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CHAPTER I
INTRODUCTION

During this writer's years spent in the several areas of seminary
study, a growing interest has developed concerning the basic philoso=-
phical structure of education, whether secular or religious. A realiza-
tion has grown upon this writer that no educational viewpoint or system
developed without being based upon some particvlar philosophy. This was
evidenced by both secular and religious systems of education.

A class in "History of Christian Education,”" and limited study on
the history of progressive education brought to this writers focused
attention the fact that basic presuppositions in an educational theory
profoundly effect the final outcome. With this in mind, as well as a
desire to study further into the philosophical structure of progressive
education, the question arose as to whether there was any relationship
between modern progressive education and contemporary religious educa-

tion.

I. THE PROBLEM

Statement of the problem. The purpose of this study was to

to an understanding of the philosophy that structured progressive educa=
tion; (3) to show the implications in educational theorys; (4) to meke a
comparison of progressive education and its philosophical implications

with contemporary religious education in America; and (5) to discern any

effect progressive education may have had upon contemporary religious



education.

Point three in the above paragraph refers to the implications in
educational theory that naturally result from the foundational structure
of both progressive education and religious education. This survey will
point out how the underlying structure, or philc%@ghy{‘ef secular progres-
give education will determine in what manner the @eésoﬁ ig congidered and
treated. The basic tenents of liberalism, neo~orthodoxy and evangelicalism
have a natural carry-over in the respsctive educational program of sach.
This natural relationship between theory snd actual educational practice
is what is referred to when the purpose o show educational implications

was mentioned.

Juatification for the stugg. Any study of secular education of

this type should answer these questiocnss What is men ultimately considered
to be? Who or what is God? Does such an one exist? If so, what relatione
ship does He have with men? The views held concerning these factors deter-
mine how and what man ought to be taught.

Likewise, in a2 study of religious education, the content of any
particular theological persuasion must be & reflection of what it believes
concerning God, man, provision for salvation, if such is needed, authority

and other related matters. These, in turn, determine how and what is to

be taught. 7The basis of any system or theory is its belief, which is, in
reality, its philosophy.

| The issues involvéd in education are of tremendous import, It is
inevitable that secular and religiocus education should exert influence
upon each other. Sometimes it may be agreement, other times it may show

itself in antsgonism. An investigsetion of a comparative nabure between
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the two fields of secular progressive education and contemporary religious
education seems justifisble.

This study has been underisken with the hope that an investigation
into the respective ares of each field may broaden this writers under-
standing of the implications involved in each. To do this & comparative
study has been mede between secular progressive education and the three

main streams of contemporary protestant religious educations

Jimitations of the study., Education is a field of such broad

proportions it is necessary thait the scope of this study be defined.-
This study has been limited to the underlying structure oxr philosophy
which forms the basis of secular progreasive education. From this limited
agpect the consegquent implications o education have besn considered.

In the same memner the baslic tenents of liberalism, neg-orithodoxy,
and evangelicalism have been investigated with consequent educational
implications considered. By so limiting the bounds of +this study it has

been necessary that methods, curriculum and administration be excluded.
Il. DEPLRITIONS OF TERMS USED

Progressive education. When speaking of progressive education

reference is made to that segment of education which is antagonistic te

all forms of authoritarianism and sbsclubtism. The primary forms revolted
against are tradi%isnai theories of epistemology, religion, ethics and
peliticse This group is melioristic if not optimistic of man's own
natural powers and abilities, particularly his self-regenerative power

to face continuvously and to overcome satisfactorily the fears, super-



stitions and bewilderments of an ever-threatening environment.

Pragmatism. Pragmatism ig primarily an attitude, a method which
became & philosophy. Pragmatism emphasizes ends and consequences rather
than principles, first things and ultimate realities. Pragmatism is
primarily a method concerned with scientific observation and operation
for all of life. The prominent features of pragmatism are its concern

for the blologlcal and social scilences.

Religious Hducation. By using this term, reference is made to
that process of religious imstruction which is commonly conducted by
church groups or religious associstions. The primary purpose of religious
education for any group is to instill a belief of their dooitrines in their
followers. This is naeea&ary if their belief is to be conserved and pere
petuated.

Bach one of the three groups in Protestantism which have been
covered in this study would ingist that thelr education be called "Chxise-
tian® education rather than religious education. Yebt there are areas
which are digtinctive to liberalism alone. Neo-orthodoxy has doctrinal
views which are distinctively their own. BEvangelicals likewlse subscribe

to doctrines which they feel entitle them to use the term "Christian"

- eduecalion.
Due to this situation it has seemed wise %o use the term religious
rather than "Christian® education since the purpose of this study has not

concerned itself with this phase of the problem.



IIIl. REVIEW OF THE FIELD

To the knowledge of this writer, there is no work available
which compares the field of progressive education directly with con-
temporary religious education. Much literature has been written pro
and con, concerning progressive education, clearly stating their posi-
tione However, the production of materisls which state clearly the posi-

tions of various groups in the religious field are significantly small.
iV, HISTORY OF THHE PROBLEM

Since the early Greek philosopher, Heraclitvs, thinkers have
attemplted to find, by reason and by natural powers, what constitutes
the basic structure and elements of the world in which they lived.

This gtudy commences with Heraclitus who is thought to have been born
about 530 BeCe

Hothing new is proposed in thig study. Hathery, the purpose is
get in new light, at least o the writer of this pepers the compsrable
tenents of progressive eduvcation and contemporsry religious eincatione

The problem has existed throughout the cenbturies as to what the
premise should be for an adeguate education. History has wilnessed the

educational pendulum as it swung from one extreme to another. The basic

questlon which has always determined the direction and goal has been

thiges doss one begin with God or man?

V. METHOD OF PROCEDURE

Haterials and date used in this study have been taken primarily

from the siecks in the Western Bvangelical Seminsyxy Library. Use alseo



was made of valuable books from the personal libraries of this writer's
professors as well as his own,
The procedure was to read through standards in the field and of

recognized avthors and authorities, both secular and religious.
Vi. ASSUNMPTIONS

The assumption has been mede that the reader of this survey will
be acquainted, at least to some degree, with both the fields of education
and Protestant religion. 4= a resuli of that sssumption, words waich
would have been included in & glossary, had the reader been a novice to

the field, have been assumed as understood by the reader.




CHAPTER 11

AN HISTORICAL BACKGROUND OF PROCGRESSIVE EDUCATION




CHAPTER II
AN HISTORICAL BACKGROUND OF PROGRESSIVE EDUCATION
I. ANCIERY INFLUENCE

Progressivism in education and pragmetism in philosophy did not
drop out of the educational sky unprecipitated. Rather it has many roots
in history, some of them quite ancient. The ancient roots begin with

Heraclitus,

Heraclitus.

The ancient Greeks produced many of the world!s greatest think&&s.
One of the first was Heraclitus. His life span ig not known for sure.
#indelband places his birth between 540 and 530 B.C., and says that his
death could scarcely have occurred before 470 B.G.l

Little is asctually kﬁdwn of H@raelitus except that which is gathe
ered from the fragmenis of his work, and quotations of him made by Plato
and Aristotle. Of the little that is known of him, it is evident that he
expressed the belief that all reality is characterized by constant change,
and that nothing is permanent except the principle of change i%seif.z

ﬁéraclitus ohserved that nothing stayed the same. IEverything

constantly changed. He noted that many things were opposites:

Ly, Windelband, History of Ancient Philosophy, duoted ian J. Donald
Butler, Four Pnilosophies and Their Practice in Education and Religion,
Hew Yorks Harper and Brothers, 1951}, Pp. 395-396.

2Pheodore Brameld, Philosophies of Hducation In Cultural Perspec-
tive (New York: The Dryden Press, 195§7: Pe Yo




The soul and water, water and earth, day and night,
winter and summser, war and peace, sabiety and hunger, fire
and air, the living and the dead, the walking and the sleep-
ing, the y@ugg and the old, the cold and the warm, the moist
and the dry.

Tet these opposites did not appear to him as ultimately separated
opposites. Rather he saw in them appearances that passed one into the
other. Barth becoming water, water becoming soul, day becoming night,
and night becoming day, the young becoming old, and so on, imfinit@ly.z

The world, then, to Heraclitus was a cmﬁ&t&nﬁly changing process, all

things flowing and nothing ebiding.

Frotagoras and the Sophists.

Protagoras sgreed with Heraclitug, tha$ all things change, and he
defined knowledge as sense @erceptien.§ He held that the knowledge of the
world came to man by the stimuluvs and response method. TYet these stimulus~
responge situations never remain constant, and consequently camnot be con~
sidered %o represent a weality. All of the stimnlus-response experiences
are simply a part of the constant flux everywhere in the universe. These
senge percepbtions, however, are the clogest that ons can come io realiiy.
The problem of debermining what is true and of value is highly doubtful,
if not impossible. What iz true, then, iz whalever sense perceptions one

has at a given time. The Sophist Protegoras streitches the theory that

4
both truth and value are relative to time and place.

1Butler, op. cit., ps 396
21pid.
3Ibide, 7s 399

4Bremeld, op. cibe; pe 95.



II. HODERN INPFLUENCE

Francis Bacon.

A leap of a mumber of centuries brings us to Francis Bacon, the
one credited with contributing much to progressivism.

Bacon was an Englishman who lived in the Eli%aba%han. age. He
roused the world with his revolutionary approach to humen knowledge.
Bacon regarded the beliefs of men as being to a great extent the worke
ings of their own minds with too little respect for actual reality.

Baéen felt that one of the primary reasons for man's erroneous
%iew of knowledge was becsuse he held a homocentric view. Man had gathe
aréd a great number of beliefs and practices about him, which, though
very impressive, were actually of little or no value, because they were
false. Conseguently Bacon insisted that men shake off these false nqﬁians
and put in their place a system of simple observation and the scientific,
experiemental study of nature. This system was to be achieved by using
an inductive approach to logic. XKnowledge was to be approached by observ-
irg things simply es they are. Thus particular things have valve and
when generalizations are made, these values are lost.

To follow & historical contimuity of progressive ideas in educa-

tion, it is necessary to follow the work of other Huropeans also.

John Amos Comeniuse

John Comenius was bhorn in 1592, in Horavia. He stands in the
stream of progressive education because he was a great inmovator of
eduecational method,

Comenins was to know much heartbreak and bitterness in his
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personal life. Orphaned at an early age, and defrauded of é small inheri-
tance, he lived in the honme ef‘an aunt and attended the local elementary
school which was anything but & satisfying experience for the young lad.
Phe teaching of his day failed to take indc consideration the needs, in-
terests, and natural abilities of children. Teaching was thoroughly cone
tent with little or no relation fo life.

Comenius contimued his schooling at Hebron College with the expectaw-
tion of qualifying for the ministry in the Moravian Brothers. VWhile here,
Comenius read Ratke's, "Hgsay on School Reform," with suggestions for
correcting the defects in the currvent sysitem of teaching which had so
thoroughly chafed Comenius.

Ratke rezcognized that there was order in nature and that order was
also evident in the growth of the child. He concluded that this order
ought to be sought and followed. He also advocated many other changes,
smong which were no constraint by the teacher, questioning and understanding
rather than memorizing, experience of the individual, contact, snd inguiry.
These were to become the child's authority.

it was arocund these suggestiocns that the life purpose of Comenius
was 1o crystalize.

Comenius' contribution has been summarized by Coulber and Rimsnoozy.

It might be said of Comenius that he gsthered vp all

that had preceeded him and made it practical....He knew the
past, understood the present, and anticipated the future.
Hig educational aim was: %o inculcate the highest ideals
of educations to meke learning a pleasure, and to produce
good citigensy to point out the way to interpret and teach
2ll that is valuable in knowledge.

In the larger sense it was to prepsre men for "Eternal
Happinesa with God." To that end, all knowledge to him was
valuable. He collected it and systematized it in an
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orderly fashion.l

It should be rememhered %&gt Comenius was a church man. He be-
came & bishop in the Moravien Church. In contrast to many who were to
follow him, Comenius' purposec and aim in his educational philosovhy was
that the ulﬁimgte end of man is beyond this life; life is a preparation

for @%efﬂity.g

Jean Jacouves RousSesu.

Some forty years after the death of Comenius Rousseau was born,
who was to camse a stir which has never completely died down.

#hile Houssean is classified in the same historical stream as
Comeniug, his secondary reasons were far different. Rousseaun's primery
reason for his works appears o have been a rebellion ageinst the for-
mality of his time, which saw all of life so formalized that it seemed fo
be bound hand and foot in chaing.

Coulter and Rimanoczy meke the observation that

it must be vemembered that his times were formal, the church

was formal, the court was formal, dress was formal, and educa-

tion was so formal that parents scarcely knew their own child-

reny so that any suggestions for the breaking dowr of infore
: . o 4 S

mality, however imperfect fell on recspiive sars.”

Roussean did not present sny systematized and logical theory of

sducation, but rather presented his theories in a haphazard fashion in

his writings.

lCharles W. Coulter and Richard S. Rimenoczy, 4 Laymen's Guide to
Educational Theory (Wew Yorks D. Van Nostrand Company, Inc., 1955,
Pe 924

21bide, pe 93e

Eﬁ:bidqg P 9859,




1z

His famous Emile was stated to be a child study. It made Burope
ghild conscious as no writing had done for centuries and Se@ame an inspip-
ing source of 18%th cenbury rafﬁrma.l.

1% was Housseau's contention that "everything is good as it comes
from the hande of the anthor of nature, but everything degenerates in
the hand of man."? In Emile, he takes a young boy and atiempte to develop
him in a way thot will meintain his pristine goodness.

Katural Education to Rousseau was iaﬁhgr a ﬂsgatien of any formal
education in the child until he was twelve years of age. He was to do as
he was moved to do with no external interference. Iducation was to be
purely negative in its earlier stages. It consists of shielding the
child's heart from vice and his mind from error.

While none of Housseau's observations in education were new his
significance lay not in his originality but rather in his
ability to formulate current tendencies with such emotional
fervor end rhetorical skill that they gripped the hearts of
his readers and stimmlated thes to do something to corrsct
the maladjustments inﬁic&ted«B

¥hile Housseau's theories may have been full of holes and incone
sistencies, yei he did recognize the child as an individuel with different
interests and abilities. He recognized the natural aids to iearﬂiﬁg which

had been paid only the slightest heed by the educators of his time.

llbidn; De 9G,
2Lbid.

5ibide, Ppe 100-101.
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Johamm Heinriech Pestslozsi.

Toward the end of +the eighteenth century, closely following
Rousseau's emphasis on natwralism and individuslism in education, and
not entirely uncomected with i, came the sense realism (lsarning by
working with the hanis) emphasis of Pestalozzi and his two disciples,
Herbart, and Frosbel,

Until Pestalozzi's time, edvcation had been largely a matter of
hearing about things by verbal process. He did not agree with this.
Knowledge, he held, came through one's senses, not through verbal for-
mulag and signs. Pestalozzi held with the sense realists that "sense
impression is the absolute foundation of all kna@ledg@.“l

This so-called new concept in education, that knowledze came by
sense experience only, naturally negated any religious aim such es Comenius
held. To Pestalozzi education was the organizing into a harmony the in-
stinets, capacities, and powers of the growing child.

Bducation, then, rather than religion became to him the power for
the r@g@n@r&éian of sccielye

Looking uvpon the child as & unity made up of separate
faculiies of moral, physical, and intellectual powers, he
believed that education should coneist in the natural, pro-
gressive, and hermoniovs development of all the child's
powers and faculities....Since it is nature thet gives drive

to life, the teacher's task is one of adavting instruction
to the individval child accordingly as his nature unfolds

in the varicus stages of natural development.

In the education of children it was necesssry to rely
at the earliest stages upon observation of actual things
and natural objects rather than upon books and reading.®

13, FPreeman Butts and Leurence A. Cremin, A Fistory of Bducation
in American Culture (Hew York: Henry Holt and Compeny, 195%7: pe 380,

2Tbide
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Activity was & highly impordant word to Pestalozzi. To hin educae
tion was the resulit of activily., not achtivity as an ald o education.
Wnile Pestalozzi did not zo to the excesses of Rousseau concerning
individual fresdom, yet his philosophy of naturalism world logically deny

any externsl avthority from that which was resident in each individual

Friedrich Wilhelm Froebel,

Froebel was a contemporary and a student of Pestalozzi. He was
born in 1782 and neglected in his youth until a maternal uncle gave him
& home. AL the village school he was considered a dunce because of his
constant guestiocning.

From here Froebel went as an apprentice te a Torester. It was
while he worked in the forest that he gained an insight into the unity
and wniformity of nature. He became dominabed with the idea of the
unity of nature which possessed him all of his life.

Proebel viewed man as a part of this unity of naﬁuraoy In his work
in Pestalozzils school, Froebel became what is known as the discoverer
of childhood. He wag the champion of the child.

In the history of the HMiddle fAges as well as some veformation

groups, the child was belleved to be depraved, to a degree alt least, by

gome, and totally so by others., Froebel reacted against this and maine
tained that the child was not depraved. If he seems wicked, it is be=
cause he has been mislead, nmishandled, and misguided. Froebel had neo
patience with teachers who assumed natural depravity in children and
treated them accordingly.

While he may have gone too far, as indeed he did, in propounding
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the inherent goodness of children, yet it was a reaction to the popular
thinking of Hurope which considered the child a little barbarian, inhere
ently destructive, disorderly and miserably depraved, a notion resulting
from the church's doetrine of original sin.t

Froebel conceived of the:mind ag activity, To him education was
concerned about life., Hducation was not preparation for, but rather
participation in the life around ones Por Froebel, activity, doing things,
was the basis of education.

Froebel felt that the proper time to start the edusative process
wes with the smell child of three or four ysars. The kindergarten is
an institution of his crestion. The idea was to provide an atmosphere
where children could grow. Play was the highly important thing in this
gchoole He felt play to be the highest phase of child development.

This new respect for the child, for his individuality,
and for the dynemic and active qualities of his nature obvie
ously involved a lessoning in the traditional rigidity and
formality of school atmosphere. The emphasis upon manipu-
lation of objects and freedom to explore and to express one's
self produced a greater accent on activity in place of intels
lectual pursuit. Furthermore, his notion of group activity
ag a natural means of expression led o a realization of the

importance of good social ralationﬁhigs 83 a desirable oute
come of school and commnity life.

fugaste Comte.
nte, a Frenchman, is an

inportant link in progressive sducation, especially the later type of

pragmatic eduvecational philosophy. He was born at Hontpsllier in 1798.

lCoulter and Rimancczy, op. cite, pe 118.

2Butts and Cremin, op. cit., p. 381.
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Riucated in the Fcole Poly~technique in Paris, he distinguished himself
ag & brilliant situdent.
The positivism of Comite is a kind of nsturalism which is quite
common todsy. Laws and relations are regsvded as fundemental rather
than physical or epivitusl substance of any kinﬁ.l
This can be better comprehended when Comtels three siages of proge
ress ave understood. He held that man passes through three distinct
ievels, or stages, of intellectual insights. As he passes through these
three levels, his thinking develops and beccmes more refined. These
atages in the order of progression are the theological, the metaphysical,
and the pésiﬁiveﬁz The third level is the highest level ¢ which men
attaine Combe says that the three stages of progress all aserved valuable
purposes in bringing man to maturity in his ability to cope with society.
Butler gives them herst
The theological philosophys at this early level of thought
man eovld not have comprehended laws as such, and would have

floundered hopelessly had he not besn able to grasp at the
belief in supernatural power as a source of help.

The metaphysical gtages it was a transition between the
%qaalari cal and the positive, and as such provided no far-
ezching beliefs nor did it determine any social structures.
I% was a period whose coming and going were both gradualesse
The sttempt in the metaphysical stage fo provide substan-
$ial substitute for the belief in the supsrnatural cushioned
%h@ &haag of the eonflzct betwesen the theclogical ana the
i an intellectusl medivm in which posi-

tive ﬁhilsgaghy;grd&éallg gained the ascendance and theologie-
cal philosovhy gradually declined.

The positive stage: brought a recognition thal there are
lawa which govern sociel and politieal relations just aa

b
&
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there are lawsof physiology, chemistry, physics and astronomy.
Consequently, according to Comte, the summit of intellectual
insight is the vealization that men can cope with saei@t{ by
discovering these laws and working in harmony with them.

The contribtution of Comte is important in the stream of contributors
in that two facets of his philosophy have followed into tweﬁti@thueent&ry

American pragmatism. They are the positivistic tresiment of metaphysics

and an intense intersst in soccial @@l&tiaﬁsag
1il. AMERICAY IWPLUENCE

Progressive education in America ls so intertwined with the philes-
ophy commonly known as pragmatism that 1% is 21l but impossible o consider
them separately. In this section it will be necessary to consider both

aa we tracs the growth of nrogressive education.

Charles Sanders Pelrce.

Peirce is usually considered to he the founder of pragmetism in
America. He wag influenced by ¥Kant and gave serious consideration te the
way in which problems of metaphysics can be solved if ons glves sitention
t0 the practical conseguences of ié%&&cﬁ

The pragmatic movement precipitated itself in a paper by Charles

Sanders Peirce (1839-1914) on "How to ¥ake Our Ideas Clear."® Peirce

lrhid., Pp. 407-408.
szidoy Do 408#

JHarold H. Titus, Living Issues In Fhilosophy (New Yorks
Awerican Book Company, 1946), De 253

4ergilive Perm, ede, A History of Fnilosophical Systems (Hew
Yorks The FPhilosophical Library, 1950}, p. 387.
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wag not well known in his day, and his real irpact is only now being
understoed by the posthumous editing of his papers.

The later pragmatists, James, and Dewey, carried his root idea to
moch more redical extremes then he himself would have done.

It was from Peirce that James gained and developed his central
philosophic principle:s that ideas are meaningless unless they meke a
difference in experience, unless they work.l

Peirce's criterian of ideas was not go much & fest of the Hruth of
ideas 23 a means of determining what the content or cssence of an idea is.?
It is doubtfel if his int&mtisnﬂwae to bulld a full-fledged philosophy of
his proposals, although Peirce was thorvoughly scientifie, né&uralig%ia

and empirical in his thinking.

William Jemes.

Willian James wes contemporary with Charles Peirce. He was born
three years b@fere‘§%iraa and died four years before hin.

James wasg & very popular philosopher who was also an excellant
teacher and speaker as welle. Pragm&%isé, ag a philosevhy, came to life
with James. Twenty years afier Peirce had gri%t@n his article stating his
princinle, James brought i% fgrward‘anﬁ used it in comnection with religion.

From this point forward, Jasmes wasz to provide the initlal force to prage

mablsam,
James was & qualified enthusiast for pragmaitism by his own vital

conviction. In the very depthe of his own personal life he had applied

1rameld, ope Gite; pe 96

2Butlier, Oope cite, pe 4120
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the pragmetic principle to such good effeect that it had meant the dif-
ference between insanity and mental heslthy st least this wes his own

; 1
Judgement.

The background for this conviction of Jamese' wass Vhen he was
approximately thirty years old he was experiencing difficult times in
that his philosophical doubis hed overburdened an already weak body.
James came Yo the place where life was unbearsble, There were times when
gven sulcide smeemed z change for the better. He was near insenity, or at
least he experienced visions of himself falling into & dread type of ine
gandity he had become acgualinted with while studying medicins.

At this peint James came upon his now famous "will fo belisve.®

Hen often face crucial situations in life where they
mot choose and sct. In many of these sitvations they do
not have all the evidence avalilable, and they may not be
able to find it. Conseguently, they must act without
adeguate evidence., This is where their will to believe may
enter and create new truth or new value simply through the
will %o believe. Iife is move than logic and more than
theorye. Lifels values are empirical and are found in
experience as men test them. The beliel tends to create
the fact, This will to believe in turn leads to discovery
and to convicition or belief.©

It is evident, then, that God and religion asre not ruled cut of

James' philosophy. James asserits that experience ghows that the hypothe

egle of God “eertainly does work" and therefore is true. He cltes his

being sthelatic,

1Eu%iarg OB cites po 413,
2Pitus, ope Cites s 256.

SButler, ope Cites pe 416.
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At the same time James' God was not an infinite, Supernatural God,
but rather & finite God. James was impressed with the novelty, freedom,
individuality and diversity of our worlﬁ.l Because of this it was necege
sary for him to insist upon a God who was neither infinite nor absolute.
- Pluralism means that there sre Teel possibilities for
good and real evils in ovr world. Ho good, alle-powerful
God could have crsated the world as we know it%t. When God
is part of the world rather than all of it, divinity and
humanity heve more in common. God is moral and friendly.
James?! doclirine of meliorism implies the belief that men
can co~operate with God in struggling to create a bebter
worlds
In other aspects James follows in the historical sitream which
sbarted with Heraclitus. Heality was conbtimpally in flux and change,
Heality, to James, was jJust what it was experienced to be. He loocked
toward end results and fachs rather than to first things or ultimabes.
Bzperience to James wag freagmentarv. James, as others before him, held
to the plurality of the universe rather than a monistic or duvalistic
universe.
Enowledge is founded on sense nerception or on experience, which
is the contimous, flowing stream of conscionsness.. James, in comtrast

to other pragmetists, invested truth with some degres of permansnce

onee experience verified it.

Ipitus, ope ite, De 256.
21bid.

§1bi&’3 e 2‘354:



John Dewey.

John Dewey was e New Englander, born in 1859. His home was in
Burlington, Vermont, where his father was proprietor of a village store.
Devey grew up as & normal child, with the vsual boy interests. Occasione
ally he did odd jobs, and on Sunday he dubifully attended chmrch.® Appar
ently Dewey was not excepbional intellectually during his years in yublie
gehool education.

In fact he was a college junior before his mind showed signs
of any potencye Then, in a physioclogy course, a book by
Thomas Huxley came to hands The blunt maberialism of Darwin's
great conlemporary shook young Dewey. He had always bellieved,
ag an lmpeccable Christian, that man's life was shaped by
moral willy never, cerdainly, had the thought assailed him,
as the scoffing Huxiey now asserted, that life's deternining
forces were unalterably material.

For Dewey the gulf beitween these views was not only
startling: 1% was alse distressing. During the folleowing
gemior year, as if obsessed, he tolled far indo the night
%0 reconsile it. Though the answer evaded him, hils scholare
ghip beneflited, prepelling him to thw,ﬁinﬁ@mly of his class

with the highest marks in philosophy.®
A% the University of Vermont, where Dewey took his undergrsduste
work, he became acquainted with Professor Heh.Ps Torrey, who held a type
of realisn lmported from Scotland.
Upon graduation Dewey btsught high school for two yesrs in 01l City,

Pennsylvenia, and one year in & county school in Charlotie, Vermont.

Theon, afber this thvee vear inbermisgicn in kis studies, he returnsd Lo

his alms mater for a year of private study in vhilosophy with I ;*@iaasﬁr

lidolphe E. Meyer, An Educational fistory of the American People
Hew Yorks Mo(raw Hill Hook ¢ G@&gaﬁy, Ine., 1957, pe 249

21bid.
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Torray.l
From hig year of private study Dewey went on %o do graduste study
abt Johns Hopkins University. This was in 1882, and by 1884 he had come.
glaﬁaﬁ>hia FroDe requirements, with & dissertation titled, "The Psychol-
ogy of Kant.®
A JohmsHopkins he came wnder three different inflvencss which
were all additional %o the Scottigh reslism of ?erray.g Thege influonces
were o form the cast upon which ﬁawey grew as & philosopher. The fivet
and most lmportant in these early d_ ays was the inflvence of George Syl
vester Morris (1840-1889) whe was in close sgreement with Englieh ideal-
ism and Hegel. The next strongest influence was that of G. Stanley Hall
and his experimental approach to the situdy of myc%lmgyy.f’ Charles
Sanders Peirce was the third grest inflvence on Dewey. He did not,; howe
gvar, bouch him much abt thie time. Peiree was abt Johns Hopkins lecturing
n logic. Deway seems 0 have dismiesed Pelros as a formel logiclen,
and at that time his own interests weve gquite antithetical to formal
logice He was predominstely influenced and guided at this time by Morrise,
with whom Dewey shered idealist sympathiss. AL the same time he was
touched with the tesching of Hall and hig view on puychology. This ine

fluence was to prove of great importance to the formulation of Dewey'ls

Comonn wisweoind
e SR g T

lﬂtﬁtl@fs ope 2ite; pe 417,
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It is Butler's belief thats

Apparently both Morris and Hall were on trial at Johns
Hopking at that very ftime; both were being given the 43 lerald
tunity to display thelr wares and show whuat they conld do
in thelr divergent ways while the university officizls
decided which direction Hopkine should take. .hould it be
the hi“i@fl?&l*@ﬂll@%@pﬁlb%} emphasis, or whauld it be the
experimental-sclentific? By 1884 the quesition was answered
#e Stanley ﬁ.%“ and the experimentale-gcisntific approach wen
cuts And accordingly, Profeacor Morris left JohmsHopkins
for the Lniv@ysxﬁg of Hichigan.

o]

At this time Dewey left Johng Hopking t0 go with Morris to lichie

gan where Jewey began his career as an instructor. 3By so doing, Dewey was
agreelng to the idealist emphasis in philosophy.
Ja Donald Butler has suggested some of the implicaticus of Dewey's

cholce of holding with ¥orris apd idealisme

Sympethy with Morris nmesnt dlssgresment with British
empiricism, a dieposition which spparently stayed with Dewey
af'ter he forsook idealism. I% msumt a momewhat relucbant
respact for Kant, with Hegel being elevatedchove Xant as
supplying in metarhysics that wﬁ¢eh Kant could not supply,
the doctrine of Universal Wind. It meant a profound interest
in ethics, and 2 recognition that ethics and theology are
neceszarily related. It meant a prime interest in sach
individual as a metaphysical ego, and the conception of the
chief end of each men as the penlization of the personality
which it is in him to bec@me*z

Hegel's teaching, that there was 1n reality, no distinction beiwesn
mind and matier, because matter was only illusory, served for the time to

patisly Dewey. The universe and everything in it, from the nipefish %o the

whale, Hegel contended, was based in Yspirit," and life was the never end-

ing uwpward struggle toward the Universal ¥ind of Gode? Tt was Hegells

lipid., p. 418,
21pid.

Stieyer, ope Cites Pe 250.
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influence, through Professor Horris, that was to hold Dewey somewhat firm
after contacting the works of Thomas Huxley.

By 1894 Dewey had taken up the new position as head of the Departe
ment of Paychology, Fhilesophy and Education at the University of Chicago.
He assumed this position convinced of Hegelian philosophy.

The inescapable facts of life in the bustling atwosphere of a great
midwesiern city*aﬁeh ag Chicago altered his thinking. Hoere was a vitality
that promoted swift political, economic and social cha&geal Through the
freest enterprise men were becoming wealthy in a short $ime. A companion
feature was privateering of meny descriptions, with its accompanying evils.
While Dewey was still at Chicago, the ¥iddle West experienced hard times,
which resulied in grest mumbers suifering poverty. In such a fermenting
world, and especially in Chicago, where things altered before his very
gyes, Béwey found iﬁkmﬁre and more difficult to reinforce his confidence
in the comfort of the Hegelisn moonshine wherein reality was not matter,
but an absolute and unalterable ayirit.e

" These were the circumsiesnces that caused Dewey to shift to empirie
cisme However, by the time Dewey came o Chicago, his change over from
idealism was considered quite complete.

The single grestest step in this transition was the forsaking
of thelsm and the exclusiaﬁ from his outlook of the doctrine

ofatriversal e - onss And yuite parelisito

~ this, as far as th@ inélvxﬁuai self is concerned, he came %o
feel that individual selfhood could be desoribed in a thoroughly
behavioristic fashion. He dropped the conception of the self
as a spiritual ego or soul, and no lomger regerd2d the indivi-

lipia,

21bid,
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dual will as an efficient cause which produces changes in
the events of the world,

Ag time went by, his thinking began to lay more and more stress on
social reconstruction, and particularly on the conflicts generated when the
forces of democracy, soience and industry collide.Z2 Dewey began to think
of the individual s a concrete social phenomenon whose aéﬁs are pert of
& social stream of interactivity and not individually caused by free will.)
Another aspect of his furning away from the idealist metavhysics of Univerw
sal Mind was %o consider cultural environment as having pervasive influence
in forming the idess, beliefs and intellectual attitudes of individuals.t
Dewey no longer thought of intelligence and the world as being unified by
the metaphysical substratum of Wind, and came to emphasize the social
function of intelligence instead.o

The interest of Dewey shiffed from metaphysical problems to the
methods, attitudes and techniques for biological and social prsgress.é
Philosophy, then, was to work for the improvement of human life and its
environment. He eventually came to hope for the time when science would
be applied to all the worlds problems, the soecial and moral, as well as

the technological, for in science he saw the method by which intelligence

3‘23&%3.@2’, » @itm, Pe 419%

op
zﬁﬁy@r,.gﬁf Sit.y pe 250,
33&%1@%} pe Citsy De 419,
41bid.
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6?&.%‘1@; BD. Gﬁ.%n, P 25T«



26
gould become effective in the %@rié’l

The Lsboratory School experiment of Dewey's while in Chicago, was
the first time he had the opportuniity to put many of his ideas into prace
tice., This experiment was a great fachor in the rise of progressive educa~
tion in America.

Dewey left the University of Chicago in 1905 for Columbia Univers
sity, where he was s distinguished philosopher for bwenby-five years.

Dewey became famous for btranslating this philosophy into an educa-
tional theory., Rucation came to be his keystone. Edvucation was the
fundementel method of assuring progress and social reform. Through the
school, society was to debtermine its course. This, he felt, was the
essence of a democrabic socieby. By contrast, the handing~down of pree
Tabricated dicta-moral, religious, social and politicale-was the hallmerk
of an avtocratic ge@i@tyuz

To sum it up, Dewey held that (1) education is actuval living and
not merely getting ready for eventual livingy (2) education is the pro-
ceas of growing; and so long as growth is at hand, education is at handj
{3) education is the constant organization and reorgenization of previouvs
experience; (4) educabtion is a social process, and to promoie and further

3

this process the school must be a democratic communiiy.

IButler, op. Cits, pe 4205
%eyery, Ope Cites Do 255.
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¥, SUMMARY

In this chapter the history of the main stream of thought now
called progressivism in education has been shown. It has been noted
that progressive education did not appear unannounced in the educaticnal
gkys. As far back as Heraclitus a view has been noted that contributed
heavily so the modern dey of John Dewey., Heraclitus expressed his
belief in saying that all reality was characterized by constant change,
that nothing was permanent esxcept the prineiple of change itself, Both
he and Dswsy saw the world as & constantly changing process, all things
flowing and nothing abiding.

ﬁéilswing Heraclitus the Greek Sophists defined knowledge as
sense perception. Knowledge gained by this route made any knowledge of
vltimate reality impessible in that stimulus-response never remasin cone-
stant and conseguently could not be considered to represent a reality.
Dewey likewise concurred wilth this view. While it was impossible to have
a knowledge of ultimate reality by sense perceptlon, this, nevertheless,
was the closest that one could come b0 reslity. On this premise, the
Sophists held that both truth and value were relative %o time and place.

Francis Bacon, an Englishman of the Eiiz&b@tham‘ Age, caused no

small stir with his approach to humen knowledge. Pacon contended that

gimple observation and scientific, experimental situdy of nature was

the system to be used, rather than accepbing beliefs and practices based

on false concepis. Kﬂawlaége, then, was observation and use of facls,

gathered by scientific methods and applied to all the problems of men.
& grevy of continental scholars, vig., Uomenius, Roussean, FPebe

talozzi, and Froebel esch combribubted in the atbempt to put the child,



ag a person,; back into the educative process.

Comenins? primary contribution was to mske learning a pleasure,
and to produce good vitizens, To do this he collected and systematized
all knowledge to that end.

Rousseau's primary purpose was to bresk education out of its for-
malized prison. He made Burope child conseiocus. (He contended that the
child was by nature gocd. Let the chiié grow naturally, unmolested by the
degenerating hand of wman, was hisg theme. Housgseau's primary contribution
was his emphasis upon tﬁé natural alds of learning rather than the ummat-
ural concepis of adulise.

S&nse realism, introduced by Pestaloszzi, influenced Herbari and
Froebel, who followed. In reality, Pestalozzi was & realist and not a
pragmatist of the twentieth-century stripe. Yet he was an important
contritutor. Knowledge, he held, came through one's senses, nol through
varbal formmlas and signs. Sense igpraésiom was the absolute foundation
§f all knowledge according to Pegéal@gai; Activity, then, undsr him,
gained mch attention ag vaeluable in educalbion.

His student, Froebel, saw in the world a unity and wniformity in
nature. Han, he held, was a part of this unidy in nature. The child

wag all-important to Froebel. He was not & depreved, wicked animal bud

retier—aporao

the child gained respect as an individual. His leerning was 1o be guided
in activity. Hence play became the highest phase of c¢hild development.

To Froebel education was nod preparation for life but rather participation
in the life &rauﬁd onge

Auguste Comte and his positiviet philosophy greatly affected pro=



gressive education. He did so especially in his "three stages of
progress," the theological, metaphysical and positive, the positive
being the highest stage. It was the scientific stage in which nen was
able to govern life by his own natural abilities. Both Combe's philo-
sophy and modern pragmetism lean heavily on evolutionary hypothesis.

In America, the three men who comtributed most heavily %o this
strean were Peircs, James, and Dewey. Pelrce gave it birth as an idea,
Jemes gave it understandable form, and Dewey gave it an educational syse
tem wherehy progresaive idess were given working room. The underlying
problen for these men was abttempting to determine the meaning of an
ideas It was thelr belisf that for an ides o have meaning it mst be
ot inte practice. The conseguences which follow constitute the meaning
of the idea. The truth and validity of an idea was its ability teo prove
itself in a given situaition.

The next pvhase of this stedy ie o consider the philosophy called

pragmetizm and to observe it 8z an aducatiocnal philosophye
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CHAPTER IIX
PRAGHATISH AND PROGRESSIVE EDUCATION
L. INTRODUCTION

To separate distinctly pragmatism 2s a philosophy and progressivist
thought in education is somewhat difficult, for nragmatism, while definitely
& philosophy, is also an educational theory.

The chief formulator and advocate of pragmetism was John Dewey.

In him was combined both a brilliant philosopher and an educator. Under

his guidance this philosophy bhecame the most influential philosophy of
education in America for well over a qu&rtarlef & ceﬂﬁuryol

As wasg stated earlier, Peirce and James preceeded Dewey in proge-

watisme In its American form,; pragmatism had precipitated itself in a

paper by Peirce on "How to Make Our Ideas Clsar." For some years this
article received little attention until it was popularized by James in
a lecture entitled, "Philosophical Conceptions and Practical Rasultsa“z
ﬁama5’ lecture was followed by & debate both criticizing and dee
fending this "new" thought. In this debate both in this country and
abroad; Peirce's originsl statement of the theory was misrepresented.

The name given to this thought was often used, so he complained, "o

express some meaning that 1t was rather designed to @xcla&e.“3 Peirce

did not want 4o be assoclated with those whom he felt were making a

IBZ'&fﬁeld’ LH0» mﬁg Pe 59.
zﬁ'erm, LD cites e 388,
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travesty of this movement so he publioly renounced the name and substi-
tuted Pregmatism, & name which, as he remarked, "is ugly enough to be safe
from kidnappers.“l

A% this time a group of scholarg at the Univerasity of Chicago had
been thinking slong these game lines - Dewey was their leader. The mem-
berg of this group, the "Chicapge School of Thought,” had independently
adopted the philosophical mathod that Peirce had named “pmagm&tis@"z This
is why different names are often quoted o refer to the same system of
thovght, vize., pragmatism, instrumentalism or experimentalism,

The group at Chicago

emphasized the efficacy of ideas, sg intellectual tools, em~
ployed in experimental operations for the solution of problems.
The movement gave rise to a logical theory known as Instrumenta=
lism. It was a generalized theory of human intelligence as a
name for the competent procedures of reflective thinking where
ever it may ocoure The experimental techniques of the labora-
tory sciences could be extended into all fields of inguiry,

and more effective contrels and safegunards of inference could
be instituted in the practice of solving problems.

One of the reasons for the difficulty in stating clearly where prage
matise stands is that it does not claim to have a system of philosophical
doctrine. Rather this philosophy places greater emphasis upon method and
abttitude, Pragmatism iz the modern scientific method tsken as the basis

of & philosophy. Its affinity is with the biclogical and social sciences,

however

lipid,
21hid,
31bid.
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Of all the sciences that have contributed to pragmetism, biology,
anthropology, psycholegy end physics, stand oute

Biology - becmuse men is seen as an evolving, struggling
organism interacting with his animate and inenimate envir-
onment. Anthropology « beceuse man is also an organism with
a very long history of interactions with his fellows living
together in cultures. FPsychology ~ because man is a behaving
thinking animal, subject, no less than other animals, to
experimental understanding. And physics - because by means
of this and allied sciences man has yﬁgvaé hig astonishing
capaclity to come o grips with nature.

Pragmatisn received lmpetus from the theory of evolution as proe-
pounded by Darwin. The theory of evolution challenged the religious
doctrine that the world and men were specially created by divine inter-
vention and that the human being is a form of living being absolutely
different from the rest of &atur@‘g

From Aristotle to Hegel educators had locked upon

resgon or intelligence as something primordial. Hence its
exercise or its education was an end in itself., According

to the Darwinisn hypothesis, human intelligence was a rda-
tively latecomer on the world scene. If emerged as & means

of making superior adjustment to a precarious enviromment.
Pollowing this lead, Dewey worked out a theory of education

in which people are taught %o think, not just because thinke
ing is good in itself, but because it is & means or instru-
ment for solving problems of adjustment in a preceriocus worlde”

Pragmatism wag contending that by notoral processes the simpler
forms of life were becoming more complex, and that man as well as sll

cther creaiures were simply branches of a common stock of life,

1graneld, ope gltes pe 930

°R. Freeman Butts, 4 Cultural History of Western Education (Hew
Yorks UcGraw-Hill Book Company InG., 1955}, De 475

3John S. Brubacher, A History of the Problems of Fducation (New
Yorks HcGraw-Hill Book Company, Inc., 1947)s p. 12G.
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Religion was not the only ares to be challenged by pragratisme
Idealism®s entire philosophicael position wes attacked by ithis new philos-
ophys. FPragmatism was diametrically opposed to the view of (erman ideale
ism, which influvenced most American philosophers, that held the universe
40 be monistic. Pragmatism opposed the premises thal everything in the
universe had a fixed place in relation to the whole, and in which truth
was looked upon as uvniform, fized and eteynal.l

Dewsy wag constantly critical of the traditional and clagsical
types of philosophy with their search for ultimate reality. Dewey stated
in his book, The gnest for Certainty,that man has escaped dangers and
gained security by using twe ways. Ome way has been o appsass or to
conciliate the powers arcund them by means of ceremonial rites, sacri-

2 Thisz, obvicuslyy for Dewey, is the

fices, supplication and religion.
outmoded, unscientific way, which progress in sociely has surpassed.
The second way has been o invent tools by means of which the forces of
nature can be controlled tc man's advantage. This is the way of science,
industry and the arts, and it is the way approved by Q@W@y.E

Progresgive education, with its philosophy, was possessed with an

aims This alm wag the betier organization of human life in the present.

Technological, experimental and thiz worldly view shifted pragmatism's

tems b0 the methods, attitudes and teche-

nigques for bhiological and socisal gragres&.4

IButts, ope Cites po 4T6e

2Titus, Ope Cites Do 25Ts
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IT. PRAGUATISH AS A PHILOSOPHY

In meking clear what is meant by progressive education it is
necessary first that pragmatism as a philosophy be exeamined. Pragmatism
is the structure upon which progressive education is built. In the cone
text of this paper they are, for practical purposes, inseparsble. Howe
ever, to adeguately comprehend progressive education it seems advisable
to attempt consideration of each aspect by itself. Four areas of pragme-
tism will be considered, vis., epistemology, metaphysics, logic and axiology.

Pragmatism builds on the intuition that experiencs is the proving
ground in which the worth of things is made glain.l Bxverience as a guide
%o worth has, since the beginning of mankind, been resnected. In that
sense pragmatism is nothing new. What pragmatism has done has besen to
translote this coniidence in experience inte the langusge of the schools,
to intellectualize it and meke 1% at home in the ranks of the learned.?
Other philosophies have built on such things as Nature and her orderly
working, the reality of self, and independence of reality of nind, Wut
progmatisn has siaked its claim on experience and has said it is the real

test of all things.

As The Evistemology of Pragmatism

Epistemology deals with the possibllity and methods of gaining
valid knowledge. Also, it is concerned with the origin, nature and

limits of knowledge. J. Donald Butler contends that it is approximately

loutler, op. Cites Ppe. 422-423.

21bides pe 423,
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correct to say that pragmatism ig primerily a theory of knowledge., Bee-
cause of this, we study pragmatism first of all by looking at its epis-
temology, and allowing this to be the gateway to an understanding of its
metaphysics, logic and theory of v&lu@.l

The traditional pattern of philosophy will not £it the @x&gxéﬁiﬁ%
theory of knowledge. Such labels ag raticnal, empirical and inductive
or deductive cannot adequstely be used. ¥hat pragmatism has done is %o
completely reconstruct rhilosophy. There is a sense in which this philoe
gophy lies in a midwsy position bebween vationaliem and smpiricism.
Raticnalism in epistemology, holds that reason is the chief instrument
of knowledge while empiricism says that sense percepiion is the means
whereby knowledge comes $o us. These two npositions are snbtitheticals

pragmatisn combines within itself some of the overtones of each while

rejecting the extremes of each.

Progmatism Compared to Rationslisms

The *"migsion® of the pragmatic movement in philosophy was come
plete opposition to intellectualism and totalatarian thinking in all of
ite forms. James states its abttitvde positively, "of turning away
from first things, princinles, tcategories,' supposed necessities, and

2

of towards last things, fruits, consequencas, factsg."" Pragmatism, thean,

is net rationslistic.

It does not begin with universal truths or principles and
then deduce specific items of kunowledse from these, By
contrast, pragmatism is leery of all gensyalizations, whether

liniqg,

zF{%m; One &i‘gu; De 397.
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a priori or a posteriori. It regards experience as radicslly
specific and particular. Particular things are so m&fk@dly
individual that no universals can do justice to them.
It is importent to note, however, that pragmatism does not loose
itself in particulars. Pure herd facts, apart from any contimuing rela-
tionship or pattern, are unacceptable to pragmatism as of 1little or no

value. The pattern for organizing facts, which constitutes the care of

knowledge, is a hypothesis which works 3aaaesafaliy.2

Pregmatism Compared to Empiricisms

Pragmatism is not empirical in the traditional sense. To insist
that all knowledge comes from experience is not only futile, but posi-
tively mialea&ingQE say the pragmatists, so long as the "experience,®
from which knowledge is said to be derived, is conceived in terms of
separate and distinct sensations or sense data.d The point here isg,
that if data were given %0 a recevtive mind without any priocr activity
of selection, comparison and discrimimaﬁien,5 it would be of little
value unless experientially relsted to the person.

Pregwatism is empirical in the sense that knovledgs mst be gained
by the sense~percepiual exverience azm opposed o predisposed prinsiples
of reason., Sense perception ig hig frame of reference. As a matter of

fact the pragmatist insists on this point s strongly that there is no

1Butler, ope Cite, Pe 4240
2Tbid,, p. 425.

EF@rm, 9ope cit.y . 391,
d1piq,

DInid,
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williag$ess to accept kmowledge verified in the past at face value,
even if the verification iz saienﬁific.l
Facts, apart from a method of interpretation, and held in storehouse

feshion, are considered by pragmatists to be a vice rather than a viriue.

Pragmatism and Experience:

in the section on metaphysics the means of uwaing experience ag
directing the individual toward reality is covered, The object here is
to consider esxperience ag it relates to the gaining of knowledge.

The world, to the pragmetist, becomes meaningful only as he expere
tences it. The only means vhereby this is possible is through sense
percepiion. The pragmatiat does not say that if he cannot experisnce

ethings they do not exist. Nature was there in the world acons of
time before the snecies Homo saplens smerged on the evolutionary scale.
In remote areas of the heavens and even on our own earth, elemenis exisi
that have never once ¢ome within the soope of human observation - and
perhaps never wi 11»2 The point mede 1s thet experience 1s the key to
knowing whether a certain thing is available or not.
But, says the pregmatist, heving made clesr this guali-
ficetion, all of us distinguish between the foreground and
the background of reallty., The distinection is between ex-

periencs that is in the focus of awarensses and that which
hovers on *h@ dim p@?i@hefya Eaﬁk@r@ﬁnﬁs bh&f% ﬁe fa@e»

gl

e SFRALSS

foregrounds be@ame ba@kgrﬁuadﬂ as they rﬂ@adg for tn@ txm@
b@lng from the field of sharp atitenbion.”

1&1%1@1’; LB Gibey e 426,
gEﬁf’é’%&ﬁ@l@g oD Cites e 104e
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Later, under metaphysics, 1t is nobed that for all praetical purposes,
the background receives scant altbention from the pragmatists, his ine
terest being primerily foreground.

For pragmetiem, it is only as we are esngaged in active experience
with things that qualities come to light in such a way that we "know"
%h%&,l The objects with which people come inte contact with are also
in experience. This keeps 1t from being a subjective affair. It is
the experience of both curselves and the objechs that a meeling place
is provided. Huperience 18 8 kind of ocean in which selves and objecis
are afloat, and which provides the wmedium for all meetings of selves and
objects.® Bxperience it follows, it not an objective affair. I do not
possess experience privatelys 1% engeges mey 1 am possessed by iﬁ‘5

Knowledge that may be gained by the pregmstist is not an unchange-
ing, always true sort, but rather it is limited, approxiiate knowledge,
always relative Yo & present unit of exyeri@neéad Thisg is go in thal
experience is a process of acting, doing, living, rather than primarily

an affair of knowing.

1}3‘1}‘511‘31{‘9 D« eii}ig s 42@;
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The Act of Thought:

Enowledge, vwhabtever its source, must be gained through the mind,
Eind, for the pragmatist, is buased on a nabturalistic interpretation
that mind is the function of the living organism., HMind is put back
into nature and becomes part of it. The neurclogist traces first the
effect of stimuli along the bodily nerves, then intezration at nerve
centres, and finally the rise of a projective reference beyond the
body with o resulting mobor efficacy in renewed nervous exclienment.
Pragmatism was highly influenced by physiology and experimental psyche
ology as is evident in Pelrce's theory of inguiry as & Ystruggle,”
arising out of an initial "irritation of doubt,” tv the end of attaine
ing a "ealm and satisfactory" state of bslief.g Thinking, simply
stated, on this basis is & response to a stlmwlus that intrudes upon
the habitual routine of activity to the vnoint that one must exercise
a congeious struggle to free cneself of the siate of perplexity and
pass back to a sgiate of patberned adjusiment. In bare ocutline, the
set of Thought may be said to contain five elements: (1) Activity,
(2) Problem, (3} Data, (4) Hypothesis, (5) Testing. For a betier under-

standing of these elements, we shall consider each one separately.

1. - Activity: This step may be considered the normal activiiy of

39

moving in an orderly, familisr world. Many small thines may come in
the path of amooth activity, bt of zo small conseguence, that one is

hardly aware of an interrupiion. If a particular obstacle stubbornly

lrern, op. cites Ds 3960

2Tbid.
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persists 11t demands thal something new or different be done. This situa-

~

tion leads to the second step.

2« = Problem: At this point one is wide awake %¢ the fact that ones
conscious powers are challenged. Ve stop, and we observe just what it

is thet interferes. We recall similar, though not ideniical, experiences.
We waigh, measure, itaoke apart. In shord, we estimate the obstacle with
shatever care its persistence and its size demands. These obsltacles,

tensions, and problems in experience are the times of graat importance,

i3

b
g
o

2 new direchlon is determined, and the direction chosen affects
all the subsequent flow of experisnce. The reflecting uvon similar exe

veriences preparesz ons for the third olement.

3¢ = Data: Here one or two or perhans dogens of supgestions Tor conguer-
ing the measured obstacle flash across our mlﬁﬁ%. Suoh suggestions, when
they have rsached a peint of quite definite specificity and clarity, even~
v himeell semetimes liked to call ii%&ﬁaz A

tually develop into what Dawe:

ezach suggestlion from experience is evalusted, the next element comes into

4. = Hypotheslss The inegination now takes each suggestion and follows

it through, anticipating the conseguences thnt ore most likely to follow

were one to act upon one of the suggestions presented. To the pragmat-
ist, it is not & blind trial-and-error activity. To him the patterns of

action are purposive ways in which the different aspects of the problem

zBrameldg ope oit., p. 105,

2Thid,
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gituction can be woven together o getw-it is hopedw-a aatisfac%mfy'waanlt.l
When, however, the most likely suggestion is decided to be the most

promiging, it then must prove itself in trial, for there has never been

another aituation exactly like this. Now for the final elemenb.

5. = Testing:s This is the step where one overtly carries throvugh. HNow the
success and Tailure of the choven hypothesls is proven. If the chosen
avenue of action restores the person te the previous equilibrium it is
Judged es & true idea. Failure to restore smooth experience judges the
courge of actbion as untrue, making it necessary to reconsider ancther
hypothesig.

Butler concludes thai:

This is the pragmetic method of knowledge. It yields two
thingss (1) knowledze, to the limited extent of & sense of
the particuler wey of acting which is acceptable in a particue-
lar unit of experience, and (2) value, to the exbent that
there is action in addition o judgment or conclusion, and
somﬂthing ig done which yields changes and brings needed
regulis.©

While it would be scpeptable at this point fo counsider pragmaitism's
theory of idess and thought more fully, these are covered in the section

on logice.

Be The Metsphysics of Pragmetism

Betarhysics concerns iteself with the uliimate nature of things.

£

Some have contended that pragmetism does not have & metaphyslcs, yet

1Butler, op. cit., pe 429

2ibid.
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several works have been yublished,

In 1931 Professor John L. Child's bhook, Zdncation and the
Philosophy of Bxperimentelism, was published. In Chapler
IXTy entitled, "Has Bﬁnmr¢mﬁr?a3i@w g Metaphysics®™" Dr.
Childs, whe is one of the m@ st loyal exponents of prag- -
matism today, assumes that there are several general
agsumptions in experiment aiigw concerning existence, and
he tries o make some of them explicit.

Dre Butler has outlined the metaphysice of pragmetisn reminding

x

. I R . . LR -
his readers thabt the world view is a refined naturalism.® In his ocutlins,
which he gives first as a brief series of ten propositions, Dre. Butler
gtates thot in each of these ten asgsertions, the word, "world,’r will be

usaed to refer generally to the process or order within which man lives.

He continues nis delinition further by saying:

the term world ag used in these statements might be regarded
ag ropghly synonomous with the words cosmos, nature and .
me&llﬁy, The equivalence cannot be sxact because prasmatism
dogs not dwell vwpon orderliness as impliel in the word cosmos,
nor upon an independent subsisbent reality as implied in the
words Haobtore and reality.

The ten propositions are as followss

ls  The worid is all foreground.

Ze The world is "characterized throughout by process and
change,

3. 'The world i

4 The world

5 ‘The world

W

DI ECATIONS .
incowplete and indeterminate,
pluralistic.

C&

u}

ie
is

6. The world hes ends within its own process.

Te The worlid is

reallﬁ?«

not,; nor does not inclende, & trancempirical

P I ek B

Ye Han is ?c% an @c%mvg cause in the world.
10. 7The world does not guaraniee pragress.4

1%%1@3?9 ’9‘20 m', Pe 45‘:}-

Z1%id,

31bid., pe 431.
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These ten propositions will be expanded in the same mamner in which

Pre. Butler handled them.

1. The world is all foreground.

This statement is not meant to be absolute. The pragmaitist does
not deny that there iz a background, but rather holds that since exper-
ience focuses on the foreground, it naturally receives the aittention.
Foregrounds and backgrounds flux, meaning that what is forsground ioday
may be background at some fubore time. Experience, activities and action
are not dependent on background in gemeral, consequently background is
sgeondayry at best,

Butler noints out:

Pragmatists are not concerned with the discovery of soume
ali-embracing reality which is the background for every exw
perience and for all human activitye Thely closest anproach
%o guch a general background ig to insist that the recognie-
tion thaet there is no suoh alleincluvsive reality is the
general background within which individuals and gocleties

live if they are to be effectivese.szociety is the ongoing
homan stream in which significent events take placs.

2o The world is "churachterized throwchout by nrocess and change.”

By this statement pragmutism goez desper than simply the observe-
tion that dime and events walt for mo man. We are o understand thad

W

there is nothing which is static or permanent; there is nothing vhich

ig cutaide the flowing river of lifels ch&nges.g

Pragmatisn recognizes the reality of change, seelng it as the

netupal and universal fset of experience.

Lipide, pe 4326
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Bven truth was seen to derive from experience, and accordingly,
to take on thot aspect of changeableness and relutivity which
is & fundamental characteristic of experience. 5o truth is
relative and svbject to change in the light of experimentation
and new experience. ~

Hverything, inclvding the concepts which were considered fixed by
classical systems of thought, is in flux and movement.

The things which change more slowly, and sewm somebimes 0 be
permanent, are regarded as structurce The things which change
more rapidly constitute vroecess. But, thovgh at different
rates, poth structure and process chenge and all things flow

onwarde

5o IThe world is precarious.

in a world im which all things change thére can be no complete
security; for change means unprediciability and hazerd. Uncertainiy

% . 3 L = o . v . - Ed
and preceriousness must be accepted therefore as inevitable.’

4o [fThe world is ircomplete and indeterminate.

A world of flux and change cannot be a world considered with a
closed, Tixed system. Pragmaitienm repudiates any attempt to find or
describe what Jamesg called a Yblock universe" - a fixed, forsvers-thee

. S S Ty
game, pre-desisned reality,
In the world the prasmstist does nobt regard man as having free-

dom of choice, bot he does find roos in the flow of events for man %o
2

icemarey

oy ;
T ) P A

lronn a. Brubacher, ed., Selectic Fuilosophy of Iducation (Engle=
wood Cliffs, Hede: Prenbice~Hsll, Ince., 1958}, pe 59

28ntler, 10G. clte
31bids, Ppe A32-433,

4Brameld, Ope Cifies Do 101e



tion in which evente flow.t
Bxpsrience is always the key word. Ontalogical beliefs that are

founded on experience may be said to possess a sirong svelutionery

15,

gnalitye. Huaperience is sirvggle. Life is action and change. Chance, the

unezpacted,; the novel and unforeseen always play & major rols.

sbg in nany of their writinss criticize all doctrines of

absolute reality. In Tact, pragmatists guestion whether even the term
“yniverse® -« a term implying that existence is one vast, completed cose

mos - is anything more than o msre verbalisme’

5+ The world is pluraliatic.

The flowing world in which the pragastist believes is = world of
meny different thinzs, a world of weltiplicities, strictly spesking, a

mlbivniverse rather than a ?ﬂiﬁ&?8@¢g

6. The world has ends within ils own processe

By this choracherization of the world the philosophy of pragmé-
tism atteunts to explain the nlace of objectives or valves in 1if®.5
There is no such thing in pragmetism as a fixed value or objectives

in an evolutionary world, where nothing remains fixed, chenge itssli is

of more value then other values. If one particular point would be

Jelcotes 1t Tignt be Baid tU be growti. Growth

‘Butler, ope Gite, Do 433
2Brameld, ops Gites Do 1024
51bides pe 101
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and therefore intrinsically good, but it is also relative o further
growth and therefore is inetrumentally gaaﬁ«l

Apart from this one aspect 1t mey generally be said

chjectives and valves sre not ultimestes they sre ferminals
in experience which are more or less transitory. Some of them

are quite clearly mesns bo other ends, toward vhich exnorience
directly flows omward, once they are resiized. Others are
values %o be possessed for whait they are at the bime,
in themselves, but from which we pass on %o other t iingﬁf
although these ends do not become means to other ohjse

7o 1Ihe world is not, nor deoss not include, z transempirical veality.

Ihis proposition explicitly declares the nontheistic, nommystical,
ongpiritual character of existence as conceived by coatemporary pragmatisme
According bto this vhilosophy the extent of reality is the here-and-
nowe Dewey's philosophy is of and for daily experience.

Bxperience is the whole hevman drsme, and 11 includes the
total process of interachion of the living organisnm with

ite social and physical envivomment. Dewey rofuses to
transcend homan expsrience or to believe that anyone else
has ever 4one 8G....lewey insisbs that 'expericnce is not a
vell that shuts man off frem %z*z rey? 1t is the only means
men have of penetrabing further into the seerets of nature.”

o Han iz contimous with the world.

Potler snulyzes that this proposition iz intended az & refutation
of the traditiconal dualism between the inner rational experdence of man,

on the one hand, and Hebture, on the other.”

‘;"E"' T amel G Ope C,li:ag De 11&3@

. .
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Boyd H. Bode, speaking on the materislism of behaviorism, has
stated concerning this psychology, that '"mind" could be ignored, not
merely because it was irrelevant to the purposes of the psychologist
but becavse it was really non-existent. The assertion was made that
what is called mind is in reality reducible to a bodily procsss.l What
this amounts to is that mind and matter are fundementally the same thing.
Everything that we call experience is reducible to forms of mcvemant.g

John Dewey was very emphatic when he sald it would be impossible to
state adeguately the evil results which have flowed from this dualism of
wind and body, much less to exaggerate them,

The concept of evolution meant that there iz no break or gap
between the organic and the inorganiec, and likewise no separation could
be assumed between a mind and the conditions of its development, both
physical and bioclogical.4 The theory of evolutlon was one of Dewey's
chief evidences demonsitrabting the continuity of man and Nature.

Accepting this theory as a valid explanation of the way in
whilch new gpecies have come into existence, he extends it
so that it yields the further conclusion that man is an
integral part of Nature. HMuch less than being a creation
given birth from & source higher than Hature, and even
legs than a new kind of creasture emerging in Hature, man

is described as completely and totally a child of Nature,
born both within and of Mature.’

1Boyd H. Bode, "Materialism of Behaviorism,” Helectic Philosophy
of Bduecztion, ed. John S. Brubacher (Englewcod Cliffs, N.J.: Prenticee
Hall, Inc., 1958), ps Tl.

21pid,
3Ibid.
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9. HMan is not an sctive cause in the world.

Pragmatisnm takes the middle~ofethe-read position in the age-old
argument between exponents of free will and determinism. Contemporary
pragmaticm neither takes the side of free will nor does it accept a
gonplete determinism which leaves no room for man to influence the
direction which evenis in the world take.l Men is not regarded as an
active cause in the world, an initiator of movement which sets events

beyond hingelf into matian,z but at the ssme time man iz capable of a

48

kind of interaction with the world which changes the direction of events

at certain crucial points.s

Pragmetiom 18 not so nalve as 4o believe that all of man's action

can be adeguately described by the simple and efficient stimulus-response

bond. Man is not just & mschine which responds avtomatically sach time
an appropriate action in accordance with the stimulus is raceived.4

Though much action does go on at this level of automatic
response, there is in addition an important level of action
at which responses are delayed long enocugh for them to be
the result of a sufficient comprehension of the situation
for the action to be a somewhst total response, instead of
an automatic respomse which is portisl at best and there-
fore inadequate to the situztione In the course of buwild~
ing this delayed response, an important reconstructing or
redirecting activity goes on in the experience of men which
affects the course of events flowing from the response.
This reconstructing or redirecting ie not & cause of the
events which follow from its; it ig a kind of handling of

esases—or—forcesy—of —whichmen—is e party—vhich helps

Lipid,
2T bid.
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determine their future di{ﬂﬂ%i&ﬂ without effecting any
essential change in then.

10, [The world does noi gusrantee progress.

Pragmatism again takes a middle~of-the-road stand on this ilssue.
It takes a stand neither with pessimism nor opitilmism. The stand of prag-
metisme is characterized by the term meliorism. According to it, the
world does not offer positive guaranitees on which man can securely buse
hig hapeaz

Heliorigm helds that the world can bs made better by our efforis.
Han camnot sit idly by and hope to see an indeterminate world move so as
to give him benefit. Rather, men must face the world, he must engage
actively in the events of the world, if there iz to be any redirecting
dones and if anything determinate is to be brought of the world's indee
%@rmiﬂaay.B The most acceptable course for man to take is to apply hime
self and do the best he can to bring out the best in life. The end is
not guaranteed, ﬁut he will have had the best possible for him.

In concluding this section on metaphysics we shall make one
further reference to experience, One can hardly over-emphasisze the role
of experience in pragmatic philosophy. BExperience is "the" contact with

ontological reslity. Dr. Theodore Brameld has listed the typical attri-

butes of exXpeErionco’

1Ibid.t’ P 436:
2T id.

3Tbides pe 437
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l. Experience is dynamic. I% moves at varying rates, pauses
at temporary resting places, then once more is on its way.
This characteristic suggests that its dynamic action is also
rhythmic -~ a kind of alternating, but never merely repetitive,
procese of adjustment and readjustment, which ever continves
because such is the way of nature. Life is never static.
Change is everywhere, though rates of change vary immensely.

2. IExperience is temporal. Ag planets, forests, animals,
cultures emerge and develop, they are never quite the same
today as they were yesterday. And it is certain that they
will be different in the days and years and centuries to
come,

3« Experience is spatisl. While experience pushes for-
ward it pushes also outward, spreading fanwise ever more
widely, yet never reaching the outermeost limits of the uni=-
verse becmuse thepe are no onter-most limits, at least so
far as man's capecity to subrace their full meaning is cone
cerned.

4., Bxperience is pluralistic. It is composed of a vast
network of multiple relations, vwhich are just as real as the
things related are real., At once gpiritual and material,
complex end simple, intellectual and emotional, experience
enfolds all of the natural world within iteelf -~ the pebbles
of the beach, the beasts of the forest, the ai?pl@s% PEG~
sants and wisest statesmen of the human realm.

Ce The Logic of Pragmatism

Good's Dictionary of Education defines logic thuss (1) in gen~

eral, scientific (or systematic) study of the general principles on
which validity in thinking dependsi deals with propositions and their

inferential interrelationsy (2) the science of inference and proof

(%) the science of implication.
Traditional theories of logic were of no value for pragmatists,
at least for the scientific age. Complete reform was necessary in

patterns of thinking. The necessity for a new asystem of logic is in

lBramelﬁ4 Ope citey pe 103.



keeping with pragmatisms acceptance of the evolutionary hypothesis. The
passing of time hag brought progress which by its very nature renders
traditional systems obsolete. Aristotle's logic, which was the pattern
for Kent in the nineteenth century, is superceded by the new philosophy,
pragmatisme In the past Nature was considered closed and dependable by
the naturalists. Now with pragmatism, the world is in flux and movement
with absolutely nothing remaining the same, including patterms of logics
Proagmatiem admita thet traditionsl patterns of logic may have

been acceptable in their day, in that they functioned in line with these
0ld views of science and culture. What is needed, says Dewey, is a new
logic to adequately serve a new day, 2 new scheme of things.

Lt must provide a form or medium of commnication between

the science of our time and the commonw-gense habits and

activities in which people of all walks of life engage,

regardless of level of education or understanding. Hore

specifically, the demand on the new logic is that it be

"o unified theory of inguiry through which the authentic

pattern of experimental and operationsl inguiry in science

shall becoms available for regulation of the habitual

methods by which inguiries in the field of common sense

are carried on,"t

This new logic advocated by Dewey is the pattern of experimental

methode The logic of pragmatism is difficult to geparate from pragmae

tisms epistemclogy. The experimentsl method is the connection between

the two. In the experimental method there is a form of inguiry which
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can mediste between the technical science of the resesrch laboratory and

the everyday common-gense inguiry of home, field and merket place‘g

1Butler, ope Gits, Ppe 438439
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The pattern was given earlier under the heading, "The Act of
Thought." This comprised five elements: activity, problem, cbserva-
tion of data, organization of data %o form hypotheses and the tesiing
of hypotheses. For the purposes of this study four aspects sre con=

sidered: (1) Thoughts, (2) Ideas, (3) Truth, and (4) Intelligence.

l. Thoughtss: It is important to beér in mind the “eontimuity of
development® postulate of pragmatism. This stems from the evolutionary
hypothegis of Darwin and contends that there is no break or gap bebween
the orgenic and inorganic, and likewise no aaparatian could be assuomed
between a mind and the conditions of its developé@nt, hoth physical and
biclugical.l Thought, then, is iﬁéelf a contimiing process, an "one
going activity.”

The whole of pragmatism as a philosophy is built on the assumption
that mind is not superesensory, but rather that mind functions as a
living organism. The implications that neturally follow in this theory
is that "the whole function of thought is to produce habits of action,"
and that in order to develiop the meaning of & thought, "we have simply
t0 determine what habits it produces, for what & thing means isgmply
what habits 1% involves."?

The relationship of thinking to thoughts is very closze. Thoughts

are habit producing fuactions while thinking may be said o be the whole
process of solving problems. Thinking is initiated in the first element,

activity, in which & tension or obsitacle iz encountered. The habit

YPern, op. cit., pe 395.
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formed in result of this tension encovntered becomes a thoughb.

2. JIdeass Ideas, in Dewey's vhilosophy are purely instrumental. Since
mind is not a separate faculty for thinking, but rather stated in terms
of doing, esctivity, and results, knowing ounly is possible in such situa~-
tlons. Likewime; ideas are only involved in *"doing." Ideas are pians
of action and do not exist apart from activity. They are nct indepene

dent hypotheses or abstractions.

3 ZTruths For an idea to be called true, it must salisly boih personal
and social needs as well as meet the requirements of objective things.
An idea may be called true i¥ it leads o more satisfaclory conditions
for all those whom the ides conﬁ@rnsal

But eVéﬁ idess that produce the conseguvences desirved never re-
méin parmanently truegg Some ideag may hold to be more durable than
others yet each new problematic situation in which these ideas are used
will be different enough sc ag té require o reinterpretation of the idea.

There are no permanent, universal truthe that remain throwghoud
time abgolute and unchangeable. The pursvit of truth in Dewey's philos
gophy is not that Pruth which is the source of all lesser truths. With

him the pvursuit of truth through vroblenm solving is a much more plecew

——————————maai—affair:i—*fn”fant;“tfﬁfﬁ‘i§’centzﬁuaily changing since it is inte-

grally a part of experience, and the reconstruction experience consiiintes

lﬁﬁrmg.gg, Cites De 259,
QBrameld,.gg, ¢itsy Do 108,
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education itself.
Simply stated, in itrue pragmatic faghion, if an idea does not

work out the way it purports to work out, the idea is not true.

4o Intelligence: Dewey has often emphasized his preference for the
term "inteiligensa“ to such terms as "knowledge," "Lruth," or "mind,"
freighted as they are with historic connctations that pragmatism
rejeata;g These terms are toc closely identified with the traditional
definitions of universal and abszolute import o be comfortably used by
pragnatism. Intelligence is, in essence, the experimental way of living,
the central method of human inberaction with envirornment.o Intelligence
is showing faovorable resulis in prablam solving eituations., Problem
solving and intelligence may he practically synonomous terms. One who
ig most consistently able to expeditiously solve problems weuid be cone
gldered intelligent to a high degree.

in & brief way, the maejor principles upon which valid thinking
ocours have been pointed out. It should also be pointed out that the
pattern of logic is ultimately united with society and culture as a
whole. This process is social, for individual thought can never be

isolated and contimue to function.

1Butte and Cremin, op. cit., p. 342.
2Erameld, Oope cite, pe 110,
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D» The Axiology of Pragmatism

Contrary %o what one might feel about a system which so cpposes
all authority and absolutes in the traditional form, pragmetism definitely
does have values., Bthical and moral values are very prominent in this
philosophy, although they must be understood within the pragmatic frame
of reference. Two general areas will be discussed in this sections the

pragmatic foundation, and the criterian of value.

1. Pragmeiic Value Foundations:
Vhere do values come from, and in vwhat is their existence rooted?
It will be seen that vragmatism does not define values as though they
existed in any ultimate or final form.
Values arige out of desires, urges, feelings and habiis of the
homan being - values that he possesses because he is al once & biclogical
‘ T . .. . N
and soclal animal.” In this sense values are related to beliefs about
reality. In ancther sense values are related to beliefs aboult knowledge.
If the test of ideas is the effectiveness with which they
bring resdjustments bo immediste experience, then one may,
indeed, contend that an idea is truve when it is wltimetely
good and good when ulbimately true. For values are, after
all,"identical with goods that arve the frult of intellie

gently directed activityees"

For Dewey, values were never private, that is, values only arise

in & social situation. The sphere of the value problem for Dewey was

the "situation" (more gpecifically the social situation) in which enviren=

lﬁrﬁmeld,‘gy. cites pe 112
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ment and a mmber of persons, possibly a whole soclety, were involved.d
¥hen a conflict arises within a situation, a value problem develops. The
conflict is bad. A reesteblishment of harmony in the situation is good
through satisfying the various conflicting interests.? In satiafying
the conflicting interests Dewey was concerned with the broader view of a
state of inbegration or harmony, rather than a mental state. Pragmatism
prefers & behavioristic approach to value problems so as to aveid impuiae
tiens of privacy or subjectivity for thedir studiessd 4 theory of values
vor pragmatlc philosophy iz a science like any other which is open to
obgervations hypotheses, and verification.

Valuss exist by virdtue of their relation with individvalesocial
acbivities. They have exwistence fto the exient that they funetion in,
or ascompany effective funchioning in, the individualesocial Tlow of
@ventsad

Social inter-asction balng o cornersitone of yragmatism presupe
posas that there be a langusge for which meanings are commnicatsd.
Leangnegs,; communication, is the distinguishing feature that sets pan
apart from and above other animals. For pragmatism, the langusge aspect
is a reguirement before self«hood on the pert of individuvals. It ie by
being able to commnicate with one snothen pariticularly by words and

the-emergence—ofselfhoods———

dpptler, loc. cit.
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The principle means, then, by which a self is atiained is through
the acquisition of mesningful symbols. Vhen an individual is eble fo
regpond to ancther individual by means of & significant symbol, it may be
said that, at this point, he is developing his mind. For exsmple, & mother
and child are able o understand each other, for they have meanings in
commons The child is learning %o become a selfj he is developing o mindg
and he is entering upon the task of thinking by employing symbols to deal
with events either before or affer an event takes plaa@.l

The paramount iiporbtance of sociedy and social intercourse is
better understood when ons reslizes that the significant symbol is a
social learning, and thus mind is & social lssrning. An individuval has
to be a member of & soeclal groun that has sysmbols in common in order to
bacome a selfgz

As a resull of communication man comes to distinguish himself as
unique and to refer to himself by a variety of personal and possessive
pronouns which language has provided him.? A sense of being a part of
the moving flow of evenis comes o him. He develovs & sense of past,
present and future. He is able %o connect himself with life situstions
and he comes to accept or at least recognize that as such a being he is

both responsible and accountable for what he does.

lﬁu{étﬂ and ﬁr&min, % ei'i;vg Pe ,?’45}3»’
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Within the context of experience which possesses these
conditions =« languuge, sclihood in individuals, and the objec-
tive and social counterpart of selfhood - values cen arise. It
i? ex§§§%§n¢eg having thgsa conditions which provide the basis
of sxistence for values.
2. The Criterisn of Values:
How can a.paégen Judge the value of a valua% Iz there only oune
kind of general v%lusﬁ or are ﬁh@?@ several? Ir. Brameld classifies
o m&iﬁ types of valuss in pr&gressivism. These are instrumental and
intrinsic. Strictly speaking, instrumental values are those we attach
to experiences that serve ag & meané té some desired end othsr than theme
selves.? Brameld uaad an appendicitis operation to illustrate an instru-
m@ntgl value, A per&@n‘ﬁoesn'% relish the experisnce for its own sake,
but consenbs to the umyleé&antneﬁs of the ordeal because his health will
be restored. Health may be taken o exemplify an intrinsic value. A
normal person cherishes good health becsuse it is immediately satisfying.
In this sense, we may speak of health as a kind of good in itself.”
Progressivism warns that 1t is difficult if not impogaible %o make
any sharp distinction belween %h@se‘ﬁwe clagses of value. Actually in
some instences, the two may inﬁ@rchamgea One type of value can hardly be
placed above the other iﬁ that each is dependent upon the other. In the

Yexperience® szitustion an inetrumental value may seem to be of greater

value, but in a reflective view an intrinsic value may be of greater import.

Lipid.
2Erameld, loc. cit.
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Fragmatic axiology 1s not based on shorit term, selfish desires.
Its treatment of value is more critical, more objective, and less pere

sonal than this.l

Critical examination of values 1s insisted upon by pragmetic
axiclogy. This is necessary if wise declsions are to be made. Wisdom
of such a nature demands that one ascend %o the level at which a cone
gistent principle of selechion is ap@ra%iva.z

It might be said that there are two perapsciives which
are lnvolved in the guiding vrincinle of waluve adopted by
ragmatisms  these are (1) the perspective of the presont
situation in whick & value selection 1z te be made, and
(2) the perspective of possible future gitma%ieﬁa to which
the outworking of the present may lead.

Due to the nature of a problematic asituation in which tension
develops, there naturally follows a desire for some personal rellef.
Bot in ascordance with true pragmatic valve, the situstion, not the
isolated individual self, will determine the value which saves the
situntion from & porely selfish sstisfaction. Value is better des~
cribed as being satisfactory to the situstion thin as being satisfying
to the person or personsg ilnvolved in the situation.?

Belng based upon the ever-changing, svolutionary theory, prage

matic values are constantly developing in the imberplay between fresh

personal experiences and cultural deposits - experiences that only real
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A " . 1
individuals, after all, can have, examine, direct.

The axiology of pragmatism has no dogmatic commands and rigid
moral codes. Values, as an integral part of experience, are relative,
femporal, dynamic.g

The grestest value to Dewey was growth, as wag siated earlier in
this study. In growth Dewey finds the mucleas of all pragmatic values.

o the process of growth, of improvement and progress,
rather than the static outcome and result, becomes the signi-
ficant thing. Hot heslth ss an end fixed onece and for all,
bt the reeded improvement in health - & condimual process
is the end and good. The end is no longer & terminus or
limit %o be reached. It is the active process of trange
forming the existing situation. NHot perfection as a inal
goal, but the ever-enduring process of perfecting, maturing,
refining is the aim of living. Honesty, industry, temper-
ance, Jjustice, like health, wealth and learning, are not
goods o he possessed as they would he 1T they expressed
fized ends o be attained. They are divections of change

in the qualily of experiences, Growth itself is the only
moral Yend.®

Before clogming this section it might be well fo¢ consider the two
particular valves, religiovs, and socisl, for they esach have a definite

bearing upon the remainder of this studye

a. Religious values Pragmatism and John Dewey reject any ground whate-

goever for supernaturalism apd prounds religlous values sclely in man.

In this sense pragmatiem is naturalistic.

purtionlar—religionsy—

but he did use the adjective, religiocus, to describe those valves through

1Brameld, Op. Gite, Ppe 114-115,
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which ones personality is intesrated and enriched,s
Thers can be no relation vhatsoever between orthodox Christianity
#nd pragmailism because
the instrumentalist or experimentalist approach contends that
such spiritual values are relative. The origin of such vslues
is to be found, not in an order "elernal im the heavens,® bub
in the slowly evolving experience of the human race, where the
valoes have been found to be, not necessarily the (ood, butb
the highest gzood yet experienced.

Terminology peouliar to religlous groups is rejected in content

&

-

while being reused 0 express pragmatic ideas. 4ny activity pursved in
behalf of an ideal, because of en abiding conviction of its gemuine value,
is religious in quality'Bfar the pragmstist.

Religion is a sign of human weakness, for dependence upon any
external power tends to weaken hvman effort. The term, God, may be used
if it refeys ﬁa the vnity of all ideal ends in their tendency to arcuse

us to desire and aﬁﬁi@ﬁ:4

be Socvial veluess Social valves are fundamental in pragmaiic philosophy.
learning to commnicate, becoming a self, fitting into the world siveam,
is all & part of societye To live in the thick of life is the highest
guode

Generally speaking, then, the dependence of the individusl uvon

et f—3k t—other—valves -
R O S SRR W PR L PR TR S R 4T 3 A [
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if not all other values, have their origin.l
In its own context, pragmatism has very high sccial values. They
might even be called thelr moral values. Dr. Butler lists seven partice
ular values an individval is to maintain ag a member of any community.
l. He will have & high regard for cooperation.
2. He will both covetl cooperation in others and at the same
time be ready to cooperate himself.
3. He must know whaet self-denial and temperance mean.
4, He will walue bravery and courage.
5 He will know the worth of kindness and love.
6. He will prize generosity and loyalty.
7o He will value duty to the ﬁraup, for in this the
compunity is strengthensd.
Social values, raised to such high levels, require an atmosphere
in which they can be propsrly developed. The singular agency for this
ig the school. For this consideration the implications of pragmatic

philosophy is considered es eduncational theory.
ITX. PRAGUATION AS EDUCATIONAL THEORY

Pragmatism is vnigque as a philosophy in that it ie at the same
time an eduecational thecry. John Dewey, who gave this philosophy its
greatest impetus in America, was both & philosopher and an educator.

His beaching pozitions gave Dswey the opporbunities to give his theories

practical testing and wide hearing. In 1916, Dewey published his thinking

Bducation, in which he defined philosophy as the general theory of educa=-
tion, included Dewey's view of education, what education was to do, how

education was to be practiced and the purpose of education.

lﬁu%lﬂl‘, %o Qi%ng Do 454»
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To say or imply that Dewey should receive all the credit for the
thought in this movement would not be quite proper. The attack upon the
traditional concept of education was being made all across America.
Those who voloed dissatisfaction toward the classical, traditional,
concepts were not, however, able to see any large degree of growth bee
cause of limited opportunities to interact or share together. It was
for this reason that the "Progressive Education Association” was brought
into being. Headguarters of this new group was Washington D.C. In the
beginning the membership was only a few hundred, but by the late thirties
the enrollment had grown to arocund ten thousand, and it became the strong-
est single voice for the cause of Progressive Zducation in America.l

While it is true that John Dewey was considered the leading exe
ponent of this theory, there were others of no small ability propounds
ing similar viewpoints. Boyd Bode at Ohio State University was expresse-
ing the experimentalist-progressive philosophy and psychology, while
William Kilpatrick at Upper Manhatten and Columbia, was working and
active in similar patterns.

Endowed with a talent for fluent and engaging exposition, Kil-
patrick familiarized thousands of teachers, both native and alien, with

the liberal currents of American educatiaﬁ.g Eilpatrick was gifted with

the ability to give clarity and acceptance to Dewey's ponderous writinzs.
He was known for his own work as well, for Kilpatrick is credited for

being the first to note the significance of the project method, which

Liteyer, op. cit., pe 316.
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he helped %o bring to its present position.

Led by such men as these just mentioned, the Progressive Vovement
grew and formilated into a powerful block known for their psychological and
sociological emphases in education. The Progressive Hducation Association
was their collective voice. The leaders of the movement advocated and
put into practice the followling beliefs:

l. Bducation at any age should be a natural growth involve
ing experiences - physical, mental, moral, social and
gpiritual ~ adapted to the age, health, interests and
abilities of each pupil.

2. Gemuine education develops, not through imposed formal
learning from books and lectures, but only throvgh self-
directed, spontancous activities, perferably pursued in
group situations.

3« Interest arcused in an atmosphere of freedom is the
proper incentive to efford, not the external compulsionsg
of authority, penalties and rewards.

4« The finest education iz that which through inspirabtion
and opportunity stimulates and releases native power,
resulting in original thinking, action or creation.

5. Educational processes, like processes of growth, involve
contimiing chang§ and are subject to improvement through
experimentation.

Keeping in mind the aims of this movement and its philosophical

structure outlined in the forepart of this chapter, it is necesssry %o

consider the object with which progressivists have to work - the pupil.

4e The Pupil

The forces which constitute existence for the pragmatists can

best be explained if one keeps in mind that exisience, whatever it may

l@w&gmatiam,” Ineyclopaedia Britannica (1955 Editions New
York: 1955), XVIIL, 565.
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bey is part of a great mammoth river, an ever-flowing stream. All exise
tence is in flux and movement, nothing ever remaining the same.

Butler illustirates this principles

Individual people are best typified, in the figure of
the river, by the whitecaps which surgs o the top on the
crests of the wave. They are of the river of flux and change,
not separate from it. They rise out of it for a brief transe
i?ory distiﬁstness as a self, thfn merge back inio the indis-
tinctness of the flowing stream.

To translate this analogy to the classroom situation, it may be
said that students,; like the whitecaps on the waves, rise to the top for
the present, momentary years as distinct and concrete centers of exper-
ience who need guidance so as tc reasonably be at home in the all-embrace
ing flux and flow of which they are a part. However, this present dis-
tinctiveness and concreteness should not mislead one to think of the
individual pupil as a private, self-substantial mind and soul, possessing
an’ imner subjective realm of their distinet and separate from the all-
embracing flow of socisl events. In time, like the whitecaps, pupils
merge back into the atfaam or process which gave them temporary distince
tivenscas,.

Here is noted a seening incongrvovs situnstion in progressive

theorys While it is true the individual is not an independent, self-

substantisl mind and soul, but a pert of the larger social aspect of the

all-embracing flow of existence, yet the individval is of primary conside
eration with progressives., This ig born out by the heavy emphasis laid
upon the importance of individusl differences in educational circles

today. Individualiem is so significant in 1ife and experience, that it

IButler, op. cite, pe 458.
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is impossible to apply any general rules to individuals as 2 group. In
the flow of experience there is virtually an infinity of individuals.
411 such pupils must be dealt with as unigque even though they are a part
of the life process in which the individusl and social are organically
united,

Let us consider three aspaéts of the pupil, viz., the biological,

paychological and the socioclogical.

1. The pupil bioclogically considered:

It is well nigh imposaible in pragmatic theory to dissect the
several aspectz of & person and study each one separately. Persons are
an organic uwnity, not body, soul and spirit, as some contend.

The influence of Darwinian thought has been great in progressive
ism and consequently in American educatiocnal thought. Under this influ-
gnce, man came $0 be viewed as a reflection of the nabtural world and
describable by the methods of science. From this view came the biological
conception of the human mind and learning. Even man's

intellectual and moral achievements were developed in the
natural processes of biological adaptation and adjusiment
to his environment, that men's mind ag well as his body
emerged as & product of a long period of growth from sim~
ple beginmings to more complex forms t?rcugh natural selegs

tion, survival, snd gradual variation.

Individuals are not two forces of mind and body, but rather cone

organic unity. Children in school are not to be disciplined in body so

ag to passively pour rigid patterns into the mind. HRather they are ever

IButts and Cremin, op. cite, De 333«
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and always reaching out to engage in the flow of ezperieace.l
Activity for this biological organism brings mind inte existence.
Mind is simply a way of behaving and adjusting. The complexity of be-
havier and adjustment to situations which the human is capable of, dige

tinguishes man from lower animals.

2. The pupil psychologically considereds

Man is distinctive from the lower animal forms because he is able,
&g an grganism, to participate in meanings. It iz this quallidy of man
that provides valuable experiences which lower animals do not have. In
the sectlon on axiology the valve experience was discussed. Already,
it has been pointed out that the first great achievement of man, was the
emergence of communication throngh langusge.

The passing of time, age after age, gradually brought with i%
the emerging ability of creatures to recognize symbols and identify
them with things experienced., In the process, thoese symﬁslé became
shortened syllables which symbolized a whole group of experiences. In
the march of time, this ability contimuwed %o grow unitil the time came
when there were multiplied thousands of these symbols in syllables.
Thege gyllables became a vocabulary. With a vocabulary ceme more

refinement, such as subjects, predicates and sentences. Something

amazing and remarkably new had emerged in the life process.

3. [The pupil sociologically congidered:
The emergence of language brought with it something even greater.

Yow gelf«houd emerged, for the existence of a language gave people the

1But3.er, Op. Gites po 459,



means whereby they were able to conserve and retain experience with a
limited group., This brought with it the additional features of carry
over from the past experiences which gave a person the opportunity of
reflection and & focus of his own consciousness., This awareness of gelfe
hood brought the realization to a person that by studying other experiences
he could, to a degree in similarity, brinmg certain ends %o pass. With
this realigation brought the aenaeieussess of respongbility.

The pepil dis conceived as a unit of organic existence for prog-
ressives. The pattern indicated above, that the pupil is first of all
biclogical who through grow%h and development reaches a physiological
levely then he acquires a language which makes it possible for him to
compmnicate and recognize meanings between individvals and grovps.
Finally the pupil emerges as a self who is conscious of a pattern in

experience.
Bs Bducational Objectives

Prescribed, specific objectivea of & traditional sense arve
foreign to progressivism. The nature of this educational theory mskes
imposeible any attempt to state definite, vnified specifics. There is

no all-inclusive cbjective that cen be termed completely adequate as

lief that each individual experience and situation in life's process

ig independent and unlike any other. Thus it would be impossible to
find any general objective that would be comprehensive encugh.

Progressiviem does have an objective, however. Az has been
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stated before, the scientific method is the means to effective education.
A primary objective way be said to be the use of the scientific method
in every ares of sxperience. The limitation imposed by laborstories is
not to be imposed on this broader more libersl view., Rether this method
is applicable to all of personal and socisl life. It is not so mmch &
precise seience as it is an attitude in which all the pressing problems
of humanity are to be sélv&ﬁ. It iz a gpirit of open inquiry, of tiree
less investigation, of willingness to listen ¢ opposing ideas and give
them an opportunity to prove their wmrth.l The attitude sought for is
one in which a person is comfident of hig ability to meet and solve his
own problems by the use of his own skills, powers, and active intelligence.

Education, for the progressivist, is the constant reconsiruction
of experience. In this context education itself is an objective, and it
if often said of progressivists that the general objective of education
is more education. The point is every lesrning episode becomes a means
to new episodes of learning which find their consummation in succeeding
SXperiences.

Another way to state this principle is to say the objective of
education is to provide for the learner, experience in effective exper-
ience, For it is felt that it is effectiveness in coping with an ever-

changing experience that is sctuslly the only residue—a person—earyies—

with him from one experience to anuth@r‘z tetnally all that the single

experience can contribute is a hypothesis for ancther similar gituation.

1Brameld, ope gites pe 90,
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The only thing a learner is able to carry with hir is a greuter siock
of hypotheses and more experience and practice in copimg with indeter-
minancies,

Emphasizing as progressives do, both the individual and social
agpects of life, and that all such existence is grovnded in the social
process, one readily recognizes that social efficiency is the clossst
apyproach to a definition of the general objiective of ad&caﬁianal

Since the school iz the social institution of grestest polbential,
it shouvld provide the pupil with opportunities for genmuine progress in
each of these objectives. ‘Through them people are able to lsurn the
scientific process, and o act experimentally in cvercoming obsiscles that
come in the movement of life. Through the expansion of the experimental,
geientific and liberal way of thinking, the progressivist contends, de-

mocracy is able o exist. In reslity this is democracy itself.
Cs The Process of Hdunation

If this section eppesars heavily vepetitive, 1t is becsuse the
educative process in progresziviem uses the experimental method as
its method of thought as well as its method of learning. Another reason,

for & meeming repetition, i the comsidersiion given to pragmatic epige

temology and logie oreviously discuesed in this papeve

Learning, for the child, is a response with a unitary organism.
He learns with his body se well ag with hig mind, In & truer and stricter
sense he learns with neither, separately, since mind 1s developed oaly

in relation to aetivity. Thinking, then, takes place in acbivity in

Iputler, loc. eit.
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problem solving. The pupil must enter the learning situstion at & psritice
ular point in the cycle of thought. If no problems are evident to the
pupil in need of solving, the bteacher's task then is to help the members
of the group to examine the indeterminate elements intently encugh %o

1 The early

oome to see the problem or problems whiech they constituie.
stage of the learning movement may be called the point of interest. Ine
terest cannet artificially be concocted either by pupil or teachar. Gene
uine interest is gained by discovering the relationship of the puvil 4o
tensions thut are presgent in his experience,
Interest is a moving, active and dynamic slement thael child-
ren have when they become identified with certain evanis or
tasks or projects and when goals seem ilmportant o them.
Interest is not something to be added o formal subjechs.
Bffort iz not something that is extraneous to inberest; it
is the achievement requireg to attain goals in the face of
obstacles or difficelitisg.”

Onoe the preblem becomes real and is understood clearly, learning
moves to the next stage. Here the pupil desls with the indelerminacies
by studying them in their relation to one another. The similarities and
differences that exist are noted and compared with other experiences the
pupil may have had. All of thig ig ftaken into conaideraticn in attempt-
ing to find solutions to the existing problem.

In this stage of the lesrning cyele the pupil is challenged to use

y harne

his ressoning powers, for at this point enti

Consideration is here arplied as to how the data can best give guidance

to 2 most satisfactory solution.

lrpid., p. 464.

2Butts and Cremin, ops Cites De 3450
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Hypotheses are now worked out in an atmosphere of imagination,
wnich is born right in the situation itself. The patitern 1ls entirely
news for it is in conjunction with an entirely new situation. Hach
possible hypothesis is weighed and given merit nccording to deepest ine
gight that the pupil is capable of. It is oul of this thet the final
stage is reached.

How the pupil is prepared, sccording to this theory, o test his
hypotheses. He iz now ready to test their truth by their workability.
The test of hypothesss is thelr adeguacy to resolve the confueion and
ambiguity of the situation now in conflict. In other words, the uliimste
test of all ideass, principles and ethical intvitions ils theidr ability to
nake gaﬁﬁ.i

If a particuler hypothesis is not able o prove effective, it is

digscardedy then those which are able Bo solve the situabtion gatisfacho=

~ rily without esuslng Jeapordy o future experiences, ars given sanction.
- Bvident immediately is the fact that this concept of learning will

regulre new methods of lesraing and different content, from traditional
viewpoinbts. There will be no rigid, uvnaltersble procedure. IJRather,
like the cycles of lesrning, there will be freedom, variely and Llow,

with ever changing newness. Sffective teaching will be tsaching thal

pattern itsell, rather than forcing the cycle to predetermined limits.

In an atmosphere such as this there will be crestive and construce

tive projects. Discussion will have iis place, for by this, group think-

lEruh&cherg Bolectic Fhilosophy of Bducation, gpe gibs, pe 120.
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ing, and gocial problems are met and scivad. In the real alr of living,
problems are grappled with, and siruggle in the grouy bteaches valid les-
sons for life.

Contrary to thinking in some quarders, facts and subject matier
do have a relsvance in progressive theory. Data of all anature is grist
for the problemegolving mill., The more data available, the better qualie
fied one iz to formulate hypotheses that will ftest true and good. Cer-
bainly all of needed facts will not be discoversd or éaﬁalaga@d at the
school itself. This fact sends the pupil beyond the classroom into living
and real life sitvaeltions. Vhen properly undersiood, the progressivisitis
aim is to meke vital use of all moterials at hig disposal. In this light,
pragmatic~progressive education mekes greater use of laboratories,
libraries,; conbent moterials and subject-matter mestery than their

opponents are often willing %o concede.
SUMMARY

Covered in this chapter is pragmetism as a philosophy which ig
also an educational theory, The first section dealt with pragmetianm
o
and the second gection deald with progressive education which iz slructe

ured by pragmatisnm.

Charlsas

pragmatisn. His view was later given great impetus by Willism James,
& populsr and sble philosopher-sducator., HNot until Dewey came into
prominence did pragmatism gein national attention. Yet, contemporary
with, and independent of Dewey, others were alsc moving in this same
direction.

Pragmatism was built on the evolubionary hypothesis given such
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great vogue by the work of Charles Darwin, Consequenily, supernaluralism
in all its forms was discarded in favor of nafuralistic sciences and
vhilosophies,

Traditicnalism, universalism and enthoritarisnism in &ll its
forms were attacked by pragmatism. According do this new school, men
possessed the abllidy 1o meet and adecnately care for the exigencies
af 1life,

Experience, the itrademsrk of pregmatism, was to be the finel
proving ground in vhich the worth of things was made clear. On this
premise, pragmetism steked its philosophical life.

Enowledge, and its atiainment is a real necessity for pragmatism,
as it is with any other philosophy. Progmatism's departure from rationa-
lism is in its test and concent of valid knowledge. None of the tradition-
al patterns or terms adeguately fit this new theory of knowledge. Prage
matiam holds & position midway between rationalism and empiriecism in
epistemology. While rejecting the extremes of both, pragmatism combines
overiones of each.

Lagt things, fruite; consegquences and facts are the concerns for

pragmatiom. Universal truths or principles are discarded in favor of

g

specific and pertielar experiences. At the same Hime,; pragmatism is not

loet din pardicnlsra, for it

useful in forsmlating hypotheses.

In resisting the main tenents of rationaslism, pragmatism does
likewise with emiricism., Sense perception, spart from an active mind,
one active in selection, comparison and discrimination, is not tenable.

It ig only a frame of reference. The findings of sense-psrception



require verification in experience.

Progmatism is not so nailve as to conbend that 1T one has net expepe
ienced & parbiculsr thing, it does not exist. It d@agvhalé that $0 be=
come meaningful & thing must enter into experience with a person. Ixpers
ience iz the key of knowing a thing, not the creater.

The world, for pragmstists, is s constantly moving, fluctuating
existence., All of life'’s processes share this characteristic. Consegquens
tlyy knowledge ig not something permansnt and wnchanging, but is limited

and approximate. Dnowing is experience, & wrocess of acting, dolng,

living, rether than a siatic affalr of knewing.

Paramount in imporitence is the go called Act of Thought. Prag-
iem holds that mind does not exist apart from doing. I% is noet a

separate entity, but = function of a living organism. The Act of
Thought iz thinking, « problem selving. Thinking does not exist apart
From this funebion.

Bagiocally, pragmetienm would not be classed as & metaphysical
vnilosophy, for its interest ig not in ultimate causes and nature. Yei
praguatisn does have a world view,

Progmationts metaphysics mey be briefly summed uy thus: The
world is primerily foreground, for thig is where experience takes place.

Process and chence characterize the world, Evaerythine is in s stete—

of flvx and relativity. ¥othing is static or permanent.

By virtue of constant change, there is unpredictability and haze
ards This is inevitable. Flux and change make 2 complete and deterw
minate world impossible, consequently, pragmatism repudiates any attempt

to find 2 pro-designed reality.
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4 multivniverse would better deseribe the world than universe.
The world is filled with multivlicities and individual, different things.

Within the world pragmatism finds no fixed ends. The only end,
considered of a permanent nature is growth, for growth leads to greater
growth. There ave no ulitimste, permanent values. This leads pragmotists
to deny any transempirical reality in the world, The full exient of re-
ality is the herc-ande-now., This being so, i1t naturally follows that man
and nature ave one. There is no distinetion bebtwesn mind and bodily prow-
cens, Thers is no gap behtween organic and inorganic.

¥an is not an active csvse in the world, an initiator of events,
vet interaction of himself and events determine the course they take.
Un this basis thers can b@ no guarantes of progress. This does not mean
degpair however,; for by concerted efforts, men is able o mske things
better.

Progustisn's theory of logic required an entirvely new approach.
The old patterns were supercesded by the progress of time. A new logic
was formulated to conform to the new scilentific age. The new logic was
the experimental method, Abtention wag given to this in the aforemenw
ticned Act of Thought. The new system was uilt on these assumptlons;
fivet, that mind was not svper-sensory, bui rather the function of an

oduaing funciions. Second,

ideas spe purely instrumental. Ideas are plans of action and do noi
exist apart from activity. Third, fruth iz the gbhility of an idea to
prove itself workable, to meet needs and requirements satisfactorily.
in the nature of pragmetism, truth is alweys relative. Fourth, inbtel-

ligence ig the experimental way of living, the central method of humen
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interaction with enviromment. The more adequately one meets 1life, the
more intelligently he may be considered to be.

Values have & definite place in pregmatism. They are primarily
of two ftypes, social and individual, although never private. Values are
identical with goods which are the fruits of intelligently directed
activity.

Only in & social sitvation can values arige. Values are methods
which adequately restore harmony to conflicting situations. They only
have existence in the function of the individualesocial flow of events.

Language 1s considered to be of paramount value in pragmatism
for it gave rise to selfwhood and society for humans. The context of
experiensce possesgses the conditions in whieh valves can arise, namely,
language, s=lf-hood and the objective and seccial counterpart of self-hood.

Values are judged by the vresent sitvation in which they are made,
and the affect they will possibly have on future situations, There are
no rigid, dogmatic, moral codes. They are relative, temporal and dynamic.

Upon this premise, values are grouvnded in man and not in supsre
natural or religious grounds. Religious veluves are non-exlistent. Dewey
called religious values those with which ome's personaslity ig integrated

and enviched, whatever they may be. The term, God, may be used if 1t

refers ko the unity of all ideal ends in theirtendens

desire and aoction.

Social values may be considered to be the highest valves, for
all other values have their origin in society. The school, which is prie
marily a socisl institution, is the best atmosphere and locale available

for providing proper learning of social values.
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Progmatism, as an educational theory, was unique in that it fused
together a philosophy and an educational theory. Dewey defined philosophy
as a general theory of education.

Contemporary with Dewey were others who shared similar views on
education. Those who were of this persuasion came to form an assoclation
called the Progressive Education Association. Thus banded together they
were able to influvence many educators favorably toward thelr progressive
movement. This movement became known for its psyechological and socioe
logical emphases in education.

The pupil is the working stuff of progressives. He is momentare
ily & distinct, conorete center of superience who rises 1o the top of
the all-embracing flux and flow of which he is a part. Yet the pupil
iz not & self-gubstantisl mind and soul distinoet from the all-embracing
flow. His distinetion is only temporary as an individval apart from
the stream of process. To lose the puplil in this stream is t0 mize
understand the progressive position. He has individvation and this
makes 1t imposeible to apply general rules to hime. Conseguently indi-
vidual puplls must be treated as such even though thay may be inbegral
partg of the scclsl whole.

The pupil is considered under three headings, biological, psycho-

logical, and gociclogical. Blologically he s econosived-of esanor=

ganic growth from gimple to complex forms. The pupil is not mind and

body, he is one organic whole. Hind is simply the pupils way of behav-
ing and adjusting and does not exist apart from activiiy. This ability
to adjust behavior, however, distinguishes the pupil from lower animals.

Pasychologically, the pupil is able %o participate in meanings.




Han's ability to commnicate throuvgh lengusge made possible for self-
hood to arise. Self-hood provided the basis of human soecisty, for herge
in man felt his respounsibility throusgh reflection and self-sonscionsness,
The poril acguired his self-hood after firet scgriring a language.
Progressives hold the reverse of traditional viewpointsg on this malbier.
Smperience is the key word in edvcation, and eduvcation mesy be sald

te be the constant recconsfruction of sxperience. Progressivists aim,
then, &t providing the most condweive sitwation In vhich suwperimental
sctivity may take place., 8ince all axistence is grovaded in saaiml TLO-
ceng, social efficiency may be gaid to be the closeat approach to a
definition of the general ﬁ%g@@tix of educatiocn.

Simply stated, educaticonal process is the experimental process.
By becoming aware of real problems, the yunil will, with proper guldance,
develop interest. Inberest is gauined by discovery of relationships
between the pupil himself $o tensions existent in hig experience. When
the pupil understands the problem clearly. he moves through the learning
eyele, or het of Thought, uniil he is able to successfully solve or re=
sclve tensions %g:tes%img hynotheses.

Bxnerience gained in solving iension producing problems becomes

actually able o

[#4]

the net gain in lesrning. This is all the mupil is

arry with him, Tor the

cannot antomatically apply some preconcelved solution to the situstion.
An adequste education musit, of necessity, allow greatl variety,

fresdom and flow if the pupil is to successfelly learn to meet life,

Data met be secured if hypotheses are to be formulated. If hypotheses

are to prove walid, they must be tested and examined to preve their worthe.

i1l be omoush diffevent that-he —
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0ld traditionsl meens and methods can never meet this c¢hallenze, for a

new approach ls needed. Progregsives feel they have the answer as Far
as one is able to go at

the present.
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CHAPTER IV
CONTEMPORARY RELIGICUS EDUCATION
I. INTRODUCTICN

The term "religious" education is used here advisedly. In
defining terms in Chapter One it was pointed out that each area of
influence referred to in contemporary Protestantism wished to term its
educational program "Christian.” Since each of the general areas have
content which ie distinctive to itself alone, the term "religious"
education has been used simply to refer to the religious instruction
of each groups

The three general areas of Protestant influence on religious
education will be considered in this chapter. The basic premises of
each will be presented. Consideration will then follow of the impli-
cations these premises have to the respective educational progranms of each.

The following chapter will give the comparison of secular pro-
gressive education with contemporary religlous education.

We have chosen to ecall the three general areas of Protestant
influences (1) liberal, (2) neo-orthodox and (3) evangelical. Obviously
there are many shades of belief and thought in any one of these three.
For the parpose of this study, it is sufficient to limit ecnsider&fiéﬁ’
t0 what might be termed the "mean" of each group. Everyone recognizes
that there are extremes in any category, For example, William Hordern

in his book, A4 Layman's Guide to Protestant Theology, has noted four

trends in liberalism, viz., humanism, empiricists, historical Jesus

group, and evangelical liberalism. Great difficulty is encountered when
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one attempis to separate liberals into each of these designations. The
roagon iz obvious, for any one personts belief may swread itself into twe
or more cohegories. Therefore, premises given will be those of the
opinicng of the middle-of-the-rcad ~ or "mean" of each groups

Firat to be considered ig the liberal Frotestant. Fodernist is
the term given by A. B. Burtt to whal we have called the "mean® of the

Iiberal groups

Il. LIBERAL PROTESTANTISH

s

To define liberalism is not 2 simple matter, for tying this par-
ticular religious philosovhy inte & neat nackage 1s really not possible.
The very nature of liberalism disallows any such conclusive definement.
Bagic to understending this segment in theology is fthe recognition of two
elements. First, the method of liberalism, a method thal nmeans liberslas
nrobably will come to somewhat different conclu 810%392 and second, the
refusal of liberalism to accept religicus belief on propositionsl aunthor-

itye It insists instead that all beliefs mmst papse the bsr of reason and

hKather than being distinguished for what it accepied, liberalism
became noted for what 1t rejected. Idberalism was, more than anything
else, 2 reaction to the apirit of wweh that came o be known as Fundsmene

Fia

talisme. Theologlcally, historical traditions were rocked with the ime
'S H

lJi%¢m A Bhrtﬁ, Types of Religious Philosovhy (ﬁmW'Yark: Haxper
and B*"O"’Cﬁ@&?“’ig };9}1}9 pt 280;

2gilliam Fordern, A Leymen's Guide to Protestent Theology (New
York: The Macmillian Coe, 10551, e T8e

31bid.
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plications of science, and rather than retreating =znd regrouping to
counteract, liberalism accepted the large part of science. Liberalism
felt that it must keep its mind open to all truth, regardless of its
gource., Thelr central vosition mmst be remembered - man's reaszon and
intuition are ¢the best clues and valid approasches bo knowing God's mind,

A brief survey of the history of contemporary liberalism must be
made in order bo adequately comnrsehend its present vosition.

By 16000 A.D., orthodoxy was already being attacked by radicals.
Faneto Socinusg, an Italian lawyer, was forced tc flee his country to
escape persecntion by both Catholies and Protestantse. He took refuge in
Poland where he rallied some followers who were labeled Socinians. This
movement was the forserumner of both modern liberalism and modern Unitarianism.

Socimms rejected the doctrine of the Trinity, which denied the diety
of Jesug. Originzl sin was denled. and the sacrifice of Jesuvs for the sins
of others was consldered absprd.

Objections were also raised against orthodoxy, by Sccimis, on the
ground that orthodoxy was irrational and uncritical. A reaction, on the
bagis of m@ﬁ@?ﬁ solence, was not to come until the late 1700%s and Friedrieh
Sehlelermachers

The following three stotements should he congldersd in their hige
torical getbing. Firat, 1t shouvld be noted that religiovs liberaelism
gradvally aznd cautiounsly grew out of Protestant orthodoxy. There is no
real point which can be referred to aé “the time and place of depsrture.®
Philosophers, such as Spinoza, Hume, and Kant, laid foundetions by degrees
rather than by bold, raiical departuress

Second, liberalism has made extensive concessions to the dominant



intellecbual forece of contemporary times - modern sclence. This clironme
1

stance iz the main key te ite interpretation.
Third, why did liberalism capitulate to modern science? Ones can

be weasonably sure that it was not & climetic sorvenders, Rather, the

seeds were sown by the philosophies of Spinoza and ¥ente They seld in

effect
The old foundations are no longer intellectually defensible
and rust therefore be abandonsd, bubt no matiter; whai ig
really signilficant in religion is consistent with sclence and
can be established on a more enduring b§si$ than ever if the

full validity of selence be recognized.
During the nineteenth century the atwosphere was either an open
rejectance or acceptance of scientific methods and assumpitions. These

ear to have besn the only alternatives. Extrems Fundamentalists and

Gotholics ook the first alternative. They believed the vital relige
ilous vaelves would be lost in conceding $0 science. On the obher hand,
the liberals felt that the elements in corthodoxy, which sclentific findings
threatened, were not essential to the vital religion. The liberals did
act turn bo solence and forsake religinn. Tnder the challenge of scisnce

they adhered to what they felt to be essential in religion at the cost of

Trisirick S@hl@iegmaehar,

Schleierma % r was born in 1768, and wag the son of an army chap-

laine. He wag a theologlan primerily, not 2 philosopher, and his contri-

1%’3%5 .mR” @it&u; pn 2821}
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Ql&ag E‘zi}a 282“§¢

31bide, e 284.



wotion to liberal theology is decigive. Xant and he werc contemporaries
Hant being the eldest of the two.

The task taken up by Schlelermacher was to rehabiliiale religlon
améng the intellsctusls who had, for the most pari, forsaken 1t during
the eighteenth a@mtury.l

Sehlelermacher contended that all the mroblems that gave vise to
great debabes in religion were on the outside fringe of veligion. Proofs
for existence of God, miracles, authority of Scripitures and many other
toples were not the heart of religicn for hime. Schleiermacher said that
feeling, which he called absolute dependence, was the heart and center of
religion, wzather than rationsl procf and debates.

How dld Sohlelermacher then propose to make religion accepiable
o i tellectuals?

Before we answer this, it is imporbant thet we recognize the
asgumptions science was making. Flrst, sclence waz ueing the hypothe
tical method. This method holds all premiges only tentabtively, Theve-
fore no one is under any cobligation o remain commitied to any definition,
gven iFf he bullt wuon & ceridain one originalily. B. 4. Bertt has sald,

Scisnes has clearly agsumed the right and the responsie
bility to proceed in tii. wag, If it had not done 50, solene
tlgts would become sgnogtic about the existence of any entity
whose treviously accepted definition fails to square with the
lateat emplivical evidence. As soon -as Sraditional concapis
of space, mabter, electricity,; energy, etc., prove no longer
adiwlssible ipwy would reject such entifies as vnlmowable,
and agmfine el ezti?ic iﬂv&&ﬁig&%iaﬁ t0 other things whose

eatabliched definition still seens o command some verificable
gvidence.

1Her&arng ope cites Do 49,

“Burtt, op. ¢ibes De 287
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Obviously all these ideas mentioned have undergone great change
since they were first conceived. If science had always held to its
original hypothesis on all ?oin%&, it is needless to say that progress
would have ground to an early halt., Burtt poses the question:

#hy should not religion have as much right as sclence to proe-
vide its major coucepls empirical refervence by redefinition?
Why should not theology be reconstructed so as Ho becoms
systapatically reaponsible to whalever xuman experisnces do

in fact underlie man's religious ideas, es the source of their
meaning and value?

-

tuestion was answered in the afiirmative. Religion hag the

o
[N
i
fo

1 1ts bellefs as does sclonces

ot

same right to use the eumpirical method o
On these berms ne concepd in theology can be allewed any absolute rights.
ALl definitions must be open to constant revision and redefinition. God

can no longer be allowed to be the cenbral fect of religious experience.

o

His place is taken by the individual whose religious experience becomes

the deciding factor and Tfinal appeal in festing all theological concepts,
ineluding the concept of Gods The beginning point for religlon lg in

,

humen experiences It is subjective in that CGod is brought in a2z an hypo-

thesis, How this concept proves ltsell determines Just vwhat CGod ls. Hen,
then, has Laken the ceniral place in religious exXporienca.

’

the application of the gcientific method to religious

=
@
et
&
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o
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&

shie Liberal meth

expRrlences

With this background in mind, and the precaricusness ol religion,
Sehleiermacherts purpose was to salvage religion.
Schleiermacher 41d not congider himsell an smpiricisi. Yot he used

the golentific gﬂ%ksu; He congldered himself s gemuine Christian who
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loved Christ with a sincere love.

However, by subscribing to the validity of science in determining
religious concepbts and truths, Schleiermacher witnessed the crumbling of
traditional theological foundations. If he could no longer put his faith
in these time honored orthodox doctrines, where could he put them? dchleier-
macher knew that religlous experience was real, that it conld be a part of
every person. There was only one safe nlace in wadch o put religiouvs
experience. This place he called "the feeling of absclute independence.”

The orgen for reteining this "fesling® was the human heart. Here it
could remain untovched by the collapsing orithodox ztruciures.

Schleiermacher assumed this "feeling™ to be universally possible.
it is capable of discovery by any man who reflects carefully on himself
and his feelings. HNow the being with whom we are in touch in this "con-
gsciousness of absolute dependence,® ig Qﬁd.l By God, he means something
other than a personal Gods He defines "God" as the universal, all-con-
trolling reality disclosed in our consciousness of complete depeundence.
The term ig simply used to denote a universal factor revealed in humen
experience, with no rights of its 0%&;2

Since God is no longer & Pergonal Being, He becomes, to Ichleier-
macher, one and the sgames with what "God® amounis to. Hugh Hoss Maciniosh,

gives some equivalent names, the VWorld, the Universe, the Une and Whole,

the Eternal World, the Heavenly, the Bternal and Holy Destiny, the lofty

1:g.bid.ug Pe 291

21hid,
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World-Spirit, the divine Life and Action of the All.%

God was not to be reduced to a subjective psychological factor.
God was objective, beyond comprehension, save ag he is experienced to the
subjective person. Since this was a new and revolutionary approach to God,
theology needed to be reinterpreted in light of this. B.A.Bordt states that
The basic task of theology is systematic interpretation of
this experienced relation. Its doctrines will be conceived
and verified ag items in such an interpretation. It must
entirely subordinate to this the traditional method of deducing
its doctrines from the avthority of some revelation of God
contained in ancient Scripture, or from metaphysical prin-
ciples set up by speculative theology. It is wholly and
responsibly exp@rimeﬁt&l.z
V¥hile there is much more that ecould be said concerning Schleier-
macher, for our purpose in this study, one concluding paragraph will have
to suffice,.
The mood of Schleisrmacher's day was to cast aside religion as
unreasonable and irrational. In the opinion of E. A. Burti
Schleiermacher's great contrivution was his insistence that
there ig something in the present experience of men and women
which gives meaning to the concepts of religion, and that
by systematic appeal to that experience we can distinguish
the vaelid meanings and doctrinal interpretations from the
8rronecus ones.
Schleiermacher, it may be said, rescued religion by meking it independ-
ent of philoscphy and science. These fields could not touch the real
bagis of religion, that of the individual's psrsonal experience., He was

greatly responsible for the sghifting of the center of religion from the

liugh Ross Macintosh, Types of Modern Theology (Londons Nisbet
and Q@Q, L’ﬁdog 194?)9 D» 500

21bid.

3Ibide, Do 295.
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Bible to the heart of the believer. Biblical criticism cannot harm
Christianity, for the heart of the Bible message is that which it apeaks

to the iﬂdividual.l Such is the prevailing opinion smong liberals.

Albrect Ritschl and Adolf von Harmack.

Another school of thought arose in Germany later in the nineteenth
century. The founder of this school was Albrecht Ritschl, (1822-1889).

Ritschl held that for Christianity to be practical, it needed
to be based on fact. He welcomed the search for the historical Jesus.
He believed that the man Jesus is the greatest fact in the Christian
Church. Hordern says of Ritschl

God is not to be found in nature, which is red in tooth and
claw and gpesks ambignounely of its Creator. We find God
instead in history, whers movements arise dedicated %o the
values that make life meaningful. The task of theclogy is
to turn men agein to Jesus and remind them anew of what it
means to follow hime

Philoscophical speculations and theological discussions were not
for Hitschl. He could see no practical value in dealing with vwhat he
consgidered ¢ he theoretical problems.

For Ritschl, science and religion were sharply divided. Sclence
was to provide the facts, and veligion wag %o pass value Jjudgments upon
them. Heligion is given the task of determining what facts contain the
greatest value. Han ig, in fact., & product of evolution and natural pro-
cesses. Yet he is different from lesser forms in that he has a sense of

values. Conseguently the universe creates more than matter, it alse

creates values. As with Schleiermacher, Ritschl claims that God is known

lhordern, op. cite, p. 51.

2Ibid., e 52



20
intuitively. God is the n&c@ssarﬁ voatulate to explain the sense of
worth that man h&@.l

There was to be complete compatibility between Secience and religion
gven though they were separate. Ritschl's contention was that neither omne
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