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CHAPTER I
INTRODUCTION

American education has drifted into the gravest crisis in its
three-hundred year history. Deterlorating buildings and the shortage
of beachers are only part of this orisis. UMost importent is what is
being teught the children of this country end how it is being taught,
Very subtly, in fact, probably umoticed by most of the Americen
people, highly organized left-wing and right-wing extremist groups are
prossuring the publio schools in an atbempt to capbure the minds of
the students = the minds of the future citizens of the United States.
These pressure groups have already gained a foothold in a number of
communities across the country and are reaching fér otherse Parents
in many of these cities and tawﬁa are discovering that thelr children
no longer are being given the basic education needed to face today's
problems, Therefors, education has becems a subjeot of increasing
public controversy for good reason. Schools are the key to tomorrow,

As a result of this realization and examination e number of
parents acrose the counbtry have banded together to do something about
the situation, They have ocoms up with what they feel is the answer
to this problem, Their answer is private Christian schools on both
the elementary eand secondary level to teach their children the fun-
dementals in which the public schools are no longer laterested, These

Christian schools have sprung up throughout the entire country and are



constantly playing & more important role in the educational life of

this nation.
The Problem

Statement of the Problem, The problem presented to this study

was as follows: How do the teaching metheods of Christian primery and
secondary schools in the fields of Bnglish and the soeial studies

compare with the publie schools?

Purpose Ef the Study., It was the purpose of +this study to

(1) investigate the.presentation of material in some of these Christian
elementary and secondary schools; {(2) compare this presentation with
that of the publie schools in gemeral, and (3) determins whether or not
these Christian schools are sccomplishing the task foy which they have
beern orgenized,

Assumpbiong, The primary sssumption of this study was that the
Bible, both the 0ld snd the New Testaments, is the Word of God, which
was written under the inspiration of the Holy Spirit, Therefore, it
is the final authority on all matters with whioch it deals, It is the
guide to faith and practice for every true Christian, and the founda-
tion of the Christian school,

It was further assumed that the Americen Standard Version is a
scholarly, authentic translation of trustworthy manuscripts of the
original, inspired text of the Bible, Therefore, this version wea
used for all references.

Importance of the Study. The number of Christian elementary

and secondary schools has inoreased from year to year, The leaders

in the educational field have come Lo realize that this new movement



3
in the nation's schools is here to stay and must be reckened with,
The necessity for a change in the educational practices of the day is
apparent but the guestion uppermost in the minds of parents is whether
the Christian school is the answer., As far as it was possible to
ascertain there have been no studies conducted on this subjecte There-
fore, it was felt th@t a comparison between the presentetion of material
in the public schools and the Christisn schools would be timely, It
wag desired that this study would be of assistance to parents interested
in this field of educatlon, and to the Christisn schools themseclves by
examining what they are endeavoring to accomplish and by making
rocommendations for improvementa,

Limitetions of the Study. Since there are several hundred

Christien glementary and secondery schocls scattered across the
continent it was lmpractical, if not impossible, to visit all or even
a large portion of thems Thersfore, for the purpose of this study
fourteen.Christian elementaery and secondary schools were selected {rom
the Northwest Facific Coast area Lo be interviewed and used as the
basis for the investigation.

The large number of courses taught during the twelve years
of grade and high school would compose far too large a field of study
if they were all to be considered; hence, the investization was
limited to twe of the major fields of study, which were English and
the social studies, The reason these were chosen is that they carry
through the entire period of elementary and secondary training better
than any other fields., The departments representing these two fields

were thé basis for the interviews made.



Hethods of Procedure Used

Research Method, The materials for tho study in the publiec

scheol field were very carefully selected. The chairmen of the
English and the soclal studles departments of the Portland State
Extension Center, State System of Higher Education, were contacted
and each recommonded the two textbooks which were comsidered to be
the best in their regpective fields, These books were secured and
became the basis for the information om the public schools methods
of teaching in these two subject flelds,

The literature written on the Christian schools was then examined
end the portions selected, that were used in establishing the methods
employed by these schools.

Questionnaires. To supplement the textbook information used

in showlng the approach of the Christian schools to the whole realm
of education and particularly to the fieldé of Bnglish and the sceial
studies, firsthand data was gathered by means of & guestionnaire,
Since it was to be used as an interview instrument, it was designed
to ald in asking questions and gecuring the information desired, It
was divided into three main topics which weres (1) the preparation
and training of the teachers, (2) the organization of the school
itself, and (3) the methods of teaching, A copy of this questionnaire
may be found im the appendix of this study.

This questiomnaire was taken into fourteen slementary and
secondary Christian schools in the states of Oregon and Washington,
Four schools were visited in the state of Washington and tem in the

state of Oregon,



The purpose of these interviews was twofold: (1) to zeb
firsthend informstion on the operation of these Christian schools,
and (2) %o got the viewpoints of the teachers.

From the informetion gained im these interviews, and from the
textbook material, it was possiblé to determine the distinetive
foatures of the Christien schools and establish the fact that they
were accomplishing the task of teaching the fundamentals of education

with a Christian interpretation,

Definition of Terms Used

‘In order bo prevent the possibility of confusion arising ia
the mind of any reader over the meaning of a term used in this study,
e fow definitions are listed,

Christian school - An imetitubion of learning, based on a

God-cenbered philoaophy, controlled by an organization of parenbs, a
board of trustess, or a prote_atant denomination, for the purpose of
training ohildren in the subject fields as set up by the state board
of education,

English = The study of reading, which includes o study of
1iterat§re, grammer or language study, spelling, and handwriting.

Social studies -~ The study of history, ancient, world, national,

sbtate, the study of humen geography, the study of eivics, or citizen-

ship, and other related subjeot matter,
Organization of Remainder of the Thesis

In order to set up & background for the study, Chapter II

was devoted to a history of the methods used in education from the
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earliest of the ancient cultures through te the present dey., Chapber
I1X dealt with the philosophy and methods employed in the teaching
of Bnglish in the public schools, Then in Chapbter IV iha field of
the social studies was discussed as taught in the public schools.

As a basis for the oemparis'on. the Christian school's philosophy and
methods in the realm of English was presented in Chapter V, Agein
to compare, Chapter VI handled the teaching of the social studies in
the Christien schools. Chepter VII was a comparative end summary study
of the public school and Christian school metheds in the two fields of
English and the social studies, For the purpose of giving it in a
concise manner & chart was used in that chapter. The gemeral summary,

evaluation and conclusions were given in Chapbter VIII.



CHAPTER I
A BRIEF HISTORY OF THE DEVELOPHMENT OF METHODS OF INSTRUCTION

This chapter was designed to present a short resume of the
various methods that have been used in edueational fields of the world,
in effort was made to go back to the earliest of the ancisent cultures
and trace the development through to the present day. By doing this
the progress that various methods have made, and ultimately the
réasons for the methods which are used in the public schools of our
country todey, have been determined. As these reasons were more
clearly understood an evaluation of the methods and, in turn, a com=-
parison of ‘bthem with'the mothods in use in the Christian schools was .
made possible,

In order to make this survey a number of textbooks on education
and especially educational methods were examined, Of the books exam-

ined, A History of the Problems of EBducation by John S, Brubacher, gave

a very complete history of the type that was desired, and the information
was teken primarily from this boock,

After an intreduction to the field of methods, the following
methods were discussed: imitetion end memoriter, Sooratic method,
imitation and memoriter in an advanced culbure, Chrigtian and scholastic
methods, the lecture, humenistic methods of instruction, the prelection,
the disciplinary method of instruction, the methods of sense realism,

romantic method, object lessons, monitorial method, Herbartian methed,
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self-activity, the problem method, the project method, the unit plan,
the socialized recitation, individuelized imstruction, supervised study,

and new materials of instruetion,
Introduction

How to transform a child's ignorance into undersbtanding is the
educational problem beyond all others that has stovod most persistently
at the educator's elbow throughout educational history. In its
simplest terms, this problem has taken the form of determining the
most effective things the teacher can do in order to get & child
to modify his ways of behaving. The more advanced state of the
problem has taken the form of working out a method of exposition so
that the child will not only change his ways bub also comprehend what
he is doinge. Again, the problem is a matter of devising ways to
motivate learning so it will ocour easily and be remembered.

The development of instructional method through these fore-
going states has not taken place independently. Rather, it has been
exbtraordinarily depenéent upon developments in other phases of edu=-
cation, For instance, methods have been unusually gensitive %o
change in the psychological theory of how learning takes place, and
there are powerful other factors that must be taken into account,

The philosophical conception of the nature of man and the world in
which he lives is an equally potent determinant, So, too, are the
eims of education and the particular form of social and political
organization under which a child is reered. If any of these factors

change the method of instruction will change correspondingly. !



Imitation and ¥emoriter

The chief anxiely of early culbtures was for survival, They
did not aim to survive by experimenting with +the precarious. They
were content 4if they lost none of the experience of their ancestors,
The method of instruotion that early men found most appropriate to
such circumstances was through imitation. Even after writing ensured
statements against loss, methods of instruction continued to depend
upon imitetion and memoriter,

Among the Chinese il was customary for the teacher at the lower
lovels to teach complstely by imitation. In aneient India educa-
tional method was a similar mixbture of wise precept eand prasbice that
honored precept more in the breach than in the obssrvance, Great ome
phasis was laid on memorization of the sacred texts, The educational
methods found appropriate in Chine end India proved ne less appropriate
among peoples closer to the begimnings of Occldental educational tra-
dition, It is interesting to note that smong the JewsT) ;'[_g { shanah}
the word "to repeat,” is also the Hebrew word meening "to teach,”

The educational methods of imiteation end memoriter also per-
vaded early Greek education, During Homeric times and for a long time
afterward the greoat man of noble example was held up for the young to

imitate .o

Sosratic Method

The glory of Gresk education was that it did not continue in-

definitely to perpetuate Greeok culture through imitation and memo-

riter, By the fifth century B. Ce the methods of imstruction that
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produced strict adhersnce to customary folkways began to give way
for the first time to more eriticul procedures, Freeminent in the
development of these procedures was the philo;opher Soerates (L69-
399 BeCe) cne of .‘bhe groatost teachers of all time.

In fack, the method of teaching thebt he employed has ever
gince borne hig name, Driefly, the Socratic method aimed te teach
not so much by transmitbting knowlecdge as by inguiry into what might
be accepted to be valid knowledge., This inquiry was carried on
through the give and take of conversation, which Socrates guided by
o cleverly-put sequence of questions, In the times following Socrates
his method was known as "dialectic," from the Greek words dia and
lego, meaning "to talk through,”

goth Plato (L27-3L7 BaCs) in his Academy and Aristotle in
his Lyceoum employed the dimlectical method of inmstruction, Of the
two perhaps Plato leaned'a ghade more on the authority of the teacher,
He favored pupll freedom only after appropriate habits had been formed
to warrant it, Yet he did not go so far as to countenance compulsion
in learning, for he had grave misgivings that learning under compulsion
would not have a lasting grip or the mind,

Aristotle (384~322 B.C.) was opposed to the dogmetic methods,
The only way to learn to do things, he contended, was to do them, His
chief improvement on the Scceratic dialectic was that he perceived
more clearly than either of his predecesscrs the role of concrote
expeorience in teaching method,

Rapid educabtional progress might heve followed on the further

development of this now obvious educational truth of Aristotle’s; but
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the generattons of teachers who followed Aristotle were too dagzled
by his principles of deductive logic, Consequently, they taught by
deductively elaborating the implications of the works of the Creek
masters and for long centuries seriously neglected Aristotle’s inductive

principles.3

Imitation and Yemoriter in an Advanced Culture

The Romans were no innovabtors in educational method, Yet,
mﬁch as they ocpied from the Greek, they seem never to have copied
Greek methods of instruction in their most creative phase, the
diaieobtio of Socrates, In fact, Roman educatiocnal methods never
rose much above copying. They were thus a throwback in an advanced
civilization to the procedﬁres characteristic of early cultures,

L

* %he procedures of imitabtion and memoriter,
Christian and Scholastic Methods

Une of tﬁe groatest teachers of anbiquity was omne whose principal
interest wes not in education at all, This was Jesus, Although He
was primerily a great religious end moral lsader, He often exerted His
leadership in the role of teacher., Nany of His precepts are inbtroduced
in the Bible by the expression "and He btaught them, saying.....” More-
over, His closest followers were imown by their educational relation-
ship to Him, that is, as disciples, a term which stems from the Latin
discipulus, meening "pupil,"”

There are & nunber of features that distinguish the methods

of Jesus as a master teacher., The feature that apparently impressed



. 12
Hig followers most was theAfaot that "He taught thom as one having
authority."s In this He differed merkedly frem Socrates. Perhaps
most cogent in Hisg art of instruoting the masses who followed Him
was His use of the simile and parable., His meterials werve always
drawn from the familiar background of His listeners and so pertinent
end incisive were His Pigures that only the dull or cobbugse could miéa
the point., He encouraged questions bhut often anticipated them in the
minds of Wis disciples before they were even asknd.é

This sgct;on on Christian metheds of instruction neturally
began with the methods employed by Christ. It is recognized by
Chrigtians and non-Christians alike that He was the zreatest teacher
of all times, However, Christiaens realige that His teaching was
only a means to an end 28 He looked to His death on the cross, Theoree
fore it should be understood that although this section considers
only liis teachimg ability His real mission in life went far beyond
His teeching ministry.

In propagating the Christian viewpeint in the centuries immediately
following the death of Jesus various methods were employed. As Chrigti-
anity appealed at first chiefly to the lowest social classes among
whom previcus educetion was at e minimum, it is not surprising that
the metheds of instruction were largely narrative and exhortatory,.
Christian doctrine was taught quite dogmatically. 4 high value waes
get on orthodoxy im the imstruction of these unlearned people, Con~
formity was achisved by e catechetical form of instruction, a system
of oral questioning not unlike the Scoratic method yet markedly
different in that answers were fixed in advance, In training the

body as well as the mind, tho methods employed were largely ascetic

end diseiplinary.
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Later, when Christianity became well established, with followers
from the upper as well as the lower classes, more literate, and hence
nore conventional, methods of instruction came %o prevail among |
Christians, But conventional education towerd the end of the Roman
Empire was rapldly becoming formal eand lifeless, Too much emphasis
was placed on the letter and too little on the spirit of imstruction,
The basic political and economic conditiona favorable to educatiomal
development continued to deteriorate ¢ill the madir of the HMiddle Apes
was reached,

Had it not been for the Catholie Church, literacy might have all
but disappeared. With the inrcad inte tho Roman Empire of the barbari-
ang from northern Burope, culture was reduced to such & low ebb that
the main problem of educational method was again that of its survival,
YMomoriter and imitation were reinstated as the basic educational methods
of monasticism and ohivalry, the prineipal religious and secular edu=
scational stereotypes of the medieval period., Doth were supplemented o
a groater or lesser degree by ascetlcism as a meothod of teaching awena-
bility to discipline among the vigorous but unruly populations of
northern Europes

The more systematic development of educational method did not go
forward agein till the end of the Hiddle Ages and the rise of the
medieval university, This was the great period in which the Catholie
Church was busy abeorbing into its doctrine the philoseophy of Aristotle.

The Schoolman whose teaching became the very source of Scholastie
orthodoxy was 5%, Thomes Aquinas (1225-127L), Accerdimg %o him one
learns either independently through his own discovery or through being

dependent on someone else to instruct him, But even in the latter case
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the teacher does znot, as is so often thought, transfer his knowledge
bodily to the student, On the contrary, he maintained that in
learning by instruction, just as in learning by discovery, the teacher
must regard the learnor as the primary agent, There is no teaching
without learning, snd learning is a gelf-active process on the part of
the learmer, Hence the proper method of the teacher is not to transmit
his knowledge to.the pupil but from the pupilis potentialities to educe
in him sctual lmowledge which will be similar to that alrsady in the
teacher, More immediately and partioularly, the way te educe such
mowledge from the pupil's pobentialities is through the logicel demon-
atration of the syllogism.

Students in the medieval universities not only had the curricu-
lum presented and explained to them in a series of syllogisms but were
also expected to pain considerable proficiency in the method of the
syllogism itself. The technique for teaching This was the disputation.
The importance of the disputation as a method of imstruction is best
revealed in the fact that, just before getting his degres, the mediewval
gtudent had to engapge in a disputation in which he successfully main-
tained a selected thesis ageinst all comers, inmoluding his professors

in the gvild of masters.7
The Lecture

The growth of the lecture method can be directly attributed
to the great scaroity of books at the new imstitutions of learning in
the Wedieval periods Because the teacher at the medieval university
was usually the only one who possessed a book, he fell inte the habit

of teaching by reading his book while the students took notes., So
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commen did this habit or custom become that the Latin word meaning
"to read” legere (past parbiciple lectus), became synonymous with
"teaching.” Often the reading, or lecturs, amounted to little more
. than dictation, which required frequent repetitions, IWhen and where
books became more abundant, the lectures turned from dictatlion and

exposition to commentatio and summa, that is, Yo & summary of authors

or a commentary onm them,

Whether books should hold an importent position in the art of
instructvion was an old bone of c&ntention. But in spite of this books
continued to grow in importance as iunstruments of instruction. Indeed,
by the time of the medieval university, books became reversed because
of the uniformity and subhority with which they lnvested instruction.
With the invention of printing the pedagogical importance of books was
established beyond question, The printing of books at last freed
instruction once and for all from the necessity of the method of personal
communication frem teacher o pupil. The extent and rapidity with which
instruction could be propagated were enormecusly increased. Horeover,
the control of thought, which had been relatively easy s0 long as the
multiplication of books was dome by hand, was now rendered far more
diffieult, Imdeed, it is probably not too much to say that the astonishe
ing versatility of modern civilizgtion amd educationm is in large part
due to the develepment and spread of printing.

Important amendments were soon made in the lecture system of the
medieval university. It transformed the lecture from en interpretation
of acocepted toxbts into the systematic pregsentation of a growing fisld
of knowledge. Ultimately this change in the form of the lesture led |

to a similar alteration in the form of the disputetion, which came %o
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be known as the dissertation, The ocandidate for a university degree
84111 had to defend a thesis in oral argument. But the thesis, ian-
stead of aiming at the sylloglstic elaboration and comsolidation of
some accepted canon of truth, had become a hypothesis on which the
stgdent had industively endesvered to collect new experience o see

&
whether the hypothesis c¢ould be used as a sound premise.
Humanistic Methods of Imstruction

The lecture and disputation were largely for teaching mature
students atbending the professiomal faculties of lew, theology, medi-
cine, and arts, in the medieval university. Ia reviving the Greco-
Roman ideal of liberal education, the Remaissance, to which the medieval
period gave way, appealed to a younger group of boys. This shifi in
schoel cliontele required & shif't in methods, Woreover, since it was
necegsary to carry om the pursuit of the 1iber;1 arts in the Greek and
Latin tongues, pedagegical method naturally shifted from a base in logic
or dialectic bo ome in grammar and rheloric. Hence, there was a vebturn
to the methods of memoriter and reproduction.

The spirit of the Remaisgsance at its best was marked by an en-
deavor to enjoy 1life more abundantly, It should not be surprising,
therefore, that the best Humanistic teachers of this period attempted
to make the educative process an attractive and enjoyable one., While
o number suceceeded in doing so, the Dutch scholar Erasmus (11566-1536)
has left the best writbten instructioms on how to accomplish this end.
At the very outset he was careful to note the limits that the "immate
capacity” and the "native bent” of the child set to what could be

accomplished through instruction. In teaching ¥he humanities, thet is,
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Latin and Greek -- their grammay and the culture locked up in them =
Erasmus in the main employed the metheds alrsady tried and systematized
by the great teachers of antiguity with whose pedagogical writings
he wes undoubtedly quite familiar,

Erasmug's introduction of some independence and individuality
inte the learning of lessons was mogt welcoms In an age addicted vo
verbatim memoriter and a slavish imitation of the literary style of
Groek and Romen masters. Bub he was ahead of his times in seeking such
independence for the individuality of the pupil. On study and making
it more interesting Brasmus had ssveral thimgs to say., Instead of trying
to stir up new energies in the pupil, he tried to motivate the curricu-
ium by soupling it to drives already spontansously operating, Thus,
he sought te teach the humanities, not through grammatical rules but
through informal coaversation about the boy's concerns im play and life
with his fellows,

To those who would have the teacher resort %o the rod as directed
by the 01d Testament, should geuntler motivations fail, Erasmus frankly
countered that, howsver advisable such & preseription might have been
for the Jews of old, he doubted ita.auitability in the sixteenth century,
Both Ascham and Monbtaigne had similar views on discipline, Both would
do away with foreing learning under the threat of violence. Indeed,
Ascham wished the relation betwesn master and pupil to be so free and
easy that the pupil having difficulbty with his lesséns would be prompted
$o seek aid openly from the master rather than illicitly from his mates.
Horeover, he had neither frown nor chiding for the pupil who failed

after he hed done his 'best.9
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The Prelection

The teaching of the humanities reached its most brilliant
phagse in the famous achooi? of the Jesuits founded at the time of the
Gdunter-neformation and extending long into the post-Renaigsance
period, The inatruotioﬁal methods that enabled the Jesuits jﬁstly to
enjoy the reputation earned by their schools were matured from a
composite of the best comtemporary methods and the best methods of
- antiguity., The central feature of the Jesuitical method of instruction
was the preleétion. As one mey surmise from an etymological inspection
of the word, the prolection was & variety of the lecture method, In
brief, it wes & sort of preview of a passage from & selected author who
was being read by the students, To guide the studenis before they
sbudied the passapge themselves, the teacher himself gevo an extended and
earefully prepared pre-reading of the passage, The student meantime
took notes to enable him subsequently to memorize the salient pointe of
the prelection,

One of the strongest features of Jesuitical instruction was the
vay in which it ensured learning through a continual review of old
material, Each day the work of the preceding day was reviewed, cach
weeok the work of the past week, and each month the work of that month,.
A% the end of the year an examipetion wes set in which the student was
examined for a !mowledge of the books read during the year, for ability
to translate the vernacular into Latin or Greek, and for familiarity with
the various rules involved, In addition, he had to present some compo-
pition of his own creatlon,

Other devices that the Jesuits used to enliven and enrich instruce

tion included one of the earliest efforts at grading pupils, In fact,
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prelection demanded this, The master glving a prelection certainly
ocould not properly deliver it to students who ranged in ability and
training all the way from the bottom to the top of the scheools (onse-
quently, the Jesuits did some ploneer work in dividing thelr students
into classes, Furthermore, even at this early date they made & practice
of having e teacher move along with his class from grade %o grade,
Again, the Jesuits were clever emough to supplement their prelection
not only with the disputation but also with dramatization, Thus the
dramas of Creek and labin authors were performed as well as read, Yet
again, none realized better than the Jesults that all work and no play
makes & dull ac};olar. Hemece they provided periods of recreation every

day.lo

The Diseiplinery Method of Imstruetion

So far in the course of the development of educational method,
discipline has been a method of soclal or moral control in the school
and sometimes & method of prodding or guickening learning, But there
was yet another method of imstruction, frequently called "diseiplinary,”
This method was to tax the student's abilities to the utmost by setting
him diffioult, even disagreeable, lessonsg and then, by holding him
strictly to thelr sccomplishment, to expest him to achieve a worthy
diseipline of his mind, According to this method of imstructiom it wus
not so important what the student learmed as how he learned. The
curriculum was not so important on its own mccount as it was as a barrier
to balk the student and thereby to lead him to discipline himself,
impose habits on himself, which would be useful no matier what the future

barrior thet obstruebed his ws.y.ll
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The liethod of Sense Healism

The man who has most often been called the first modern educator
was Johenn Amos Comenius {1592-1670). He was the earliest to contrive
apeoifié methods for instruoction wherein bedily afgans would be brought
to the aid of the intellect, His most outstanding achievement here
was his writing of the first textbook to employ pictures as a teaéhing

deviee, Im this book, the Orbis plctus, he brought the bodily orgens

of sight to the support of the intellects Here the beginner in Latin
wag helped to an undersﬁnding of Latin worde by having the printed words
accompanied by plectures illustrating their meaning, He alsc laid down
the gemeral rule that everything should be taught through the medium of
the‘senses. Further, one should try to employ more than' oue sounse at a
time, for semses like hearing and seeing will then reinforce each other,
Comenius advised the teacher to start with the senses because they stand
nearest to the child's present state of understanding. To commence with
the senses is to go from the sasy to the diffiecult, Therefore, after
a8 secure sense impression has been registered, the teacher may proceed
to memorigation, from memorization to comprehension, and thense %o
Judgment, |

In the next generation the firsﬁ Realschule was founded by Auguet
Hermenn Francke {1663-1727) at Halle, This scheol derived ite name from
the fact thet its teachers employed Realien, the German word for “"real
things,” in order to facilitate instruction, Oun the ome hand, instruction
Yook place through such Realien as the school's collection of plows,
churns, and models of buildings and shipss Omn the other hend, instruction

through Realien comsisted in field excursioms, such as expeditions inteo
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the country for botanieal svecimens or visits to artisans %o see how
vheir poods were produced,

In the eighteenth century the pedagogy of appealing to the
senses through econcrete objects in the child's envirommont ceme to
have revolutionary sooial significance., The type of education that
had been useful in attacking the insccurate presuppositions of Aristo-
telian sclemoe was expected to be equally useful inm attacking the shams
and iniquities of the established soclal order., Therefore, the method
of imstruction that felt its way ahead through sensory contact with
reality was advocated in place of the FHumanistic one, which was oriented

to a rational comprehension of the literary treasures of the past.12
Romantic Hethod

Much as sense realism contributed to modern methods of instrue-
tion it wes only one facet of the complex surface of nature. Another
important facet and one closely related to sense was that of feeling.
Lining up educational method with this wasg chiefiy the work of Jeun
Jacgues Rousseau (1712-1?78), great elghitesenth-century Frenchman, He
felt true sducation consisted less in knowledge than in doing, and in-
cluded within his method those inner sonses or springs of action better
inmown as feelings, In making this inclusion he imbtrodused a romantie
note into educationel method, the effects of which have not worn off in
the twentieth cenbury.

According to him the central feature of the teamcher's strategy
should be to maneuver the pupil into wanting to learn, The immer drive

that will? earry him furthest along in his studies is soms present
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intereat, So importent wore interest and inclination to Rousseau
that he depended upon them rather than upon constraint te teach a
child sustained attention and perseverance in the face of difficulties
and distractions,

An important corollary of his doctrine of interest made pupil
freedon an essential part of the teacher's method, This freedom ex=-
tonded all the way from an injunction to dress small children in loose-
fitting garmonts inviting the quick and easy unceoiling of native springs
of energy to an approval of th; child's pursuit of his owam imelinations,
If e child were restless, he would not thwart him but would rather
treat this manifestation of energy as a necessary apprentiseship in
learning,

The first to make a seriocus effort to translate Rousseau's
romantic methods into practical classroom procedures was Johenn Bernhard
Basedow (1723-1790) in an experimental school that he called the "phile
anthropinum,” This was perhaps the first school in educational history
that opened with the deliberate intention of getiing traditiomal edu-
cational procedures aside and launching forth altogether on the basis

of "improved primciples.” 19

Objesct Lessons

The first half of the nineteenth gentury brought forth the largest
numbeyr of reforms in educatiomel method ever seen in the history of
education, In such quick succession that their lives overlapped appeared
three of the grestest men in the whole of educational history, Johann
Heinrich Pestelozzl (17L6~1827), Johann Friedrich Herbart (1776-18M1),

and Friedrich Froebel (1782~1852). Pirst to succeed, but only after
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the hardest kind of trialoaud-arrgr process, wag Pestalogzi, the
famed Swiss edusators

Ever sinse the social culture had been reduced to written symbols
and sver since education had taken the sceial shortout of vicarious
loarning through the writben or printed word rather than through direct
exporience, one of the most persistent aberrations of education had beon
that the oncoming gemeration had often memorized the literary form of
their scoial culture without always ccmprehending ite actusl meaning.

The only way to sorrect this, sccording to Pestalozzl, was for the
teachor to commense with sense impressions of the objest of the lesson,
Cnly after time for these impressions to taie effect had elapsed should
the tescher prooeed to the naming of the objeots Once named, the object
eould be studied as to its form, that is, its various gqualities oould

be discussed and compared, Fimally, with the abetraction of its essential
as against its accidental gualities, the objeot wanm ready for definition,
This, in brief, is what he so frequently referred %o as the essence of
his method, teaching everything through number, form, and languags, In
thie way language and observation or experience are always so closely
linked that education should henceforth be well on ites way to eliminating
foreve ~nore memoriter without comprehension,

Cbvicusly, from the foregoimg, astivity of the pupil is an
essential part of learning, Without activity he can hamdly get lively
ssuse impressionse It will behoove the teacher, therefore, mot te
devolep the lesson in the epirit of dogmatic exposition, Un the con-
trary, he will rather comduct the lesson so as to emoourage the pupil
to exort his own powers, Teaching, instead of oreeting visarious

experience for pupils, will have Yo oreate opportuaities for {irsthand
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experience itself, For this same reason Pestalozzl early eabandonmed
emulation es & way of motivating learnimg. He held that each child
should learn to feel pleasurs in exercising his owm powers for the

discovery of truth rather than in comparing himself with t:t;hex's..]'LL

HMonitorial Method

The immovation in educational method with which Pestalozzienism
found itself chiefly in competition, especially in England and America,
wes the simultaneous, or monitorial, method popularized independently
by Andrew Bell (1753-183%2) and Joseph Lancaster (1778-1838), both
Englishmen, The essence of their method was for the muster o instruct
monitors, who in turn instructed the boys under them., Ais might be ex~
pected, the device was very popular where exceptionally large numbers
of children were to be taught by a single master, For the same reason
the method is more significant as a scheme of administration than as a
method of instruction. As a matter of fact, reither as a scheme of
administration nor ag a mefhod of instruction was the monitorial system
of Bell and Lancaster enything new, Instruction through monitors dates
back at least to Comenius in the seventesath century, if not to someone
earlier, and had already been put in qperation by the Christian Brothers,
who called it the Simultaneous wmethod, What Bell and Lancastar did was
Yo succeed in popularizing the notion.

The monitorial system of instruction did not survive long im
competition with Pestalozzian object lessons. On & comparison of their
educational merits, all the advantage in flexibility and insigh® ianto
child nature lay with the Pestalozzien methods The chief historicel

service that the monitorial system performed was to win the publie to
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the support of schoels, for it appeared at first glance as 1f publie
education would be quite inexpensive, This service once perlormed,
the monitorial system rapldly sank out of sight, for the public was
soon persuaded that, if it was goling to support education, it might

a8 well have the beat.ls
Herbartian iethod

Just as Pesbtalozzi indicated the proper steps for the teéeher
to teke in proceeding from semse percsption to definition or cone
cepbtualisation, so it now remeined for Herbari, second of the btrio
of great educational reformers of the first half of the nineteenth
century, to poimt out to the teacher how to proceed {rom cne coéoept
to another, how to assimilate new comcepts to old ones,

In this taek Herbart was exceptionmally successful, for, more
effectively than any of hig predeceseors, he rested his method squarely
on a clear-gut theory of the psycholegy of learning, His theory grew
ocut of association psychology and was kanown as the dootrine of appere
cepbion, According %o this doctrine one learnedlthe new ir terms of the
olds The ¢Lild did more than Jjust perceive an object; he apperceived it
as well, That is, ideas or concepis already stored away im his mind {rom
previous contacts with his enviromment helped to comndition the manner in
whioh his mind received new presentations of the enviromment,

To ensure apperception in the classroom he analysed the process
into four distinet steps, which the teacher wee %o follow, Herbart
died without attracting much attention to these sbeps, and it wee not
111 several decades later that a follower of his revived them and recast

them in the better known five steps, in which form they became famous,
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The five steps are as follows: (1) Preparation. In this step the
teacher commences the lesgon with something he is sure is already
femiliar to the class, That is, he starts where Pesteloszl left off,
with concepts that are clearly held in mind because based on previous
observatiocn or sense peroeption; Peiling in this, he might have te
begin with senmse cbservation itself, (2) Presentation, Here the teacher
pfesents the new material to be learned for the day., (3) Assoeciation,
This is probably the most important 6f the five steps, Tor here the
teacher leads the pupils into a comparison of the materials of the
proceding two steps, to note what in the new presentation is already
familiar in the stage of preparation and whet is an edvance heyond it
The more carefully the teacher knits the new into the old by this com-
parison or association, the more securely is psychological apperception
achieved, (L) Systematizetion or generalization, Here the teacher
presents the clase with other insbances of the same kind of novelty first
brought to their attention, With the aid of these bthe class is able
to generalize what has been learned or apperceived in the third step,
(5) Application, Here the teacher will probably tell the children to
take the next ten preblems or translate the next dozen lines, Appli-
cation is thus an assignment of further exmmples of the day's leseon
for each child to solve by himself according to the rule or generalie
zation developed, In these five steps he gave a classic enalysis of the

mothod of exposition,i®

Self=Activity

The seeds of romanticism sown by Rousseau flowered more luxuri-

antly in the pedagogicel method of Froebel than they did in that of
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either of the cther ocubstanding educational reformers of the early
nineteenth century, Pestalozzi or Herbart., Froebel took the view that
the teacher's or parent's method should be more protective than pre-~
soriptive, That is, the teacher or parent should be careful net to
interfere with nature's laws of self-expression or self-develépment.
tn the comtrary every effort should be made to create an educational
gituation in which the inborn forces of the child's nature would heve
every opportunity to unfold freely and naturally, ¥The aim of the
teacher's method should be to bring out rather than to put in, It
should be creative rather than merely imitatives, The device par excel~
lence for encouraging sponbaneous sclf-development and self-expression
he thought was play. I% remained for him to pesrceive that play is im

itself edueationa1.17 .
The Problem Wethod

The most indigenous and origianal American conbtribution tO-
educational mothod was made by John Dewey (1859-1952), In gemeral
principle, Dewey identified himself with that great educational trae-
ditlon which believed that the beacher's method should capitalize on
the inborn active propensities of children, Like his predscessors,
his method capitalized on these propensities in dwo directions, that
of clarifying and ensuring understanding and that of motivabting studies.

Dowey's unique contribution was im the amendment he made to
the employment of the activity principle as a means of clarifyiag the
child's understanding of his lessons. To the idea of learning Ly
doing he gave a hitherte unthought of edusational application, Summar-

izing and epitomizing his own views, Dewey defimed activity as a serles
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of ehonges dofinitely adapted toward accomplishing an end, Thus, he
would have cobjects and materials used at schocl in both work and pley
as a means of achieving ends sugzested by the child's impulsive
activities. In striving to achieve his ends Dewey would have the child
act on his enviromment and then note the consequences in terms of his
objective. Obviously, this is just the opprosite of dictated exercise
or "busy work.” To Dewey self-sctivity would demend opportunity for
investigation and experiment, for trying ideas out ucon things,

Dewey's instrumentalism and experimentalism stand out im almost
every phrase of his remearks om activity, Of what practical clasaroom
method, therefore, could Dewey more appropriately be the author than
the problem method? The steps in this methed he clearly outlined, It
is easy to perceive that they are the same as in.the scientific method,
(1) The student must sense a difficulty. Freferably he must feel balked
in some sebivity in which he is engaged so that the problem arisss of
how to restore its comtinuity., (2) Having once senmsed @ problem he
must next explore and clearly define it, (3) Once the situatiocn has
been thoroughly surveyed and analyzed, suggestions will arise as to how
the continuity of ome's initial activity can be restored or reconstructed
into a more adequate form, (L) Wext the student reasons out the impli-
cations of these sugpestions, He dramatizes im his mind what the cone
sequences of each suggestion would be if acted out., {5) Finally he tests
the supggestions, hypothesis, or theory that seems most likely to achieve
his ends by acting on 1it.

Thile the whole approach is novel, it is at the fifth step tﬁat
Dewey mekes his unique contribution to activity pedagogy. His deliber-

ate provision in this step for physical activlities im accord with the
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hypothesis selected both lest: whether the implications theorsotically
sugpested by the hypothesis actually occeur and at the same time pro-
vides participation in an experiense wherein the pupil can hardly fail
to oome to an understanding of the terms and materials involved, Here
then Dewey affords a startlingly new reasén for the activity program of
the laboratory, the shop, and the fisld trip, MNore than just to exer-
cise the senses, more than to know objects conecretely or symbolically,
and much more than %o gain-reliaf from academic routine, the pedégogy

of activity is to learm truth by testing it.ls

The Projeet Methed

Seeing the witality that the problem method possessed in the
form of a project, William H, Kilpatrick (1871- ) conceived of
using the project as a gemeral method of teachimg, ﬁe also added a
certain motivatiornal character that has almost overshadowed its
other characteristics., In his own werds, he deseribed the project as
"any unit of purposeful activity where the dominating purpose, as an
imner urge, (1) fixes the aim of the action, (2) guides its process,

end (3) furnishes its drive, its inner notivation,"t?
The Uait Plan

In the decade following the appearance of the project method
another procedure was put forward known as the unit plan of Henry C.
Morrison (1871-19l5), whose thinking was dominated by the idea that
children should be taught so as to gain mastery of what they were
atudying; His formula for mastery was "Pretest, teach, test the re~

sult, adapt procedure, teach and test again to the point of actual
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1earning."ao The units he seleobed for mastery were pattermed some~
what after the concrete problems or areas of interest of the problem
method, The method .of pedagogical attack, however, at least as it
wes planned to operate im the teaching of science, was a combination
of the Herbartien method with Dewey's problem method, FElements of
both are evident in the following Morrisonien five steps: exgloration,
in which the teacher through oral question, discussion, and ¢ven test-
ing acqualints himself with the apperceptive base which the e¢laas al-~

ready possesses for the work about to be proposed; presentation, im

which by lecture or demonstration omitting details the teacher gives
the main outlines of the unit to be studied in such a menner as %o
arouge interest in it and then tests to find out which students have

not undersboods essimilation, im which the student collects the detaile

ed data from sources indicated by the teacher in order to come to s full
understanding of the unit; organizetion, im which the preceding two
steps are carried to & point of a logical statement of comclusions; and
recitation, im which the student presents sither orally or in written

form the final results vahis work on the unit.ZI

The Socialized Recitation

¥hile Dewey's doctrine of interest and his problem method were
ecarried forward in the project method, amd to s lesser degree in the
unit plan, the social element in his methcd received chief elabora-
tion in the socialized recitation., One trouble with the old recita=
tion was the fact that the teachsr dominated to such an extent that
pupil spontaneity was crushed., In the demoeratic era, which was

blossoming in the firet decades of the twentieth century, it became
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a problem how te make classroom beaching an oscagion by whieh childe-
ren would leayn qualitles of initlative and cooperation, which were
g¢ much in demand im a demooracy., Obviously, some way had to be found
to reduce the dominating poslitlion of the teacher without reducing his
inhorent authority so thet pupil spontaneity would have an opportunity
to develop. The thought ocoured to some that this might be done by
giving the childrem mors respomsibility for the recitation., Thus, in
meeiting ohildren were taught to fase the class rather then the teacher.
Sometimes, ia place of the teacher interrogating the class, the children
asked guestions of each cbher, This was especially valueble where childe
ren in small groups had previougly been working on di:ferent parts of
the assignment. Some teachers, to reduce their own formal prominence
still further, moved their desks to the side or even to the bask of the
room, An exceptiomally popular form of the sociamlized recitaltion was
the instance where the c¢lass resolved itself into en informal discussion

group.22

Individualized Imstruction

The mosh nobtable of these methods was the Dalton plan, in some
places known as the "sontract™ plan, Under this plan the teacher made
e contract with the pupil in which the latter undertook an assignment
in his various subjects whioh would run for several weeks, Having
undertaken it, the pupll was free to budget his own time in completing
the contract. His only limitation wes that he could not receive an~
other contract uatil he had finished every part of the ome on hand,
Group activities were not neglected, but it was the individualization

of method that caught professional attention, Under this plan class-
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rooms became laboratories or conference rooms and teashers became
consultants, Meanwhile, children were put on thelr own initiative
and resources in a way fer surpassing the old recitation method of

the nineteenth eenat:t.uryua3

Supervised Study

With all the emphesis various modern methods have laid om the
initiative and self-reliance of the pupil, it lms become increasingly
evident that there is & vast difference among children in their study
habitse This is due as much to differences in home provision for
gtudy as to differences in mental capacity, Some children have indi-
vidual rooms im which to study, but most do mot.s Some have moral on-
couragement from their parents, bubt many do not, Few, if any, childremn
have habits of study that could not be improved, To remedy those de-
ficiencies, study periods in study halls were provided. Labter, o long
elassroom period was arrenged so that part of it might be devobted bo
the rocitation and the other part to study under the supervisiom of the
teacher, In addition, a literature appeared with explicit instructions
on how to attack the lesson and make it part of one's experience, The
first text on how to study ‘follawed more or less the lines of Dewey's

problem-solving ‘t;«ac;l'nfxique.814
Yew Materials of Instruetion

Not least among bwentieth~century meterieals and devices for im-
proving imstruotion were the motiom picture, radio, and phonograph,
Although it is too early to assess the educational value of any of

these, there seems little doubt that the introduction of the motiom
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picture has opened up the possibilities of a far greater advance be-
yood contemporary methods of instruetion than did Comenius's Orbis
pictus in the seventeenth century., Dowm Yo the middle of the prosent
century these new instrumsnts of method were chiefly developed for
amusement purposes. OConsequently, all three instruments still stood
on the threshold of their adaptation to education, Ferhaps this was
least true of the motion picture, as witness the excellent instruetion-
el uses to which it was put by the Army and Navy in training officers

and enlisted persomnel for the Second World War.o?
Summa.ry

This has besn a very c¢oncise regsume of the metheds put forth in
the history of educations It has been interesting to go back to the
very begimning of recorded educetional history and observe the gradual
progress of the varlous methods; It was noted that the earliest methods
of learning werse through imitation of the instructer and & rote memori-
zation of material, It was the Greek culture that improved om this
method when Soorates brought forth his methoed of dialectic teaching, It
was up to the Christian methods end those of the Scholastic era to improve
on the Gresk forms, Christ set the example of the perfeet teacher which
~teachers the world over have ettempied to follow., Out of the medieval
universities established by the sohoolmen grew the lecture method, melaly
becauue of the secareity of bookse It continued, however, even after the
printing press made boolks available to alle This method has come down
thrﬁugh the ages as one of the most important omes in use. In fact, it
is still uwsed some today although not as oxtensively as it has been in

the past.

PORTLAND CENTER LIBRARY
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Under the leadership of Erasmus the humasnistie methods of
instruction came into being and attempted to make edusation an attrac-
tive process., From this the Jesuits were able to establish thelr form
of iunstruction, the prelection, whick is a variety of the lecture,
There also arose about the same time the disciplinsry method of ig-
strustion which did not last long because of the idea of making learn-
ing e hardship.

The ideas which have affected the methods of modera edusation
begen with the mgthod of sense realism established by Comenius., He
could be said to have begum the theory of audio-visual teasching, al-
though in its very orudest form, Rousseau added to this the use of
feoling in teaching and closely following him came Pestalozzi, Here
bart, and Froebel with their coneeptions on the use of object lessons,
the formal steps of learhing, and self-activity. John Dewey took the
theories of all these men and enlarged them into his problem method.
Using Dewey's basic forms Kilpatrick established his projeet method and
Horrison advanced his unit plan system, All of these theoriecas led to
the socialized recitation as & change from the old form of teacher
centered classrooms.

Thie short survey hes given a better understanding of the methods
uged in the publie school of today and the reasons for using them, It
is apparent that the methods employed have almost entirely developed
£from the philosophy of Comenius, Ronsseau and those following, A4n
investigation of these theories gives us the resson for the conditions

found im the publie schoolrooms of today.



CHAPTER IIX
PUBLIC SCHOOL METHODS IN THE TEACHING OF ENGLISH

The purpose of this chapter was to investigebte the material sot
forth by the authors of the textbooks on teaching im the public school
English field, and from this information establish the essentials need-
ed by the teacher of English im the public schools, The essentials
wore found to be & knowledge of academic qualifications, professional
qualifications, the responsibllities and problem§ of the teacher of
English, the problems in reading and 118tening, the problems in writing
and speaking, and the teacher of Buglish in a democratic mation,

There are many vextbooks used by colleges in training their
students for teaching in the field of English, but they have abcub
the same type of material presented in them., Therefore, it was neces-
gary to exemine a number of the texts and then select the information
needed to show the methods recommended for the public school teashing
of Bnglish, All of the books inspected seemed to begin with a listing
of the qualifications of an English teecher, A list of these quali=-

fications was compiled from the various bocks,
Academic Qualifications
{1) The capable teacher is able to read well, both

silently and aloud,

(2) The cepable teacher can speak and write clearly
and agreeably,

(3) The competent English teacher has read very widely.
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(L) The competent teacher has a knowledge of literary
historye.

{5) The capable teacher knows how to show the presehi
social implications of literary selections, and
thig is an academic compstency closely relsted teo
professional omnes,

(6) The cepuble English teacher has some idea of the
relationships between English end other areas of
learning,

(7) The capable English teacher is more than dimly

aware of the exletence of moviegé stage plays,
newspapers, and radic programs.

Professional Qualifications

(1) Ability in plenning a course of study in English,
(2) Skill in providing for individual differences.
(3) Competency in improving students' reading,

(44) Competency in arousing interest in literature and
appreciation of it.

(5) Skill in improving students’ oral and written
English,

(6) Ability to teach satisfactery listening hebits,
(7) 8kill in guiding co-curricular sctivities,
(8) 4bility to lead classes through semester after

-semester filled wit% stimulating, broadening,
and pleagant hours. 7

The Responsibilities and Problems of the Teasher of English

In dealling with the respomeibilities and problems that confront
a teacher of English the shared responsibilities were dealt with first
and then the individual ones considered. According t¢ the books cone
sulted, the publie school néeds to guide ite studente toward seven

goals: health, commend of fundamental processes, worthy home membership,
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vooation, eitizenship, worthy use of leisure, and ethical character,
Cf course, 2ll of the public school teachers share in working toward
these goals and, therefore, the English teacher hes partial responsi-
bility for each goal., His reepon;xibility on each of these seven goals
can be summed up in this memner: (1) Health refers not only to a
sound body but also to a sound mind, Through choosing literature care-
fully, and through helping the studente to think straight, the English
teacher may do much to assure his studenits of mental health, (2) Readin?',
writin®, and 'rithmetioc are generally regerded as the fundamental prec-
osge8, To these might be added speaking and listening, and certainly
straight thinking, The English teacher hasg a heav'y‘ regponsibility in
teaching the fundemental processes. (3) Problems of home life cannot
all be delegated to the home economics teacher, Im this era, when
divorces are more frequent then ever before, and when some alarmists
say that home life is as nearly exbinet as the bison, the challenge
of teaching worthy home membership is a real ome, Demooratic clase-
room procedures mey rosult eventually in greater demveracy in homes,

Sueh books as The Yearling, A Feculiar Treasure, and Life With Fether

mey throw new light on family relationmships. Class or panel discuge
gions on home problems of today are not oubside the province of the
English teacher, (L) In some high schools, a portion of the senior
year is set aside by the English teachers for a unit on vooétions.
Often this unit proves to be one of the mest popular and profitable
in the curriculum, Even though the teacher of English may not devote
an entire unit to voostions, he may well encourage supplementary read-
ing on such a worth-while topic and theroby earn the lasting gratitude

of some studemts. (5) Intelligent citizenship is the basis of a
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demoeraey., In both composition and literature the bteacher of FEnge
lish mey umobtrusively foster better sitizenship. {(6) The English
teacher shares the respomsibility of gqiding toward worthy uwse of
leisure, Probably the tavern and the burlesgue show will never lack
patrons - including some English teachers —~ but life fortunstely
doss offer recreation more wholesome than peering at legs and guze
zling liquor. Since the amount of leisure time has more %han doubled
during the past eentury, the problem of satisfactory outlets for
ensrgy no€ used in work has inscreased proportiomately. The Engligh
teachor is doing society a faver if he can convince his students that
i% is fun to write letters that their friends will enjoy receiving,
if he can instill in them a genuine love of literature (in conbract
to a cold respeet for it), and if he can help them to differentiate
betwoen good end bad entertainment in mobtion picbures and radie pro-
grams, (7) The English teacher shares with all other teachers —— and
with the church and the home -~ the responsibility of developing in
his students an ethical character, Through helping his classes to
appreciate literaturs and through training them in writing and speak-
ing, the BEnglish teacher may help keep socieby's hope replenished,
Perhaps "right" and "wrong” are relative terms, not absolutes. But
even though that is true, there are sbtandards of rightness that may
gorve as guides to human condust, Through reading, writing, listening,
and speaking, those stendards may be defined. -

Beyond the shared responsibilities that have just been dis-
cussed, the teacher of English is faced with a special responsibility
that iz completely his own., En<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>