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CHAPTER I
INTRODUCOTICH

Fducation and religion have been conpatible throughout the
senturies of civilization. %here there has been religion thers has
been education in order to propagate the beliefs of religion, 4 good
gsystem of education is absolubely sssenbtial in order to sdeguately
propagete the Gospel of Christ,

Lo The Problem

Stotement of the Problem. The teaching methods and educatiocnal
philosophies prevalent in many of the churches today are influenced
by the emphsses in secular and modern educationsl procedures,

Furpoge of the 3tudy. It was the purpose of this study: (1)
o pedut out & few of the basic emphasss of medern edusatienal pro-
cedure; (2) to make on evaluibion of the chursh sechool methods 4n
the North liest Csnads Conference of the Evangelieal United Brethren
Chureh in the light of thege basic ssphases in modern education; and
{3) to determine the tesching methods used in the ¢hurch schools of
the Conference through an investigstion of the pastors, the shureh
school superintendents, the teachers and the Youth Fellowship of the
Conference,

Justification of the Study. The Forth West Canada Conference
of the Evangelical United Brethren Chureh, since its beginning, has

felt a need for improving its Christian educstion program. This

study was undertaken with the purpose of studying the present methods



and procedures snd evelusting them in the light of the ideal in
Christion educaiion. This was the first study of this nature ever
mede within the Conference and will therefore supply the Conference
with veluable inforation for future relerence.
: The publiec scheol systems of this day have almeost ruled oub
Christian instruction, Becguse of this, the task of the chureh
school is even greater. The present day school emphasis demends that
the methodology of the church school be the very beect possible. This
gtudy has shown some of the strong and weak points in the present
Christian Bducation pr%gfam. An endesavour was made to show how bthe
weaknesses nay be 1nprnved.thraugh proper leaming situations and
motivation,

idmdtetion of the Problem. A number of things which affect
church school educationsl praceduré indivectly were noted., The area
of supervision was dealt with only as it related to the responsibility
of the psstor or other persons in reasponsible positions. The admine
istrative side of the school was deald with only ss it directly
affectod teaching procedure. The main emphasls of this reseavch was

placed upon the teaching mathoeds of the church sechool,

B, Definition of Temms Used

Chursh Sghool. The term chureh school was used to deseribe
the educaticnal departnent of the local chureh., It inelndes the Sun~

day session hnown us the Sunday School, Week-day Religious Training,
Daily Vacation 5ible Gohool, and Teacher Training lasses. The pre-
gent study was primarily concewned with the Sunday morning session

known ag the Sunday Schoel.



Genference, The term Conferente as used in this research
refered to the Horbh West ares of the Evangelical United Brethren
Chureh in Canada, ite bounderies extend from the est Coast of British
Columbia to the ezstern boundry of the Province of lanitoba with the
United States te the soubth and the North Vest Territories to the North,

Ideslisn. The term Idealism was used to deseribs the philos-
ophy in education which asserts that the only reelity is mind.

healdam. The tem Reallom wes used to desceribe the philosophy
in edusation which maintains that the physical world is fundamentasl
and factusl.

Prgematiss, The tern Fragmatiss wes used o describe the
philosphy in education which maintains that truth is alwaye in the
progess of becoming, always relative and never sbszolubte,

Supervision. The term supervislon was used in this swrvey to
designate the funcbtion of one who has oversipght and direction of effert
within the teaching area.

Yeuth Fellowship. The tem: Youth Fellowship was used in this
suyvey to designste the group of young people of the North West Canada
Conference of the Evangelical United Brethren Chursh betwean the ages
of twelve and twenty-four,

Learning Progess, The term learning process wse used ln this
study to designate mental processes of the pupil as he reproduces in
his own nmind the truth to be learned and then expresses this truth in
his own words,

Hotivation. The term motivation was used in this study te
deaignaté the various methods euployed by the teacher to stimulate

learming and self activity on the part of the pupll.



s Organization Of The Kain Body Of The Thesis

In chapter II the lesding educsbtional philosophies and thelr
implicabions were presented, Chapter IIT dealt with some of the
nodern mebhiods of edueational procedurs., Ghapber IV dealt with the
anaiysia of dete gethered from questionnaires sent Lo the pasﬁer&, |
chureh school superintendents, chursh sechool teachers and the Youth
Fuliowahip of the Conference, Chapter ¥ included conclusions and
recommendations relative bo bhé'church schools of the Conference in
the 1light of the modern educationsl procedurs, and the findings within

the Confersnce.
D, MHabterial Used And Oroup Studied

Guestionnsire Hsthed. All data concerning the present education-
gl methods used in the Sorbh West Canada Conference was aguired through
questionnaires, Four differsnt guestionnalires were prepared and sent
oub, one each for the church school teacher, the superintendent, the
pastor, and the Youth Followship nembers of the entire Conference. The
questionnalires wers sent to all {ifty-btwo church schools. From these
sehools, twenby-six responded and returned the questionnaires. This
left twenty-six schools which did not perticipste in the research. Two
hundred and fifty-two questionnaires were sent %o the teachers and
elghty-five wers roturned., This left 167 unrsturned, Fifty-two
questionnaires were sent to the superintendents, of which twenty-four
were returned, leaving twenty-elght unreturned, wuestionnasires were
sent to the thirty-thres ministers who are the pastoras of the £ift-twoe
church schools. Twenby-four of these pastors returned questionnaires,

leaving nine unreturned,



There were 675 Laycock Tests sent to the Youlh Fellowship of
the Conferonce with 205 veburned leaving 470 wnreturned,

Degordiptive lethod. Library research wss also used in order
to investigate current sducational precsdures in both the secular
and religlous fields., 7The writings of recent cducators were studied
in order to gain & better knowledze of the trends in modern education.
From this resesrch has come the description of three basic methods or
philogophies of educationsl procedure and the basic emphasis of edu-
cation in the learning process and mobtivation,

Groun Studisd. The Evangelical United Brethren Church has
fifty-bwo Annual Confefencea in the United Stabes snd twe in Cansda,t
The Nerth ¥est Canads Confernes is one of the two Csnadisn Conferences
within the provinelal boundaries of British Cclumbis, Alberbte, Seskate
chewan, gnd Hanitoba, The North West Canada Conference has fifty-twe
ghurch achools as recorded in its Journal of 1952—53.2

The teathers, superintendents, pastors and Youth Fellowship
wambers eame from schools of all sizes. The smallest school had an
anrollinent of thirby ﬁith only two teschers, The largest school had
an enrollment of 250 with = teaching etaflf of fifteen teachers.

Assumotion. This survey and evaluatlion was bhased upon the
assumption that the Seriptures were written under the insplration of
the Holy SQirit end are the revelation of God's truth %o mankind, I%

was further sssumed that the Ameriesn Standerd Version 1s a scholorly

. and trustworthy translation of the existing manuscripbs of the orige
inal text. Therefore, in all refervences to the Rible the Ameriean

Standard Version was used. IL was assumed also that the Bible is the




final authority in matters of Chrdistisn falth and practice. ¢henever
an interpretation of the Bible was given, 1t was done I{rom an even-
golieal point of view, and in kesping with the "Confession of Faith
of the Zvangellecal United Brethren Chureh.”

Another sssumpbion wes that a knowledge of the Bible and ite
méazage is essentlal to good consistent Christian living and that
every Christian should be able to give a reason for the hepe within
him. Therefore, it can be szid that ignorance of Seripture, and
inconsistent Christisn living, very often reflect the ghallow and
indifferent attitude held by those whe are teachers in our churech
schools,? | |

It was further sssumed that Christianity is a teaching
religion, Jesus Christ, lts founder, commanded His followers to go
and teach 21l nations.’ Therefore, the chureh schools of this our
day ought to evaluate Lhelr present methods in the light of modern
educational procedure snd adopb the best methods in order to improve

the total program of Christian Education,



CHAPTER II
FHILOSOPEIES OF EDUGATION ARD THEIR TMPLICATICRS
A+ Inbroduction

Modern educational philosophy hag its rvoots in the basic cone
cepbe held by early philosophers. WNodern educators have merely forme
ulated into an educationayl systes that which was teught by the early
Greeks. In this cliapter we will attempt to show the educationsgl
implications of soms of the present day educetional philoscphies.

Philogophic confliet and uncertaimty have
been most pronousced in edusational circles in
the United States during the twentieth centuwy
o o+ » Three major schools of thought (idesliam,
realism, and pragmatism) are vying with one
another whemeg pedagogues and school admine
igtrators mect.

This study by no means sttempted to sebtile any philosophie
conflict which seemingly trsces back te the early Greek philoscphers.
There were the ldealists, such as Socrates and Flato, who put their
faith in the ®*idea™ which transcends the material and physical.é
There wers also the Realists, like the presemt-day sclentists; "always
a little at a loss when it comes to dealing with abselutes, but will-
ing to investigate limited arese by the best objective means st thelr
disposal.® T The Sophists were the pragmatists who geoffed at sueh
erudility.® They attempted to £ind truth in the realm of their owm

experience,
Be Idealism and its Bduecational Implications

The very nsture of ldealsn affects svery area of the lives of



those who hold to this point of view.

Histordcally « « + idealisn is the oldest
of the three viewpoints . « « Traditionally,
it is the strongest; most of us were born and
reared under its influencs. The state, the
church, and the family are highly idealistie.
Try as we will %o sscape, most of us remain
Idealists all our lives, Hven the most cold-
blooded selentist snd most hardehearted prag-
matist have moments when they walk by faith
in & system not established in seientific lab-
oratories or complebely verified by buman axe-
perience,

There are many different varietles of idealism, but yeb there
ave certain principles that ave fundamental to 811.1° oOnly a few
basic suppositions were presented in this study.

ideslism, as & philosophy, is interested in ultimaste reality.
"Philosophy iz the science of all things naturally knowable to mants
unaided powers, in as far ae these things are studied in their deepest
causes and ressons," ! The idealist considers mind as the ultimate
reality. He regards "mind and the self as central, and as furnishing
the standayds and ideals which giwe $o experience its structure and
aims.® 12 Jdeslism tesches that back of and bayond this visible
physical woerld there is the real world of mind or spirit. The ideal-~
ist is ordinarily theistic.l? fThe idealist finds reslity in reason,
intelligence, personality and veluesy rather than in mattern motlon,
or force,

The idealist's view of ulbtimate reality affects his view of
man.. Man is more than mere animal: he 1s more then mere man. 14 an
is a spirit, capable of being mled, not alone by external causes bub
by goals of h.{é own oreations E£ven though he shares meny of the

physical desires of the animals he is for removed from them; he is a



gon of God made in His imsge.15

The idealist regerds self ss primery. "Self cultivation is a
gsricus responsibility to an ideslist." 16 gelf-cultivetion is fure' »
thered through the eelf creatively projecting itself, If the idealist
loses sight of the world through his senses and mathemabics, he can
find it fyom within, through love, art, religlon, philosophy or ang:
activity whieh is genuinely crestive. If this projective activity is
Jost, he can anly'regaid the world objectively and exbernally. This
objestive world constitutes a system to the idealist; bubt it is a
aystem to which he has lost the key.Li?

In the work of the glassroom, the idesl-
ist teacher realizes that, behind and in and
through the atbention devoted to the deballs
of grammar, literature, and selence, the pupilse
are developing selves,selves growing in the
power to project themselves into the subject
matber studied, and;, with some help from the
teacher, to unify and orgenize thet subject
matter in accordsnce with the laws of the self. f

The idesalist is usually, but not always, 2 monist, 7To a nonist,
truth is an abaolute and not & relative concept, he holds to the phil-
osophy that there is onliy one kind of vitimate reality. Once the
idealist arvives at truth he dces nobt hesitate to prociaim thst truth,

Phiosophie ideslism supports religlon in
that it supports the more common religious
thesiss God, immortality, free will, and a
friendly cosmos. It is the sccepted philoaw:
ophy of classical poetry, music and art.

Yot it doecs not defy acience, although it
yields to sclence that which belongs te it,
Vig., Uhe deseription of surface festures and
measurable forces. For the great majority of
meny, sowe form of ideslism seems to yileld a
degree of satisfaction,1V

The American idealist of teday holds the historic tradition as
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precious, and more preferable than the values derived from pragmabic
philosophy and modern selence, To the ldeslist the pupil's sdapta~
tion to the spiritual, soecial, and physlesl aspects of ths environ-
ment is the essence of educstion. Thus the process of sducsetion is
content~centored because the subject matter is all imporbant. Accors
ding to V. 0. Baglsy:
The mein sim in educstion is to instill

ideals that will function as judgments . ., .

The subject matiter of instruction must ba

totally subservient %¢ this aim . « « It is

the subjoetive sbtiitude of the pupil thet is

important . . . 20

fiducation, then,; to the ideslist is "the puidance of the in-
dividual %o full self conselousness,” <1 fven though the self be-
cames conditioned to the medium of the physical world and Sts laws,
it does not develop by adjusting to the physicsl medium, but by
discovering and cbeying laws which are splritual, the laws of mesning,
of erder, of systematic unity, of spiritusl crestivity.<?

Initation plays s large pardt in the educstive process. The
idealist feels that imitation must be ereative., It should not be a
slavish copying or mimlery, bub must exhibit some cﬁaracteristie trait
in which the individusl expresses his personality. 4 cerbain amount
of sducationsl value is alsc gained from here worship. The pupil
tends to imiﬁate the one he sdmires, For this vesson it is very &y
importsnt that the teacher be a person of good charagber and ability,
Isdtation is never to be an end in itself, but a stimilus Yo grester
srestivity,<?

The eduecstional methed is alao importent, The idealist is ine

terested in helping the student resch more mature experiences,
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Teaching is primerily & meeting of personéliti&s. Teaching then is
an intsrsourse in which the less msture self is stimulated to part-
igipate in the experiences of the more mature self, to follow his
leader and e do and enjoy what his leader does and enjoys.® 2% The
guided class discussion is for the Idealist a fur more effective
method of teaching than the lec¢bure method, especially in bhe reslm
of sharing experiences. 4 good discussion will want to take inte
account all divergent peints of wiews. The subject is not approached
objectively, bub through personal views, During the discussion the
pupil sees his formulation expanded, criticized and defended, which
helps him gee it in the light of other like formuletlons, COritically
he chcoses his final snswer, after due comparison of all other views .29

After the subject matter is presented; the puplil must be ex-
amined, in order to see if he has a grasp of the subject matter. The
ideslist is very szubjective in his exsmination., UHe is concerned with
ihe meximal development of aubjective power.? 26 The emenination
aquestions are the kind that stimulzte the mind of the student to the
ubmost. They bring all the resources of his personality to bear in
order thet he will pub his whole self into the answer, The idealist’'s
guestions will request the student to "discuss® and Yo "explain sad
eriticige.” This gives the pupll an cpportuniby to show what he san
do and to exhibit his general inbelligence and the full power of his
nind, 27

-~ Thers ls much to be admired inm the idealist point of view

relative o edusation, while this is true, we would nol close this
discussion without recognizing some very definite dsngers in idealism
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as an educabtionsl philosophy, especislly when carried to the exbreue
where it would tend %o carry people into s world of make belisve and
cause people to refuse Lo face the fsots and responsibilitiss of life.

e Realism and JTts Rdueational Implications

A% almost the opposite snd of ldealisn sbands reslism, There
are many versions of realism, yet the underlying principles of all
realism are the same,

The modern inberprebation of the tem
'reallsm’ holds that there is reality apert
from its presentation to consclousness. « »
Realisnm maintaing that the universe is come
posed of the 'reals' that exist in and of thene
gelves, independent of any relation to the
mind of man. This oubtgide world is conceded
to be the real world and the aim of reslisn is
to cee things as thayzgre and to adjust the
solf ¢o this reslity.

The realist holds the physical world as fundamental, objective
and facbual. Me further maintains that it is something to be accepted
and to which man must conform. The personal.ﬁanta and feeling of the

realist are treated as subjective and secondary.29
To the realist;, selfheod is purely & physical thing., The factors

which constitute self are all physical. The.conditlons under which
these fectors come together are physiesl. This results in a complex
physiesl self. Becsuse of this the pupils are the product of the
physieal foroces ilmpinging upon their crgenisms, plus the physical
reactions of these orgenisms,

Truth for the realist is contained in physical reslity and is

totally objective.
Reality is; truth is a guality of an ides



or propositon referring to reality. Idsabion,
the result of shiech iz the dislosure of real-
1ty, nob its manufecture or ereation,sU

411 true realists agree an the selentific analysis gs the
method of ayriving at truth, "The ulbtimsbe determinent of the truth
of an ides is ﬁegarded as something baeyond mere personasl satlsiacbion,
somebhing external to the personality and not dependent upon it,31
Therefore truth must be discovered by objective means and be as {ree
a8 possible from the subjectivity of the seeker of truth,

The realist insists that the subject matter, which the pupll
studies, be the content of the sclences which investigate physicsl
nabure., 3Such courses gs physics, chemistry, mabthematlcs; and the
modern languages are essential. The need for this is bssed on the
underlying assunption that "the mind is what it studies.” % Subject
matber that can be studied objectively iz the only kind that interests
the realist, He is content centered in his view of subjsct matter,
but the conbent must be thet which will further the pupilts insizght
into the physiesl universe,33

The task of the tescher who is a realist is %o cause hls

pupils to concenbrate thelyr attention upon the work of the class and

. the duty to perform 1t., This is performed through constant drills

and examinstions over the content to be learned,3s

"The realist understands by imitziicn the conditioning of the
growing self by objective facters in the environment, physicel and
social.” 33 To the realist, internsity, reccney and freguency sre

the molding factors of imitation,
The reslist maintains that the lmportence of eduecstion lles in
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the interaction of the forces of envirompent upon the nervous aystem
of the pupil. Students from a realist school will besr certain likew
nesges, not becasuse they have mimicked the teaschers, but because their
nervous systems huve all been subjected to the same sooial and
physical forces 30

The realist alac meinbains that "bhe proper method of tesching
any subjeet is to abstraet from the personslity of both teacher and
pupil, and leb the facts speak for themselves.* 37

with objective faocts as subjact; mattar, the realist is interw
ested in knowing in an objective way if the student has comprehended
the subjech matter. The teacher looks for ohjectlve schievement on
the part of the student and his abiliby to repoat cobjective informs~
tion. The essay type question ie frowned upon by the reallist bscause
it iz too gsubjective. Because of this the realist tends to make
standardized tests whieh sny realist school can apply to any given
subject. Bwb only are questions standardized but the answers are
also stondardized, Fither the pupil knows the answer objectively or
he does not. 24 subjective answer to the guesbion will not be con-
sidered an answer-at all. ®

Realists accordingly defins education as

the ponditloning of the nervous systenm by
sical means, so as to render i% mors amen-

able to physical direction in accordance with
the forces of the physical environment, to
mzke the individual more of apiscs with his
gnvironment.,

The sbove definitlion of education is based on & reslists phile
ogophy which holds that the individual is "so much nervous tissue . »

o o in inberaction with the physical envirenment.” 40 This interaction
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is carried on through the nervous system’s reeeptor and motor ovgans
and the central brain. The realist's definition of eduestion is ex~
pressed by its emphasis upon objectivity nz the end in both knowledge
and conduect, It is alse seen in its opposition to subjectiviiy and
individuality in art, seience or conduct 4

Do Pragmstism and Ibe Bducational Implicstions

In the twentieth century, traditional
ideglisn and selentifie realism met & new and
worthy foe. Although only an iafant, prag-
matism shortly becsme the dominent influence
in American educstional cireles. For a tinme
everyone seemed to fall for it. lore recently
a critiec here snd there dares to question the
validity of presgmetic influences. In fact
some go 80 far as to place the blame of the
ills of jmerican eﬂgcat.ion upon the shoulders
of the pragmabist,

Willlam James defined pragmatism ag an attitude of mind consist-
ing primarily "in looking sway from first things, principles, catagor-
les, supposed necessitiss; and looking toward last things, fruits,
gonsequences and facts." 43

In the reslu of humsn experience man is essentially a biologiesl
and soclal orgenismy acting slways on blologiesl and soelel stimuli,
living from one problem to another. To the pragustist there is ne
dusliam of man and nature for man iz a part of nature and not apart -
from j.tu%

Man, as an individual or self, "is a behavior symbol, a person
who 48 the cutcome of a scelal situation; transient if the situstion
is transient, more permanent if the situation is more permanent,» A5

Te the pregmatisi there is no gertainty. Truth is always in
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the process of becoming, All that a pragmstic cen say for truth is
that it is merely relative and never sbsolute. This is because truth
is to be schieved through man-made lfxypats!'zaaexa.‘1‘6

Aceording to pragmatism, "the primary funetion of educstion is

to prepare the young for membership in the modern industrial commun~

ity", 47 4s a result of this function education ean “frain the young

in the selentific technicues which meke for the efficient solution of

ggggentﬂggx‘p;oblems.hs
In the realm of curriculum the pragmatist refuses to be bound,

nelther does he care for objectbive information, Books are to be used
for reference purposes only. A student of pragmstism is to know how
to use the rsference book but nobl be a wallling encyelopedia. 411 sub-
jects found in the curriculum of a pragmatist are directed toward the
development and mastery of techniques for the purpose of solving new
problems. The pragmatist, then, is pupil-centered in his educational
progess. 47

In a true pragumotic setting the teacher must present those
things whieh are interesting to the pupil. For the pragmstist, things
are intereating "because they appesl to nabtural, bhiologiecal snd socisl
reaction tendencies locsted within the nervous system of the noymal
individual,* 59

The pragmatist feels that inltation plays a very important
part in the educational procesg. This initation is not a copying or
mimdery but an intersction with environmentsl conditions commuon to the
group. Imitation for the pregmatist is not an end but is only a means
to the end, this end being, to make for himself a place in the scelal
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world, It is thrﬂugh‘imitatian that the pragmatist acquires the
technigques sporoved by the modern aammunity.51

With the pragmatist world view and human experience In s state
of begoning, the methods of education are alse in & state of {lux
The pregmstist has no fixed starting point, no rule or book of pres-
oribpd method. His method is the experimental or trisl-and-error
methué. “Hle prefers o substitule for 'the subject' a few outstanding
problens which he then proecseds to investigate by the experiment
method;¥7° SLearning dans by dodng® is the slegan of ths prAgEetist

Tests and examinations over the subjeet matter are considered
of little value by the pragmatist, He agress, however, with the
realist in practice, by administering objective tests, but does not
agree in theory, He feels the sbudent’s abilily to solve the probe
Joms set befors him is of major importéno@. Phen these problems are
solved, they are solved, snd need no further axsminstion, The true

pragmabist bases very llttle on the results of any examinatiﬂn.53

B, Christianity and Its Educstionsl Implicstions
Christisnity in itself is not strictly sz philosophy although
it contains 2 philosophy and desls with many of ithe phllosophical
problems and is the auswer to thenm,

True Christisniby, when it was given %o
the world, came nob ss a program of mebaphy-
sics or ethicsy not as a set of rigid rules
or mere definitions, #t was not even a 'way
of 1ife,? It came as 'the Yay, the Truth,
and the Life! inseparsbly bound up in the sue
premely unigue life of the everlasting Son of
God. It came not as the result of mer seeking
the Logos, but as Logos seeking man, %
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Thers ia scne agresnsent between Christiandty and the philosophy
of idealism, yeb they are nob aynonyuous, 1% is true that ideslicom
has prepudisted the suprenscy of matter and has advsnced beyond the
realn of mind into the things of the splrit, yet Idealism has been
unable to give humanity the God who satisfies,

A gomparison between idsslien snd realism wes set forth in
Table I as glven by Dr. Yurch.”? In this table, Dr. Hurch placed the
prageatist in the position of sn empirvical veallst. Both Doctors,
Lodge and Wahloulist, considered the praguatist zs an empirieal jdeslist, 96

True evangeliecal Christianity easonob sccept realism or prage
matism because both reject a supernatural and spiritual Gods 97 Christ-
janity and philosophy are both concerned with the wltimste concept of

God, the universe and man.’® JIdealism has placed ultimete reality in
mind, realism in the matevrial universe, snd pragmsbism in emperience,
wherees Chriatisnity places ultimste reality in God, maldng true
Christianity thelstic rather than idealistie, OChristianity’s concept
eof God is set forth very well by Ur. GCommersfelder:
There is bubt one true and living Cod; an

eternal Being, a Spirit withoub body, indivis-

ible of infinite wisdom, power and goodness,

the Oreator and Preserver of all thinge visible

and in this Geod there is e Trinity of cne sub-

stance, power and co~eternsl, namely the Father,
the Son and the Holy Ghost.>

Tiithin the life of God, the erigin, nsture and destiny of man
can be found, Within these three concepts of man the impliestion of
educstion can be fonnd.éo '

A the process of educstion is examinied 1t will reveal the
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TABLE 1.

HATERIALISTIC SGHOOL

Hetaphysies

Bondsbic Idealism. -- The basie
of such spiritual philosephies
as Panthelen, Christian Seience,
Unity, etec.

Dualistic ldeallsm. -~ Theory
most nearly in homony with
orthodor Christianity.

Indeteorminism, ~~ Allied with
purposive piychology snd the
Christian view of freewill,

Honistiec Materialism, - The -
‘busis of athelsn, humsnism,
nabturailsm and kindred be~
lisfas

Duaiistic Meterislism, -« The ‘
basis of evolutionism, mech-
anism, vetionalism, ebc,

Zthies

Determiniam. ~- Allied with
nechanlstic psyehologyy
materialistic beliefs and
automatism,

Epistemology

Faith. - The Ghristisn approach

to ultimate truth. Then linked

with reason and sxperience it is

rational. Yhen uncontirolled it
eventuates in nystical cults of
doubt ful worth.,

Skepticigm.— Buploying only
reason it eyventustes in ratione
alism, evolubilonism, hwaanigm,
agnosbtlcism and atheism, e
ploying experience it produces
sensationalism, natursilsm,
empiricism, experimentslism,
positivianm and pragmatism,
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nature of man. "HEducation . . . 'is the result of the effort of self-
active mind to sseimilaste the incoming stimuli from the school; is
free individuslity expressing 1teelf.” ®1 Through sduestion & partiel
pelf realiszation can be abttained, Home goes so far as to say,
"Through the energy of effortful attention men becomes in his educa-
tion what he is intended to be » o » @ free belng.5? 1f we accept
the premise thet man's ordgin end life are found in the life of God,
then man csnnot come to s full self reslization throug}i education,
True freedom is found in sslvation from sin provided by the atonement
of 'desus Christ, dJesus szid, "I am the way, the truth, and the life;
no man cometh unto the Pather bub by me,"63

If man%s origin is in God and his mature Is thet of freedom,
then he must have a sure desting. Therc? are two truths in educstion
that zive the answer to the guestion of the destiny of wan. The faet
that man's education is an empiricsl process that is never completed,
and that the posibility of man's development seems infinile, give
sducation's snswer to man's destiny,0h The Christian conceph of msn's
deabiny is inmortality of the soul but men's state in imwortality
depends upon the sholeee of his free will while be is upon this temp-
oral earth. .

The Christian educator who is seeking to fulflll his calling
must have an adequate philesophy of Christien educstion. If man's
ultimate end is to live in the glory of God and to become mors like
Him, then his temporsl end must be to prepare himsel{ to be fit to
meet God. 4 philosophy of Christisn 'education that is based upon the
revealed Yord of (od must recognize thet msn’s nature is free within



limits. At the same time it is also true that this free nasbure la
tainted with carnelity which causes men to turn %o #in and defeats
man in his realization of God's will., Therefors, God's plan of re~
dempbion must be stressed in Christian education,

Christian educstion to bs true to its calling must be conbente
eentered. The content iz the Word of Ged, the Bible, In content
then Chrdstisn teaching must be Bible-csntered., In its approach to
the content 1t must be pupllerelated in order to secure s proper
mobivation of the pupil.65 The capszcity for a2 lnowledge of God is
inberent in man but vnaided reascon does not and cannot know all that
must be knowne Therefore, God by supernabural revelstion has reveale
ed Himself and His plan of redemption to man., This revelation is
rational and appeals to man's intellect; ewobions and will., The
Bible is this revelabtion, and ocught to make up the core of true
Christien eoducstion.

The changes in society in recend ysars have brought aboub
conditions which call fer an adequate philosephy of Christisn educa-
tion both in theory snd in conmtent. There is an evident conflict in
sur day, of conservative and progressive clroles, some phases of which
have affected the basle coneept of lesders in Chyistiasn edugation.
There is a gecond conflict of sclentific concepls over ageinst ree
ligion which oo has left 1ts mark on the mind of many. Anocther
conflict exisbs betwesn ins#itutianal demands and individusl exprase
sion. %% Socleby with all its conflicts needs the Mord of God as a

sound and lasting philosophy of Christisn education.



Three basie philosophies of édncation wers discussed in this
chapter: ideslism, reslism, and pragmatism. They were considered in
relation o their esdusstional implications. An evangelisal viéw.of
Ghristian edueational pbllasephy and gome of its impllcstions were ‘
alsc diseussed.

& study of the basie philosophies held by those of inflaenee'
in edueetiun shows that each philosophy‘has conbributed to nhe total
phileaophisal approach to educatich in cur day, True Chdstian '
education must be Bible cenbtered and pupil relabed in oxder te maeﬁ

the ghallenge and need of present day soclety.



CHAFTER 11X
S8 HODREN METHODS OF ROUCATIGNAL PROCEDURE
Ao Introduction

A brief survey of the fleld of secular educstional methodology
was made, This chapter by no means exhsusted the field bub geve 2
treatment of twe basie emphases of modern educstion; the leawming
process and mobivation, Aleng with thie several educational tech-
nigues were set forbh.
Religious pedegogy has felt the influence

of current movements in gecular education, its

leaders have been, for the most part, borrowers

rathey than crestors of educational theory and

techniquew67

B, Two Basic Emphages in Bducational Methodology

Two of the mest important prineiples of educstion which every
beacher oight to understand ave the learning provess and motivatien,
“ile teacher ¢an use his subject matber aright or choose the method
sulteble for proper direction of learning, until first he understands
the lesrning procass.63 Proper mobtivation is an absolute essential
in order to bring sbout a proper functioping of the learning process.
tThe pupil is interested end engages in effort ondly 2e he has a pupe
pose or mobtive; conssquently adequate snd proper metivetion is the
key to eifective learning.” 69

The Leayning Process. This process s very complex and comp-
licated because of the many characteristics of the lesrner, as well

as the materisl to be learned.7% Becsuse of this fact, this section
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on the lesrning procvess was confined to the main essentials in the

process of learning.

Learning is defined in a number of ways yet all express one
common element. Learning invelves some kind of change in the person
who learns, "This change may be manifested as a skill, & habii, an
attitude, an undevstanding, as knowledge, or an appmciation.“'n
Learning may be defined, then, in terss of ohanges thet take place in
patterns of experience and behavior toward betber adjustments %o the
folt demand of life,.

wlearaing is continuous through life and is inevitable in
sobive human beings." 74

Through heredity msn is squipped with
corbain definite potentialiiles or response.
patterns, such ss breathing, bloed cireula-
tien and movement, These responses ave
called reflexes, As long as reflex equip-
ment supplies the needs of the individual,
there is no need for lesrning,”3

“hen the reflexes are not adequate %o satisiy the need of mam,
he then develops habites which are s 1little more complex. These habiis
become sutometic reaction always working im the same way." 7k

"There are times when the needs of life can not be sstisfled
on any reflexive or habitual level, Such a situation cslls for a
rational snswer. %The individual must then find or invent a way to

satisfy his needs.” 75 1In retional learning the lsarner must recoge
nize the proPlem before him., If there is no problem, then there is

ne reagsoning or learning, "But if there is & recognized problem,
there may be no lesrning unless the solution is desired,” 76
An individusl may respond emotionally, at times when neither
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of the other three responses are totally adequate o satisfy the
need., In other words emotions are learned. "We learn Yo love; to -
hate certain things, to sympethize, to resent, to adulre, to piiy. w77

Learning ie not g3 simple as these four points in the growbh
of learning ssem %o be, Behind all is the interaction of the complex
nervous system of the learner. 9“The nervous system is the medium of
sonnection between the Phyeical, or materisl; on the one hand snd the
mental snd spiritual on Lhe other,” 78

The response or reaction of the nervous
asystem is not only physicleoglical bub there
is slso consciocua response which is mors than
mere chemical oy physleal response or process.
It is through physiscal reactions that sense
data is received into the msrvous system and
passed on to the brain., Thess physical sen-
sations are in an instant transformed from the
realn of the material or physical intoe the
realn of the menbal. No loager do they have
material qualities; they have taken unto them
selves meaning in temms of consciousness,?’?

The powsr to take sensstions and make them inmbo menbtal prod-
ucts is called perception. The mental produste in turn are celled
percepts, 4 percept, then, is a sensation geined through eelf activity,
which has teken on meaning in the conseiousness of the lesrner. "The
mesning given to a parbicular sensation can be pure sensation, snd it
can never become perception without further sensstion.” 80

The great task of the Heacher is that of
gulding the experience and the interpretation
of sensations that came to the pupilts mdnd,
There is no 1imit to the cultivabion of inter
pretation. The teacher can also do much in
the preparation and use of methods and instrue
mants by which sensations mey be stimulated
and directed. Yebt the teacher is limited here
beocsuse sensation can conly be culiivsted in a
limited degree.5l
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Learning is more than a mers ascquisition of knowledge. Know
ledge is worbthless until the truths it conbaing become springs of
acbion within the being of the lseymer and move him to express the.
truths in concrets living. 82

Real learning taked plasce when, besides
the mere modificstion of present action be-
cauge of past function, the change in the
individual ie such that a part of an old sit-
uablion will esgll forth the same expsriencs or
behavior as previously resulbed from sbinule-
tion by the total situation,83

Thare arve at least three factors of great importance that con-

dition the learning process, They are, the original nature, the enviyr-

onnent and the purpose of the learnsr. ®Original nature is what one
is before environment has exerted its influence." %4 This original
nature includes the inherited depraviiy of mankind which functions in
the unregenerate msn and makes him & slave to sin. Thie original
nature, however, can bs transformed through falth in Chyist wherby
man can live as a c¢hild of God, ~
Some of the fundamental drives which ave
basie to learning are physical sctivity and
manipulation, mental activily end curiosity,
rivelry and compebition, self ssssytion, en~
pression and cammunication, love of adventurs,
ownership and collecting, the desive for
sogial approval, the desire te achieve, and
the drive for success,35
The enviromnment is an important factor in the learning process
because the learner is slways ln an eavironment, The enviromment ine
eludes all the factors influeneing development from the time life bee
gina.% The original nature of man or his heredity eannct be sepae
rated from environment. l "Bach is one aspect of & dynamic u{\%tary

process, mxﬁely intaractioh.“ 87
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The third lmportant factor thal conditions learning is purpose.
¥an is not s mere mechanism subject to the push and pull of originel
nature and envirvonnent. "Human beings are active agents moved by
purpose, which is the key to lesrninmg.” ®8 It is by purpose that he
directs his original nature and unifies life by bringing eonflicting
tendancies into haruony with eme another, &9

Learning, then, takes place in the inter-
action of opriginal nature, environment and
purpose, It 1s the teschers task to provide
the environment during the teaching period,
7t iz his maln business to deteriine ths
gtlmuli of the period so ss to bring sboub
the desired responses from.the pupil, It 1s
alaso the tagik of the tescher to help the
pupils to ses what is involwved in the site
ustion they are in, to see in activities and
axercises the power to right choices,90

jiptivation. The teacher in a chureh acheol who has such great
ragponsibility resting upon him ought to do all in his power to mot-
ivate the pupils in his class to reel study and leaming, "The proe
blem of pupll mobivation is one of the most importsnt and difficult
that the teacher faces." -

Motivetions can be placed into two classificetions. Pirst there
is intrinsioc motivation. It is inherent in the learning situation,
It is found within the learner; in his needs, interest, attitudes and
purposes. This type of motivatlon ls best expressed in goals or pur-
poses aceepbed or possessed by the lesrner. The sscond cluss is made
up of exbrinsic motivation. The commnest forms of this kind of mot
ivation are oredits, marks, diplomas or degrees, medals, prizes and
membership in honor socleties. The teschers psrscnality, desire for

hiis approval, and 1ikiﬁg for the tescher are found to be operating



motives,  Se¢olding, sarcasm, ridicule and punishment sre on the neg~
abive side of extrinsic motivation,?%

Ageording to D»s Burton, the extrinsic motives are necessary
because of the way our schools asre constituied, He feels that they
ars much less effecbive than the intrinsic motives., I the pupil is
properly motivated he will nob nesd the extrinsic rewards.””

The following is a.pattern by whiech the teacher can stimulate
the maximum of puplil attentiong |

{1) There should be a definite, clear ss-
signment so that both tescher and pupil know
what 1s %o be done, (2} Both teachers amd
pupil should be thoreughly prepared. {3)
Classroom mebhods should ineclude the sudio-
visuale (&) There should be extensive student
partieipation in the clsssyoom. (5) Whatever
takes place in the clasarcom should be related
to the work at hand,?%

Dre Zavey gives addilional emphasis by suggesting & formula for
motivation and the atteining of man’s ulbimate goal in the following
statement :

. To learn effectively, the pupil must engage
in work that is meaningful to himg it must

- sabisfy needs thst he as an individugl exper-:
ienees; it must gratifly hunger for learning

that he has felt; it must solve problems thal

he has met in actual life; it nust snswer Ques-
tions that his experiences have raised in his
minds it must awalks to life of action resident

in s being who hss within himself the power of
purposive choice to reach goals seb by s supe
reme Personality so that he mey realize the end
of his own exisbance as a spiritual personality,?s

Ce Prineiples of Effective Learning and Teaching

There sre a number of principles which apply to the progress of
loarning in genersl. These things must be kept in wind as the teacher
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guides the pupil in learning. .

The Learainz Situation, Favorable conditicns for lesraing
inelude the learnerts health, freedom from distrsctions, and adeguate
'appereeptive hackground, & fevorable mental seb;, & genuine metive, an
eagerly desivred goal, and a challenging situstion., Both the physisal
ag well as the psychologicsl environment of the classroom must be
right. The teacher should provide for the neceéssary physical con~.:
ditions such as proper temperature, ventilation, lighting, seating,
atmosphere of the classroom and freedem from distractidn. ¢n the
other hend the teacher must be careful not to overlook the paycho-
logical condition sueh zs adequste goals of achlevemsnt of the pupils.%

fxpert Guidance. The teacher must not only provide a learning
aitustion, but he must alsc guide the pupil in the process of learning,
He must wabeh the process in each learnsy, note his ervors and dif-
ficulties, and evslute hﬂs progress {rom day to day. Guldsnce should
be constant, leaving nothing ‘bé chance or incidental l@aming.??

The Learner Must Know ths Process Required. The pupil must
know what he is required %o do. He mmet know how to study the given
subject-matter, how to begin his study snd when he has finished his
study of the subject matter. 78

IThe Mastery of Tools of Learnimg. The tools of learning are
esaential, bub 2 skillful use of these tocls is more essentiasl., The
development of the use of these tools comes in the following probable
order: language, nuwbers, mading, handwriting, higher guantababive
concepbs, written composition, foreign langusge, and logic. ILearning
progresses only as these tools are skillfully used and developed.??



Sultebility of Materisis.
The subject mebter or learning materlsls
mist meet at lesst two requirements: they
nugt conforn to the proper grade level or

maturity of the learner; and they must be
presented in proper sequence,loo

Factors Affscting Progress. There ave & nusber of factors
that affect the progress of learning. 2 prover distribution of
periods of work is necessary in order to avoid fatigue. The effic-
ileney of learning drops off sharply when the learner becomes fatigued,
Thers also must be specific practice 1n the function to be Lmproved.
This is done through various means, such as revitetion, memorization,
or actual writing, spelling and working our mathematical problems,
Self confidence is also an importent factor in lesrning, regardless
of the maturity level of the learyner. 35elf confidence can be encoure
aged by suitable praise when the pupll suceceedss by making the task
esgy enough so that it ean be stteined; and by keeping the pupll ine
formed as to his progress in lesraing,iCl

There are a numhef of general principles of teaching that must
be followed in order to reach the highest efficlency in teaching and
leprning. These principles overlap in part with the principles of
learning set forth on the preceeding pages, Every teacher should
take into eonsideraticn the following prineiples in svery lesrning

situstion, (1) Clarity of objectives. Learning is more effective if

the pupil knows definitely what is to be aceomplished. (2) Integra-
tion. Effective teaching takes account of the meaningful wholes as
unite of learning and tesching; it does not deal with isolated bits
of informstion. (3) Apperceptive seguence. The past experience of



the learaner must be tsken into account, The leayner brings into each
new situation the eifects of previous experisnces and activities,
{4) Individual differsnces. Pupils at any grade level will differ
fron one to three years in their ability to learn., (5) Inberest.
Learning ie improved when there is keen intersst, uper the part of
the pupil, in the thing to be learned. The pupil must not feel that
learning is merely vequired or done for the teacher. (&) lentsl sat,.
The pupll must be in proper {rawe of mind in order to lesrn effective~
ly. {7) Self sebivity. The pupil by his own efforts and responses
and not by those of the teacher., (£) Sabisfsction. The thing learned
| mast bring satisfection to the learner. There must be a faeling that
the task was worthwhile end satisfying in and of iteelf. (9) Applica-
tion. The newly asguired knowledge or skill should be transferrad
into practieal use, 09

A& well planned lesson is an sbsolubte essentlel to good teaching
and learning. "Anything that iz not planned is planless, and anything
that is planless will likely faill to accomplish its parposes"103 “The
best teacher never reaches the polut where preparabtion for the day's
work is unnecessary.?i04

Thers are a number of lesson plens that are used, The age
group being taught, the learning situstion, and subject matier will
help debemine the iLyps of plan to be used. 103 1t is almost impos
sible to heve 8 sel oubline oy pettern for producing all lessci plans,
The nost desireable plan is ons that is flexible and adapbable, There
are eertain prineiples that should go into such a plan., They arve zo

follows: (1 ) The teacher must become familiar with the lesson series
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or wiit as a wholes {(2) The perticular lesson %o be baught for the
day should be exanmined or scanned for o general idea of the contents
{3) After the gontent of a particular lesson iz studled an aim or goal
of that lesson should be made in the light of the vontents (4) The
mzterials to be used should be provided for shd orgenized in accord-
ance with the aim sought: (5) The msthods snd vroocsdure of teaching
the lesson must be worked out: This will include the plan of approach;
teacher aotivities; illustrations; questions and discussions (&)
Working conclusions must be formulated in the light of the alm of the
losson; 106
_ After all of these things have been thought through, the
teacher iz ready to formmulste a good lesson plan. Vhen.the plan is
made it wlll have to be revised and reviewed,
L good plan iz inveriably the out come of

at least seversl revisions in which the state-

ment of the slm or purpose is re-congidered,

medification of the mabterial to Ls used is

mede, the technique of teaching that gives

promise to the best results is subjected to

further examinatlien, and more sonsidevation

is glvsn to anticipated situstions that may

arise during the class period, with debermin-

abion of the possible procedures to be used
in meeting them,107

De Some Modeyn iducatlional Technicues

"Qood teaching is characterized by the use of the mebhod that
is best for‘ﬁhe attainment of the specific goal in mind 108 ;13
tescndng should have some kind of method, Thejskillful beacher will
use the method which best fits ths particular situstion.

The following are some of the factors %0 be gunsidered in



selsebing a teaching method or technique; {1) the asim of the lessong
{2) the maturiby of the pupil;  (3) the attitude of the pupils toward
1saraings {(A4) provious study in the same fleld; {5} the nabure of
the lesson material; (&) the physicsl eguipment of and facilities of
the claserooms (7) the length of the period of teaching: and (8)
the skill and gqualifications of the tsachsr.log Ail of the abovs
mentioned will help the teacher to detarmine the method he will usse
in Seaching tha subject mattoer,

tethod is simply & planned or grotamatized manner of thinking
or agting."110 The various techniques used in education are but a
mozns o assist the teacher in puiding the pupil in e given laarning
gituation. The following methods are some that sre belng used offect-
ivelys Each matbhod may be varied in a number of weys in order to
meet the learning situation at hand,

legbure lethod. This procedure includass all oral presentation
by the teacher. The lecture method is most effective smong adulis,
who will be able to follow closely, beceuse there is no self activity
on the psrt of the hearer. It is more difficult to gel good learning
by the use of the lecture method than any otéer methods It has iits
advantages and good points becsuse there can be ne real teachlng with-
out the use of the lscture method at sometime, It also ¢an be g
great dissdventage beczuse of =z lack of pupil participation.lll

Qiggggg&gﬂ,ﬁg&@gg. "The whole plan of class dlecusalon is
suggestive and invigorating."112 It is made up of dirscted bubt fres
conversation on some well selectsd problem whiech srises from an in-

dividual or soclal experience of the class with the purpose of seeking



a setisfying solubion. IU must be sdapted to Lhe age group and be
kept in the realm of thelr experiencs and kaowledge., "4 good con-
versation or discussion draws on childrents imagination, memory, snd
power to do reflechive and eveative thinking.?*13 The teacher muet
have a full and clear ¥nowledge of the subject metbter of the discus~
gion snd ackt 8s 2 guidﬂ bo bring it to a definitc conclusion and
solution of the provlem at hand, 14

Sbory Telling., "One of the oldest, most elffeclive, and most
usad means of conveylng bruth ls the story.“llﬁ gducationally,
1isbening bo stories is & practicsl means of lsarning interesting
things in idnteresiling wuys.”llé A good story will garyy ibs own
lsaeson and make ids own epplicetion. The sbory is also one of the
mogt effective means of capburing interest snd attention and therefors
mptivates the pupils,

hen the story is used by the ieacher ss a tsaching method, he
must keep seversl things in mind, irst, he must feel that i% is o
useful method; second, he must pick an asppropriate story. Third, he
must then thoroughly prepsre himself by beeouing intémately acquainted
with the story, Fourth, the story should be told in all its beauby,
The narrator must see the things he wanbs obhers to see and then tell
the story in a simple natural‘way with animation and sincerity. IHven
though the story telling method is effective there iz danger of it
becoming mere entertainment, bthus nothing is lesrned 17

Dramatigetion. The method of dramatization can be thought of
as extension of the story telling method. It 1s depleting through

bodily astion, the characters, movements, and activiiies of a story



or play., The valus of the drama is found in the values the pupils
realize from engeging in the setivity and not so much from the pre-
sentation of the play., The drams gives vpportunity for sell express=
sion and creabtive acbivity. This method too can be overdone se that
moye attention is drawn Lo the performance then value galined from i%,
On the other hand it can be & motivation to interest the pupll in the
literature and history of the time of the drama, 18

Heporting and Reeitation. Reporbing 1s a connected discussion
of a subjest. It finds its source in reference bocks and requires
exbensive reading, planning, organizetion and & fres use of original
thought and expression, Hecltatlon on the other hend is o repesting
of ideas pregzented in & baxt book or a reproduction of what hag been
read or studied, The report is the more walusble of the two in thait
it has enriched the pupills regular classwork by supplemental reasding
in prepering the report.tl?

Ha the 4 great number of things ere included under hsnde
work, Paper work of many different kinds, pen work, bullding models,
making posters, and maps, using the sand box and even £illing missione
ary boxes are sll ineluded . in the term handwork. It should not be
uged merely us an entertainment, but should be used only when it cone
tributes to learning. There is a tendancy to mske handwork an end in
itself, Often it has nme connestion with the ¢lass work,l20

Project Method. & project in the realm of teaching “is a
large urdt of work of natursl and life~like character carried on im a
natursl aetting."m In reality the project method le not a0 much a
separate mebhod as it is a principle of method. It mey be used in



36

connaction with all other methods giving them vitallity and effective-
nesns,
4 true project . o . is somebhing done by

the pupil in & real situstion recognized by

the pupil as nsbural and worthwhile, which he

does because he wanbs to do ib, and which he

sarries to compleblon in order to accomplish

some purpose of his own,led

The project is an experdment in experience including purpcse
and shaved sctivity. Many values sye gained from this method.
Learning is more nstural snd interssting, It traine the pupil in
initiative, feapunaibility, foresight, perserverance, alertness,
judgment and evelustion,

In spite of 511 thess good traits there ave a number of dangsrs
involved in using the projeect mebhod, First, it demends a versatile
beachay of supefior skill, BSaecond, it reguives much more prepavation
than regulsyr vesching, Third, it takes much moye time than the ordi- -
nary cless perdod. Fourth, the individual and his particulsyr needs

are likely to be forgotien in group project tesching,l23
Be Summaryy

In this chepter just & glimpse was taken.at modern educational
prpscedurs. The field of study and lnvestigation in this aves is vast,
fha sontents of this‘ahapter were divided into three main sections.
The first section deslt with the two basic emphases of educstional
methodology. They were the learning process and motivation. The
seeond seetion waz made up of a summary of the prineiples of effective
learning and teasching. In the last section on the techniques and
methods of modern sducstion, seven different methode of teaching were

digcussed.



GHAPIER IV
ARALYBIR OF DaTa &‘1‘&‘""3 FROM THE QURSTIONRAINGES
L, Inbtroducticon

In Mght of prevalling sdoeatioml philosephdes ard the modern
mﬁhwa of Edueational M&dme this chapter presents an amalysis
and Mna‘hicn of contitions on the field, |

The quw‘bienmims used féa? the basis of s chapter have give
ent a faly pleturs of a oross wati'cm of the ¢hwreh sahoeivs of the Gope
fmﬁee, & general amalysis revenled several facts, among the more
imnortant of which are: (i} The pastor vhoe tekes a perscnal intersst
in the church school usually hes a lavger and more progrossive scheol,
{2} the @‘aﬁmntenﬂent who has sccess to help and assistance and hap
had Bilble 'aah.«ml or other speeiel treining eontributes wmuch wore to
the success of = éhurch school then ‘ona who hag hed ne heln, (3) The
ahureh scheol texcher vhose chureh nrovides a teacher fraining program,
or who has had Mble school training, wses the best in method and cope
sequently does a better job of teaching, (4) The last fmct wefleotsd
the firet three mentioned above, that the Youth Pellowship age proup
of the chureh aghool hes a betior grasp of the Hord of God vhen the
pustor, superinbondent end teachers mre constantly keeping pece with
prosent day teaching methods and are using them in the chureh sehool,

The church gchools of the Horth lYest Cenada Conferenee vere cone
gldared aa.a unit, and not ss isoluted schools., vherever diegrons of
graphe vers glven they wore celeulabed Dfrom sonference totals,




B, The Clmrch School Teacher : 28

Teaching in the ehurch school iz cne of the mest imperiant
tagks vithin the lossl chuvch,'™ The church schoo! tescher s in
many instances the orly ome vho brdnps any Chriztlan teaching to nany
of the ehurch sehool nupils, The homes of mony ave non-Chrisbian,
making the tagk of the deacher even more important, In the mblie
school, ingtruetion tends o be, and 1 to 8 great extent, anti.re.
1i@£ms.m5 The important pesition snd respongibility of the tescher
was congidered In the follovimg aneliysis, ’

The Traiping of the Tencher. The first awvd basie qualificstion
far any teacher in a ehurch scheol ig a right relotionghip to the Lord
Jesgus Chriat, This is very imperdant begsuse the Sheisitien message
ig & content to tesch ond o knowlodge to emerieme,mé To the non.
Christian, the Gospel is foolighness and he cannot mnderstand ib,
Only aftor a definiie born cmain oxperdence ean o mp begin Yo odd.
prehond the full meaning of the Christisn mamg&.w In the lowth
Vegt Yerada Qonfevence eipghty-three out of eighty-five teschers seid
that they were born again, Oply two engvered negantively. One other
did not snpuer the quostion.

The ages of the teschers vary fran fifteon yearas of age to
soventy-nine yoars of age, a span of sixty-four yesrs, with the aver.
age at thirty-one, Figure 1 provided a distribubtion of ages of the
toachors. The tescher, fifteen yesrs of age, teaches a Degimney class,
The foregoing seamnm to indiecte o lack of undersiending of the needs
of children, on the pert of those vho appoinied the teacher, 4 teacher

et the age of Difbteen camnet pospibly have had the neeessary tralning
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that iz needed to adequately cope with the problems of teaching a Be
glmner class, The oldest teccher has charge of a vomens sduld Bible
clags, The remeining teschers émnh in #ll of the depsxtments of the
chureh school, l

ipother Important olement in the mskeup of & good chureh sehool
teacher, healdes a genuine ’mm again experience, is good acodemie
eduention and training, Jeventy-four ocut of eigﬂmy;i‘iv'e teachars,
who roturned the guestiomnires, recorded thet they graduated fym
grado sa;xeol, ten stated thet they hed rob campleted theiy grade school
training, end one made ne commend. ‘H‘airt&-fmr oub of the elghtyfive
graduabed? i‘ran h:t'g,fh schools out of ihex renaining Sif%y.one, Porty-
five indleated thet they had started high schoel but did not Dindsh,
erd gix nade z;m comment. The foregoing statowents indicate a definite
noed for accdemic tralning fopr a tescher con only i::z;;wrasfe the guality
of hip teaching alter he hae fmproved himeelf, Oub of tho cishiy.five
shureh schocl itcachers only thirty-one veporboed hnﬁng graduated from
Rible sehool, leaving forty.nine with little or né Mble secheel train.
ing and five vho pave no anpwey, Juong the Bible scheools mentdoped
wore: Rogina Dible Imstitute, Vancouwver Bible Ingtitute, Hillerest
Bible Tnatitute, Winnipeg Bille Imptitute, Hoody Bible Institute, Pre-
phetie Bible Inptitute, Briercrest Bible Institute, Hvangelicnl Bible
Institute, and Teulah Migsien in Ideonton, ilberia.

Only eipht out of eighty-Uive chureh school teachers of the
Conference attendsd eollere or umiversity, only one reporied heving
gradunted, the others attonded one, tve, ar three yvars, “*ost of
those vho stiended collese are ministors of the Conflerence who ave



A

alpo teaching clasces in thely church schocl, Out of the remaining
goventy-geven, four sttended business eollepge and Lour attonded nov-
mal school,

Less than one half of the eighty-five teachers have lakon ad.
vantage of Lesdership Uducation Clesses and Teacher Training Courses
offored at summer cumps, Dible schools and verious local churches,
Thirdy-three reparted thet they atiended a leadership edueation clase
with farby-four veporting no sttendanes ot such ¢lusecs, lceeving eight
vho made no comments In the light of the fact that leadorghip Train.
ing clssszeg are being offered, there shonld be more emphasic vlinced
upon the necesaity of teachers obitaining this training in order to
qualify ag church achool teacheras OF the thirty-three who sliended,
twenty-twe tock sdveantuge of classes alt caump, ten envolled far such
classes at Bible schools, and one did net state vhere the class wes
attended, Twonty-two revorted sarning a certificate with thirteen
gteding that they hed not eeyned a certificate, and fifby pave no
answors Gertificates were sarned from both the Bvangelieal Teacher
Training ‘ssociction and the denocainstion,

The actual tenching experience in clurch schools of the Ton.
ference ranged fran two months to fifty.seven yerwrs, vith en everage
of elght years of teaching experience, Of the seventy-four vho re.
corded their toaching experience, forty-itvo o 56.‘? per cendt had
been teathing far five yoers or less with twelve ew 1642 per cenb
of the total, batween five and teon yeers. FigureIl revealed the
aetual distribution of the years of church school teashing exporience,
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The foregoing brief swmaries revealod thet the chureh sehocl
teaching stalf is under trained, Only ‘mxanty oub of eighty-five have
hod any real training in edueationel procedure, I3 must bo cbserved
hovever, thet acedemic training alone will not milre u successful church
gohoul temcher. In ordor to be a successful and offective church school
tencher, o eirit-2illed, spirit-onpovered 1ifs, a St Tt A
the Bible and a vediunt Christian personality ave absolutely essentiel,
Training in ehureh school methads greatly inercases the effectivensss
of the teaching steff of the cluweh sehool,

Bbicctives of the Tescher. Tt e an established fact that ob.
Jectives or gonls ere necesgsary in order to do effective work in any
field of lebors In the teaching of the Christian religion this teuth
is of mjor fmportance becouse oterral velues and destinies are being
dealt vith, Hech church gchool teachey, therofore, should have o main
chjective or sim for cech lespon as woll as for the whole of his eache
ing. BEvery lessom should hove ono mein objectives all other objectives
or alms chould be subordinate and shonld serve as & gsuprord to the min
objoctive. The same holds true in the {eacher's purpose in temching,

There vere five objectives vresented in the questionneire in
erdor to lot the teachers choose vhet they consldered to be thely mein
ohjective in méhing. The regults were ag folloug: Mt of edghty-
£ive dimreh school teachers who returned the gquestionncives, thiviy
indieated that the maln objective vas to win the pupdl to Chyist,
Sizteon of these were ministers, ninister's wives, or Bible sgheol
graduntes. Ten gave teaching the Bible as thely main objective; two
chacked bringing sbout o change in the religicus meiure of the pupil
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as thelr chjective, while three gave no expression ns to thelr cbjecw
tlves in teaching., The remining ferty-five semmed uncertain in thelr
exprossion of teaching objeetives and consequently checked twe or more
of the ateted objeetiven and in scme instonces sdded ome or two of theiy
owm. This lattor emvession of an indelindte objective in tesching in
a chureh school is an indication of poor thinking and plamming on the
part of the teachoy, Any tsacher with more than one main cbjective
is trying to go two different divections at the sawe twme, This can
only mmﬂ.'i‘s in amxﬁﬁsi@ and frustration to both teacher and pupil.

Thirty.£ive point five per cent of the clmreh school teachers
had as their main objective, to win the pmupll to Christ., Eleven poind
goven per cent of the teachers reporting geve thelr main objcctive as,
tonching the Rible, Two point four per cent pave a8 thely objective,
bringing about & chonpge in the religions nuture of the pupil, while
throe point five per cont expressed no objective in teaching, Mity-
two point nine per cent had no main objective but choecked geveral ob-
Jeotives in their teaching.

The true papose of Chrietien lducation seoms not to be cloar
in the minds of a grent mejority of the church sehool tvachers repori-
ing, Winndng the pupil to Chrlet and maxiing the Bible sre very wrbhy
objectives but there lg seeningly o failure on the part of the teschers
to ace the veal issue, Winning the pupil Yo Chrisd, and deaching the
Bible are in themselves worthy objeetives tubt ere only poyt of the total
and mpin obieehive of teaching in a church school, Doth sheuld be ine
eluded in true Chrisiien tenching: they should not be made ends in thom.
selves but showld pather be part of a far greater objectlive and that ia
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the establishment, grouvth and development of every pupdl, in vhet we
have tormmoad the hringing about of e change in the religlous mture of
the pupil, The erisis experdence of comve

knowledge of the Bible in iteclf of any walue, but vhen these are used
in the expressions of a pupdl's daily 14fe ve huve cone to our main:
objective on Seriptural grounds, pemely, to "attain unbe the unity of
the falth, and of Imovledge of the Som of Ged, unte a fullgrowm man,
wnto the measure of the stature of the fullmess of Uhrist,™25 The
Word of God alao toaches thet every Christien is to “grov in grece and
Imevlledge of our Lord and Seviour Jesus Chadst, 2129 The pesult of such
& change in the mature of the pupdl shonld find its highest expression
in Chrigtian seyvice,

This being true, that the borm sgein experience and the second
erisis exporience of ganctification do not bring man to a full know.
ledge of God nor to resurrechtion pari‘aebion,lw then the nein cbjective
of the teacher must be o bring eboubt changes in the religlous nature
of the pupil,

_ Ohrigtion tesching is not merely o system of

rote Jemgming ebout Bible content: 1t is the bring-

ing of the 1ife of tho pupil in line with the pur-

pesep and ideel of its aim, the man of God perfected

and theroughly furnished unte all good vorks . « «

The sgsential things in the life of the true Chrip-

tian is an experlence of "the 1life of Ged in the soul

of man', The fundamental purpose of all Christian

tecching iz so to guido the pupil thet he will oxe

perience the 11fe of God in his soul, Then upor this

experience as a esis, teaching condimes for the pur.

pose of myrituring and developing the 1ife of God in

the soul 'unto a perfoct man, unto the measure pf the
statire of the fulness of Christ,® (fph, 4:13),~*
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In this netter of the gpip objective in teaching it is possible
that the teachers failed to fully undersiand the meaning of the five
ocbjectives for tecching, as stated in the questiomwmire, The fove.
golng asoumption was mde on the basisg of the fact thet only two
teachers, or 2.4 per cent of the teachers, choose the ebjective get
the other hand, 1f the teachers did understand the objectives stoted,
there is an evident lack of understending with reference to the pur
pose of the Claweh School, This boing true 1t is ovident that there
is & definite need, both in the Conference and in the locsl chureh,
for an aggressive, comprehensive an? wp~to-dete teacher training pro.
Er9Te.

The Church Seheol Clase Ferlod pnd lesson.
| A ehureh school teacher may have itcken all the courses svaile
able in teacher treining, up-to.date on nll the effdctive melhods of
tonching and ptill feil tho class, the church, end God, 1l careful
preparation is not made for each clapg end lesson iteelf, The mmber
of hewre spondt are not clveys indiecative eof &hrngfh preparation | .
but give & fair neegure of torcher-intorest and thoveughness in pre-
parction, The amount of time spent in prepuration by the i
gohool teschers of the Gonference varied frem one gquarier hour to
gix hours. The mnjorily of teschers svent between one :nd two hours
of vreparation on thely lessens. The eighty-five tecchers svert o
totel of 156 and ore quarter hours in preporstion on thelr lessons
sach week, Thirty-six out of eishty-five teschers spevt thelir tine
of preperation for the lesson befove Satuxdsy nicht oy Sunday
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morning; thirty-four indicsted that they sometimes prepared before
Seturday night or Sundsy morning; four steted that they did not pre-
pare before Seturday nizht or Sunday morning, whils sleven made no
statement concerning their preparstion time, Figure III showed the
distribution of hours spent by the teachers in prepsretion for their
leassons.

It must be understood that the amonnt of time spent in pre-
paration may vary from week to week, depending on the content of the
leszon materisls and the time available for study by the teachers. It
was tragic, however, to note that twenty four teachers spent one hour
or less on lesson preparation,

The guestionnaire also revealed that the teachers who spent
the least time on their lessons were the ones who had disgipline
problems and did not show any conversions in the church school class
which they taught. In most instance a last minube preparation is
usually haphazard and results in very poor lesson plans or no plans
at gll. "The msking of adaguste lesson plens demands an ample omount
of time,n132

A clearly planned lesson is important, Haziness of apprehen~
gion of the lesszon will produce indefinite results, therefore, the
tescher must use every effort toward clear, keen thinking and syste-
mntic ;:‘Zt'sam::ﬁ.ng.133 B0 teacher, howewer experienced, can do his
best work unless he gives careful conaiderstion before entering the
elass room to possible ways of preceeding in the teaching."w’*

Out of eighty~five teachers, thirty-one stated thst they
formulated definite lesson plans in preparztion for tesching class
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sessions, Twenby-four tsachers indicsted thet they formulated lesson
pléns: sometimes bub not always. Seven indicsted that they mske no

definite plans for teaching thelr lesson. This leaves twenby-three

who did not record their pleuning or formulaticn of objectives. The
above statenents indicated 2 definite need for training of the church
school teachers of the Conference in the formulatlon of lesson plans.

A clear formulation of objeetlives for each lessen is important,
but of far greater imporbance ls a plan for the atbaimment of these
objectives. It is at this polnt where failure prmdominataé when the
teacher has & poor understanding of the method whereby the objectives
gan be carried oub. Of the fifty-five teachers ﬁho regularly and
ivregularly formulated cbjectives for their lesson, thirty-thres in-
dicated a definite plan for attaining thelr objectives while thirteen
stated that they had no plan for attaining thelr objective in teachlng
the lesgson. This left thirty-nine who did not make a statement con-
gerning a plan for the stiainment of their objectives. This showed
an evident need for training in the reslm of tesehing procedurs sad
technique among the church school téachers of the Conferance,

The maeberials used by the teachers in their preparation varied
agcerding to the age group of the class being taught. The suggested
helpa listed in the questionnaire were checked in the following order
of their lmportance. The Bible was at the top with sixty-seven,
followed by forty-seven who uwsed beacher helps, nexi in the order of
importance was the Sunday School quarterly checked by forty~two of the
teachers reposting, while twenbty-one used lesson guides snd sixteen

used the concordance in lesson preparstion. Several teachers checked |
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two or more of the above mentioned helps while & few indicated that
they used all of them in thelr lesson preparation. Literature pub-
lished by the Evangelical Unlted Brethren Church was used by sixtye
three church school teachers, leaving twenty-two who were not using
fwangelical United Brebthren literature bub used_literatura Lron nine
different publishing houses. Table II revealed the order of cholce .
of these lesson materials. 8izteen of the teschers, ueing Fvangelical
United Brethren material, supplemented it with other lesson helps and
literature.

The methods used in conveying the lesson to the pupil are very
often the determining factor in the auccess or failure of a teacher.
It is in this ares that the teacher must be alert to pupilis attitudes
and needs and choose the method which will best ﬁelp to satisify the
~gpiritusl need of the class, "The methods of teaching that are em~
ployed compel and sonbrol the attitudes that ape asssumed, and the
characters that are moulded snd sbtabilised,v:35

Fourbeeh different methode were sugpested in the guestiomnaires
from which the teachers were to indicate the metheds uhich they
zenerally used. Table III showed the order of choice. The discussion
method was the most frequently used. It was used by sixty-six teachers
or 77.6 per cent of them. The question anéd answer method was checked
forty-four times, the story telling method followed with twenty-seven,
with the round teble discussion or foram uged by twenty-bwo teachers,
In spite of an evident lack of formal training, the church school
teachers of the Conference should be commended for the cholce of

methods used in teaching,



TABLE 1X

ORDER OF CHOICE OF LITERATURE USKED BY TRACHIRS

Literature Used Hunber Using Literature
Bvangelical United Brethren 63
David €. Ceok ‘ 9
Gospel Light Press é
Roger Willlams Press (CGemman Baptist) 3
Seripture Press A
Korthern Baptist 2
United Church Literature 1
CUongregational 1

Child Evangelism Fellowship 4



TABLE IIX

TEACHING METHODS SELECTZD BY TEACHERS IN CEDER OF CHOICE

iiethods Used Regularly Hunber Using Method
Guided class discussion 56
Guestion and answer method uly
Story telling method 27
flound table discussion 22
Assipgnments to be completed oubside of class 21
Give Bible outline i8
Read the lesson discussion from guarterly during

class period 16
(Hive tests to debermine effectivencss of teaching 12
Bring in outsiders or puest speakers 10

Let the puplis teach the clsss
Each pupil reads verse and gives meaning of verse
sppoint comditees to invesbigate sspects of lesson

Use the project method of teaching

o N N W

Po all the talking in class



- Among the methods somebimes used,the four leading were as
follows: The highest was the question and snswer mebhod with thirty-
two, followed by the steory telling method with twenty-five, next the
use of oubside speakers., The last of the four hizhest methods
cheoked was the reading of verse in the lesson by the pupil end com=
menting on it. This method was checked by twenty-two teachars.

The first four methods used by the teachers scnsbimes, bubt not
regularly, differed with those nethods used regulsrly. The guestion
and answer mebhod was preferred by thirty-three ocub of the eighty-~
five beachers, followed by twenbty-two who gave thelr prefersnce to
the story telling method, Class discussion raenked third in teacher
preference with twenty-ons, followed Ly nine wheo chess to give
aseignments outgide of the class zession.

The thrae preceeding paragraphs and Tables III and IV reveasled
that the gulded discussion method, the guestion and answer method,
and the story telling methéd ware the most preferred methods and
consequently were used the most often.

The fact that the guided discussion method, the question and
answer method ranked so high glong with the story telling method
secams Yo Indleaste a number of things relative to the tescher and the
church scheol, A1l three methods are old methods, they are conven-
tlonal end accepted in most clreles. In view of the fact that a
groat majority of the peopls im the Novth West Canada Conference of
the Pvangelicsl United Brethren Church are Gemman or of Geman ex~
traction, and that many adults have had a Lutheran Church background,

we may conclude that the preference in method indicated stems from



TABLE IV

TEACHING METHCDS SELECTID BY TEACHERS IN ORDER OF CHOICE

Methods Used Cometimes

2y

Humber Using Hethod

Gueshilon and answer mebhod

Story telling method

Bring in outside speakers

Zach pupll reads verse and gives meaning

Give Bible outline

Let pupils teach the glass

Do 21l the talking in class

Give zassignuents to be completed cuteide of clase
Give pupils 2 chance to discuss lesson

Read the lesson disoussion frem gquarterly during the
eclass peried

Round table discussion
Give tests to determine effectivensss of teaching
Uge the project method of teaching

Appeint comnittees to investigate certain aspects
of the lesson

32

25

23
22
19
1e
15
15
1

12
il

b 7]
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the tradition of the Lutheran Chuwrch.

The "guided discusgion” and "round table discussion” methods .
are excellent and should be used whensever possible for they are a
means of gaining and holding pupil interest as well as allowing for
individual expression. At the same time great care must be taken teo
keep on the theme and objective of the lesson. The discussion is
especially effective among young pecple and adulbs, It must be
aedified and simplificd when used with children snd early adolescsn 8,236

Tha leocture wmethod is also good at times. It is especially so
ammong adults, or in a Pastor's ¢lass or tessher training group. Oh
the other hand, it can be a real disadvanbage if poorly used. The one
Wig disedvantage is that there ls no place for class exprsssion, and
12 used continually it may become monotonous.i37

#hare s gbill a large smound of methodless teaching which
meebs neither the pupil's needs noy the educational requirsments."l3s
The procsdure whereby the pupil reads a verse of Scripture from the
legson and gives his interpretation and the teacher resding the dis-
cussion from the quarterly to the class, probably come under the
sategory of methodless teaching. By the use of the first mentloned
method, a true and gonsistent interpretation of the Bible would be
impossible, In many cases 1t results in a free for zll and dees not
teach = Bible truth. The sscond method méntioned, where bhe teacher
reads from the diseuseion from the quarterly to the class, is the lazy
teachor's way out because it provokes very 1ittle thought or effort in
preparation on the part of the teacher and has much the ssme effsct

on the pupil in the class that is belng taughit, bscause the teachsr
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becomes 2 mere mechanical man talking dnstead of s tescher teaching.

Doctors DeRlols and Gorham suggested the fellowinz methods to
be used in church school teaching: discussion, lecture, project,
story telling and dramatization.,13? <o this list Doctor Bavey added:
question and answer method and handwork, MY In most instences, where
good teaching s being done, there are a combination of these methods
mentioned being put o use in the light of the ability of the teacher
and the needs of the class,

Gaining the interest of a ¢lass and holding theilr sttention
durdng a clags period igs an srt which makes for goed tesching, es~
pecially in the light of the fact that the church school attendance
is on & voluntary basis., The law of the land does not demand that the
pupil attend the church school, as it doss for the public school,

This factor creates at least two definite problems. First, the matter
of gaining the interest and attsntion of the pupll 4o such an extent
that he will desire to conbtinue in a church school class. The second
problem is one of diseipline, If the pupil is s diseiplinery problem
he can not be punished in the same menner as be is in the public
aschools. The angwer to both problems should challange every Christiasn
teacher to bring about proper motivation of the pupil., 1In both cases
the intersst must be captivated by the leeson presentabion, I this
is done he will not only be sttentive but will be ¢ager to lesrn.
#itbenbion is essenbial to lsarning, but the best way Yo get attention
is to capture the interest of the pupil."lhl
If the tezcher sete the aibtuation so that
the pupil's interest in any activity is secured

and proves a sultable opportunity for satisfy-
ing that interest, the pupil will give all the
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attention and do all the work necessary for o

suceessful lesrning outcome, provided, of course

that the interest is maintained,l

The problem of geining and holding attention of the pupil is
not & major one, but 1% dess exist. %The survey of the churc¢h schosls
of the Conference shows that thirteen bteschers reported difficulty in
gaining and holding attenbion, three more stated that they had dif-
ficulty sometimes, while sixty reported no difficulty in geining snd’
holding attention, In the realm of discipline; four teschers reported
definite problems, All four wers also among those who failed to hold
thelr pupils abtention, indicating a definite relstion between in-
attention and discipline. Twenby~five more stated that they had
discipline problems sometimes, while forty-five reporbted no discipline
provlem in thelr classes, Another observation in the realm of disci-
pline snd inattention is thet whenever the problem arcse, it traces
back.to the fect that élasses met in rooms which were not sound proof
and in a number of instances classes meb in the sams gudiborium withe
out any partitions. The totsl picture in the realm of attention and
discipline is very good, bubt would be Improved by providing sound
proof class rooms and counseling with ¢hurch school teachers who have
the problem of discipline or inattantion,
The resson for the low rate in diseliplinary problems and the

good success in gaining and holding attention of the pupll was found
in the fact that the teachers tried to motivate the pupil in & proper

way. Forty~two beachers reported thet Ehey felt they knew the baeie
needs of their pupils, while eight indiceted thaot bthey did not know

the basgic needs of the pupils. These same:éight were again among



58

those whe had difficulty in gaining and holdling atlention and whe
reported problems in diseipline. Thirty-five mads no comment ree
garding their understanding of the besic needs of the pupils in their
classes. A1l who sbated that they knew what the basic nseds of the
pupils are also said that they try to gain the pupils interssts-
through meeting these neads,

After attention and interest of the pupil is gained through
the point of conbact made by meeting their basic needs, it is then
necessary bto relate the lesson to these needs, It is the task of the
church school teacher to show how the Christian 1ife can meet and
satisfy men's needs snd desires la a proper way. This in turn will
axeite interest on the pert of the pupll. "Back of particular in-
terest,; and the source of thelyr cnergles, are ceriain physiologiesl
tensions or pressures or urges,"i43 Thirty-six of the eighty-five
teachers indicated that they succeeded in causing the ouplls to carry
on thelr class work with resl interest.

An area of metivetion in the church school class which is
probebly the most difficult, is