d a let t er f or such a long t ime . "  A lit tle 
m i s sionary daughter t old her mother , "Thes e are all the le tter s  I 
have receiv ed . "  Whereup on the mother rep lied , "Ye s ,  I should have 
wr itten of t ener . "  The lit tle g ir l  had car efully pr es erved every pre­
ci ous note.  There should have been mor e .  If childr en b eg in t o  real­
iz e s omething of the Lord ' s  call to s ervice and the impor tance of 
ob edi ence to that ca ll , they will be mor e  r eady to acc ep t  their par t 
in that vocation. 
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