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CHAPTER I
TNTRODUCTION
Education and religion have been conpatible throughout the
centuries of civilization. Where there has been religion there has
been education in order to propagate the beliefs of religion. A good

system of education is absolubtely essentizl in order to adeguately

propagate the Gospel of Christ. -
A. The Problem

Statement of the Problem. The teaching methods and educational
philosophies prevalent in many of the churches today are influenced
by the emphases in secular and modern edueational procedures,

Purpose of the §§§g3.~kit;was_the,purpasa of this study: (1)
To point out e few of the basic emphases of modern educationsl pro-
cedure; (2) to make an evaluation of the church school methods in
the North Weat Canada Conference of the Evangeliesl United Brethren
Church in the light of these basic emphsses in modern education; and
(3) to determine the teaching methods used in the church schools of
the Conference through an investigetion of the pastors, the church
school superintendsnts, the teachers and the Xé&th Fellowship of the
Conference.,

Justification of the Study. The North West Csnads Conference

of the Evangelical United Brethren Church, since its begioning, has -
felt a2 need for improving its Christian education program. This

gtudy was undertaken with the purpose of studyling the present methods



and procedures and evaluating them in the 1light of the ideal in
Christian education. This was the first study of this nature ever
made within the Conference and will therefore supply the Conference
with valuable information for future reference. |

' The public school systems of this day have almost ruled out
Christian instruction. Because of this, the task of the church -
school is even greater. The present day school emphasis demands that
the methodology of the church school be the very best possible. This
study has shown some of the strong and weak points in the present
Christian Education program. An endeavour was made to show how the
weaknesses may be inproved through proper learning situstions and
motivation. o

Limitation of the Problem. A number of things which affect

church school educational procedure indirectly were noted. The area
of superviSion was dealt with only as it related to the responsibility
of the pastor or other persons in responsible positions. The admin-
istrative side of the school was dealt with only as it directly
affected teaching procedure. The main emphasis of this research was

placed upon the teaching methods of the church school.
B, Definition of Terms Used

~ Church School. The term church school was used to deseribe
the educational department of the local church. It includes the Sun-
day session known as the Sunday School, Week-day Religious Training,
Daily Vacation Bible School, and Teacher Training Classes. The pre-
sent study was primsrily concerned with the Sunday morning session
known as the Sunday School,



Conference. The term Conference as used in this research
refered to the North West area of the Evangelical United Brethren
Chureh in Can’ada, its bounderies extend from the West Coast of British
Columbia to the eastern boundry of the Province of }ianitoba with the
United States to the south and the North West Territories to thé North.

Idéalism. The term Idezliam was used to deseribe the philos-
ophy in education which asserts that the only reality kis mind.

- Realism. The term Realism was used to deéeyribe‘ the philosophy
in educ&ﬁien which maintains that the physical world is fundamental
and factual.

Pragmatism. The term Pragmatism was used to describe the
philosphy in education which maintains that truth is always in the
g, always relative and never absoclube.

process of becomd

gupervision. The term st;pawisiqn was used in this survey to
designate the function of one who has oversight and direction of effort
within the teaching ares.

Youth Fellowship. The term Youth ?ellswship was used in this
survey to designate the group of young peofale of the North West Canada
Conference of the Evangelieal United Brethren Church between the ages
of twelve and twenty-four,

Learning Process. The term learning process was used in this
study to designate mental processes of the pupil as he reproduces in
his own mind the truth to¢ be learned and then expresses this truth in
‘his words,

Motivation. The term motivation was used in this study to
designate the various methods employed by the teacher to stimulste

learning and self activity on the part of the pupil.



C. Organization Of The Main Body Of The Thesis

In ahapter II the leading aducatlgnal ?hllﬁs&phies and their
1mpllcations wara mr@s@ﬁh@d Chapter III dealt with soms of tha
modern methods of educational pr@ceémre. Chapter IV de&lt with the
%nalysis of date watherad from qgast;annaxres sent to the pastors,
chureh seh@ai saparintandents, ehurcn school teachers and th@ Ycuth
Fell@wship cf th@ Conference., Chapter V included scnclasi@ns and
recommendations r&l@tiva to the church schools kaﬁhe é@ﬁfaranen in
the light of the m@dern gd&catlanal yrwsedurﬁs aud the fludlngs withln

tha Geni@ranca.
D. Material Used And Group Studied

Guestionnasire Method. All data concerning the present education-
;1 methods used in the North %ﬁ%ﬁvﬁﬁﬁ&da Conference was aguired through
questionnaires. Four different questionnaires were prepared and sent
out, one each for the church school teacher, the superintendent, the
pastor, and the Youth Fellowship members of the entire Conference. The
questionnaires were sent to all fifty-two church schools. From these
~ schools, twenty-six responded and returned the questionnaires. This
left twenty-six schools which did not participate in the research. Two
hundred and fifty-bwo guestionnaires were sent to the teachers and
eighty-five were returned. This left 167 uareturned. Fifty-two
questionnaires were sent to the superintendents, of which twenty-four
were returned, leaving twenty-eight unreburned. Questlonnasires were
sent to the thirty-three ministers who are the pastors of the fift-two
chureh schools. Twenbty-four of these pastors returned questionnaires,

leaving nine unreturned.



There were 675 Laycock Tests sent to the Youth Fellowship of
the Conference with 205 returned leaving 470 unrebturned.

_Descriptive Method. Library research was also used in order

to investigate current aducatianal procedures in both the secular

and religlous fields. The writings of recent educators were studied
in order to gain a betier knowledge of the trends in modern edueation.
From thls research has come the description of three basic methods or
philogophies of educational procedure and the basic emphasis of edu-
eation in- the 1ea:ning process and motivation. .

‘Group Studied. The Evangelical United Brethren Church has
fifty-two Anmmal Confsrences in the United States and two in Canada.t
The North West Canada Confernce is one of the two Canadian Conferences
within the provincial boundaries of British Columbis, Alberta, Saskat-
chewan, and Manitoba. The North West Canada Conference has fifty-two
church schools as recorded in its Journal of 1952-53.%

The teachers, superintendents, pastors and Youth Fellowship
members came from schools of all sizes. The smallest school had an
enrollment of thirty with only two teachers. The largest school had
an snrollment of 250 with a teaching staff of fifteen teachers.

Assumption. Thls survey and evaluation was based upon the
assumption>that the Scripturses were written under the inspiration of
the Holy Spirit and are the revelation of God's truth to mankind, Tt

was further assumed that the American Standard Version is a scholorly

and trustworthy translation of the existing manuscripts of the orig-
inal text. Therefore, in all references to the Bible the American

Standard Version was used. It was assumed also that the Bible is the




final authority in matters of Christian faith and pracﬁice. Whenever
an interpretation of the Bible was given, it was done from an evan-
gelical point of view, ahd invkeeping with the "Confesgion of Faith
of the Evangelical United Brethren Church.”

Another assumption was that a knowledge of the Bible and its
m@ssagé is essential to gocd coﬁsistent Shristian livihg and that
every Christlan should be able to give a reason for the hope within
him, Therefore, it can be said that ignaranee of Scripture, and
inconsistent Christian llVlng, Very often reflect the shallcw and
indlfferent attitude held by those who are teachers in our church
schools.> ’

It was further assumed that Christisnity is a beaching ‘,
religion, Jesus Ghrisb;\itskfaﬁnéer,~eom$anded His followers to go
and teach all natians.k Therefore, the ohurch schools of this our
day ought to evaluate their prasant mstheds in the light of modern
educatienal precedure and adept the best matheds in arder to 1mprova

the total program of Chrlstl&ﬂ Education.



CHAPTER II
PHILOSOPHIES OF EDUCATION AND THEIR IMPLICATIONS
A. Introduction

¥odern i@dﬂcatienal philosophy has its roc'hs in the basic con-
cepts held by early philosophers. ﬁoéem edac&tors have merely form-
ulated into an educational syétam that which was taught by the early
Greeks. In this chapter we will attempt to show the educational
implications of some of the present day educational philosophies.

Philosophic conflict and uncertainty have
been most pronounced in educational circles in
the United States during the twentieth century
« « « Three major schools of thought (idealism,
realism, and pragmatism) are vying with one
another wherever pedagogues and school admin-
istrators meet.

This study by no means attempted to settle any philosophic
confliet which seemingly traces back to the early Greek philosophers.
There were the ldealists, such as Socrates and Plato, who put their
faith in the "idea® which transcends the material and physieal.®

There were also the Realists, like the present-day scientists; "always

a little at a loss when it comes to dealing with absolutes, but will-
ing to investigate limited areas by the best objective means at their
disposal."” 7 The Sophists were the pragmatists who scoffed at such
cruﬁility.s They attempted to find truth in the realm of their own

experience, -
B. Idealism and its Bducational Implications

The very nature of idealsm affects every area of the lives of



those who hold to this point of view.

Historically . . . idealism is the oldest .
of the three viewpoints . . . Traditionally,
it is the strongest; most of us were born and
reared under its influence. The state, the
church, and the family are highly idealistic.
Try as we will to escape, most of us remain
Idealists all our lives. Even the most cold-
blooded seientist and most hard-hearted prag-
matist have moments when they walk by faith
in a system not established in scientific lab-
oratories_or completely verified by human ex-
perience, b )

There are many different varieties of idealism, but yet there
are certain principles that are fundamental to al1.10  only a few
basic suppositions were presented in this study.

Idealism, as a philosophy, is interested in ultimate reality.
"Philosophy is the science of all things naturelly knowable to man's
unaided powers, in as far as thaéeithingsfa?e studied in their deepest
causes and reasons."ll The i%ealist considers mind as the ultimate
reality. He regards "mind and the self as central, and as furnishing
the standards and ideals which give to experience its structure and
aims." 1¥ Tdealiam teaches that back of and beyond this visible
physical world there is the real world of mind or spirit. The ideal-
ist is ordinarily'thaiﬁtic.l3 The idealist finds reality in reason,
intelligence, perscnality andfvaluﬁs,'rather'thankin matter, motion,
or force. ; ; , ; ;

The idealist's view of ultimate reality affects his wiew of
man. Man is more than mere animal; he is more than mere man.l4 Man
is a spirit, capable of being ruled, not alone by exi&rﬂal causes bub
by goals of his own creation. Even though he shares many of the

physical da&ir@s‘cf the animals he is far removed from them; he is a



son of God made in His image.l®

The idealist regards self as primary. "Self cultivation is a
serious responsibility to an idaalist.“‘lé Self-cultivation is far-
thered through the self creatively projecting itself. If the ideslist
loses sight of the world through his senses and mathemstics, he can
find it from within, through léve, art, religion, philesophy or any
activity which is genuinely creative. If this projective activity is
lost, he can only ragard?thekworld“abjactively‘and externally, This
objective world canstifatas a‘syﬁtem to the idealist; but it is a
system to which he has lost the key..17

In the work of the classroom, the ideal-
ist teacher realizes that, behind and in and
through the attention devoted to the details
of grammar, literature, and science, the pupils
are developing selves,selves growing in the

- power to project themselves into the subject
matter studied, and, with some help from the
teacher, to unify and organize that subject
matter in accordance with the laws of the self.

The idealist is usually, but not always, a monist. To a monist,
truth is an absolute and not a relative concept, he helds’to the phil-
osophy that tﬁare is only one kind of ulﬁimate reality. Once the
ideslist arrives at truth he dess not hgsitate té proclaim that truth.

Phiosophic idealism supports religion in
that it supports the more common religious
thesis: God, immortality, free will, and a
friendly cosmos. ' It is the acceepted philos~
ophy of classical poetry, music and art.

Yet it does not defy science, although it
yields to science that which belongs to it,
viz., the description of surface features and
measurable forces. For the great majority of
men, some form of idealism seems to yield a
degree of sstisfaction.l9

The American idealist of today holds the historic tradition as
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precious, and more preferable than the values derived from pragmatic
philosophy and modern science. To the idealist the pupil's adapta-
tion to the spiritual, éeeial, and physieal aspects of the environ-
ment is the essence of education., Thus the process of education is
content-centered because the subjeetfmattsr is all impbrtant. Accor-
ding to W. C. Bagley:
The main aim in education is to instill
ideals that will function as judgments . . .
The subject matter of instruction must be
totally subservient t¢ this aim . . . It is
the subjective attitude of the pupil that is
important . . . 20
; Educatien, then, to the idealist is ”the guidance of the in-
dividual to full self consciausness.“ 2 gyen thaugh the self be-
cones condltiened to the madium of the physlcal werld and its laws,
it does not develop by adjusting to the physical medium, but by
discovering and obeying laws which are spirltual, the laws of m@anlng,
of order, of systematie unity, of spiratual creativity.zz
Imitation plays a large part in the edncative precess.‘ Tﬁé
idealist feels that imltatian mnst be eraative. It ghould not be a
slavish copying or mimlcry, but must exhibit some ch&racteristic trait
in which the indiv1dgal_expresses his personality. A certaln amount
of educational value is aisé géined from heré‘wcrshiy. Tha éupil
tends to imitate tbe‘oée h¢ éémires. For this’reasoﬁ it is very &
imporﬁant that the ﬁeaéhéf‘bé a pérsoﬁkof good characier and ability.
Imitation is never to be an end in itself, but a stimilus to greater
creativity.23 | ) | -
The educational msthaé is also important. The idealist is in-

tereéted in helping the student reach more mature axgériencas;
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Teaching is primarily a meeting of personalities., Teaching then is
"an intercourse in which the less mature self is stimulated to part-
jeipate in the experiences of thefméré mature self, to follow his
leader and to do and anjoy what his leader does and enjoys.” 2k The
guided class discussion is for the Idealist a far more effective
method of teaching than the lecturs method, especially in the realm
of sharing experiences. A good discussion will want to take into
account all divergent points of viewi.. The subject is not approached
objectively, but throagh personal views. ﬁuring ‘the dlseassien the
pupil sees his fo&nmlatian exganda&, criticized and defended, which
helps him see it in the light of other like formulations, Critiecally
he chooszes his final answer, aftef due camparison of gll other views.<?

After the subject matter isvpresented, the pupil must be ex~
amined, in order to see if he has a grasp of the subject matter. The
idealist is very subjective in his examination. Hse is concerned with
"the maximal development of subjective power.! 26 The’axaminatien
questions are the kind that stimulate the mind of the student to the
utmost. = They bring all the resources of his personality to bear in
order that he will put his whole self inte the answer. The idealist!'s
questions will request the student to "discuss" and to "explain and
criticize." This gives the pupil an opportunity to show what he can
do and to exhibit his general intelligence and the full power of his
mind.27

There is much to be admired in the idealist point of view
, relative to education, while this is true, we would not close this

discussion without recognizing some very definite dangers in ideaslism
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as an educational philosophy, especially when carried to the extreme
where it would tend to carry people into a world of make believe and

cause people to refuse to face the facts and responsibilities of life,
C. Realism and Tts Educationsl Implications

At almost the opposite end of idealism stands realism. There
are many versions of realism, yet the underlying principles of all

resllism are the same.

The modern interpretation of the temm
*realism' holds that there is reality apart
from its presentation to consciousness. . .
Realism maintains that the universe is com-
posed of the 'reals! that exist in and of them-
selves, independent of any relation to the

- mind of man. This outside world is conceded
to be the real world and the aim of rezlism is
to see things as‘theyégre and te adjust the
gelf to this reality.

The realist holds the physical world as fundamental, objective
and factual., He further maintains that it‘is something ie be accepted
and to which men must conform. The personal wants and feeling of the

realist are treated as subjective and secandary.29

To the realist, selfhood is purely a physical thing. The fsctors
which constitute self are all physical, The conditions under which
these factors come together are physical.‘ This results in a complex
physical self. Because of this the pupils are the product of the
physical forces impinging upon their organisms, plus the physical .
reactions of these organisms. '

Truth for the realist is contained in physical reality and is

totally objective,
Reality is; truth is a quality of an idea
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or propositon referring to reality. Ideation,
the result of which is the diclosure of real~
ity, not its menufacture or creation.30

411 true realistsagree on the scientific analysis as the
method of arriving at truth.. "The ultimate determinant of the truth
of an idea is regarded'as something beyond mere ?ersonal satisfaction,
something external to the personality and not dependent upon it, 31
Therefore truth must be discovered by objective means and be as free
as possible from the subjectivity of the seekér of truth,

The realist insists that the subject matter, which the pupil
studies, be the content of the sciences which investigate physical
nature. Such courses as physics, chemistry, mathematics, and the
modern langusges are essentisl. The need for this is based on the
underlying assumption that Ythe mind is what it studies.” 32 gubject
matter that can be studied objectively is the only kind that interests
the realist, He is content centered in his view of subject matier,
but the content must be that which will further the pupil's insight
into the physical universe.33

The task of the teacher who is a realist is to cause his
pupils to concentrate their attention upon the work of the class and
the duty to perform it, This is performed through constant drills
and examinations over, the content to be learned.3k

"The realist Understésds by imitation the conditioning of the
growing self by objectivekfactors in the en#ironmsnt, physical and
social.® 35 To the realist, internsity, recency and frequency are
the molding factors of imitation,

The reslist maintsins that the importance of education lies in
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the interaction of the forces of environment upon the nervous system
of the pupil. Students from a realist school will bear certain like-
nesses, not because they have mimicked the teachers, but because their
nervous systems have all been subjected to the same social and
physical forces.36
The realist also maintains that "the propervmethod of teaching
any subject is to abstract from the personality of both teacher and
pupil, and let the facts speak for themselves." 37
With objective facts as subject matter, the realist is inter-
ested in knoﬁing in an sbjactive\ﬁay if the sﬁadenﬁ has comprehended
the subject matter. Thé t@aaherkléoks for objective achievement on
the part of the student and his ability tobrepeat objective informa—
tion. The essay type Qa@stioﬁ~is frowned upon by the realist because
it is too subjective. Because of this the realist tends to make
standardized tests which any realist school can apply to any given
subject. Not only are guestions standardized but the answers are
also standardized. Either the pupil knows the answer objectively or
he does not., A subjective answer to the guestion will not be con-
sidered an answer at 2l1.38 |
Realists accordingly define education as
the conditioning of the nervous system by
‘physical means, so as to render it more amen-
able to physical direction in accordance with
the forces of the physical environment, to

make the individual more of apiece with his
environment .27 ~ |

The above definition of education is based on a realists phil-
osophy which holds that the individual is "so much nervous tissue . .

. . in interaction with the physical environment." 40 This interaction
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is carried on through the nervous system's receptor and mobor organs
and the central brain. The realist's definition of education is ex~-
pressed by its emphasis upon objectivity as the end in both knowledge
and conduckt. It is algo seen in its opposition to subjectivity ami

individuslity in art, science or conduct,t
E}. f’ragmatisga and Its Ed_ucatisnal ﬁsiplicatmns

In the twentieth century, traditional
idealism and scientific realism met a new and
worthy foe. Although only an infant, prag-
matism shortly became the dominent influence
in American educational circles., For a time
everyone seemed to fall for it. More recently
a eritic here and there dares to gquestion the
validity of pragmatic influences. In fact
some go so far as to place the blame of the
ills of American eﬁgcaﬁion upon the shoulders
of the pragmatist.’

William James defined pragmatism as an attitude of mind consist-
ing primarily "in looking away from first things, principles, catagor-
iea, supposed necessilies; and looking toward last things, fruits,
consequences and facts." 43

In the realm of human experience man is essentially & biologieal
and social organism, acting always on biological and soeial stimuli,
living from one problem to another. To the pragmatist there is no

1

dualism of man and nature for man is a part of nature and not apart ..
from it.h4

lan, as an individual or self, "is a behavior symbol, a person
who is the outcome of a socisl situation; transient if the situation
is transient, more permanent if the situation is more permanent." 45

To the pragmatist there is no certainty. Truth is always in
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the process of becoming. All that a pragmatic can say for truth is
that it is merely relative and never absolute. This is because truth
is to be achieved through man-made hypotheses.ﬁ5

According to pragmatism, "the primary function of education is

to prepare the young for membership in the modern industrial commun-
ity". 47 As a result of this function education can "rain the young

in the scientific techniques which make for the efficient solution of
present-day problems.48

In the realm of curriculum the pragmatist refuses to be bound,

neither does he care for objective information. Books are to be used
for reference purposes only. A student of pragmatism is to know how
to use the reference book but not be a walking encyclopedia. All sub-
jects found in the curriculum of a pragmatist are directed toward the
.development and mastery of techniques for the purpose of solving new
problems. The pragmatist, then, is pupil-centered in his educational
process. 9

In a true pragmatic setting the teacher must present those
things which are interesting to the pupil. For tbe pragmatist, things
are interesting "because they appeal to natural, biological and social
reaction tendencies located within the nervous system of the normal
individual.® 50 o o | o o

The pragmatist feels that initation,p;ays a véry important
part in the educational process. This initation is not a copying or
mimicry but an interaction with envir§nmﬂ$tal conditions common to the
group. Imitation for the pragmatist is not an eéé but is only a means

to the end, this end being, to make for himself a place in the social
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world., It is through imitation that the pragmatist acquires the
techniques approved by the modem comnunity. 5L |
With the pragmatist world view and human experience in a state
of becoming, the methods of education are also in a state of flux,
The pragmatist has no fixed sterting point, no rule or book of pres-
cribed method. His method is ,t{he experimental or trisl-and-ervor
method. "He prefers to substiﬁute for 'the subject'ka few outstanding
problems which he then proceeds to investigate by the experiment

n52

method. "Learning done by doing" is the slogan of the pragmatist.

Tests and ’examinations over the subject matter are considered
of little value by the pragmatist. He agrees, however, with the
realist in practice, by administering objective tests, but does not
agrée in theory. He feels the student's ability to solve the prob-
lems set before hin is of major ﬁgnportance. When these problems are
solved, they are solved, and need no furtherf examination. The true

pragmatist bases very litile on the results of any examination.53

E. Christianity and Its Educational Implications
Christianity in itself is not strict;ly a philosophy although
it contains a philésaphy an@"ﬁ_f&lé&‘la with many @f the philosophical
problens and is the answer to themk.k \ <

True Christianity, when it was given to
the world, came not as a program of metaphy-
sics or ethics; not as a set of rigid rules
or mere definitions. It was not even a 'way
of life.' It came as 'the Way, the Truth,
and the Life! inseparably bound up in the su-
premely unique life of the everlasting Son of

God, It came not as the result of mg%@eekﬁng

the Logos, but aéLans seeking man.”"
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There is sows agreement between Christianity and the philosophy
of idealism, yet they are not synonymous. It is trus thst idealism
hes repudisted the supremascy of matter aﬂd.has advanced beyond the
realm of mind into the things of the spirit, yel idealism has been
unable to giva hamanity'the God who satisfies,

A comparison between idealism and realism wes set forth in
Table I as given by Dr. Mureh.?® In this table, Dr. Murch placed the
pragmaﬁist in the position of an empirical realist. Both Doctors,
Lodge and Wahlaguist, considered the pragmatist as an empirical jdealist,>6

True evangelical Ehristianity‘c&nnéﬁ accept realism or prage
matiesm because both reject a supernstural and spiritual God.?7 Christ-
ianity and philosophy are both concerned with the ultimate concept of
God, the universe and man.58 Idealism has placed ultimste reality in
mind, vealism in the material universs, and pragmatism in axgﬁrians@}
wherass Chriatianity places uliimate reality in God, making true
Christianity thelistic rather than idealistic. Christianity's concept
of God is set forth very well by Dr. G@mmarafaléer:

There is but one true and living God, an
ebernal Being, a S@Lr&ﬁ without bndy, 1mdiv15w
ible of infinite wisdom, power and goodness,
the Creator and Preserver of all things visible
and in this God there is a Trinity of one sub-
stance, power and co-eternal, namely the Fath@rg
the Son and the Haly‘@h@st 54

Within the life of God, the origin, nature and &egtiny of man
can be found, Within these three concepts of man the implication of

education ¢an be f@aﬁé.éﬁ

is the process of education is examinied it will reveal the

‘
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TABLE I

4 COMPARTSON BETWEEN IDEALISY AND REALISM

IDEALISTIC SCHOOL

MATERIALISTIC SCHOOL

Hetaphysics

Yonistio Tdssliesn, -~ The basic =

of such spiritual philosophies
as Panthelsm, Christian Science,
Uﬁxty, atc. :

Dualistic Idealism, == Theary
most nearly ¥ in harmony with
orthodox Christianity.

‘Honistic Materialism, - The
bagis of atheism, humanism,

: natarali&m and kindred be-

efﬂ.

Bual;stlc Haterialism, - The

basis of evolutionism, mech-
anism, rationalism, etec,

Ethias

Indeterminism, -- Allied with
purposive psychology and the
Christian view of freewill.

Determiniem, -- Allied with
mechanistic psyehdlogy,
materialistic b&llefs and
“automatism, :

Egiét@mﬁzegg :

Faith. ~- The Christian approach
Lo &ltlmate truth.  Yhen linked

with reason and experience it is
rationsl. When uncontrolled it

eventustes in mystical cults of

doubtful worth.

Skeptieism,-~ Employing only
reason it eventuates in ration-
alism, evolutionism, humanism,
agnosticism and atheism, Emr
ploying experience it produce
asms&t&&n&lxgm, naturalism,
empiricisn, experimentalism,
mmsitzvism.and‘pragmatasm.
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nature of man. "Education . . . is the result of the effort of self-
active mind to assimilate the incoming stimmli from the school; is
free individuality expressing itself.? 61 Through education a partial
self realization can be attained. Horne goes so far as to say,
"Through the energy of effortful attention man becomes in his educa-
tion what he ds intended tobe . . . & free being.éz If we accept
the premise that man's origin and life are found in the life of God,
then man cannot come to a full self realization through education.
True freedom is found in salvation from sin provided by the atonement
of ‘Jesus Christ. Jesus said, "I am the way, the truth, and the life;
no man cometh unto the Father but by me,"63

If man's origin is in God and his nature is that of freedom,
then he must have & sure destiny. There are two truths in educstion
that give the answer to the question of the destiny of man., The fact
that mants education is an empirical process that is never completed,
and that the posibility of men's development seems infinite, give
education's answer to man's dastiny.éz+ The Christian concept of man's
destiny is imm@rﬁ&lity of the soul but man's state in immortality
depends upon the choices of his free will while he is upon this’éempa
oral earth.

The Christian educator who is seeking to fulfill his calling
must have an sdequate philosophy of Christian educaztion. If mant's
ultimate end is to live in the glory of God and to become more like
Him, then his temporal end must be te prepare himself to be fit to
meet God. 4 philosophy of Christian education that is based upon the

revealed Word of God must recognize that man's nature is free within
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limits. At the same time it is also true that this free nature is
tainted with carnality'which causes men to turn to sin and defests
man in his realization of God's will. Therefore, Godfs plan of re-
demption must be stressed in Christian education.

ﬁhfistian education to be true to its calling must be content-
centered. The content is the Word of de, the Bible. 1In content
then Christian teaching must be Bible-centered. In its approach to
the content it must be pupil-related in order tc secure a proper
motivation of the pupil.®5 The capaéity for a knowledge of God is
inherent in man but unaided reason does not and cannot know all that
must be known, Therefore, God by supernatural revelation has reveal-
ed Himself and His plan of redemption to man. This revelation is
rational snd appeals to man's intellect, emotions and will. The
Bible is this revelation, and ought to make up the core of true
Christian education. ‘

The changes in socieby in recent years have brought about
conditions which call for an adequste philosophy of Christian educa-
tion both in theory and in content. There is an evident conflict in
our day, of conservative and progressive circles, some phases of which
have affected the basic concept of leaders in Christian educatioen.
There is a second conflict of scientific concepts over against re-
ligion which too has left its mark on the mind of many. Another
conflict exists between institutional demands and individual expres-
sion. 60 Society with all its conflicts needs the Word of God as a

sound and lasting philosophy of Christian educstion.



F. Svmmary

Three basic philosgphies of education were discussed in this
chapter: idsalism, reallsm, and pregmatism. They were considered in
relation to thelr educationsl iﬁgliéaéiéné. An evangelical view of
Christian educationsl philosophy and some of its implicstions were
also discussed.

A& study of the basiec philosophies held by those of influence
in eduecstlion shows thal each philesophy has econtributed to the teotal
rhiloscphieal &pyrba@h to edueation in our day. True Christian
education sust be Bible centersd and pupll r&lg@&d in order to meet

the challenge a&ﬁ~ésed aﬁ‘yxﬁﬁenﬁ day‘sﬂsiéﬁy,“



CHAPTER III
SCGME MODERN METHCDS GF\EDUC&TION&L PROCEDURE
A, Introduction

A brief survey of the field of secular educational methodology
was made, This chapter by no means exhsusted the field but gave a
treatment of two basic emphases of modern education; the learning
process and motivation. Along with this several educational tech-
nigues were set forth.
Religious pedagogy has felt the influence

of current movements in secular education, its

lezders have been, for the most part, borrowers

rather than creators of educationsl theory and

techniqae.67 , , ;

B. Two Basic Emphases in Educational Methodology

Two of the most important principles of education which every
teacher ought to understand are the learning process and motivation.
"o teacher can use his subject matter aright or choosé the method
sultable for proper direction of learning, until first he understands
the learning process;ég Proper motivation is an absolute essential
in order to bring about a proper functioning of the learning process.
#The pupil is interested and engages in effort only as he has a pur-
pose or motive; consequently adequate and proper motivation is the
key to effective learning." 69

The Learning Process. This process is very complex and comp-
licated because of the many characteristics of the learner, as well

as the msterial to be learned.70 Because of this fact, this section
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on the learning process was confined to the main essentials in the
process of learning.

Learning is defined in a number of ways yet all express one
common element. Learning involves some kind of change in the person
who learns. "This change may be manifested as a skill, a habit, an
attitude, an understanding, as knowledge, or an appreciation."71l
Learning may be defined, then, in terms of chamgea,that_take place in
patterns of experience and behavior toward better adjustments to the
felt demand of life.

“learning is e@nti&aous thr@agh life and is 1navmtable in
active human beings n 72

Through heredity man is equipped with
certain definite potentialities or response.
patbterns, such as breathing, blecod cirecula-
tion and movement., These responses are
called reflexes. 4s long as reflex equip- -
ment supplies-the needs of the individual,
there is no need for learning.73

"¥hen the reflﬁxes are not adequate to satisfy the need of man,
he then develops habits which are a little more camplax. These habits
become automatic reaction always working in the same way.” T

"There are times when the neadg of life can nat ba satlsfiad
on any ?eflaxive or habitual lé?el. ‘Sach a situstion ca;lsjfor a
rational answer. The individual must then find or mm a way to
satisfy his needs.! 75 In rational laarniﬁg the laarnar must recog-
nize the nrgblam before him lf there is no pr@blem, tham there is
no reasonlng or laarn;ng.ﬂ “But 4t there is a recegnlzed problen,

there may be no learning unless the solution is desxred.“ 76

An individual may;respand amotionally, at times when neither




of the other three responses are totally adequate to satisfy the
need. In other words emotions are learned. "We learn to love, to
hate certain things, to sympathize, to resent, to admire, to pity.n77

Learning is not as simple as these four points in the growth
of learning seem %o be. Behind all is the interaction of the complex
nervous system of the learner. #"The nervous system is the medium of
connection betweaa the Physical, or material, on the one hand and the
mental and spifitaal on the other. 78

The response or reaction of the nervous .
system is not only physiological but there
is also conscious response which is more than
mere chemical or physical response or process.
It is through physiecal reactions that sense
data is received into the nervous system and
pasged on to the brain, These physical sen~
sations are in an instant transformed from the
realm of the material or physical into the
realm of the mental. No longer do they have
material Qaalities* they have taken unto them-
selves meaning in terms of consciousness,.79

The power to take sensations and make them into mantal prod-
ucts is called percepbion. The mental products in turn are called
percepts., A parcapt, then, is & sensation gained thraugh self actlvity,
which has taken on meanlng in the consciousness of the learner. "The
meaning given teo a particular aensation can be pure sensation, and it
can never becoms pereeptlon witheut further sensation,® 50

The great task of the teacher is that of
guiding the experience and the inberpretation
of sensations that come to the pupil's mind,
There is no limit to the cultivation of inter-
prebation. The teacher can also do much in
the preparstion and use of methods and instru-
ments by which sensations may be stimulated
and directed. Yet the teacher is limited here
because sensation can only be cultivated in a
limited degree.gl



Learning is more than a mere acquisition of knowledge. Enow-
ledge is worthless until the trubths it contains beconme spfings of
action within the being of the learner and move him to express the
truths in conerete living,82

Real learning taked place when, besides
the mere modification of present action be-
cause of past function, the change in the
individual is such that a part of an old sit-
uation will call forth the same experience or
behavior as previously resulted from stimula—
tion by the total situation.23

There are ab laagt three fa@tsrs ef gruat impsrtanca that con-

dition the learning process, They are, the eriginal‘nature, the envir-
onment and the purpose of the learner; “erglnal nature is what one
is before environment has exartaé its influence.” 8 ?hls original
nature includes the inherited depravity of mankind which functions in
the unregenerate man and makes him a slave to sin. This original
nature, however, can be transformed through faith in Christ wherby
man can live as a child of -God.
- Some of the fundamental drives which are

basic to learning are physical activity and

manipulation, mental activity and curiosity,

rivalry and competition, self assertion, ex-

pression and communication, love of adventure,

ownership and collecting, the desire for

social approval, the desire to achieve, and

the drive for success.8>

The anvmrnnmsnz is an i@portant factor in the 1earning process

becauss the learner ia always in an environment. The envirenment in-
cludes all the factors iafluenclng develcpmant from.ths time 1life be-
gins.86 The crlginal nature of man or hls heredlty cannat be sepa-~
rated from environmenﬁ. ”Each is one aspect of a dynamic unitary

process, pamely interaction." 87



The third important factor that conditions learning is purpose.
Man is not a mere mechanism subject to the push and pull of original
nature and environment. *Human beings are active agents moved by
purpose, which is the key to learning." 88 It is by purpose that he
directs his original nature and unifies life by bringing conflicting
tendencies into harmony with one another. 89
Learning, then, takes place in the inter-

action of original nature, environment and

purpose. It is the teachers task to provide

the environment during the teaching pericd.

It is his main business to determine the

stimuli of the period so as to briag about

the desired responses from the pupil., It is

also the task of the teacher to help the

pupils to see whal is involved in the sit-

uation they are in, to see in activities and

_exercises the power to right choice.99

Motivation. The teacher in a church school who has such great
respongibility resting upon him ought to deo all in his power to mot-
ivate the pupils in his elass to real study and learning. “The pro-
blem of pupil motivation is one of the most important and difficult
that the teacher faces." 7+
Motivations caa;be placed into two classifications. First there

is intrinsic motivation: It is inherent in the learning situation.
Tt is found within the learmer; in his needs, interest, attitudes and
purposes, This typefof~moti¥éﬁiea is best ekpraesed»iﬁ‘goals or pur-
poses accepted or possessed by the learner, The second class is made
up of extrinsic motivation. The commonest forms of this kind of mot-
ivation are credits, marks, diplomas or degrees, medals, prizes and

membership in honor societies. The teachers personality, desire for

his approval, and liking for the teacher are found to be operating
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motives. Scolding, sarcasm, ridicule and punishment are on the neg-
ative side of extrinsic motivation.9%

According to Dr. Burton, the extrinsic motives are necessary
because of the way our schools are constituted. He feels that they
are much less effective than the intrinsic meotives. If the pupil is.
praperly:motivated he will not need the exﬁrinsiclrﬁwarés.ga

The following is a pattern by which the teacher can stimulate
the maximum of pupil attention:

(1) There should be a definite, clear as-
signment so that both teacher and pupil know
what is to be done. (2) Both teachers and
pupil should be thoroughly prepared. (3)

~ Classroom methods should include the sudio<
visual. (4) There should be extensiwe student
participation in the classroom. (5) Whatever
takes place in the classroom should be related
to the work at hand.?%

. Dr. Bavey gives additional emphasis by suggesting a formula for
mativatian and the attaining of man's ultimate goal in the following
statement: |

To learn effectively, the pupil must engage
in work that is meaningful to him; it must
satisfy needs that he as an 1ndividual XDOTr=-
iences; it must gratify hunger for learning

- that he has felt; it must solve problems that

he has met in actual life; it must answer Qques-
tions that his experiences have raised in his
mind; it must awake to life of action resident

in a beiag who has within himself the power of
purposive choice to reach goals set by a sup-
reme Personality so that he may realize the end
of his own existance as a spiritual perscnallty.95

Ce Principles of Effective Learning and Teaching

| There are a number ofvprinciples which apply to the progress of

learning in general. These things must be kept in mind as the teacher
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guides the pupil in learning.

The Learning Situation. Favorable conditions for lsarning

include the learner's healtﬁ, freedom from distractions, and adequate
apperceptive backgréand, a favorable mental set, a genuine motive, an
eagerly desired goal, and a ghallenging situation. Both the physical
as well as the psychologieal environment of the classroom must be

right. The teacher should provide for the necessary physicel con=. -
ditions such as proper temperature, ventilation, lighting, seating,
atmosphere of the classroom and freedom from distraction. On the

other hand the teacher must be-careful not to overloock the psycho-
logical condition such as adequate goals of achievement of tha'§apils.96

Expert Guidance. The teacher must not only provide a learning

situation, but he must also guide the pupil in the process of learning.
He must watch the proecess in each learner, note his errors and dif-
ficulties, and gvalute his progress from day to day. Gulidance should
be constant, leaving nothing to chance or incidental learning.97

The Learner Must Know the Process Required. The pupil must
know what he is required to do. He mmst know how to study the given
subject-matter, how to begin his study and when he has finished his
study of the subject matter.98

The lMastery of Tools of Learning. The tools of learning are
essential, but a skillful use of these tools is more essential. The
development of the use of these tools comes in the following probable
order: language, numbers, reading, handwriting, higher quantatative
concepts, written composition, foreign language, and logic. Learning

progresses only as these tools are skillfully used and ﬁevelepad.99
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Suitability of Materials.
. The subject matter or learning materisls
must meet st least two regquirements: they
must conform to the proper grade level or

maturity of the learner; and they must be
presented in proper sequence.

Factors Affecting Progress. There are a number of factors
that affect the progress of learning. A proper distribution ef
periods of work is necessary in order to avoid fatigue. The effic~
iency of learning drops off sharply when the learner becomes fatigued.
There also must be specific practice in the function to be improved.
This is done through various means, such as recitation, memorization,
or actual writing, spelling and working our mathematical problems,
Self confidence is also an important factor in iearning, regardless
of the maturity level of the leasrner. Self confidence can be encour-
aged by suitable praise wﬁen the pupil succeeds; by making the task
easy enough so that it can be attained; and by keeping the pupil in-
formed as to his progress in learning.l0l

There are a number of general principles of teaching that must
be followed in order to reach the highest efficiency in teaching and
learning. These principles overlap in part with the prineiples of
learning set forth on the preceeding pages. Every teacher should
take into consideration the following principles in every lesrning
situation. (1) Clarity of objectives. Learning is more effective if
the pupil knows definitely what is to be accomplished. (2) Integra-
tion. Effective teaching takes account of the meaningful wholes as
units of learning and teaching; it does not deal with isolated bits

of information. (3) Apperceptive sequence. The past experience of
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the learner must be taken into account. The learner brings into each
new situstion the effects of previcus experiences and activities.

(4) Individual differences. Pupils at any grade level will differ
fromkane to three years in their ability to learn. (5) Interest.
Learning is improved when there is keen interest, upon the part of
the’papil, in the thing to be learned. The pupil must not feel that
learning is merely required or done for the teacher. (6) Memtal set.
The pupil must be in proper frame of mind in order to learn effective-
ly. (7) Self activity. The pupil by his own efforts and responses

and not by those of the teacher. (&) Satisfaction. The thing learned

mast briné satisfaction to the learner. There must be a feeling that
the task was worthwhile and satisfying in and of itself. (9) Applice-
tion. The newly acquired knéwledge or skill should be transferrsd
into practical use, 102

A well planned lesson 1s an absolute essential to good teaching
and learning. "Anybhing that is not planned is planless, and anything
that is planlesé will likely fail to aeeomplisb’its parpose.”103 "The
best teacher ﬁevwr reachés‘the~p$int where preparation for the day's
work is unnecessary."l0k |

There are a nﬁmber of lesson plans that are used. The age
group being taught, the 1eafhing situation, and subject matier will
help determine the type of plan to be used. 105 It is almost impos-
sible to have a set outline or pattern for producing all lesson plans.
The most desireable plan is one that is flexible and adaptable. There
are certain principles that should go into such a plan. They are as
follows: (1 ) The teacher must become familiar with the lesson series

/
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or unit as a whole. (2) The particular lesson to be taught for the
day should be examined or scanned for a general idea of the content.
(3) After the content of a particular lesson is studied an aim or goal
of that lesson should be made in the light of the content. (4) The
materials to be used should be provided for and organized in accord-
ance with the aim sought. (5) The methods and procedure of teaching
the lesson must be worked out. This will include the plan of approach;
teacher activities; 1llustrations; questions and discussion. (6)
Working econclusions must be formulated in the light of the aim of the
lesson,106
hfter a1l of these things have been thought through, the
teacher is ready to formulate a good lesson plan. When the plan is
made it will have to be revised and reviewed,
4 good plan is invariably the out come of

at least several revisions in which the state-

ment of the aim or purpose is re-considered,

modification of the material to be used is

made, the technique of teaching that gives

promise to the best results is subjected to

further examination, and more sonsideration -

is given to anticipated situations that may

arise during the c¢lass period, with determin-

ation of the possible procedures to be used
in meeting them.1O7

D. Some Modern Educational Technidques

"Good teaching is characterized by the use of the method that
is best for the attaimment of the specific goal in mind."108 4313
teaching should have some kind of method. The skillful teacher will
use the method which best fits the particular situation.

The following are some of the féctars to be eonsidered in
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selecting a teaching method or technique; (1) the aim of the lesson;
" (2) the maturity of the pupil; (3) the attitude of the pupils toward
learning; (&) previous study in the same field; (5) the nature of
the lesson material; (6) the physical equipment of and facilities of
the cla&srocm% (7) the length of the period of teaching; and (8)
the skill and qualifications of the teacher.1®? A1l of the above
menbioned will help the teacher to debermine the method he will use
in teaching the subject mattar.;

Miethod is simply a planned or systematized manner of thinking
or acting."110 The vaerious techniques used in education are but a
means to assist the teacher in guiding the pupil in & given learning
situatign. The following methods are some that are being used effect-
ively. Each method may be varied in a number of ways in order to
meet the learning situation st hand.

Lecture Method. This procedure includes all oral presentation
by the teacher. The lecture method is most effective among adults,
who will be able to follow closely, because there 1s no self activity
on the part of the hearer. It’is more difficult to get good learning
by the use of the lecture method than any other meéhod. It has its
advantages and good points because there can be no real teaching with-
out the use of the lecture method at sometime. It also can be a
great disadventage because of a lack of pupil partieipation.lll

Discussion Method. "“The whole plan of class discussion is
suggestive and invigorating.“ll? It is made up of directed but free
¢onversatien on some well selected problem whieh arises from an in-

dividual or soclal experience of the class with the purpose of seeking
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a satisfying solution. It must be adapted to the age group and be
kept in the realm of their experience and knowledge. %A good con-
versation or discussion draws on children's imasgination, memory, and
power to do reflective and creative thisking.“llB The teacher must
have s full and ¢lear knowledge of the subject matter of the discus~
sion and act as 2 guide to bring it to a definite conclusion and
sclution of the pfohlem at hand,}l4

Story Telling. ™MOne of the oldest, most effective, and most
used means of conveying truth is the story,nw-l5 "Bducetionally,
listening to stories is a practical means of 1earﬁi§g interesting
things in interesting ways."116 4 good story will carry its own
lesson and make its own appliestion. The story is also one of the
most effective means of capbturing intersst and attention and therefore
motivates the pupils.

When the story is used by the teacher as a teaching method, he
must keep several things in mind. First, he must feel that it is a
useful method; second, he must pick an appropriate story. Third, he
must then thoroughly prepare himself by becoming intimately acquainted
with the story., Fourth, the story should be told in all its beauty.
The narrator must saé the things he wants others ' to ses and then tell
the story in a simple natural way with an%matian and sincerity. Even
though the story telling method is effective there is danger of it
becoming mere entertainment, thus nothing is learned,l11l7

Dramgtization. The method of dramatization ean be thought of

as sxtension of the story telling method., It is depicting through

bodily action, the characters, movements, and activities of a story
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or play. The value of the drama is found in the values the pupils
realize from engaging in the activity and not so much from the pre-
sentation of the play. The drama gives opportunity for self expres~
sion and creative activity. This methed too can be overdone so that
more attention is drawn takthe performance then value géined from it.
On the other hand it can be a motivation to interest the pupil in the
literature aﬁd historykef the time of the drama.l18 |

Reporting and Recitation. Reporting is a connected discussion

of a subject. It findskits source in reference books and requirss
extensive reading, planhing, organization and a free use of original
thought and expression., Recitation on the other hand is a repeating
of ldeas presented in a text book or a reproductién,of what has been
read or studied. The report is the more valusble of the two in thét
it has enriched the pupil's regular classwork by supplemental'reading
in preparlng the report. 19

Handwork. A great number of things are included under hand~
work. Paper work of many different kinds, pen work, building models,
making posters, and maps, using the sand box and even filling mission-
ary boxes are all included in the term handwork. It sheuld not be
used merely as an entertainmant but shauld be used anly when it COnN~
tributes to learning. There is a tendancy to make handwork an end in
itself., Often it has no connection with the class work.lzo

Project &ethod. A project in the realm of teaching "is a

large anit of work of natural and 1ife-1ike character carried on in a
natural settlng.”lzl In raallty the project method is not go much a

separate method as it is a prineiple of method. It may be used in
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connection with all other methods giving them vitality and effective-
ness.
A true project . , . is something done by

the pupil in a real situation recognized by

the pupil as natursl and worthwhile, which he

does because he wants to do it, and which he

carries to completion in order to accomplish

some purpose of his own.l2<

The project is an experiment in experience including purpose
and shared activity. Many values are gained from this method.
Learning is more natural and interesting, It trains the pupil in
initiative, responsibility, foresight, perserverance, alertness,
judgment and evalustion,

In spite of all these good traits there are a number of dangers
involved in using the project method, PFirst, it demands a versatile
teacher of superior skill. Seecond, it requires much more preparation
than regular teaching. Third, it takes much more time than the ordi~
nary class period. Fourth, the individual and his particular needs

are likely to be forgotten in group project teaching.l23
E. Sumnmary

In tﬁis chapter just a glimpse was taken at modern educational
procedure, The field of study and investigation in this area is wvast,
The contents of this chapter were divided into three main sections,
The first section dealt with the two basic emphases of educational
methodology. They were the learning process and motivation. The -
second section was made up of a summary ef_the principles of effective
learning and teaching. In the last section on the techniques and
methods of modern education, seven different methods of teaching were

discussed.



CHAPTER IV
AHALYBIS OF DATA GATHERED FROM THE QUESTIONNAIRES
A, Introduction

In light of preveiling educatiomsl philosophies and the modern
methods of Educational Procedure this ehapter presents an analysis
and evaluation of conditions on the field.

The questionnaires used for the basis of this chapter have giva
en a fair plebure of a cross section of the church schools of the Tone
ference, A general amalysis revealed several facts, among the more
important of which arer (1) The pastor who takes s persocnal interest
in the church school usually has a larger and more progressive school,
(2) The superintendent who has access o help and assistance and has
ha& Bible school or other special training eontributes much more *o
the success of 2 dhurch school then one who has had no help. (3) The
chureh school teacher vwhose ehureh provides a teacher training program,
or who has had Bible sechool training, uses the best in method and con-
sequently does a better job of teaching, (4).The last fact reflected
the first three mentioned above, that the Youth Fellowship age group
of the chureh school hes & better grasp of the Word of God vhen the
pastor, superintendent and teachers are eonstantly keeping pace with
present day teaching methods and are using them in the church school,

The chureh sehools of the North West Canada Conference were cope
sidered as a unii, and not as isolated schools, Wherever diagrans of

graphs were given they were calculated from conference totals,



B, The Church School Tescher

Teaching in the chﬁrch,sehécl is ené of the mosgt impartani
tasks within the 1acal'cﬁﬁr@h;izéﬂ Thegéhurch sehoélitaacher is in
many instances the only one who brings any Christian teaching to many
of the church school pupils, The homes of many are ncn~0hris£ian,
making the task of the teacher even more important., Im the public
school, instruction tends to be, and is to a great extent, anti-re-
ligious.??5 The important position and responsibility of the teacher
wag congidered in the following enalysis, |

The Treining of the Teacher. The first and basic quelification
for anyrtéaéhé§ iﬁ a ébﬁféh>ééhééi igs a right relationship to the Lord
Jesus Christ, iThis is very important because the Shristian‘massaga:

is a content to teach and & knouledge to experience.lzé

fTe thékn@ag
Christian, the ﬁosnel is foolishness and he cemnol understand it.
Only after a deflnlte born ¢ galn axperlence can = man begin to come
nvahené the full meaning of the Christian massage.lz? In the Horth
West Canada Conference eighﬁyathree emt §£ aighty;five teachers saié
that they were born again, Only two ansvered negatively. Ome other
did not answer the question, =~ o | :

The ages of the teachers vary from fifteen years of age to
seventy-nine years of age, a span of sixty-four years, with the aver-
age at thirtyaéne. Figure 1 provided a &istribution‘of ageg of the
teachers. The teacher, fifieen years of &Qa, teaches a Beginner class.
The foregoing seems to indicate = 1ack of unﬁerst&nﬁin? of the needs
of children, on the part of those who appointed the teacher. & teacher

at the ége of fifteen cannot possibly have had the necessary trainiﬁgf ~~~
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that is needed to adequately eope with the problems of teaching a Be
ginner class, The oldest teacher has charge of a wemens adult Bible
class, The remaining teacﬁers teach in all of the departments of the
church school,

Another importent element in the makeup of & good chureh school
teacher, besides a genuine born sgain experiencs, is good academic
education and training, Seventy-four out of eighty-five teachers,
who returned the guestiomnaires, recorded that they graduated from
grade school, iten stated thst they had not completed their grade school
treining, and one made no comment, - Thirty-four ocut of the eighty-five
graduated from high school; out of th& remeining fifty-one, forty-
five indicated that they had sterted high school but did not finmigh,
and six made no comment, The foregoing statements indicate a definite
need for academic training‘fsr a teacher can only improve the qualitiy
of his teaching after he has improved himself, Out of the eighiy-five
church school teachers only thirty-one reported having graduvated from
Bible school, leaving forty-nine with 1ittle or no Bible school train-
ing and five who gave no answer., JAmong the Bible schools mentipned
were: Regina Bible Institute, Vancouver Bible Institute, Hillerest
Bible Institute, Einﬁipeg Bible Institute, Moody Bible Imstitute, Pro-
phetic Bible Institute, Briercrest Bible Institute, Evangelieal Bible
Institute, and Beulah Missiom in Edmonton, Alberta.

Only eight cut of eighty-five church school teachers of the
Conference attended college or university, only one reported having
gradusted, the others attended one, two, or three years, MNost of

those who sttended college are ministers of the Conference who are
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Legs than one halfl of the eighty-five teachers have tsken ad-
vantage of Leaéersﬁip Education Classes and Teacher Training Courses
offered at éummer campe, Bible schoolg and varieas local churches,
Thirty-three reperﬁed that they attended a laaéership education ¢lass
with fortyufeur reporting no atiendance at sucﬁ classes, leaving eight
who made no comment. In the light of the fact that L@aaarshiprrainw
ing clasges are béing offered, there should be mbre‘émphasis placed
upon the necessity of teachers obtaining this training in order to
qualify as church school teachers, OF the thiriy-three who attended,
twenty-two toock advantage of classes at camp, ten enrolled for such
classes at Bible schocls, and one did not state where the class was
attended, Twenﬁykﬁwn reported earning o certificate wi%h thiriean
stating that they had not earned a certificat&; and fifty gave no
enswer, Certificates were earned from both the Evangelical Teachexr
Training Association and the denomination, |

The actual teaching experience in éhﬁrah‘schoels of “the Conw
ferannairangeﬁ frc@ tw@ months 1o fifﬁgyséven years, with an average
of eight years of teaching experience, kathe saventyafsur vho re-
corded their tsaghing a&@eriaace, fcrty;ﬁwe“@r 56,7 per cent had
been teaching for five yearé or less wiﬁh twelve or 16.2 per cent
of the teotal, between five and ten years. Figure II revealed the

setual digbribution of the years of church échoel'teaching experiaﬁee,
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The foregoing brief swmaries revealed that the chureh school
teaching staff is under trained. Only twenty out of eighty-five have
had any real training in educational procedure, It must be observed
hovever, that academie training alone will not meke a successful church
sehool teacher, In order to be a successful and effective church school
teacher, a spirit-filled, spirit-empowered life, a thorough mastery of
the Bible end a rediant Christian personality are absolutely essential,
Training in church school methods greatly increases the effectiveness
of the teaching stalf of the chmrech school.

Objectiveg of the Tegcher. It is an established fact that ob-
iﬁctives'arlgéélé aée‘ﬁéeééééiy’in order to do effective work in any
field of labor., In the\teaehing of the Christian religion this truth
is of major importance because eternal values and desgtinies are being
dealt with, BEach church school teacher, therefore, should have & main
objective or aim for each lesson as well as for the vhole of his teache
ing. ZEvery lesson should have one main objective; all other objectives
or aims should be subordinate and should serve as a support to the main
objective, The same holds true in the teacher's purpose in tesching,

There vere five objectives §resenteé,ia’the questionnaire in
order to let the teachers choose what thesy considered to be their main
objective in teaching.. The results were as follows: Out of eighty-
five church school teachers who returned the guestiomnaires, thirty
indieated that the main objective was to win the pupil to Christ,
Sixteen of these were ministers, minister's wives, or Bible sechool
graduates. Ten gave teaching the Bible aé‘their main ébj@ctive; two

checked bringing about a change in the religious nature of the pupil



by

as their objective, while three gave no expression as to their objec
tives in teaching. The remaining forty-five seemed unecertain in their
expression of teaching objectives and ecnséguantly checked Lwo or more
of the stated objectives and in some instances added one or twe of their
owvn., Thig latter expression of an indefinite objective in teaching in
a church school is an indication of poor thinking and plamming on the
part of the teacher, Any teacher with more than one main objective
is trying to go two different directions at the same time. This can
only result in confusion and frustration to both teacher and pupil.,

Thirty-five point five per cent of the clurch school teachers
had as ﬁheir main ebjecti?e, to win the pupil to Christ., Eleven point
seven per cent of the teachers reporting gave thelr main objectlve as,
teaching the Bible, Two point four per cent gave as their objective,
bringing about a change in the religious nature of the pupil, while
three point five per cent expressed no objective in teaching, Fifty-
two -point nine per cent had no main @hjective but cheeked severél Db
jectives in their teaching, o

The true purpose of Christian Education sesms not to be clear
in the minds of & great majority of the church school teachers repori-
ing. Winning the pupil to Christ and teaching the Bible are very worthy
objectives but there is seemingly a failure on the part of the teachers
to see the real issue, Winning the pupil to Christ, and tesching the
Bible are in themselves worthy objectives but are only parit of the total

and mein obiective of teaching im a church school., Both should be ipe

selves but should rather be part of a far greater objective and that is



45

the esteblishment, growth and development of every pupil, in vhat we
have termed the bringing about of a change in the religious mture of
the pupil, The crisis experience of conversion is net the end nor is
knowledge of the Bible in itself of any velue, but when these are used
in the expressions of a pupil's daily life we have come to ocur msin
objective on Seriptural grounéa; namely, to "attain unto the unity of
the faith, and of knowledge of the Son of God, unto a fullgrown men,
unto the measure of the stature of the fullness of Christ," 8 The
Hord of God also teaches that every Christian is to "grow in graée and
knowledge of our Lord and Saviour Jesus Ghrist.ﬁazg ‘The result of such
a change in the nature of the pupii should findwits highest expression
in Christian service,

Thie being true, that the born again experience and the second
crisis experience of sanctifiestion do not bring man to a full knowe
ledge of God nor to resurrection perfeation,lBﬁ then the main objective
of the teacher must be to bring sboub changes in the religious nature
of the pupii.

Christian teaching 1s nob merely a2 system of
rote learning about Bible content; it is the bring-
ing of the life of the pupil in line with the pur-.

poses and ideal of its aim, the man of God perfected
and thoroughly furnished unto all good works . . «
The essential things in the life of the true Chrig.
tian is an experience of 'the life of God in the soul
of man', The fundamental purpose of all Christisn
teaching is so to guide the pupil that he will ex-
perience the 1ife of God in his soul, Then upon this
experience as a basls, teaching contimes for the pur
pose of murturing and developing the life of God in
the soul 'unto a perfect man, unto the measure £§Ethe
stature of the fulness of Christ,' (Bph, 4:13).
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In this matter of the @@iguebjective in teaching it is possible
that the teachers failed to fully understand the meaning of the five
objectives for teaching, as stated in the questionnaire, The fore-
golng assumption was made on the basis of the fact that only two
teachers, or 2.4 per cent of the teachers, choose the objective set

forth by Zavy. (Eginciplgg of Tesching for Christian Teschers). On

the other hand, 1f the teachers éxd understand the ob;ectlveu stated,
there is an evident lack of understanding with referense to the pur
pose of the Church School. This being true it is evident thet there
is a definite need, both in the Conference and in the local chujch;
for an sggressive, camprehensive and up-to-date. teacher training proQ
ET8H..

The..ﬁ..ég_..ﬁl ._@x.:z-._ﬁaﬂd I._:_em-

A church sche@l teacher may have taken all the courses availe
able in teacher training, up-to-date on all the gfféstive nmethods of
teachiag and gtill fail the class, the church, amd God, if careful
preparation is not made for each class and lesson itself, The mmber
of hours spent are not alveys indleative of through preyaration‘
but give a falr measure of Leacher-interest and thoroughness in pre-
paration, The amount of time spent in prepsration by the church
school teachers of the Conference varied fram one quarter hour’te
gix hours. The mﬁjority af‘tgachers spent between one and two hours
of preparation on their lessons, The eighty-five teachers spent a
total of 156 and one quarter hours in pr@payatign on their lessons
each week, Thirtyh six cut of ei htyaflVa ﬁemchers spent their tlme

of preparatien for the lesson before Saturday night or Sunday
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morning; tﬁfﬁtyAfoﬁrkiaéieated’thaﬁ~théy sematimaé érapared before
Saturday night or Sunday morning; four stated that they did not pre-
pare before:Satarday‘night or Sunday morning, while eleven made no
statement concerning their preparation time, Figure III showed the
distributianfof hours spent by the teaehers in preéaraticaﬁ@orzﬁheﬁr
lessons., J K

It must be understood that the amomnt of time spent in pre-
paration may vary from week to week, dependiag on the content of the
lesson materials and the time available fér’studf bﬁjﬁﬁe téachers. It
was tragic, however, to note that twenty four teachers spent one hour
or less on lesson prebaratien,

The questionnaire also revealed that the teachers who spent
the least time on their lessons were the ones who had discipline
problems and did not show any conversions in the church school classi
which they taught. In most instance a last minute preparation is
usually haphézard and results in very poor lesscn plans or no plans
at all, "The making of adaguate lesson plans demands an amyle'amnnnt
of time,"132

A cleérly planned 1esgen’is important, Haziness of apprshen-'
sion of the lesson will produce indefinite rasﬁlts, therefore, the
teacher must use every effort takard clear, keen thinking and gyste-
matic planning. 133 ”Eo teacher, hcuerar axperienced, can do his
best work unless he gives careful c@nsideratian befcre entering the
class room to p9351ble ways of prece@ding in the teaching. 3134

Qut of eighty-five teachers, thir%yaene stated that they |
formulated definite lesson plans in preparation for teaching class f
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sessiahs, Twenty-four teachers indicated that they formﬁlated lesson
~ plans" sometimes but not always. Seven indicated that they make no
definite plans for teaching their lesson. This leaves twenty-three
who did not record their planning or formulation of objectives. The
above statements indieateé a definite need for iraining of the chureh
school teachers of the Conference in the formulation of lesson plans.

A clear formulation of objectives for each lesson is important,
but of far greater importance is & plan for the attainment of these
objectives. It is at this point where failure predominates when the
teacher has a poor understanding of the method whereby the objectives
can be carried out, Of the fifty-five teachers who regularly and
irregularly formulated objectives for their lesson, thirty-three in- /
dicated a definite plan for attaining thelir objectivesiwhile thirtsen
stated that they had no plan for attainming their objective in teaching
the lesson, This left thirty-nine who did not make a statement con-
cerning a2 plan for the attainment of their objectives, This showed
an evident need for traihing in the realm of teaching procedure and
technique among the church school teachers of the Conference.

The materials used by the teachers in their preparation varied
according to the age group of the class being taught. The suggesbed
helps listed in the guestionnaire were checked in the following order
of their importance. The Bible was at the top with sixty-seven,
followed by forty-seven who used teacher helps, next in the order of
importance was the Sunday School quarterly checked by forty-~two of the
teachers reporting, while twenty-one used lesson guides and sixteen

used the concordance in lesson preparation. Several teachers checked
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two or more of the above mentioned helps while a few indicated that
they used all of them in their lesson preparation. Iiterature pub-
lished by the Evangelical United Brethren Church was used by sixty-
three church school teachers, leaving twenty-two who‘were not using
Evangelical United Brethren litaréturé but used litérature from nine
different publishing houses. Table II revealed the order of choice

of these lesson materials, Sixteen of the teachers, ﬁsing Evangelical
United Brethren material, supplemented it with other lesson helps and
literature.

The methods used in conveying the lesson to the pupil are veéy
often the determining factor in the success or failure of a teacher.
It is in this area that the teacher must be alert to pupilt's attitudes
and needs and #ﬁe@se the méthod which will best help to satisify the
spiritual need of the class. "The methods of teaching that are em~
ployed compel and control the attitudes that are assumed, and the
chafacteis that are moulded and stabilized.n135

Fourteen different methods were suggested in the questionnsires
from which the teachers were to indicate the methods which they
generally used, Table III showed the order of cholce. The discussion
method was the most freguently used. It was used by sixty-six teachers
or 77.6 per cent of them. The q@estion and answer nmethod was checked
forty-four times, the sﬂory telling method followed with twenty-seven,
with the round table discussion or forum used by twenty-two teachers.
In spite of an evident lack of formal training, the church school
teachers of the Conference should be commended for the choice of

methods used in teaching.
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" ORDER OF CHOICE OF LITERATURE USED BY TEACHERS

giﬁsrature‘ﬁsed

Evangelical United Brethren

bavid C. Cook

Gospel Light Press

Réger %illiaga‘Preas (German Béptist)
3criptur@;?reas

Northern Baptist

United ﬂhﬁrah Litératurg
Congregational

- Child Evangelism Fellowship

Number Using Literature -

63
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TEACHING METHDS SELECTED BY TEACHERS iN ORDER OF CHGIQE
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Number Using Method

Methods Used Regularly

Guided class discussion

Question and answer method

Story telling method

Round table discussion

Assignments to be complebted outside of class
Give Bible outline

Read the lesson discussion from gquarterly during
class period

Give tests to determine effectiveness of teachlng
Bring in outsiders or guest speakers
Let the pupils teach the class

Bach pupil reads verse and gives meaning of verse

Appoint'committaes to investigate aspects ef lesson |

Use the project method of teaching

Do all the talking in class

18

16

12

10

CH R N = 0
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Among the methods sometinmes used,ﬁhe four leading were as
follows: The highest waé the question and answer method with thirty-
two, followed by the story telling method with twenty-five, next the
use of outside speakers. The last of the four highest methods
checked was the reading of vefse in the lesson By tﬁe pupil and com~
menting on it, This method was checked by twenty-two teachers.

The first four methods used by the teachers Vsogxetimes', but not
regularly, differed with those methods used regularly. The question
and answer method was preferred by thirty-three out of the»eightyh
five teachers, followed by twenty-two who gave their preference to
the story telling method. (Class discussion ranked third in teacher
preference with twenty-ons, followed by nine %ho chose to give
agsignments outside of the class session.

The three preceeding paragraphs and Tables IIT and IV revealed
that the guided discussion method, the gquesiion and answer method,
and the story telling method were the most preferred methods and
consequently were used the most often.

The fact that the guided discussion method, the question and
answer method ranked so high along with the story telling method
seems to indicate & number of things relatlive to the teacher and the
church school., All three methods are old methods, they are conven-
tional and accepted in most circles. In view of the fact that a
great msjority of the people in the North West Canada Conference of
the Evangelical United Brethren Church are German or of German ex-—
traction, and that many adults have had a Lutheran Church background,

we may conclude that the preference in method indicated stems from



TABLE IV

TEACHING METHCODS SELECTED BY TEACHERS IN CRDER OF CHOICE

5k

Methods Used Sometimes Number Using Method

Question and answer method

Story telling method

Bring in outside speakers

Each pupil reads verse and gives meaning

Give Bible outline

Let pupils teach the class

De all the tglking in class

Give assignments to be completed ocutside of class
Give pupils a chance to discuss lesson

Read the lesson discussion from guarterly duriang the
class period

Round table discussion
Give tests to determine effectiveness of teaching
Use the project method of teaching

Appoint committees to invsstigate certain aspects
of the lesson :

32
25
23
22

19

18
15
15
1k

12
11
11
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the tradition of the Lutheran Churech.

The "guided discussion® and "round teble discussion" methods

are excellent and should be used whenever possible for they are a
means of gaining and holding pupil interest as well as allowing for
individual expression. At the same time great care must be taken to
keep on the theme and objective of the lesson. The discuseion is
especially effective among young people and adults. It must be
modified and simplified when used with children and early adolescents.136
The lecture method iz also good at times, It is especially so

among adults, or in a Pastor's clsss or teachef training group. On
the other hand, it can be a real disadvanbage if poorly.aséé. The one
big disadvantage is that there is no place for class expressidn,.aﬂd
if used continually it may become monotonous.l37

- MThere is still a large amount of mebthodless teaching which
meets neither the pupil's needs nor the educational rsqairemants.“iBS
The procedure whereby the pupil reads a verse of Seripture from the
lesson and gives his interpretation and the teacher reading the dis-
cussion from the guarterly to the c¢lass, probably come under the
category of methodless teaching. By the use of the first memtioned
method, a true and consistent interpretation of the Bible would be
impossible., In many cases it results in a free for all and does not
teach a Bible truth. The second method menticned, where the teacher
reads from the discussion from the quarterly to thelelass, is the lazy
teacher's way out because it provokes very little thought or effort in
preparation on the pért of the‘teacherkané has much the same effect

on the pupil in the class that is belng taught, because the teacher
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becomes a mere mechanical man telking instead of a teacher teaching,

Doetots DeBleois and Gorham suggested the‘follawing methods to
be used in churéh school teaching: discussion, lecture, project,
gbory telling and dramatization.139 To this 1list Doctor Eavey added:
guestion and answer method and handwark.lég In most instances, where
good teaching is being done, there‘ara a combination of these methods
mentioned being put to use in the light of the ability of the teacher
and the needs of the class.

Gaining thevimterast of a class and holding their attention
during a class period is an art which makes for good teaching, es-
pecially in4the light of the fact that the chaiﬁh schoolfaﬁtegéance
is on a voluntary basis. The law of the land does not demand that the
pupil attend the church school, as it does for the public school.

This factor creates at least two definite problems, First, the matter
of gaining the intérest and attention of the pupil to such an extent
that he will desire to continue in a church school class, The second
problem is one of disecipline., If the pupil is a disciplinary problem
he can not be punished in the seme manner as he is in the public
sehools., The answer to both problems should challenge every Christian
teacher to bring about proper motivation of the pupil. In both'cases
the interest must be captivated by the lesson presentation. If this
is done he will not only be sttentive but will be eager to lesarn.
"itbtention is essential to learning, but the best way to get attention
is to capture the interest of the ?&?ild“lél'
1f the teacher sets tha‘situation go that
the pupil's interest in any activity is secured

.and proves a suifable opportunity for satisfy-
ing that interest, the pupil will give all the
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attention and do all the work necessary’for a
successful learning outcome, provided, of course
that the interest is maintained.l

The problem of gaining and helding attention of the pupil is
not a Qajor one, but it does exist. The survey of the chureh schools
of the Conference shows that thirteen teachers reported difficulty in
"gaining and holding attention, three more stated that they had dif-
ficulty sometimes, while sixty reported no difficulty in gaining and
holding attention. In the realm of discipline, four teachers reported
definite problems. All four were also among those who failed to hold
their pupils attention, indicating a definit& relation between in-
attention and discipline. Twenty-five more stated that they had
discipline problems 5emetimés, while forty-five reported no discipline
problem in thelr classes. :ﬁﬁstherfobservatian inrthe realm of disci-
pline and inétteatien is that whenever the problem arose, it traces
back to the fact that classes met in rooms which were not sound proof
and in a number of instances classes met in the éame au&itorium with-
out any partitions. The total picture in the realm of attention and
discipline is very good, but would be improved by providing sound
proof class rooms and counseling with church school teachers who have
the problem of discipliné or inattention.

The reason for the low rate in disciplinary problems and the
good success in gaining and holding attention of the pupil was found
in the fact that the teachers tried to motivate the pupil in a proper
way. Forty-two teachers reported that they felt they knew the basic
needs of their pupils, while eight indicated that they did not know

the basic needs of the pupils. These same eight were again among
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those who had difficulty in geining and heolding attention and whe

. reported problems inédiseiéliﬁe. Thirty-five made no comment re~
garding their énderstaﬁdiag of the basic needs of the pupils in their
classes. All who stated that they knew what the basic needs of the
pupils are also said that they try to gain the pupils interests
Vthrough mneeting these needs. ﬂ

After attention and interest of the pupil is gained through
the point of contact made by meeting thelr besic needs, it is then
necessary to relate the lesson to thess needs. It is the task of the
church school teacher to show how the Christian life can meet and
satisfy man's needs and desires in a proper way. This in turn will
excite interest on the part of the pupil. "Back of particulsr in-
terest, and the source of thairlenergies, are certain physiological
tensions or pressures or urges."l43 Thirty-six of the, eighty-five
teachers indicated that they suécaedeé in causing the pupils to carry
on their class work with real interest.

An area of motivation in the church school class which is
probably the most difficult, is that of the pupil studying hié lesson
outside of class. Gu£ of elghty-five teachers only three were able
to report that the class studied their‘lesson outside of class time,
while twenty teachers stated thet none of their pupils studied their
lesson outside of class timz; In fairness to this group it was noted
that sixteen out of the twenty teachers are teaching in the nursery,
beginner and primary dép&rtments 6f the church school. Qut of the
fifty-six who reported on pupil partiéipatien’and study ef the lesson

outside of class time, twel#e st&ted that one half of their pupils
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studied outside of class time, four stated that tgree quarters of the
pupils in their classes-stédiéd the lesson outside of class, while
seveteen teachers stated that one guasrter of their class studled
outside of glass time. Table ? revealed the proportion of each
class that participated in lesson study.

The teachers were asked to rgcord their major preblems in

teaching procedure. Only three of the teachers recorded any problems,

ThésebprObleﬁs were noted elsewhere in the questionnaire and were
listed as follows: (1) The teacher was unable to keep the pupils’
intersst during class time; (2) Unable to motivate the class to study
the lesson outside of class time; and (3) Unable to hold the attention
of the class because of other classes meeting in the same room,

The teachers were also asked to state what they considered
their most pressing problem. In this area thirty t&a?hers responded
and gave the following list of problems which were most pressing.

(1) Unable to get addresses of very smsll children.

(2} Low attendance caused by éevere ééld winters and snow
blocked reads.,

(3) Gaining new members.

(L) Getting outsiders to see Christ as a reality.

(5) Lack of sound proof room and equipment.

(6) Irregular attendance.

(7) Inability to keep pupils'attention during class.

(8) Inadequate space and room for classes.

(9) Lack of training for the work wo which I was elected.
(10) Lack of teachers and shortness of teaching period

(11) Lack of proper class room facilities.
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TABLE V

PROPORTION OF CLASSES PARTICIPATING IN LESSON STUDY

OUTSIDE OF THE CLASS PERICD

Proportion of the Class Number of Classes Participstir;g

None .
1/k
1/2
3/4
All

# Sizteen

e & ® & 8 & & o 2 e+ e o & % ZO
* L . . - » . . * L . L] L * » 17
* - * *® L d . - L4 » ® - - . . 12

6oottooccooootl‘&

out of the twenty teachers teach in the nursery,

beginners and primary departments.
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(12) Insufficent study material.

(13) Inability to hélé the interest of small children.
{14) Lack of seperate class room.

(15) Lack of equipment in class rooms.

{(16) Low aﬁtendance.

(17) Getting pupils to study lesson.

(18) Ovarcrowded class rooms.

(19) Holding attention of very small children in the class,
(20) The spiritual need of the class.

(21} Gaining interest of class in the leéson.

(22) Overcrowded class rooms.

Vieual aids were used by many of the teachers. Qut of the
eleven éossible chaiées as to the type of visual aid used, the follow-
ing rated among the five highest: (1) flannel-graph; (2) Lesson
leaflets with pictures corresponding with lesson: ,(3) Piéture charts:
(4) Color work that corresponds with lesson; (5) Object lessons,
Table VI showed a complete listing of all eleven visual aids and
their use. |

Other equipment used by the teachers in the church schools of
the Conference ineluded twenty-four black boards, One teacher re-
ported having a slide projector for class use, while one other
beginner teacher had-the use of a sand table. "Ingenious teachers
manage to proceed with very little equipment, but no one should
underestimate the assistance and increased efficiency resuliing from
even a minimum of aquigmenb.”lﬁﬁ

The Class Hoom. "The supposedly simple details of the class
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TARLE VI

TYPES OF VISUAL AIDS LISTED ACCORDING TO THEIR USE

Types of Visual Aids Number Being Used
Flannelgraph 22

Lesson leaflets with pictures to go with the lesson 21

Picture charts 12
Color wuik thatkcorraspcﬁds with the 1esson | 10
Object lessons : ‘ 6
&ags | ) ' : 5

Lesson leaflets with pictures that do not correspond

with the lesson | 3
Color work that éoes not correspond with the lesson 3
Projected slides 1‘
S8ilent motion pictures : 0

Sound motion plectures ‘ 0
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room manggeagnt and housekeeping may make or break a learning situa-
tion.m145 Tne physicachgnaiticns within th&'clagsreamihava a
definite effect upon the class session. The following are important
physical factors in creating a good learning situation: heat, light,
ventilation, humidity, quietness and the color of the room. Some of
the foregoing physiecal cagditioﬁs were dealt with in the questionnaire
and were presented hers,

The twéﬂty»two church schools, which responded to this in-
vestigation, reported a total of sixty-eight class rooms or an average
of slightly over three class rooms per church. These rooms ranged in
size anywhere from seven feet by seven feet to the main auditorium.

The response in the area of class rooms and facilities was not
complete enough to make a fair evaluation of t@é existing conditions
except to say;that the éreaeﬂt facilities are inadequate if the
teacher is to do his best in teaching. » |

 The color of most of the class rooms ranged in the bright and
pastel shades, making them inviting and attractive.

The heating and ventilation of the rooms, as judged by the
teacher, was fairly good. Seveniy-five of the church school teachers
reported on the heating and ventilation for the winter monthes as
follows: fifty-three reported it as just right; three reported it
was 3£uffy; fourteen said it was too cold; and five indicated that it
was too hot. Sixty-eight reported on heating and ventilation for the
summer months as follows: Sixty-four reported it as Just right, two

reparted it was stuffy; one reported it was too cold; while one re-

ported it was too hot.



6,

Summary. In this part of the chapter an evaluation and
analysis of the church school teacher was made from the data gathered
from questionnaires sent to the teachers of the North West Canada
Conference of the Evangelical United Brethren Church. The analysis
was made on the basis of: (1) his qualifications as a teacher; (2)
his objectives in teaching; (3) his methods of teaching, including

the preparation for the class session; and (4) his class room.
C. The Church School Superintendent

- The primary function and duty of the Sun-
day church school superintendent is to adminis-
ter the affairs of the church school, its
program, sessions, and interest; to nominate
the department superintendents and teachers
of the church school; and to encourage the
c¢hurch school officers and teachers to attend
lsadership edzgation classes, institutes and
conventions.* ' :

In the light of these responsibilities, the church séh@ol
superintendents of the Conference were analyzed and evaluated as
follows: (1) the training of the superintendents; (2) the objectives
and functions of the superintendent; (3) the superintendent as a
Supervisor; and (4) the superintendent's evaluation of the church
school teachers.

The gggiﬁiqg of the Superintendent. The qualifications of the

superintendent are much the same as those of the church school teacher.
At the very top we again place the spiritual gqualification, that of
being in right relationship with the Lord Jesus Christ. Out of the
twenty-four snperintendeﬁta who responded to the guestionnaires, all

but one indicated that they were saved; one did nolt answer this
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section of the guestionnsire,

The major requirement of a church school superintendent, as
was indicated above, is that he bhe genuinaly'saved. In sddition to
this he must be willing %o de all within his power fo better himself
as the leader of a church school. 8ix superintendents stated that
they have graduated from high school, while eighteen indicated that
they did not graduate. Of the six high school graduates only two
attended universiiy; neither of them gradusted.

Four superintendents indicsted that they took advaﬁtgge of
leadership education classes while fifteen stated that they have had
no such training; the remaining five did not check the question. The
lack of formal training among the superintendents of the Conference
reflected directly upon the entire church school. A close analysis
showed that where the superintendent had not taken advantage of any
training the teachers were not clear regarding their sbjecﬁiv&‘in
teaching. 411 of this in the final analysis reflected upen the
pastor of the local church. He is the one who should have initiated
a leadership training program for the entire church school staff and
thus elevisted many of the prevailing church school problems,

Two superintendents stated that they have had other types of
training which sssisted them in their work of church school teaching
and supervision. One half of the superintendents who reported have
had setus)l church school teaching experience, Their years of teaching
experience range from one year to twenty-four years. Seven out of
the twelve, or 58.3 per cent, of the superintendents have had from

one to five years of church school teaching experience; the remaining
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five, or &l;?~p§r cent, have*haé £fa$ éi#ftbfﬁweﬁtyéféar years of
church school ﬁéaching ex?erienee;f’?igﬁré Xﬁﬁaﬁéws‘ihe'éistribaﬁidn ’
of years of teaching experience. | | |

The office of church school superintsnden; is an elective
office in the Evangelical United Brethren Church. This office is
filled annually by the véte qf‘the~ccngregatisn of the local church.l47
Out of the twenty-four church school saperintandents, twenty reported
the time served in offlce with nlnetten aat of the twenty having from
one to five yeara axperieﬁce. One superintendent has had the record
of fifteen years in the séme office; four have served far’oaa year,
while one had but three weeks of experience. ?igure V shows the
distribution of years of service as church school superintendent.

Objectives and Functions of the Superintendsnt. & well trained,

God-dedmcat&d gtaff of superintendants is very worth while but they
cannot be effective in their work untll they have, formalated defln;te
goals and objectives for themselves as well ass for the entire church
school.,

The five objectives set before the churchkéchgel teachers were
also preseﬁted,ta the superintendents. Seventeeh superintendents
chose as their main objecti#é for the churcﬁ schools Win the pupil to
Christ. Six chose "Teach the Bible" as the main objective. One
checked as the main bbjedtive, "Bring about changes in the religioﬁs
nature of the pupil.” Thé other two, "Entertain the pupil duringyﬁhe
church school session', and "Know the pupils!' problega and help them
in their problems," were left unchecked.

' The main objébtive‘of the church school was missed by all but
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one superintendent, while only 2.4 per:cent of the teachers chose the
goal which should be the one objective of Christiasn education. It is
possible that many of the superintendents as well as the teschers did
not understand the meaning of the five objectives for the church
school teaching suggested in the questionnaire.

The church school snperiﬁt@gdeﬁta were also given the oppor-
tunity to indicate what they felt was their main function as superin-
tendents. Here again it must be said that there can be only one main
function. All others should be subordinate to it. There were a
choice of eight different functions suggested in the questionnaire.
3ix out of the eight were chosen by the twenty-three superintendents
reporting, leaving one superintendent who did not indicate his
function. N¥ine felt that it was their chief function to keep the
Sunday school well organized, 3ix stated their main functin was to
lead the opening and closing exaréises of the church school. Three
chose the management of the business of ﬁhe Snnééy school as their
magin function. Two atatéd that the supervision of the tesching of the
entire school was their main function. Two cthers checked the attain-
ing of the highest product in Christian character in the pupil as their
main function, while one gave, as the main function, the providing of
leadership for the various departments of the entire school. The two
funetions which were suggested but were not checked were as follows;
the enlistment of new teachers and visitation of the pupils,

The task of the superintendent is many-sided. He is to be an
organizer, an administrator and a sugervisor.lﬁg Each one of the

above mentioned tasks carries with it great responsibility. Yet 2ll
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of these tasks are only means to the one end. "The superintendent
is respensible for attaining the highest product in Christian charac-
ter, and toward this end he must bend all the resources of the
school . M49 This, then, is}cqnsidered the main function of the church
school superihtandent. |

The Superintendent as a Supervisor. The tadk of supervision
can hardly be separated from the many-sided responsibility of the
superintendent, Supervision has a deflinite bearing on both the
organizational as well as the administrative side of the church
sehool. The term supervision as used here is intended to relate to.
the direct teaching program of the school., "The superintendent is a
supervisor as he sssists the teachers in reaching the main objective
of the schoel., In so doing, he will be carrying out his main function
as superintendent,"150

The church échoal suyerigtend@nt can do his job of supervising
best when the church school sebs forth certain éﬁa&dards and re-—
quirements for its teachers. By these standards the teacher can be
chosen and the effactiﬁeaess of the teaching can be measured. The
minimum qualifications that a church school can ask of its teachers,
who have the responsibility of teaching, are as follows: "(1) A
personal. experiential knowledge of Christ; (2) fine tact, and sincere
love for boys and girls; (3) knowl@dge.ef the mind of the pupil;
(4) knowledge of how to teach; . (5) a vision of possible life service
for each pupil; and (6) ability to inspire and train for service,"151

Only two schools stated that they had any standards which they

required of their teachers. Twelve stated that they had ne standards
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or requirements for their teachers, leaving ten who did not respond

to the question. The evident lack of requirements and standards for
the church school teachers is in part an indiecation of indifference

on the part of those responsible for the total program of the church
schocl. Further study in this survey revealed that the schools who

required standards for their teachers are among the larger and more

progressive schools of the Conference. |

Two superintendents stated that there were two teachers who
did not fully qualify to teach a church school class. Out of the
twenty~-four superintendents, fifteen stated that they had no tezchers
in their schgolé whé were not qualified; seven others did not make any
comment at this point.

In proper church school supervision there must be constant
aﬁtentiom given to the improve&ént of ﬁhe work of the teachers. Nine
of the schools indicated that they have a plan for improving poor
teschers. This leaves fifteen church schools of the twenty-four
regresénﬁed without any plan for improving poor teachers. Table VII
revealed plans of improvement in erdar/of choice.

If, as previcusly stated, it is the chief function of the
church school superintendent to attain the highest type of Christian
character in the life of the pupil than he must know the teaching
methods of the teachers and the content of their teaching, One of the
best ways to gain this knowledge is for the superintendent to regu-
larly visit the classes of his school while they are in session.

As a supervisor, the superintendent should visit each class and

observe bobth the clsss and the teachers. As the result of this visit



72

TABLE VII

THE TMPROVEMENT OF POOR TEACHERS

.

The Plan ig; Teacher ;ggrevamgmt §umbe#E§ghS§§;§ls\USing
, ST Zach P

Interview the individual persanally for thekpurp033
of instruction and encouragement. : 2

Let him or her continue on and hope for the best, 2

Provide teacher training courses for all the teachers. 1

Remove the teacher fram.tbe staff. - 1
Give him or her a good helper. \ 1
Win the teacher to Christ. 1

Give the teacher private instruction. 1
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the superintendent can objectively evaluste and discuss plans for
improvement of the class period with the teachers, and suggest spe-
cific ways and means of attaining the main goal of the schools It is
at this point where much could be done in the realm 0f impraving
poor teachers. ’

Only three of the superintendents stated that the teachers in
their schools were closely supervised, Of these three, two were
closely supervised by the pastor and one by the a&perin%&nﬁeﬁt. 

Four of the superintendents earry on a definite class visitation
program. A number of the superintendents teach classes which makes it
impossible for them to do any class visitation.

Along with class visitation, real help can be made available
to the teacher and the entire school through teacher training classes,
"Effectiveness in teaching depends lsrgely on the adequacy of pre-
paration., Well trained teachers mske good schools where pupils learn
what they are taught,"l52

Only one out of the twenty-four superintendents stated that
- the church school provides for a teacher training program while
nineteen stated that they have no such provision leaving four who
made no comment at this peoint,

Within the organizationsl framework of the Evangelical United
Brethren Church there is whalt is c¢alled the Sunday School executive
council, It is at this meeting where the ground wafk should be laid

for a definite plan for teacher training.

The Superintendent's Evalustion of the Church School.

Another task of the superintendent as a supervisor is to
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gvaluate the church schoel. In order to do this he must have s stan-
dard of measurement by whith he can detect both the strong and the
weak points in a church schocl teaching program. Each superintendent
who reported was asked té give and evaluation of the cﬁurch school
from the standpoint of the teaching staflf, In the realg of training,
the teacher who had atteﬁéed or graduated from Bible school rabed
high. Thirteen superintendents gave the Bible school trained teacher
first choice. One considered high school graduation as most important
for effective teaching. The ten others made no comment at this point,
The teachers were also evalusted wiih reference to their occupatién.
Table VIII showed the order of choice and evaluation.

The superintendents of the church schools were also asked to
evaluate the effectivensss of the church school, Eight stated that
their school was not lacking in effectiveness, Seven indicated that
they felt their schools were lacking in effectiveness while nine did
not answer this section of the quéstianﬂairﬁ. Those who felt that
their school was lacking in eff&ctivenéas gave the following reassons:
(1) The dusl language problem; (2) Lack of qualified leaders; (3)
Lack of adequate class room space; (4) Lack of friendliness within
the school; and (5) & lack of regular attendsnce,

The problem of language need not be one, if both language
groups have a concern for the lost and can get a vision of the possi-
bilities in the comuunity. This also applies to the matter of class
room space when a group of people get 2z vision of the need along with
a vision of the possibilities, space can be provided in the erection

of additional buildings. Both the mattep of the lack of friendliness
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EVALUATION OF CHURCH SCHOCL TEACHERS LISTED ACCORDING TO

-~

. EFFECTIVENESS BY THE SUPERINTENDENT

Teachers listed according Number of superintendents

to training ~ choosing the teacher

Bikle School graduatekcr those '
attending Bible Schocl., : 13

High School graduate. ‘ 1

College or University graduate or
those attending college or

Graduate school graduaste or those
atbending greduste schocl. ‘ . 4

Teashers Listed According to
Occupation

Sehool teachers, 3
Laborers. | | o a 3
Professicnsl men or women. . : 2.
Housewives. . 2
Students, L o : [T ¢

Trades men or women., o 0

75
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and irregular attendance can be corrected by a willingness to over-
come them on the part of those who are in places of leadership within
the church school.

Summary. The analysis of‘t;e church school superintendent
was based upon facts gathered from the data incorporated in the
q&éstiannaires sent out to the church school superintendents of the
North West Canade Conference. The following areas of thalsuperintsn«
dents' work were deslt with: his training; his objectives and func-
tions; the superintendent as supervisér}jand evaluation of the church
school. | |

The total picture ef the Conference as gi%en by the church
school superintandents is‘quite good under the present circumstances,
The areas of weskness could %e ﬁ%rﬁngthene§~byfaleéer cooperation
between the superintendent and the pastor and by providing leadership
training and helpful raadiﬁg material for the superintendents, He

would then be more efficient in his function ds superintendent,
D. The Pastor

The minister of a congregation must not only be the preacher,
but also the pasﬁar, or spiritual leader. The minister should be the
general supervise; of all the organizations within the local church,
The church school is to be under his general guidance and direction,153
The pastor then is in a very real sense the head teacher of the |
congregation. ”Thé New Testagﬁnt makes teaching a pﬁimal part of his
vocation, A pastor who for any reason takes no interest in his |

school is to that extent no pastor.“l54
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The Training of the Pastor. In a day and age when so much
emphasis is placed upon educstion the spiritual life of the minister
is just as important to his work as an education,

In the questionnaires to the pastors no request was made to
have them indicate their spiritusl status. It was assumed that every
minister in the Conference had attained to his calling aceording to
the standards of the Discipline of the Zvangeliecal United Brethren
Church which are as follows:

There must be assurance 'in these matters,
for only persons of genuine Christian ex-
perience, of godly character, and pilous life,
whose conduct before men is above reproach,
who flee hurtful lusts, and are free from
baneful habits and practices that would mar
their influence or compromise their witiness,
can receive the approval of the Evangelical
United Brethren Church as a Minister of
Jesus Christ.d

With a genuine Ghrﬁstlan axperlence as a basic the pastor then
ought to have a thorough education. The Evangelical United Brethren
Church requires a college education or its equivalent zs a minimum,
and in this present age a seminary training is coming to be the
accepted standard. It is at a graduate school, such as a Seminary,
that a thorough understanding éf church school methods should be
acquired, "4 definite knqwledge of the church school and churchschool
nethods wili be essentisl if a minister is to give it guidance., He
should have a proper background of preparatian.”lsé

The thirty-four minzaters of the North ﬁést ﬁanada Conference
responded by 55.8 per cent when nineteen of them campleted and return~

ed the guestionnaires., Five of the nineteen who reﬁurned the questi@n—

naires.stated that they attended college. Only one indicated that he
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graduated with an A.B. degree. All the ministers reporting have baken,
or are in the process of taking the Conference course of study.
Fifteen of the nineteen reported that they have asttended or graduated
frgm Bible school. The ﬁan{grenee would do well by encouraging its
younger men to avail themselves of additonsl training beyond that
which they now have in order to strengthen the Christian education
program in the local church,

The majority of the pastors have had training in Christian

education. Thirteen indicated such training while six stated they
had no training which would assist tgém in chureh school teaching and
administration. Eight indicated that they have had some training in
secular educatlional precedure. Four of these stated that they have
had actual teaching experience in public schools.

The Pastor as a Supervisor. "The pastor is the head of the
church, and the chﬁrch,mgst'leak to him for guidance in the develop~
ment of its entire program of wn:k."157 %ﬁila_acting in é supervisory
capacity, he should never take the place of éha church school superin-
tendent. There should be cooperation and harmony between the pastor
and the church school superintendent. In the Evangelical United

Brethren Church the minister is to be the director of Christian

Education in the\lacal chureh,l58 It is the duty of the Director of
Christian Education to coordinate, supervise and guide the total
educational prﬁgram’cf the local church. Fifteen pastors indicated
that they were the Director of Christian Education in their local
church. The director can be some other church member if the pastor is

not able to serve in this capacity.l59
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Whenever the pastor is the Director of Christian Education in
the local church, he must have certain gozsls and objectives for the
school. What was s58id regarding ﬁhe teacher and superintendent must
also be said for the pastor, Fhat is, that there can be only one main
objective. All others must be but & means to this one end, and that
is, to bring about changes in the religious nature of the pupil.

The pastors were asked to check their msin objective for the
church scheol from the same lis£ of objectives from which the teachers
and superintendents made their choices., Fifteen pastors chose as
their main objective, Win the pupil to Christ; two chose, Teach the
Bible,while only one chose, Know the pupils problems and help them in
their problems, The remaining tws;abjectivesiwers»not chosen. I&ne
pastor felt that there is more than one main objective. This leaves
five pastors who indicated no choice of objectives. Eera too, it is
possible that the pastors did not fully understand the meaning of the
five suggested objectives for the church school. It mey also be that
some of the pastors have failed t&“fermnlate definite objeftives with
regard to their responsibility in the church school. If this is the
case, a thorough training in Christian Eduaatiﬁh would do much toward
impreving the total church school educational program.

If the pastor is to fulfill his faécticn as supervisor he must,
- "have an inbtimete acquaintance with the persomnel of the official
teaching force of the school. He must know what kind of work is being
done, n-60 The pastor as superviécr is not cnly'resyeﬂaible to know
how the teaching is done, but he is also "responsible for the doctrine

taught in his chureh, 161
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The pastor then must know how the teachers are teaching as well
as what they are teaching. This information can be gained first-hand
only as the pastor visits each classroom during the ¢lass period. It
is here that the pastor can witaess and evaluate the teaching methods
and the learning situations ;f each class.

Hine out of the nineteen miaisters indicated that they visit
the various classes of their church school; leaving ten who do not
visit their church school classes. Fourteen indicated that they knew
what each of the Sunday school teachers was teaching, leaving five who
stated that they did not know. ?hirteen indicated that they knew the
teaching methods of the teachers in their church schoeol, while five
indicated that they had no knowledge of the teaching methods being
used in their church school classes, Eight of the pastors indicated
that they counsel with the teachers concerning teaching procedurs,
while five of these pastors stated that they conduct speecial classes
for the Sunday school teachers in order to teach them how to teach.

Seven of the nine pastors who visit the church school classes
gave the following purposes for visiting the classes; (1) Observation
of the teaching method; (2) Consider wajs of iﬁprovemant; (3) Give
guidance when necessary. _

Adequate supervision will caliefer~a\considerabla amount of
the pastor's time. ;

: The pastor ought to regard the church -
sehool as the most important part of the

congregational life and work. To the school
he shoud devote more time and attention than

to,anytgéng else in the way of organi~
zation. 1o
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The ministers of the North West Canads Conférence spend the
greatest amount of designatedtime in the adminisiration of the church
school. Table IX sh0ws a comparison of time spent with church school
administration and other organizations.

As head of the church school "the pastor is responsible for all
the teaching, but he éeed not do any of it, except teach the
teachers."163 The greatest comtribution a pastor can make ﬁo the
church school is to train the teacher. This can be done through
counselling and training courses. Eight of the ninetsen pastors re-
porting indicated that they make it a regular practice to counsel
with their church school teachers about teaching procedure. This is
very commendable, HNine stated that they sometimes used this ésthod.
one stated that he did not counsel with teachers while one made no
comment ‘at this point.

Five pastors indicated that they éenduct spegial classes for
Sunday school teachers in order to teach them how to teach., Thirteen
pastors stabted that they make no effort to Lrain thelir teachers while
one made no comment at this point., The local chureh school teaching
staff will never rise higher in their aims and objectives than their
leader is able and willing to lead them. Every pastor WﬁOyeggﬁctg
to fulfill his calling to the greatest extent should include teacher
training in his totsl church program. |

The Pastor's Evaluation of the Church School. If the pastor

has been faithful in his work as leader in the churech school, he will
be able to give an acecurate evaluation of the church school, with the

aim of strengthening the weak spots in the total program..
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The pastors were asked to give an evaluation of the teachers,

both academically and occupationally. They chose as the most effect-
ive teacheré, a&a&amically, those who graduated from or are attending
Bible school. OQccupationally, the pastors chose the school teacher
as tge wsstkefficient teacher $ﬂ~the church school. Table X shows
the 6rdar‘of choice anﬁ evaluation of the teachers.

The pastors were also aéke@ to give their evaluation katha
effectiveness and influenée of the church school. Fourteen of the
nineteen pastors indicated that they considered the church school
lacked effectiveness. Only three cansiéered the‘charch school very
effective. The folléwing reasong were given for lack of effective-
ness: (1) No personal concern on the part of the teachers; (2) 4
lack of good teaching material; (3) A lack of training in educstional
procedure; (L) Inadequate room and facilities; (5) The pupils needs
not being met, Only one pastor indicated;that he considered his school
had a major problem in teaching procedure.

The conditions that prevall, as was indicated by nineteen of
the thirty-four pastors of the Conference, csuld and should be
remedied by providing a more adequate teachef training and counselling
program. Only 42.1 per cent of the pastors indicated that they
coungel with their church school teachers. The provision for teacher
training is even lower with only 26;3 per.caht.

It was evident from the above mentioned facts that there is a
real need for a more thorough program of teacher training within the
Conference. This challenge cannot bé met by ihe Conference until it

has first become the deep concern of every pastor. If the pastors fail



TABLE IX

PERCENTAGE OF TIME SPENT BY PASTCRS IN THE ADMINISTRATION
OF THE VARIOUS CHUNCH CRGANIZATIONS

Percentage of Number of Pastors Spending Administrative
Time Spent in o Iime with Various Greups
Administrative R
Work : Others
Y.F. Brother- W.S.W.S5. ladies Chureh not desig-
- hood Aid School  nated
1 0 1 0 0 0 0
2 0 0 33 0 0
0 0 0 0 o o
L 0 e o 0 0 G
5 L 1 7 2 10 0
10 7 3 L k 7 1
15 0 1 1 0 1 1
20 L o Y ’1 3 1
25 2 0 0 0 1 0
30 0 0 0 0 2 1
35 0 0 0 0 1 1
L0 o 0 o g 0 0
L5 0 0 o o 0 0
50 o 0 0 0 0 0
55 0 0 0 0 0 0
60 0 0 0 0 0 1
65 o 0 G 0 0 1
75 0 0 0 0 1 0
80 | 0 0 0 0 0 1



TABLE X

8l

PASTORS EVALUATTON OF CHURCH SCHOOL TEACHERS
LISTED ACCORDING TO EFFECTIVENESS.

Teachers Listed According to Lraining

Bible school graduates or those attending
Bible school. S

High school gradustes.
College graduate or those attending eollege

Graduate school or those attending graduate
school.

Teachers Listed Ascording to Qccupation

Sechool teachers.
Professional men or women.

Laborers.
Housewlves.

Students,

Number of Pastors
Choosing the Teachers

17
2

O A W O
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to respond, the church schools will not be- abla ta meet the challenge

and opportunity which confronts them ﬁoday

§g§§ggz.,%?his chapter was bullt around the data gathered from
the questionnaires received from nineteen,miaiaﬁexs of the North West
Canada Conference. Theﬂanalyaiﬁnwas divided into ﬁﬁresiar@as: The
ministers training, his work as church supervisor, ané\hia evaluation
of the church school. This analysis revealed that thére is an evident
lack of formal traiﬁing‘&mbngéaga of the miﬁia%arﬁ of the Conference,
The lack of interest én the’parﬁ of sé@g pastors is reflected in the
attitude of the church school teachers. We recognize, on the other
hand, that a number of the pastors have heavy Genfaranee responsibili~

ties, while still others.are serving two and three church charges.

These added responsibilities make it difficult to maintain a strong
local church Christian Education program.

E. The Youth Fellowship

Without the pupil there would be no need
for the teacher. Of course both sre necessary
in the process of teaching as are the curricu-
lum and the teaching methods; yet, the needs
and problems of the pupils constitute the chief
demand for adequate instruction and guidance.l6h

The Importance of Young People in the Local Church. This is
probably never questioned and yet the provisions made by the local

church are often far too inadequate to meet the needs of the youth of
this dsy. On a denominational level the Evangelical United Brethren
Church has made provision for a separate organization of this age

group and has set forth its purpose as follows:
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" The purpese of the Youth Fellowship of
the Annual Conference shall be to serve as =
channel from the General Youth Fellowship to
-the local churches in the fonference to

. foster and direct the Youth Fellowship in the
local churches in order to: .(1) lead young
people to an understanding and appreciation
of Jesus Christ and the acceptance of Him as -
Savior and Lord in all areas of life and con-
duct; (2) unite young pecple for Christ and
the Church into one fellowship; (3) unify the
activities of young people into a comprehen—
sive, integrated and cooperative program,
comprehending the educational activities of
missions, evangelism, stewardship and Christ-
ian socail acbion, based upon thelr interests
and needs; (4) provide opportunities for
young people to serve the purposes of the
Kingdom of God through the Evangelical United
Brethren Church; (5) encourage young people
to faithfulness in personal religious living
and church relationships; and (6) make young
people more effective in the service of God
by trigming them in all forms of Christian
work, 109

The North West Canada Conference of the Evangelical United
Brethren Church has a Conference Youth Fellowship organization and
thirty-three of the fifty-two organized congregetions in the (on-

ference have an organized Youth Fellowship within the local church.

The Progrsm of the Youth Fellowship in the Local Church. It is
by this means that the needs of the young people are met from phy-

sical, moral, social and spiritusl sbandpoints, and should be eoordi-
nated with the total Christisn educstion program.

Out of the thirty-three organized Youth Fellowhip groups of

the Conference, sixteen responded to the questicnnaires sent to them,

with s total of 118 Youth Fellowship members returning the guestion-

naire, Hinety-three of the young peeple responding gave their nation-



al background as German, eleven gave theirs as English, twelve gave
it as other, while two did not indicate their national background.

Qut of the 118 responding to the questionnaire, ninety-eight stated

they were saved, seventeen stated that they were not saved while three
made no statement at this point. The significant factor here is that
the aversge conversion age of the young people, who responded to the

questionnaire, was thirteen years.
The Biple Knowledge 3£ the Youth Fellowship iﬁ the Local

Chuzch. Bible Knowledge is not necessarily an indication of the

spiritual stature but can in a generzl way be used as cne of the deterw
mining factors, for no person can have much of a Christian experience

without being able to give a reason for the hope‘%ithin him.

Ninety-three of the young people who reported indicasted that
they atiended church school regularly, twenty-one stated they did not
attend church school regularly, while four did not state anything at
this point. |

It may be safely assume that the Bible‘knéwledge of the pupil
will reflect the training of the teacher who teaches in a church
school. The following facts were compiled from a Conference survey
made among Youth Fellowship members, when the Laycock Test of Bibli-
cal information was administered by the pastors of the Confersnes.
There were 205 who took the test, ranging from the ages of twelve to

twenty-four years.

The test consisted of seven divisions, each time-limited and
rated on a percentage basis. The high score was ninety-five per cent

while the low was down to one per cent. The high score was attalned
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by a Bible schOol graduate whiie the one perkcént:ﬁéékﬁﬁe7Wka of a
recent immigrant from Europe. The average score for the 205 young
people who'took the test wes forty-nine per cent, Figure VI shows a
distribution of ages in relation to the percentage and a comparison
of male and female scores in the Laycock test.

The Future Leadership Possibilities of the Youth Fellowship

in the Local Church. There is tremendous potential wrapped up in the

lives of the young people. The church which fails to develop it is

impairing its growth and minimizing its influence. The Conference
has done an average job of“utiliZing the energies and leadership abi-
lities of its young peoplé. Oué of the 118 young who returned the
questionnaire, forty-nine have an office in the local Youth Fellow-
ship., Thirty-eight also stated that they have other officiasl church
responsibilities.

The church sﬁhool is alert to the pdsibilities of young
pecople and is‘using fiftybthree on its teaching staff throughout the
Conference, This is commendable, but when thiétyafour young people
checked yes stating that they would be interested in teaching if
given the opportunity, some of the church schools in the Conference.
are missing §h§ mark by not providing teacher training for these po-
tential churchtschaol workers., ,

Summary. This analysis of the Youth Féllowship was based upon
the facts gathered from the Youth Fellowship questionnaire and from
the Laycock Test of Biblical Information sent to the Youth Fellow-
ship members of the North West Canada Conference. The following areas

of the Youth Fellowship were dealt with: The importance of the Youth
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Fellowship; the Bible knowledge of the Youth Fellowship; and the
leadership possibilities of ‘the Youth Fellowship.

In view af.the fact that the youth of today is the church of
tomorrow, the Conference should be commended: for its active youth
program and should be encouraged to challenge the local churches to
greater Christian activity émeng the young people.

\F.ysumm&ry.’

The church school teachers of the Conference are doing a
commendable piece of work under the present circumstances, Thelr
work however, could be much improved if all of the teachers would
avail themselves of the leadership training classes being offered,
The superintendents of the church schools of the Conference are also
msking a real contribution to the total eduncational program of the
church, but the survey indicated that meny of them were not too clear
éoncarning the objective of the school and the main function of the
superintendent. Here aé with the teacher many problems could be |
solved, by meintaining an active leadership training program and
providing helpful reading material,

In most instances throughout the Conference the pastor is the
chief teacher or the head of the (hristian education depasrtment in
the local ahurch. The survey showed that there is a need for close
co-operation between the teaching staff, the superintendent and the

pastor and that the Christian education program is weak wherever there
is no leadership training program carried on within the local church.

The agressive Christian education program or the lack of it
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ig reflected in the Youth Fellowship members of the Conference.

The survey showed that there is a definite need in almost all
of the churches for a program which will challenga the young people
to take an active part in Christian service within the local churchy;.
in so doing conserve the resulis of the church school pregram and
provide and adsquate saégly of officers, teachers and workers who are
trained to carfy the responsibility of Christian education in the

loeal church.



A, Summary

This study has covered an extensive field‘iﬁyﬁhe\féélﬁéaf“°
edgeatieno xt was priéarily‘andartaken in order to studyktha Christ-
ian sducation program of the twenty-six churches of the North West
Canada Conference of the Evangelical United Brethren Church, who
respended to the questionnaires sent to them, ‘The data gathered from
the questionnaires was analyzed and recorded in chapter IV,

In chapter III, a bri;f survey of modern educational procedure
was made, Here it was foun& that,a knowledge of:the proe&ss‘sf learn~
ing and ﬁh@ art of motiﬁaﬁion are needed in order to bring ébeat a
worthwhile learning situation. It was alsoc pointed out that a
definite legson‘glan, in whiah the grinciplaé cfﬁlﬁarniag and teach-
ing were incorporated, was necessary in order to have a successful
learning situation. It was further noted that the best lesson plan
mustkbekvariad according teﬁ#ha aﬁm aad‘matgrial'af the lesson.

In view of the fact that prevailing philosophies of education
are affecting the Christian education program of‘cu; day, chapter II
was devoted to ﬁhié sébject. The three basic philesgphieé‘qfkednca~
tion, ide&li&m,‘realisé aﬂdké?agﬁétiam with their ébns&queﬁt eduea~
tianalkinplications were discnss&d; é sa§t10$ of t?e’ahagter dealt
with the philssaphy of edﬁeaﬁian far evéngelicéi‘ﬁhsiétianitj, it

wag obgserved that certaln types of‘ghiloaophical idealism sgreed more
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fully with:
also noted that Christianit;
nizes the realities of the ph

hand, it does not follow realism %o its

naturalism. Christianity cannot agree with pn

matism denies the n@cea#ity‘aﬁﬁ reality of God. =
Christianity rises above all other philosophies in :

application beecause it has the answer to man's origin,; purpose and

1

deatiny.

B. E#aluatien and Conclusion

Ihe Teacher. 4 sﬁrveyxei the total chureh school program
showed that the church school teachers were producing fairly good
results in spite of the handicap of insdeguate facilities and the
lack of formal training in teaching prcesdarﬁ.

A study and analysis of the gaestisﬁéair&a revealed a definite
need foi s Lonference-wide. teacher and laaé@rghip training program.
If every loeal church would accept ths‘ehallenge and provide training
for the teachers and make definite plans to mréve the facilities it
would greatly increase it's witiness and ministry in the community.

The Superintendent. The questionnaires returned by the super-
intendents indicated that each locsl church had a church school
functioning and doing a eammenﬁable,pieee of work under thse present
eircumstances. The guestionnaires further revealed a lack of ﬁadgé-
standing among the superintendents ass to what constituted the aim of
the church school as well as the function of the office of superin-

tendent.
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This lack of understanding caald be eorrected by a leadership

training program, as wall as clase team work between the superintandu
ent, the teachlﬂg staff and the pastor of the laeal aharch.

The Fastor. The quastionnairea revealed that in most instanaes
the pastor was the directer of Christian educatlen in the local churech,
as such, a number of them have eatabllshed a atrcng ﬂhrlstian edu*
cation program. The ma;srity cf the pastors, however, iﬂﬁieateé that
they have no definite objectives in the local chureh ﬁhrlatian ed&a
cation program, only & few coﬂductyregular laadarsﬁip tréiniﬁé eiasﬁés'
for the improvémsnt of teachers and the training of new teachers.

In the light infh@ present move for a more active Christian
education program in many of the lesding denominations, it is recom-
mended that the Conference urge it's pastors to establish a definite
leadership training course to ﬁrain the church school workers in their
respective duties

The Youth Fellowship. The Horth West Canads Conference has an
active Confersnce-wide Youth Fellowship erggnizatien and the majority
of the local churches have an orgaﬁizafiem on the loecal church level,
Almost all the Youth Fellowship members who reported, indieated that
they attended chnrgh gaheel regularly. This is very commendable.

On the other ﬁanﬁ, however, the local churches are not utiliz-
ing all the potential leadership latent in the young people who attend
regularly. In this instance it ds again recommended that the local
church develop leadership among the young people through leadership
training classes which in most instances the pastor could teach and

direct.
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G+ General Conclusion

A study of the data,gatheréd by'mﬁanéjéf'the guestionnaires,
revealed the following facts: (1) The Conference has maintained a
strong evangelistic and spiritual emphasis; (2) Many of the chiurch
school facilities were inadequate; (3) There was a need for teacher
training in the majority of the churches; (4) Almost without ex~
ception the teachers, as well as the superintendent and pastors,
recognized the need for training in educational principles and methods
(5) In spite of the lack of formal training, the church schools of the
Conference have produced some good results in Christian educatioen.

The chareh.schaelg of the Conference will only meet the
challenge confronting them,to it's fullest extent, when they have a
clear objective; a teaching staff completely ylelded to the will of
God; who are thoroughly versed in the Bible and:highly*train@d in

educational procedure.

D, Recammandati@ns‘

Un the basiz of the Conference survey and its analyais, the
following is recommended:
1. That the Conference establish a uniform teacher training
program for the local church.
2. That the pastor be urged to conduct periodic leadership
training and teacher training classes,
3. That the local church include in their church library, a

section helpful to church school teachers,

[3
b
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4. That the Conference encourage the younger ministers to
avall themselves of seminary training.

5. That each local church develop its  church school
faeilities to meet the need of the potential chureh school

enrollment, in their respective communities.
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APPENDIX A

'LETTER TO CHURCH SCHOOL TEACHERS OF THE CONFERENCE

| May 25, 1953

Dear Teacher:

Just a note of explanation with reference to the attached
questionnaire. I am a student ai Western Evangelical Seminary and
' am doing my major study in the field of Ghristian Education. Every
student who expeects to gradaate is required to do extensive research
in his major field of study. I have chosen to make a study of the
work of Christian Education in the North West Canada Conference of
the Evangelical United Brethren ‘Church, of which I am a member.

I shall attempt by means of this questionnaire to evaluate the
Christian Education program of teaching methods and administrative
procedures throughout the Conference. The results of this study will
later be made available_tg hhg 6enference.

Please answer all questions and return to your pastor as soon
as possible. A check mark is all that is needed to answer most of the
guestions, Please sign your name and give your mailing address; this
may be needed for future reference.

I realize that some cf the oguestions are of a personal nature;
let me assure you that all information given on this questionnaire
will be kept strictly confidential and no names will be mentioned in
the Thesis itself. Your help in this project will be greatly apprec-
iated and it is hoped that the Sunday Schools of the North West Canada
Conference will benefit from it.

Sincerely,

Herbert H. Bock



Name of your Sunday School

Your name

111

QUESTIONNATRE FOR SUNDAY SCHOCL TEACHERS

Compiled by Herbert H. Bock

Your address

I. QUALIFICATIONS OF THE TEACHER

A. Péréonal Information

1.
2.
3.
be
5e

‘Age ____ Man ( ), Women ( )

Occupation

Member of what church?

Are‘you aavgd? ,75 yes

If you are saved at what age were you saved?

B. ZIreining of the Teacher

1.
2.
3.

ke

Grade school graduste. Yes 74 = No 10
High school gradaate. Yes 34 Ho 45
Bible school training., Yes 31 = No _49

a. Name of Bible School

b. Did you graduate? Yes 20 No. _13

,(l) If yes, when?

(2) 1If no, how many years?

Did you attend colleget Yes _B No _56

a. If yes, name of college «
b, Did you graduate? Yes _1 No 16

(1) 1If yes, when?

" (2) If no, how many years did you attend?



5.

9.

1.

Have you attended any other school? Name

Have you had any training in education procedure or
methods? Yes 20 , No 50 .

Have you attended any Leadership BEducation classes or

Teacher Training classes? Yes _33 , No 4k .

a. Where?

b. When? |

¢. Have you earned a certificate? Yes _22 , No 13 .

d. Specify as to type.

Have you had any other type of training that would
assist you in your work as a Sunday School teacher?

Yes _17 , No _36 . If so, what?
How long have you taught a Sunday School class?

7

Sunday School Executive Couneil appointed you?

Yes 51, Ne 2 .
Elected by your class? Yes 6 , No 5 ,

You volunteered? Yes 15 . No _ 4 .
Were you recruited by the Pastor? Yes, 7 , No 4 .

Cther ressons .

Are you & member of the local Youth Fellowship?
Yes 34 , HNo 13 &

II. THE SUNDAY SCHOOL CLASS ~+ o -

A. The Sunday Sechool



1.
2,
3.
be
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-Total enrollment in your Sunday School 2097

Number of classes in your Sunday School __ 128

Number of teachers in your Sunday School 139

Number enrolled in your class

Average attendance of your class for the first six

months of 19537

o

B. The Sunday School Class Room. (Your own class room)

1.
2.
3.
k.

Size of room (appro:

Age of class

Color of room _

Facilities and -equipment. (check type)

Be
b,
Cs
d,
€.
1.
2.
h.
i.
3.
k.
1.

.

e

Benches 58 ..
Individual chairs _22 .

Tablet arm chairs _1 .

Che large table which pupils sit around 16 .
Individual tables _1 .

g

Blackboards __24 . Approximate size .

Flannelgraph board and easel _ 30 .
Maps _ 8 . Of what countries?

Slide projector for your class room use 1 .
Movie projector for class room use. O .

Picture charts _ 13 .

Sand table _ 1 .

Cabinets and other storage space. Yes 10 , No__.

Floor covering (specify as to type)
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5., Seating (check one)
a. Pupils sit in rows. _ 56 .
‘b. Pupils sit around one table 11 . =
c. Pupils sit around several tables _ 0 .
d. Pupils sit around edge of room 12 .
e. Pupils sit in né uniform pattern __ 3 .
6. Heating and Ventilaticen

a. Winter (check one)

Too cold 14 , Teo hot _5 , dJust right __gz_
Stutty 3 .

b. Summer (check one)
Too cold . 1 , Too het _1 , Just right 64,
Stutfy |

7. Loecation and Construction ;
a. In what part of the building is your room
1@@&%&@?

b. Is -year»’m@m sound proof of permanent wall con- v
struction? Yes 25 , No 46 .
If no, hew is your class room separated:frem
the other?
(1) By curtains _30 .
(2) By ‘moveable par&:.ticms _h .
(3) No division at all 19 .
C. The Pupils In Your Class
1. Age gréup B
2. Boys ____lt___, Girls ___2__ Men _____, Women _1 ,
Mixed group 63 .
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3. If mixed group, number of boys or men s Girls

L., Number of pupils from Christian homes? _ 668

8.

b.

Ce

d.

e,

f.

Number of parents of the pupils of your class
attending the Sunday School and church? 808
Number of parents of the pupils of mr class
who are born again believers? L4l

Number of pupils in your class who are saved_578.
Number of papiis in your class who were saved
during conference year 1952-53 39 .

How maﬂyoi‘ this number saved in the class
during Sunday School hour? 24 .

Nmnbsr of parents of the pﬁpilﬁ of your class
who are members of the local church _ 645 .
Number of the pupils of your class who attend
the church worship services regularly 876 .
Do you give special recognition to individuals
in your class? Yes 16 , No 32 , 1If yes,

- how?

III. SUNDAY SCHOOL CL.&SS PERICD AND LESSQE

4. JYour ggaration _f;_c_;; the Class Period

1. Liaterial used in preparation by the teacher. (check )

a.
b.
C.

d.

Teachers Help &‘Z
Quartarly L2 .

ccncerdance 16 .

Lesson guides | 21 .



2.

-3,

Lo

5.

6'
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e. The Bible _67 .
Approximetely how much time ‘do you spend in prepara-

tion for each lesson?

a. Is this time spent before Saturday night or
‘Sunday morning? Yes _36 , WNoe 4
Soustines 34 .

Do you formmlate objectives for each lesson plan?
Yes ‘31 s No _7 & Sometimes _ 2l
Do you have a ¢lear plan for attaining these object-

ives? Yes __33 , No _13.
What do you feel is your main objective in teaching

your Sunday School class? __ - =
a. Teach the Bible 46 .

b. Entertain the pupils during class time __2 .
¢. Win the pupils to Christ _63 .
d. Learn to know the pupils and help them in their
problems 17 .
e. Bring about changes in the religious nature of
the pupil 11 .
Do you have trouble gaining and helding the pupils!
attention? Yes _13 _  No _60 , Sometimes _3 .
a. Do you know what the basic needs of your pupils
are? Yes _42  No _8

b. How do you determine pupils! needs?

¢. Do you try to gain their interests through meet-

ing these needs? Yes 43 No _2
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In your teaching, de you use the interest of the
pupil as a point of comtact? Yes 56 Ho _1
Do you relate the Sunday School lesson to the

felt needs of the pupils? Yes _50  No _O .

If you do, does it result in the pupil.desiring
to carry on his class work with real interest?
Yes _36 Ne _ 2 Sometimes 1 .. |

7. What proportitn of pupils study the lesson outside of
class? 1/4L 17 142 12 =~ 3/h 4 . all _3
none 20 _. A ‘

B. Length of Class Period

c. Qg You have a Discipline Problem with your Class? Yes 4
No _ A5  Sometimes 25 -

D. Teaching the Lesson |

1. Method uaed (check each item)

8o

C.

d.

e.

£,

Do you give the pupils a chance to discuss the

lesson? Yes 66  No _1  Sometimes _ 14
Do you lde all the talking or lecture to the
class? Yes _1 . No _57  Sometimes _ 15

Bo y@u have a round-table discussion or forum?
Yes 22 No _35  Sometimes _1l1 |
Does each pupil read a verse and give meaning of
verse? Yes _7 = No A4l Sometimes 22

Do m bring outside or guest spealers? Yes 10
No _35 Sometimes 23

Do. you let your pupils teach your class? Yes 9§
No 43 = Sometimes _18
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1.

2

B+

h.
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Do you read the lesson discussion from quarterly

during the ¢lass pericd? Yes _16  No _40

Sometimes. 12

Do you appoint committees to investigate certain

aspects of the lessen? Yes _2  No 57

- Sometimes __ 5 ,

i.

k..

1.

B

A

Do you use the project method of teaching?
Yes _1  No 47 Somelimes

-

Do you use the story telling method? Yes _ 27
Ho _15 Somebimes _25
Do you use the question and answer method?

Yes Lh  No _ 4 Sometimes __ 32
Do you give Bible outlines? Yes 18 Ho 29

Sometimes —2

Po you give assigmments to be completed outside
of class time? Yes 21  No 37 Sometimes 15

Do you give tests to determine the effectiveness

~of your teaching and to ascertain the Bible know-

ledge of the pupil? Yes ﬁlz' "No 41
§0$etiﬁes 11

L

Which method or methods do you prefer? a. 21 b. 0O

c. 9

——————

ode 5. e 2 f£.2 gel h.2 41,2

Jo.22 k.33 1. 6 m. 9 n. 5
E. Use of Visual Aids (check each item)

Flannelgraph Yes 22 No 28 = Sometimes _10

Picture charts Yes _12 Ho _32 Sometimes _ 9
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3., Lesson leaflets with pictures to go with lesson.
Yes _21 No __ 33 Sometimes _ 2

————————

h. Lesson leaflets with picture that does not go with
lesson. TYes _3 No _ 41 ~ Sometimes _5

5. Color work that corresponds with lesson, Yes 10
No _ 40 Sometimes _ 5
6. Color work that does not correspond to lesson,

Yes 3  No 43 - Sometimes 1

7. Projected slides. Yes 1 = No _ 45 Sometimes 6
8. Silent motion pictures. Yes _ 0 ~No 49

Sometimes __1 _

9. soﬁﬁé*metion pictures. Yag 0 No 48
Sometimes 1 _ v
10. Maps. Yes _5 No 31  Sometimes 18
11. Gb;}}eet lessons. Yes 6 _  No 29  Sometimes 21
F. Literature
‘1. Do you use EUB ‘litvémtmre?_ Yes 63 No 13

If no, what? ____

2. Do you use other Sunday School materisls? Yes 18

No 31 ... .
a. ‘What materisls do you use?

b, Is it used with the EUB literature? Yes _17
No 7. | |
3. Who purchases your literature? Pastor 29
Supt. _.,l.’:t. S.5. Sec. _28 iourself 1

Someone else _ O
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IV. WEEK-DAY CONTACT WITH PUPIL
A. Visitation

1. Do you visn.t. all yonr pupils‘? Yes ' ‘30 No 37

2., Do you visit sick pupils? Yes Al No 27
. No 27
4. Do your pupils carry on a visitation program? Yes §
No _52 .
5. Do you contact absentees? Yes A5 No ____}_}.__.
a. How? Ey visitatian __&___'_ ﬁail ___Z__ Phom %__
B. Do You }iee‘b gu_p____ :i.n Keab: x &'&.&mas? Ias 8«
No _§§____ o

C. Sac:t.al

3. Do you visit prospective Pupils? Yes 31

1. Is ymu‘ claas organiged a:ith officers‘? Yes 2__ No 62
2, Daes your class have social func‘bions"’ Yes 17 Ho 23__

a. ‘How efteza"*

V; Do you ‘have any majer pmblems in teaehin.g gmeeéare? I:t‘ m, i
please state br:iefly | |

VI. WHAT DO YOU CONSIDER YOUR MOST PRESSING PROBLEMS?




May 25, 1953

Dear 3.8. Superin‘sgndent:

Just a note of explanation with reference to the attached
questionnaire. I am a student at Western Evangelical Seminary and
am doing my major study in the field of Christian education. Every
student who expects to graduate is required to do extensive research
in his msjor field of study. I have chosen to make a study of the
work of Christian education in the North West Canada Conference of
the Evangelical United Brethren Church, of which I am a member.

I shall attempt by means of this questionnaire to ‘evaluate the
Christian education program of teaching methods and administrative
procedures throughout the Conference. The results of this study will
be made available to the Conference.

Please answer all questions and return to your pastor as soon
as possible. 4 check is all that is needed to answer most of the ~
questions. FPlease sign your name and give your mailing address, this
may be needed for future reference. If you need assistance, ask your
pastor to help you, especially with referenee to statistics regarding
the Sunday Sehool. '

- I realize that some of the questions are of a personal nature;
let me assure you that all information given will be kept strictly
confidential and no names will be mentioned in the Thesis itself.
Your help in this project will be greatly appreciated and it is hoped
that the Sunday Schools of the North West Canada Conference will
benefit from it.

Sincerely,

Herbert H. Bock
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QUESTIONNALIRE FOR S.S. SUPERINTENDENTS
Compiled by Herbert H. Bogck

Name of your Sunday School

Locatlon

Your Name

Your Address

I. QUALIFICATIONS OF THE SUPERINTER

A. Personal Information

1. Are you saved? Yes 23 _ No

2. If yes, at uhat age mre yma saved?

3. What is your natieml origin? German ___j___
English _3 yfmh __ Other _1

- |

5. Vhat is your occapatim?

B. ...QM ef th §n§armzendent
1. High schcel graduate‘? Yes 6 No _18

Male ___9____ Female “___‘2____

2., Did you attezad ﬁellege or Unlvemity*? Yes 2 No 21

e

a. If Jes, name *she Schog;,

b Didngraéa@ta? Yes _____ No 2
3. Have you done gr&daate work? Yes _ ~ No

a. If yes, where? _

b, Degree earned?

c. Major field? _

4. Have you had any training in methods of Education?
Yes 3 No 18 |
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5. Have you attended Leadership BEducation Classes?
Yes 4 No 15 |

a. Where?

b. How aften ?

c. How many certificates have you earned? =~ =
6. Have you had any other type of‘traiﬁing\/thét would -
| assist you in teaching or in the work of the Superin-
tendent? Yes _2  No _19 o
a. If vyes , what?

7. How long have you taught a Sunday Sehool class? __

8. How long have you been Sunday School Superintendent?

9. Have you held any other office on the Sunday School |
Executive Couneil? Yes _9 Ne __12  If yes,
what office

II. THE SUNDAY SCHOCL

A. Total Enrollment.
B. Average Attendance for the Pagt Year.(as reported to Conf-

arence?

C. Do You Use the Departmental Graded System? Yes _10 No 11

1. If yes, how many departments do you have?

2. 1If you have more than one department does each depart-
 ment have a superintendent? Yes 5 _ No _10
If graded, ¢heck departments you have in your school
and number of children in each.

‘a, Nursery: Yes 1 HNo 6

If yes, how many children? Number of rooms_
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Approximate size of rooms

b, Beginners: Yes 3  No ___ _ If yes, how

many children? ____ Number of rooms

Approximate size of rooms

¢. Primary: Yes _5_ No If yes, how many
children? ‘ Number of roocms

Approximate size of rooms

d. Juniors: Yes _6  No _ ___ If yes, how

many. _____ Number of rooms ; Agprnximate

aize of rooms

e. Seniors: TYes 2 No __. If yes, How many?

Number of rooms Approximate size

comanermnidi

of rooms

f. Young People: Yes _7 _ Mo - 1f yes, how
many? _ Number of rooms _____ Approximste

W,

size of rooms._

g Adult: Yes _7 Mo If yes, how many?

Number of rooms _ Approximate size

of rooms

S

Number of Sunday School Teachers?
Number of Assistart Sunday School Teschers?
Number of Sunday School ¢ ffic&r ?
Number of Officers ﬁgh,ggﬁkT,_ihars? i ; -
Number of Seperate Class Rooms? .

1. Do two or more classes meet in a&aﬁfegm? Tes 14
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a, If you hawe more than one class in a room please
state the appromﬁﬂate size of the room, number
of clasaes 1n that room and the department in
whieh this situation exists,

A Order of Service

1.

24

3.

’14'0

5.

7.

Boes the tatal Snnday School meet together at the
opening of the Sunday School Sessien? Yes _ 18
No _2_ Semetims 1 |

Does the total Sunday School meet together at the
clasing of the Bunday Schcol session? Yes _20

No __;u_’ 8amgtimes

In which language are the opening and closing exer-

cises candueteé? Engllsh 16 German _7  Other

Please stats oppeslte the fbllowing items approxiam-
ately the number ef minutes allowed for each .

8. Gpeniﬁg exaercises.

b. Actual class time in the class room

c. Closing axcer¢1saa.

Daes worahip service folléw immediately after Sunday
Schoal Sessien? Yes _“Jg; No __z“_ |
ﬁppraximately‘what peicentage of your Sunday 3chool
attendance remains fer th@ Worship Serv1ce?

Do you use visual aids in the Sunday School assembly?

Yes 8 No 6 Sometimes _ 7 If yés, what?
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Flanml-—graph 12  Pictures __7  Object-lessons
__L Film strips and slides —_—
Which age grcup ‘do you Ccmsider receives the most

attention in the total program of the Sunday School?

Sunday School Executive Council

1.

3.

b

How often does thé Sﬁnday School &aéuﬁi‘é‘é Coiuicil

meet?

Does the Sunday School Council take care of all the

business of the Sunday School? Yes _13 _ No___s__

If not, who does?

Is some of the Sunday School business brought before

the entire Sunday School? Yes 5 No 6
Sometimes 6k k -
What proportion of the teachers and officers attend

the Sunday Sehool Council meetings? 1/h 1 1/2 1

3/, 6 A1 10

Are the problems of the teacher discussed at the

5¢
Council meeﬁiﬁgs? Yes __;O No _2 Sometimes 6
6. Are the problems of the children a means of winning
them ﬁc Christ discussed at the Sunday School Council
meeting? Yes _6 _ No _5 _ Sometimes _3
7. Are technlques and methods of teaching discussed at
the Council meetings‘?‘ Yes 6  lNo '5  Some-
times ‘—L R , ;
Finances
l. Does the Sﬁnday School have it.s oim treasury?k
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Yes _ 19 No 2'

2. When is the offering taken?
a. During the opening exercise. _ 4
b. During the class session in the class room. 16

3. Is the Sunday School self supporting? Yes 20 No_ _

L. Do any of the teachers or officers receive é éalarsr
for their services? Yes —_— kﬁc 23

D. Program \

1. How far in advance do you plan your Sunday School
program? (check one) lmomth _3 , 1 weak 1,
1 quarter _ 4 , 2quarters ____, 3 quarb.ersv s
1 year __4 . | | ,

2. Does the Sunday School provide teacher training

classes for the teachers? Yes 1 No 19

If yes, how many teachers earned credits in leader-
ship Bducation in the following?

a. Within the local church., ____

b. Denominational group in your city or area. o
¢. Interdenomination groups in your ity or area.
d. Summer Camps and Assemblies. _ 2 |

e. Snndayé’choo}. teachers Conventions.

f. Any other, name.

3. Does the Sunday School or church provide a libi'ary

for the teachers where they may secure up-to-date

books on teaching procedurs? Yes 2 No 19

If yes, what percrntage of teachers use the hélps

available?
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Does the Sunday School spomser a Daily Vacation Bible
School? Yes _ 19 No _32 If yes, answer the

following:
a. Do the Sunday School teachers teach in the
D.‘J;B.S.? Yes __._3____ No __14&
b, Do you eall in outside help x%ho are trained in
D,V.B.S, work? Yes _18 No _3
Does the Sunday Sei#eo}. co-operate in a commumity wide
Interdenominational D.V.B.,S.? Yes _4  No _14
If yes, do any of your &mdey Sehool teé.chers help
teach such a project? Tes 2 Yo _7._
Does the Sunday School spomser a veek-day visitation
program? Yes _3 = No _18
a8, BHas sueh s ﬁsiﬁation progran been conducted with-
ir the past twelve months? Yes _4 . No 13
b, Do the teachers visit in tﬁe homes of alll the
pupils? Yes _4&  Fo _ 14
e. Does the &nmié.y Sehool hézm a workable plan of
following up absentees? Yes _8 = No _J12
d. Do you as Superintendent do any calling in ﬁhe
interests of the Sunday School? Yes __10  Fo 10

E. Eorollment

1.

When does & pupil became a member of the Sunday

School? State briefly

2. When is a pupil mo longer recorded as a member of the



Sunday School? State briefly

3. Doss the Sunday School have an insetive roll? <es _1

o _17 If yes, vhen is a pupil put on the in-

active roll? State briefly

4. When is the inactive member placed back on the schive

roll? State briefly

IV, SUPERVISION
A, Objectives of the Sunday School
1. What do you feel is the main objective of the Sunday
Sehool? (check one only)
8. Tés,ch the Bible. __,__@______
b. Entertain the pupile during the Sunday Sehool
session,

c. Win the pupile to Christ. _ 17
d. Enow the pupils problems emd :ﬁélp them in their

problems,

e. DBring sbout changes in the religious mature of

the pupils. _ 1
2. What do you feel‘ié ycm: mein function as a Superin-
tendent? (Check one only)
8. E{ee‘ping the Sundey School well orgenized. 9.

b. Lesding the opening and closing exercises

of the Sunday School. __6
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i”lze menagement of the business of the
Sunéay &3621001. —

The supeﬁsima of the teaching of %&e
émire school. __2 |
Providing leadership for the various dé};&ﬁ;—-
ments of the entire school, __1
Visitation of the pupils.

The enlistment of new lteachers.

The attaibing of the highest product rin

Christian charecter in the pupil, _ 2

B, Supervisicn of the Tescher

1. How often do you vigit each class?

e

What is your purpose in visiting the classes?
puarp g

If you do not visit each class of the schocl,
then vho does? The pastor _3 or the Depart.

ment Superintendent S

2. Do you know the teaching methods each of your

3e

teachers ig using? TYes 10 Bo _1 Same of

them

5

Do you have any standerds, goels or requirements

for your teachers? Yes 2 Ho 12

If yes, list the most important:
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4e Is every Sunday School Teacher on the gtaff
saved (born egein)? Yes _18 No _ I
5., Whet happens to the teacher who does not came up to

the requirements set for teachers?

What is your plan for improving a poor teacher?

a. Let him or her continue on and hépé for
for the best 2
b. Give him or her arbodk to read on teaching

nmethods

¢. Interview the individual personally for the

purpose of ingtrueition and encoursgement 2

d. Provide teacher treining courses for all the
teachers 1
e, Remove the teécher from the staff 1

f. Other

gtaff?

7. Do you have t&acheré in yéur séhool now whom ycu feel
are not fully capable of teaching a Sunday School
class? Yes _ 2  Ho _15 Howmeny? __ 7 _

8, Are your teachers closely supervised in their

teaching? Yes _.6. No 1L
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If answer is yes, by vhom®? Superintendemt __ 1
Pagtor _4 . or Direetor of Christian Education ___
EVALUATION OF THE SUNDAY SCEOCL.
A, Teacherg:
1. J%hichkteachers ag a whole are the most effective in
teaching?
8. (Check ome only)
High School Graduste _ 1
Bitle School Graduate or those attending a.
Bible School _ 13
College or Eni#@réity‘graéuate or those attending

college

Greduste School graduate or those attending
graduate school

b. (Check ome-omly)
School teachers _ 3
Professional men éf Qémsn 2
Trades men or women

Ieborer 3

Housewives _2

Students
B, Influence of the School:
1. Do you feel that the Sunday School is lacking in

effectiveness? TYes 7 No 8 If so, vhere?
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2. Why do you feel this way?

Do you have any megor problem as to the edministration

of the Sunday School? Yes _ 1  Fo _13 If s0 what? __

Is Denominationsl literature being used %hreughéut the

school? Yes 12 Yo & If no, vhat other?

{please list)

Are any of the classes taught in & languege other than

English? Yes 13 Te _7 If yes, what languages?

What age groups?

Whet do you consider your mein problem in the work of

being & Sunday Sehool Superintendent? (state briefly

below)
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LETTER TO PASTORS OF THE CONFERENC

i May 25, 1953
Dezr Pastor:

I am 2 student at Western Evangelical Seminery and em doing
my mejor study in the field of christian edueation. Every student who
expects to graduate 1s reguired to do extensive researeh in his mejor
field, I have chosen to mske a study of the work of christisn educse
tion in the North West Canada Conference of the Evangelical United
Brethren Church, of which I am a member.

Just e brief explanation with reference to the attached ques-
tiomnaire and the other questiommaires which will be used as the
means of gathering data from the field, There will be four sets of
questiomairés used, one to the Sunday School Superintendent, one to
the Sunday School Teacher, one to évery member of the Youth Fel10m-
ship of the loecal church and one to the Pastor,

I would greatly aporeclate your help in supervising the £ill.
ing out of these cuestionnaires to the Sunday School Superintendent
and the Sundsy School Teachers and especiaslly the one to the Youth
Fellowship members (sges 12-24 inclusive), The latter has & mammal of
directlons which need 1o be followed clogely in order to make the
Bibliesl Enovledge evaluation valid according to laycock's rating end
grading seale. This applies only to the part by layeock'and not te
the supplementary sheets added by me, ' ~

I would suggest a part of a regular Youth fellowship meeting be used
to complete the Youth Fellowship questionnaire. The time limit ss
given in the monuel of directions applies only to the laycock test.

Plemse answer the quegtionnaire sent to you end assist the
Sunday Sehool Superintendent and teachers where necessary. Where
statistical records are involved use those reported to snmual con-
ference June, 1953.

I realize that some of the information asked for is of a per-
sonal nature; let me assure you that all informstion given will be
kept strictly confidential and no nsmes will be mentioned in the
thesis itself,
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It is my hope that the Sunday Schools of the North West
Canada Conference will benﬁflt by the fznﬂimﬁs ef this study.

Sincerely,

Herbert H, Bock



Name (or names) of your Sunday School

Your name

Address

- QUESTIONNATRE FOR THE PASTOR
- Compiled by Herbert H., Bock

#THE PASTORS RELATICNSHIP TO THE SUNDAY SCHOOLM

Age

Number of years youw have been pastor of the church you are now

serving

Church membership as reported at conference June, 1953

I

QUALIFICATIONS OF THE MINISTER

A,

Training of the Minister

1.

3.

bye

5.

College attended __1

&. Degree earned

b. Major field Minor field

Have you done graduate work? Yes 2 No 13

a., If yes, where?

b, HMsjor field

¢. Degree earned

Have you had any training in secular educational
procedure? Yes _ 8 = No __8

Have you had any training in christian education?
Yes _13 UNo __6 |

Have you had any other type of training that would

assist you in Sunday School teaching and administra-



7.

137

tion? Yes ]

No 6 If yes, what?

(state briefly) ____

Have you ever taught in public or private schools. or

colleges? Yes __ 4 Ho’ wlﬁ ’I£ yes, where?

What courses did you teach?

Do you at present hold any conference office related

to the Sunday School or the program of christian
education? Yes _ 4 No 15

II. THE SUNDAY SCHOOL

A. Administration

1.

3.

b

5

Do you attend the Sunday School Executive council?

Yes _ 17 WNo ___ Sometimes 1

Do you take the leadership in the Sunday School
Executive Council meetings? Yes _10  No _ 3 _
sometimes __E__~ |

Do you act as an adviser to the Sunday School Execu-
tive council? TYes __;2_’kﬁé ;;_,_ Sometimes
Are you the director of christian education in the

local church? Yes 15 No 2

In the administration of the éﬁtifeVCharéh'prbgram
approximately what per cent of your time do you spend
in the administration of the following organization?

a. Youth Fellowship?
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b, Brotherhood

Q‘ %080%08.

d, Ladies Aid Soclety

e. Sunday School

P, Other

6. How many cénverts were reported from your field

. 4n 1952 - '53 given as reported to conference in

June 19537

If any, give number of each group.
- a: Children under 12

b. Yeung people 12 - 24

¢. Adults 25 and over

7. Increase of membership during past conference year
“: 1952 -~ '53, as reported to conference

B. Supervision
1. Do you teach a Sunday School class regularly?

Yos _ 16 No _2 -
- If yes, please fill out 2 teachers guestionnsire.
2, Are you a substitute teacher? Yes 12 WNo _ 12
| 3. If you do not teach a class éo you attend Sunday
. School? Yes _1l No ____ Sometimes

L. Do you visit the classes of the Sunday School? = -

Yes 9 No 10
Igaﬁﬁwer is yes, what is your purpose in visiting

the classes?
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Do you know what each of the Sunday School teachers
is teaching? Yes __ 14 WNe __ 5

Do you know how each of the teachers is teaching his
class? Yes _ 15 No __ 5

Do you counsel with your teachers concerning teach-
ing procedure? Yes _ 8 No _1 Sometimes _ 9§
Do you hold special classes for the Sunday School

teachers in order to teach them how to teach? Yes -

No 13 If answer is yes, how often?

C. Erogram

1.

2e

3.

4

Do you appear before the Sundasy Schcol in its open-
ing or closing assemblies? Yes g No _11

If answer is yes, how often?

Do the majority of the boys and girls of the Sunday
School know you personally? Yes _18 No _ 1

Do you know the msjority of‘the boys and girls of
the Sunday School by name? Yes __17 No _ 2
Do you have contact with the Sunday School pupils
out side of the Sunday School session? Yes _ 17
No 1 I1f so, How?

D, Objectives of Sunday School

1.

What do you feel is the main objective of the Sunday

School?

Lheck only one.
a. JTeach the Bible

"b.  Entertain the pupils during the Sunday School
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session

. Win the pupils to Christ

o Know the pupils problems and help them with

their problems

. ‘Bring about changes in the religieua aatﬁzss

of the pupil

i OF THE SUNDAY SCHOOL

;L*ﬁ‘@h@ch.teachers, as a whole, are the most effective
in teaching?
a. Check which one.
High School graduaste __2
Bible School graduate or those attending a
Bible School _ 17
College graduate or those attending college —_—
Graduate School graduate or those attending a
graduate school
b. Check which one.
School teachers __ 9
Professional men or women __3
Laborer __ 3
Housewives _1
Students

Influence of the School

1. Do you feel that the Sunday School is lacking in

effectiveness? Yes 14k No 3 If so, Where?



2. Wy do you feel this way?

rou have any major problem as to the administration of

the Sunday School? Yes 8 Ne _10 If so, what?

i

1l Ne _17 If so, what?

m Sunday School use E,U.B, Litersture and N

T

lies? Yes No If no, What?
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————

LETTER TO YOUTH FELLOWSHIP MEMBER OF THE CONFERENCE

May 25, 1953

ﬁaﬁga note of explanation with reference te the attached
ire. I am a student at Vestern Evangelical Seminary and am
major study in the field of Christian Education. Every student

who expects to graduante 1s required to do extensive research in his
major £ield of study. I have chosen Lo meke a study of the work of
Christizn Bdueation in the North West Canade Conference of the
Evangelieal United Brethren Church, of which I am a member.

* Please snswer sll questions and return to your pastor as soon
as possible. 4 check mork is all thet is needed to answer most of the
questions, Please sign your name and give your meiling address, this
mey be meeded for fubure reference,

I realize thet some of the questions are of a personal mature:
let me ‘mesure you that all informetion given on this guesticmmaire
vill be kept strictly confidential and no mames will be mentiomed in
the thésis itself. Your help in this project will be greatly apnreci-
ated and it is hoped that the Sunday School and Youth Fellowships of the
Horth West Ganada Conference will berefit from this,

Sincerely,

Herbert H, Bock
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SUESTIONNAIRE FOR YOUTH FELLOWSHIP

Compiled by Herbert a.' Bock

%5@.3}1@ of your church?

}chzstion of wyour cmufch‘?

Xem* me

’ﬁ{m sddreas?

"EM age Birth date; Day Month

K&"ﬁ;:asml bacg:grmmd German 93 English 1 Other |
&m :mm seved? Yes _98 = Wo _ 17

If ma, when were you gaved?

ﬂe ;ym hold an office in your local Youth ﬁellow&lnn"

Yes éﬁ No {3: If yes, what office?

Do you ho},é any other c}mrch office? TYes 38 HNe 73

If yes, explain briefly,

Do you attend Sundsy School regularly? Tes _93 No _21L
> Yes 53 No _68

in

Have you ever taught a Sunday School clas
a, 1f no, would you be interested in tesching if given
the opmortunity? Yes 3 HNo Z

b, What age group Hr.‘;'izlc: Fou prefer

Check one., Beginners 1L Kindergarten Ze
Primery _10 = Junior 13 Intermediate 9

o ca—

Young people 6 Adults 1
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14. Doesg your church bave an organized Touth ?ellous}‘:x.,m
Yes _}.@5..., Tio _..3.;.._.
a, H’ ves yk*e F'lat used as your program guide?

Yes 86 Yo 12

b, How many ?fauth ﬂeiﬁ.&m*gh&p members are there?
e. What age group ;gf;re&amima'tes? {8pprox.) 12 Y—-E,S g
15 -18 38 18 - 24 §
15, Have you been cont rirmed? TYes nﬁ{;____ Yo 26

16, Do you belong to any other organizations, clubs ete.?

17. Have you chogen your life vocation? Tes 23 Yo 30

Hot sure 45

If yes, vhat?
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