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CHAPTER I
INTRODUCTION

Religion and education have heen compratible down
through the ages. Where there has been religion there has
been education inforder to propagate the beliefs of religion.
A proper system of education 1s necessary for the further-

ance of the Gospel of Christ.
I. THE PROBLEM

Statement of the problem. It is the purpose of this

study (1) to determine the teaching methods used in the

Oregon-Washington Conference of the Evangelical United Bre-

thren Church, through an investigation of the teachers, the

church school superintendents and the pastors in the confer-

ence; (2) to point out 2 few of the basic emphases of mod-

ern educational procedure; and (3) to meke an evaluation of
r

the church school methods in the Oregon-¥Washington Conference

in the light of these basic emphases of modern education.

Justification of the studv. For - number of years the

leaders of ﬁhevOregon—ﬁashiﬂgton Conference of the FEvangelical
United Brethren Church have wanted to know how its teachers
have been teaching. This is the first study of this types
therefore, it is supplying the Conference with valuable in-

formation which it greatly needs.
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All Christian instruction has been well nigh ruled
out of the public school systems of today. Because of this,

the task of the church school is even greater. This sit-
uation demands that the methodclogy of the church school be
the best. This study in a small way has indicated both the
weak points and the strong points of church school's teach-
ing procedure and endéavored to show how the weaknesses may

be 1mproved through proper learning situations and motivation.

Delimitétions gg,;gg problem. Many things affect
church school educatiénal procedure in an indirect Way. The
administrative side of the schbol will be dealt with only
as it has direct effect upon the teaching procedure. The
study of church school administration and its relation to
the church school educational methodology is a field of study
all to itself. It is also true that the curriculum of the
school has an indirect effect upon teaching procedure, but
this, ﬁoo; iska iargerfield of study in itself éndkhas hot
beeh dealt With‘ih this investigation; Thé teaching methods

of the church school were the main emphasis of this research.

II. DEFINITION OF TERMS USED

» Church School. The church school is the educative
~department of the local church. It includes the Sundaykses—

sion, known as the Sunday School, Week-day Religious Training,
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Daily Vacation Bible School, and Teacher Training Classes.
This study has been primarily concerned with the Sunday

morning session known as the Sunday School.
IIT. ORGANIZATION OF REMAINDER OF THE THESIS

In chapters II, III, and IV an analysis of the data
gathered from the questionnaifes has been presented. Chap-
ter II dealt with the church school teachers, chapter IIT
with the church school superintendents, and chapter IV with
the paétors of the churches. A brief survey of some of the
modern methods of educational procedure has been the emphasis
of chapter V. Chapter VI contains a summary of some phil-
osophies and their educational implications. An evaluation
of the church school methods in the light of modern educat-

ional procedure has been presented in chapter VII.
IV. HMATERIAL USED AND GROUP STUDIED

Questionnaire method. All data concerning the present

educational methods used in the Oregon~Washington Conference
has been acquired through questionnaires. Three different
gquestionnaires were prepared and sent out, one each, for the
church school teacher, the superintendent and the pastor. The
gquestionnaires were sent to all sixty-four church schools.
From these schools forty-eight returned the questionnaire.
This left only sixteen schools which did not participate in

the research. Six hundred twenty-nine guestionnaires were sent
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to fhe teachers, and 327 were returned. This left 302 unre-
turned. Sixty -four questionnaires were sent to the super-
intendents; forty-one were returned leaving twenty~three
unreturned. Questionnaires Were‘sent out to the sixty
ministers, who pastor the sixty-four church school. Forty-
three of these pastors’returned their questionnaires, which

left seventeen unreturned.

Descrintive Method. Library research was also used

in order to investigate{some of the modern educational
procedures. The writings of recent educators have been
studied in order to receive a broad picture of the trends
of modern education. From this research has come the de-
scription of the three basic methods or philosophies of
educational procedure and the basic emphasis of education

on the learning process and motivation.

Group Studied. As a denomination the Evangelical
United Brethfeh Church has fifty-two Annual Conferences in |
the United States.ly The Oregon-Washington Conference is one
of these conferences within the state boundaries of Oregon

and Washington. The Oregon-Washington Conference has sixty-

1 The Year Book of the Evangelical United Brethren
Church (Dayton, Ohio: The Otterbein Press, 1950), pp. 7-9.




four church schools as found in' its Journal of 1949-50.2
The church school at Moses Lake which isﬂnot in the 1list of
the Journal has been added to the list éf schools investi-
gated, and the Victory Heights school which is the second
séhool of the Maple Leaf Church of Seattle has been removed

from the list leaving the total at sixty-four.

The church school teachers, superintendents and
pastors of the Oregon-Washington Conference was group stud-
ied. These teachers, superintendents and pastors are from
church schools of all sizes. The smallest school has an
enrollment of eight With only two teachers. The largest
school has an enrollment of 304 pupils and a teaching staff
of seventeen teachers. These schools are found in the larg-
est cities of Oregon and Washington and in the midst of

farming areas.

Assumptions. This work has been based upon the

assumption that the Holy Bible written under the inspiration
of the Holy Spirit is the revelation of God's truth. It has

not been assumed that any particular translation is the

% Proceedings Sixty-Seventh Annual Session of the
Oregon-Washington Conference nf the Evangelical United
Brethren Church (Portland, Oregon: Lyle H. Willard, 1950),
P. 87.
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inspired Word, but it has been assumed that the original
text, as written by the original writers, was fully inspnired.
It is further assumed that the American Standard Version is
s trustworthy translstion of the now existing trustworthy
menuscripts of the original text. Therefore, for all refer-
ences to the Bible the American Standard Version has heen
used. It has also been assumed that the Bible is the final
authority in matters of Christian faith and practice. Where
the Bible has been interpreted, it has bheen done from an
evangelical point of view of Christianity, and in accorda
with the Confession of Faith of the Evangelical United Brethren

Church.B

It has been further assumed that Christianity is a.
teaching religion. Jesus Christ, its founder, commanded His
followers to go and teach all nations. 4 Therefore, all
educational methods that are effective in the public schools
ought to bhe evaluated for use in a proper program of Christian

education.

3 The | Discipline of the Evangelical United Brethren
Church (Dayton, Ohio: The Otterbein Press, 1947), pp. Al-
55, pal'. 1 41{.

4 Bible, English, 1901, American Standard Version,
The Holy Bible (New York: Thomas Nelson & Sons, 19?9),
Matthew 28:19,20.




CHAPTER II
* ANALYSIS OF DATA GATHERED FROM QUESTIONNAIRES

The questionnaires used for the bases of the next
three chapters have not given a compiete analysis of the
church school but have given a very fair picture of a2 cross-
section or majority of the schools. From this cross-section
the total teaching program can be fairly judged, for this
study has revealed that the schools as a whoie are very much
alike. The following three chapters have dealt with the
church schools of the Oregon—Wéshington Conference as a unit

and not as sixty-four isolated schools.
I. THE CHURCH SCHOOL TEACHER.

Teaching in the church school is one of the most im-
portant tasks within the local church.l The church school
teacher is the only one in many cases who brings any Christ-
ian teaching to many of the church school pupils. The maj-
ority of the puplls come from non-Christian homes "and upon
‘the altars of nine out of every ten so-called Christian

homes the worship~-fires have died out."@ In the public schools,

1 C.B. Bavey, Principles of Teaching for Christian -
Teachers (Grand Rapids, iHlich: Zondervan Publishing House,
19405, P. 22. '

2 William T. Milliken, "Teaching," Church School Im-
provenent (William E. Chalmers, editorj; Philadelphia: Judson
Press, 1925), p. 21.




instruction tends to be, and a great deal of it is anti-
religious.3 The analysis of the chgrch school teacher will
be discussed in the light of the important respomsibilityk

of the teacher.

Training of the teachers. The most important qualifi-

cation of the teacher is'a right relation to the Lo:d Jesus
Christ. This is true because the Christian message is a con-
tent to teach and a knowledge to éxp%rience. To the non-chris-
tian the gospel is foolishness and’he can not understand it.
Only after a definite born agaiﬁ~expérience can a man begin to
comprehend the Christian messaée.é In the Oregon-Washington
Conference 318 out of 327 teaéhgrs said that they were born
again. Only two answered néééiively; Seven teachers did not
answer the question. Of thé 327 teachers 224 of them testi-

fied to an experience of entire sanctification.

The ages of the teachers vary from fourteen years of
age to eighty-six years of age, a difference of seventy-two
years. See Figure 1 for the distribution of the ages of the

teachers. The two teachers fourteen years of age both teach

3 Eavey, op. cit., p. 36.

4 Bivle, English, 1901, American Standard Version,
The Holy Bible (New York: Thomes Nelson & Sons, 1929),
I Corinthians 2:14-16. .
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10
in the Beginners Department. The oldest teacher instructs
an Adult Bible Class. The remaining teachers teach in all

of the departments of the church school.

After a born again experience the next necessary
element to the training of the teacher is academic education
and training. Two hundred six of the teachers are graduates
from high school., One hundred recorded that they had not
graduated from high school and eleven méde no answer to the

guestion.

Less than one half of the church school teachers
attended college. Of this group of 135 teachers only sixty-
two graduated from college. Bachelor degrees in Liberal
Arts, Science, Education, Theology, Phiiosophy, émd Music
were earned by fifty-four graduates, and Teaching Certifi-
cates by only eight. Forty-one different colleges, normal
schools, and Bible schools were attended. The following were
the major fields of study: accounting, art, bacteriology,
buéiness administration, biology, chemistry, commerce, ed-
ucatioh, English, engineering, French history, howe econ-
omlecs, literature, philosophy, religion, sociology, and

theology.

From this group of college graduates only twenty-two

have done or are doing graduate work. Four have received
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graduate degrees. They were Master of Arts, Master of
Science, and Bachelor of Divinity. Fifteen graduate schools
%ere attended. The following were’the major fields of study:
theology, nursing, Christian education, industrial adminis-

tration, commercial education and bacteriology.

Less than one half of the teachers have taken ad-
vantage of Leadership Education Classes and Teacher Training
Course offered at summer assemblies and various local churches,
The 146 who attended these classes earned 253 certificates
with 164 of these certificates from courses dealing with ed-

ucational procedure.

Ninety-three teachers have had training or exper-
ience, other than that mentioned above, which would assist
them in teaching a church school class. One third of the
ninety~-three have had experlence in public school’teachiﬁg.
Others have had leadership in Boy Scouts, Girl Scouts; LH
Clube, and summer youth camps, special night school courses

and correspondence school work.

The actual teaching experience in. the church school
ranges from one half year to fiffy years. Of the 323 teach-
ers, who recorded their years of experiencé, 49.8 per cent
have had between one half year and five years of teaching

experience. Those having up to ten years of experience equal
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65 per cent of the total. Figure 2 will reveal the actual

disbribution of the years of experience.

It is evident from these brief summaries that the
teaching staff of the church school is under trained. Only
ninety-nine out of 327 have had any real training In educat-
lonal procedure. It is true that academic training in itself
will not make a successful church school teacher. The main
basis for a suceessful church school teacher is a Spirit-
filled life, a ?adiant personality and a mastery of the Bible.
Training in eduCational'methédology is a great help and is
essential for good teaching in the church school when it

rests upon the first requisites for the church school teacher.

ObjectiVeS’gg the teacher. In order to do an effect-

ive work in any fieldwof labor there must be objectives or
goals to Workktoward.“This is very true in the fleld of
teaching. ?Eaeﬁ teabher must have a main objective or aim
for each lesson as well as for fhe whole of his teaching.
Tﬁere can be only one main objéctive in ahy lesson., All
other objectives or aims are only means to this one end.

This is also true as to the teacher's purpose in teaching.

Five objectives were presented to the teachers in
order that they might choose the one which they felt was

their main objective for teaching. The results were as
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follows: 174 indicated that the main objective was to win
the pupil to Christ; seventy-six said, teach the Bible;
fifteen recorded, bring about changes in the religious na-
ture of the pupil; four said to know the pupils! problems
and help them with the problems; aznd none of the teachers
checked the last objJective, to entertain pupils during |

class time.

A number of the teachers were not clear in their
own thinking as to a main objective. They felt that thefe
could be more than one main objective and, therefore, check-
ed two or more of the choices of objectives. This in itself
is evident of poor thinking and planning on the part of the
teacher. Any teacher with more than one main objective is
only trying to go two different directions at the same time.

This can only end in confusion to the teacher and pupil.

Fifty-three per cent of the teachers had as their
mein objective, to win the pupil to Christ. Onl& L.5 per
cent chose as their main objective, to bring about changes
in the religious nature of the pupil. Winﬁing the pupil to
Christ is a worthy goal, but it should not be the main ob-
jective of the teacher. The thought content behind the phrase,
"Win to Chfist", is only that of the born again experience.

This crisis experience is not the end. The end of man's
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Christian experience is to "attain unto the unity of the
faith, and of the knowledge of the Son of God, unto a full-
groan man, unto the measure of the stature of the fulness
of Christ."® The Word of God also‘says that every Christian
is to "grow in grace and knowledge bf our Lord and Saviour
Jesus Christ."6 This being true that the born again exper-
ience and the second crisils experience of entire sanctifi-
cation does not bring man to a full knowledge of God not to
a resurrection perfection,7 then the main objective of the
teacher must be to bring about changes in the religious

nature of the pupil.

Christian teaching is not merely a system of
rote learning about Bible content; it is the
bringing of the life of the pupll in line with
the purpose and ideal of its aim, the man of
God perfected and throughly furnished unto all
good works. . . The essential things in the life

“of the true Christian 1s an experience of 'the
life of God in the soul of man.! . . . The fund-
amental purpose of all Christian teaching is so
to gulde the pupil that he will experience the
life of God in his soul. Then upon this exper-
ience as a basis, teaching continues for the
purpose of nurturing and developing the 1life of
God in the soul 'unto a perfect man, unto the
measure of the stature of the fulness of Christ!
(Eph. 4:13).8

> Ephesians 4:13, A.S.V.
6 II Peter 3:18, A.S.V.
7 Philippians 3:8-16, A.S.V.

8 Eavey, op. cit., pp. 141, 142.
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It was altogether possible that the teachers failed
to fully understand the meaning of the fivé objectives for
teaching. This assumption is made because only 4.5 per
cent of the teachers chose the proper objective set forth
by Eavey and this investigator. Therefore, if the teachers
did understand the cbjective it 1s indicative of a great
lack in understanding the purpose of the church school.
This lack of a prover understanding of the main objective
of teaching in the church school very likely is due to
the situation already noted. The teachers are improperly
trained for chﬁrchkSChool teaching.‘ They fail to see the
frue sériptural meaning bf church school instruction and

the end of the believer's Christian experience.

The Church School Class period and lesson. Before

successful teaching can be expected there must be careful
preparation of the lesson itself. The number of hours

does not necessarily indicate a thorough preparation but

is a fair judge of thoroughness. The amount of time

spent in preparation varied from one gquarter hour to ten
hours. The majority of the teachers spent between one

and two hours of preparation on their lessoﬁs. Two hund-
red seventy-seven teachers spent the total of 653 1/2 hours
in preparation on their lesson each week., Four hundred

tventy and one-half of these hours are spent before
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Saturday night or Sunday morning by 151 teachers. One
hundred ninety-seven and one—half of these hours are some-
times spent before Saturday night and Sunday morning by
110 teachers. kTﬁirty~five and one-half of the 653 1/2 hours
are spent Saturday night and Sunday morning by sixteen
teachers in sole preparation for that day'!s lessons.
Table I will show the distribution of hours spent by the

teachers.

It must be understood that this amount of time méy
vary slightly from‘week to week depending upon the content
of the lesson materials and the time available for study
by the teachers. It is a tragic situation that fourteen
teachers‘spent only one-half hour or less in lesson prepar-
ation. It is also an unhealthy sign that sixteen teachers
prepare theif lessons only on Saturday night or on Sunday
morning. The ideal plan was suggested by the practice of
at least two teachers who spent seven hours in preparation.
They began their st@ﬁy of the next Sunday'!s lesson the Sunday
afternoon previous and would then spend one hour of study
per day upon their lesson. This gave them food for thought
and meditation throughout this week.

The questionnaires also revealed that the teachers

who spent the least time on theilr lesson were the ones who



Hours Spent

TABLE I

HOURS SPENT IN PREPARATION OF LESSON EACH WEEK BY TEACHER

Number of teachers

in spending hours
Preparation. before Saturday
, - night and Sunday
morning.
1/4 -
%/2 3%
2 49
3 33
4 14
5 12
6 3
7 2
8 3
9 1
10 1

Number of teachers
sometimes spending
hours before Saturday
night and Sunday
morning., ‘

Number of teachers
spending hours

on Saturday night
and Sunday morning.

DI W

8T
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recorded that they were having discipline problems in their
class. Last minute preparstion is usually haphazard and re-
sults in poor lesson plans or no plans at all. "The making

of adequate lesson plans demands an ample amount of time."9

A clearly planned lesson is important. Haziness of
apprehension of the lesson will produce indefinite results,
therefore, the teacher must use every effort to clear, keen,
thinking and systematic planning.l0 "No teacher, however
experienced, can de his best work unless he gives careful
consideration before entering the class room to poésible ways

of proceeding in the teaching."ll

Definite objectives for each lesson plan were made
each week by 188 teachers. Fifty-six teachers formulated
lesson plans sometimes but not always. Twenty teachers in-
dicated that they do not make any definite plans for teach-
ing their lesson. This accounts for 264 of the teachers,

leaving sixty-three teachers who did not record their planning.

9 Bavey, op. cit., p. 206.

10 Theodore E. Schmauk, How to Teach In Sunday School
(Philadelphia: The United Lutheran Publication House, 1920),

p. 52.

1l mavey, op. cit., p. 303.
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Formulating objectives for the lesson is important,
but it is far more important to have a clear plan for attain-
ing these objectives. O0f the 244 teachers who regularly
and irregularly formulate objéctives for the lesson, 192
have clear plans for the attaining these objectives.
Thirty-two teachers set forth objectives but have no clear
idea in reaching these goals. Twénty of the 244 teachers
did not indicate whether they planned to accomplish these
objectives or not. In otherlwords 74.6 per cent of the
teachers in the church school have goals in mind for their
lessons,‘but_only 58,7 per cent have any idea how they will

reach these goals.

In preparing the lesson 282 teachers used teacher's
helps, guarterlies, and prepared lesson guides. Along with
these lesson guldes, 276 teachers used the Bible. Some of
the teachers used the Bible only while others did not use
the Bible because the Scripture portion for the lesson

was printed in the prepared lesson helps.

Literature. published by the Evangelical United Bre-
thren Church was used by 118 teachers. One hundred sixty-
nine teachers were not using Evangelical United Brethren
literature but literature from thirteen different publish-
ing houses. ©See Table II. for the order of choice of these

lesson materials, At least twenty-one of the teachers using
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TABLE II.

ORDER OF CHOICE OF LITERATURE USED BY TEACHERS

Literature Used . Number
Using Literature

Evangelical United Brethren 118
Gospel Light Press 96
Seripture Press | 31
Union Gospel Press 11
David C. Cook 11

The Bible only (no other literature)
Higleys

Augsburg Press

Standard Graded -

Bible Story Book

Christian Publication Inc.

(T R o R TS o NERNe

Quaker

"That Young People Should Know
About the Bible," Keith L. Brooks 1
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Evangelical United Brethren literature were supplementing

it with other lesson helps.

The preparation through the week comes to full frui-
tioﬁ as the lesson is placed before the pupil in the church
school on Sunday morning. The method used in conveying the
lesson to the pupil will be determined by the teacher in
the light of the attitudes of the pupils. "The methods of
teaching that are employed compel and control the attitudes
that are assumed, and the characters that are moulded and

stabilized,ni?

Nine aiffereﬁt methods were set before the teachers
in order that they would be able to Indicate the methods
which they generally used. ©See Table III for order of
choice. The discussion method was the most popular. It
was used by 267 teachers or 80,7 per cent of them., Thirty-
nine indicated that the discussion method was their prefer-
ence over the other methods. Very close to the guided dis-
cussion was the round~table’discussion or forum. Seventy-
eight teachers used it and five preferred it above the other

methods. Third in importance, used by forty-seven teachers,

12 pusten Kennedy De Blois, and Donzald R. Gorham,
Christian Religious Education: Principles and Practice
(Few York: Fleming H. Revell Co., 1939), p. 196.
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TABLE III

ORDER OF CHOICE OF TEACHING METHODS SELECTED BY THE TEACHERS

Method used regularly Number of choices
Guided class discussion 267
Round-table discussion or forum 78

Read discussion of lesson printed in quarterly AT

Fach pupll read a verse of scripture lesson

and give his interpretation. Ll
Project Method ‘ ‘ ‘ 26
Lecture ‘ : 20
Guest speakers ‘ 16

Committees investigate certain aspects of lesson 11

Pupils teach the class ~ 10

Method used sometimes Number of choices
Round-table discussion or fofum | 66
Each pupll read a verse of scripture lesson

and give his interpretation. 58
Lecture | 48

Read discussion of lesson printed in cuarterly hdy

Pupils teach the class 39
Guided class discussion | 31
Project Method 28
- Gust speakers ‘27

Committees investigate certain aspects of lesson 24



Rl
is the method whereby the teacher reads to the class the
discussion of the lesson printed in the guarterly. Forty-
four teachers taught their classes by asking each pupil
to read a verse of the Scripture lesson and then give his

interpretation of this verse.

The first four methods used by the teachers some-
times, but not regularly, differed in order of choice with
those methods used regularly. The round-table discussion
or forum rated first by the choice of sixty-six teachers.
Fifty-eight chose second the method whereby each pupil
reads a verse of the Scripture lesson and then gives his
interpretation. The lecture method was chosen third by
forty-elght teachers. TFourth by the choice of forty-four
teachers was the method of the teacher reading the dis-

cussion of the lesson printed in the quarterly.

The two preceeding paragraphs and Table III. page
23, has revealed that three of the first four methods used
either regularly or sometimes, by the teacher, are the same.
They are (1) the round-table discussion or forum; (2) the
discussion of the lesson which is printed in the guarterly
is read by the teacher; (3) each pupll reads a verse of the
Scripture lesson and then gives his interpretation of the

verse. The other two methods mentioned which rated among
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the first four used regularly and the first four used some-

times were the guided discussion and the lecture.

The "guided discussion" and round-table discussion
are both very good and need to be used. . They are suggest—
ivé and invigorating to the participants. It is a time
for vital selfmexpression. It is also true that the dis-
cussion can be dangerous and accomplish nothing if it‘is
gimless and ill-guided. The discussion is especially ef-
fective among young people and adults. It must be modi-
fied and simplified when used with children and early ad-

olescents.l3

The lecture method is also good at times. It is
especially so among adults, or in a Pastor's class or
teacher~training group. The lecture can be a great dis-
advantage 1f poorly presented. It also gives no place
to self-expression. If the lecture is used continually

it becomes monotonous.l4

"Phere iz gtill a large amoumt of methodless teach-

ing which meets neither the puplls' needs nor the educational

13 Ibid., pp. 198-200. cf. Eavey, op. cit., pp.
279-286,

14 DeBlois and Gorham, op. cit., p. 200. c¢f. Eavey,
_Q_Q'o Cit-, pp. 270_279¢
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requirements."15 The procedures whereby the pupil reads
a verse of Scripture from the lesson and gives his inter-
pretation and the teacher reading the discussion from the
quarterly to the class, probably fall under the category
of methodless teaching. By the use of the first mentioned
mode of teaching, a consistent and true interpretation of
the Bible would be impossible. It turns out to be every-
body's ideas and not what the Bible teaches. The second
mentioned mode is one that would provoke very little
thought on the part of the teacher and pupil alike. The
teacher becomes a mechanical man talking and not a teacher

teaching.

Doctors De Blois and Gorham suggest the following
methods to be used in church school teaching: discussion,
lecture, project, story-telling and dremetization.l6 To
this list Doctor Bavey adds: question and answer method
and handwork.l7 As is the rule in many cases the best
methods are combinations of these various methods in the
light of the needs of the class and the ability of the

teacher,

15 DeBloie and Gorham, op. cit., p. 217.

16 rpig., pp. 198-212.

17 Bavey, op. cit., pp. R52=258, 295-298.
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Attendance at the church schooi is:strictly on a
voluntary basis. The law does not demand that the pupil
attend the church school as it does for the public school.
This creates at least two definite problems. First, the
matter of gaining the interest of the pupil in order that
he will come back again. The second problem is that of
a disciplinary nature. If the pupil is a disciplinary
problem he can not be punished in the same manner as he
is in the public school, else he will not return. The
answer to both problems can be found in a proper motiv-
ation of the pupil. In both cases the interest of the
pupll must be captivated by the situatieﬂ of the lesson.
If this is done he will not only be attentive but will
be eager to learn. "Attention is essential to learning,
but the best way to get attention is to capture the in-
terest of the pupil.nld
If the teacher sets the situation so that the
pupil's interest in any activity is secured and
provides a suitable opportunity for satisfying
that interest, the pupil will give all the at-
tention and do all the work necessary for a suc-

cessful learning outcome, provided, of course,
that the interest is maintained.l9

.y
(o8
=

bid., p. 186.
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The problems of gaining and holding the attention
of the pupil is not a major problem in the church schools
but it is preseﬂt. This is seen in the fact that fifty-
seven out of 288 teachers reported difficulty in gaining
and holding the attention of the pupil. Also ten teachers
indicated that they have definite discipline problems in
their classes, Ninety-nine more teachers reported discip-
line problems sometimes. Two hundred thirty-one teachers.
said that they had no difficulty in gaining and holding
the attention of the pupil, while 189 reported no discipline

problems.

The reason for the low rate of disciplinary problems
and the good success in gaining and holding the attention
of the pupil can be found in the fact that teachers are
trying to motivate the puplil in a proper way. One hund-
red eighty-seven of the teachers feel that they know the
basic needs of the pupil. Only twenty-seven indicated that
they did not know these needs. With only 187 vho knew
what these needs and desires are, 220 teachers claimed

that they try to gain the interest of the pupil by meet-

ing these needs.

After the attention and interest of the pupil is
gained, through the point of contact made by meeting the

basic urges, it is then necessary to relate the church
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school lesson to these needs. It is the task of the church
school teacher to show how the Christian life can satisfy
man's desires. This in turn will excite interest on the
part of the pupil. "Back of particular interest, and the
source of thelr energies, are certain physiological ten-
sions or pressures or urges.“zO Two hundred twenty-two
teachers indicated that they related the church school les-
son to the felt needs of the pupils. The result is that
180 teachers have found real success in seeing the pupils
desire to carry out his class work with real interest.

In the face of this'good'success on the part of the teach-
er it must be noted that success was reached by only 55

per cent of the teachers.

One of the great problems In motivation is to pro-
perly motivate the church school pupil in ordef to’get him
to study his lesson outside of the class pericd. Even
though 55 per cent of the teachers are having success in
motivating the pupil, this success is only partial. Out
of 259 teachers only eight of them reported that their en-

tire class studies the lesson outside of the class period.

20 Sidney L. Pressey and Francis P. Robinsbn,
Psyvchology and the New Education (Wew York: Harper and
Brother Publishers, 1944), p. 149.
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One hundred six teachers indicated that none of their stu-
dents study their lessons. In fairness to this group it
must be noted that at least two thirds of the 106 teachers
are teaching in the Nursery, Beginners, and Primary De-
partmenté of the church school. From the grcoup of 259,

who reported on the class participation in lesson study,
113 teachers recorded that one half or less of their‘pupils
studied the lesson outsicde of class. See Table IVlfor'the

proportion of class that participate in lesson study.

The teachers were ssked to record any major problem
in teaching procedure. Only a few of the teachers register-
ed any problems. ©Some of these difficultles have already
been discussed because they were revealed through other
parts of the questionnaire. The following problems were
indicated: (1) The teachers felt a lack of Biblical train-
ing and training in educational procedure; (2) the problem
of gaining and holding the pupils interest; (3) a lack of
time for thorough preparation of the lesson; (4) a lack of
knowledge of how to bring the pupil to & decision for Christ;

and (5) a lack in proper ecuipment, space and time for the

lesson.

Visual aids are being used by many of the teachers.
Out of eleven choices as to the type of visual aid used the

following rated among the first five: (1) color work that
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TABLE IV

PROPORTION OF CLASSES PARTICIPATING IN LESSON STUDY
QUTSIDE OF THE CLASS PERIOD.

Proportion of the ' |  Number of Classes
Class /// Particigating,'
None // | 106%
1/4 | 59
1/2 | | 5
3/4 - 32
A1l | | 8

¥* At least two~-thirds of these teachers teach

in the Nursery, Beginners and Primary Departments.
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corresponds with lesson; (2) lesson leaflets wﬁyh picture
to go with the lesson; (3) flannel-graphs; (4) gﬁth object
lessons and use of maps; and (5) picture charts. See Table

V for a complete listing of all eleven visual aids.

Other eguipment that was used were seventy-five
blackboards of various sizes. Only 22 per cent of the
teachers have access to blackboards. There afe forty-
eight teachers who have access to maps of the Holy Land.
Seventeen beginners or primary classes have sand tables.
As has been indicated above, as part of the visual aids,
the children do have crayolas and other colors to work
with. "Ingenious teachers manage to proceed with very
little equipment, but no one should underestimate the
assistance and increased efficiency resulting from even

a minimum of equipment."Zl

The Class Room "The supposedly simple details of

the classroom management and housekeeping may make or break
a learning situation."@? The physical conditions within

classroonm lend heavily to make a good or poor class session.

2l wiiliam H. Burton, The Guidance of Learning
Activities (Wew York: Appleton-Century-Crofts, Inc., 1944),
p. 552.

22 Ipid., p. 549.
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TABLE V

TYPES OF VISUAL AIDS USED, LISTED ACCORDING TO THEIR USE

Color work corresponding to lesson 87

Lesson leafs with plcture to go with lesson 83

Flannel-grarvh 48
Maps | 45
Object lessons L5
Picture charts 42
Lesson leaf with picture that does not go

with lesson 15
Color work that does not correspond with

lesson 12
Projected slides | ‘ 3
Silent motion pictures 3

Sound-motion pictures 3
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The following things are important physical factors in
creating a good learning situation: heating, humidity,
ventilatlon, lighting, noise, and appearance and decor-
ation of the room. Some of the foregoing physical con-

ditions were investigated and will be presented here.

Out of the forty-eight church schools which reg-
ponded to this investigation, forty schools reported the
total of 280 classrooms., These rooms varied in size from
five feet by six feet to the use of the large sanctuary.
One school had as high as eighteen rooms vhile only two
schools reported having just one room for the whole school.
See Figure 3 for the distribution of class rooms. Thirty-
three of the 280 rooms house more than one class. The
number of classes vary from two to seven in one room. Most
of these rooms are large room housing one department or a
combination of classes from various departments. The res-
ponse to this investigation was.not complete enough to make
a fair statement concerning the percentage of over-crowded

class rooms.

The colors found in these 280 class-rcoms caried
in shades and brightness but 211 the colors were light in
tone or pastel in shade. As a whole the rooms are decor-

ated in a cheerful inviting way.
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The heating and ventilation of the rooms as a whole
is good. Three hundred five teachers reporting on the
heating and ventilation for the winter months reported as
follows: 224 reported it was Just right; ten reported it
was stuffy; fifty-nine said it was too cold; and twelve
indicated it was too hot. Two hundred eighty-three repcrt-
ed on heating and ventilation for the summer monthsvas
follows: 262, just right, ten, stuffy; and eleven, too

hot.

In this chapter an analysis of the church school
teacher has been made from the data gathered from guestion-
naires sent to the teachers of the Oregon-Washington con-
ference of the Evangelical United Brethren Church. The
teacher has been analyzed (1) according to his qualifica-
tions for teaching; (2) his objectives in teaching; (3)
his methods of teaching, including his preparation for the

class session; and (4) his class room.



CHAPTER III
ANALYSIS OF DATA GATHERED FROM QUESTIONNAIRES (continued)
IT. THE CHURCH SCHOOL SUPERINTENDENT

"In the modern Sunday church school the superin-
tendent‘is more than a presiding officer at the 'opening~
exercises! or a genial 'investigator,! flitting from place
to place, dispensing smiling good Will."l The duty of the
superintendent is to administer the affsirs of the church
school, its program, sessions, and interests; to nominate
the Department Superintendents and teachers of the church
school; and to encourage the church school officers and
teachers to attend leadership education classes, insti-
tutes and conventions.? TIn the light of these resvonsi-
bilities, the church school superintendent has been an-
alyzed as follows: (1) the training of the superintendents;
(2) the objectives and functions of the superintendent;

(3) the superintendent as a supervisor; and, (4) the super-

intendent's evaluation of the church school teachers.

1 Oliver de Wolf Cummings, Christian BEducation in
the Local Church (Philadelphia:  The Judson Press, 1942),
0. 47

% The Discipline of the Evangelical United Brethren
Church (Dayton, Ohio: The Otterbein bPress, 1947), D. 248,
par. 1076-1078.
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The training of the church school superintendent.

Just as a right relationship with the Lord Jesus Christ

is the most important qualification of the teachers, so
the same’is true of the church school superiﬁteﬂdent. Out
of the forty-one superintendents who responded to the o
questibnnaires,Vall but one indicated that they were SaVed.
The one did not answer this section of the questionnaire;
Twenty-seven of the superintendents recorded that they
have been entirely sanctified. The remeining fourteen did

not check this item.

The primary requirement of the'superintenaent is
a born again eXperience, After this requirement has been
met, every bit of academic training is only an aid to
greater efficiency. Thirty superintendents have graduated
from high school. Ten revealed that they have not grad-
uated from high school and one made no answer to the ques-

tion.

One-half of the‘superintendents attended college.
From this group of twenty-one who attended college, eleven
graduated. The following degrees were earned: Bachelor
of Arts, Bachelor of Science, Bachelor of Engineering, and
a Teacher's Certificate. Those who attended college repre-
sented fifteen different colleges. The followling were the

major fields of study: English, electrical engineering,
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sociology, accounting, home economics, education, mathemat-

icg, chemistry, and agricultural technology.

Only two of these superintendents have done any
type of graduate work. One of these two earned the degree
of Master of Science in the field of biochemistry. The

other majored in English but did not earn a graduate‘degree.

Leadership Education classes have been attended by
hirteen superintendents. Together they have earned a
total of twenty-eight credits. These classes were held in
the summer assemblies of the Oregon-Washington Conference

at Jennings Lodge, Oregon, and in various local churches.

Fifteen superintendents indicated that they have
had other types of training that have assisted them in both
church school teaching and supervision. These include
leadership in Christian Endeavor WOTK; Daily Vacation Bible
School; Youth Fellowship and Boy Scouts. Two have had ex-
perience as military officers and instructors. Three of

the superintendents are ehgaged in public school teaching.

At least thirty-five of the forty-one superintendents
have had actual church school teaching experience. Their
years of experience range from one year to thirty-two years.
Those havihg‘up'fo five ﬁears’of teaching experience egual

37 per cent of the thirty who indicated that they have taught
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in the church school. Sixty-six per cent of them have had
from one to ten years of experience. ©See Figure 4 for the

distribution of years of teaching experience.

The office of church school superintendent is an
elected office in the FEvangelical United Brethren Church.
This office is filled annually by the vote of the congre-
gation of the 1Oca1&church.3 This will explain why 80 per
cent of the superintendents have served only from one to
five years in thisgoffice. One superintendent has the re-
cord of fourteen years in the same office. Five of the
Superimtendeﬁts have onlyybééﬁ’éérving in‘this capacity
for four months. Consult Figure 5 for distribution of

length of sérvice as church school superintendent.

Objectives and function of the Superintendent. A
highly trainéd staff of superintendents is very good but
they cannot be effective in their work until they have de-
fiﬁite goals and objectives to achieve. Every effort in

the school is & means to this one end.

The same five 6bjectives that were presented to the

teachers were also presented to the superintendénts.4 Only

, 3 Discipline of the Evangelical Uﬁlted Brethren Chnrch
___p_b Clt., pa 247’ paI'. 10690

4 .Q.f.' Mt, ppolz"wlé
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two of the five choices were checked at all. Twenty-nine
superintendents chose as their main objective for the church
school: Win the pupil to Christ. Six chose "Tesch the
Bible" as the main objective. The other three: entertain
the pupil during the church school session; know the pupilts
problems and help them with their problems; and bring about
changes in the religious nature of the pupil, were uncheck-
ed. Three superintendents checked more then one main obh-

Jective. This left only three who did not record their

main objective.

The main objective'of the church school was missed
altogether by the superintendents, while only 4.5 per cent
of the teachers chose that goal which should be the one Ob-
Jective of all Christian education. It was possible that
the church school superintendents did not fully understsnd
the meaning of the five objectives for the church school

teaching.5

The church school superintendents were also given
opportunity to indicate that which they felt was their main
function as a superintendent. Again it may be stated that

there can be only one main function. All others are only

5 ¢r.

nte., pp. 14-16.

0
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means to that end. They were given the choice of eight
different functions. Only four of eight were chosen by
forty-one superintendents. Eighteen felt that their chief
function was to keep the church school well organized. Fif-
teen felt that their chief function was the attaining of
the ‘highest product in Christian character in the pupil.
Four chose: Leading the opening and closing exercises of
the school, as their main function. Four also chose for
their main function: providing leadership for the various
departments of the school. The other four choices that
were not checked were as follows: the management of the
business of the school; the supervision of the teaching
of the entire school; visitation of the pupils; and the

enlicstment of new teachers.

The task of the superintendent is many-cided. He

is to be an organizer, an administrator and a»supervisor.é
Each one of his tasks carries with it great responsibility.
Yet these tasks are only means to the one end. "The super-
intendent ig responsible for attaining the highest product

in Christian character, and toward'this end he must bend all

the resourses of the school.™7 This, then, is the main

6 Paul H. Vieth, Improving Your Sunday School ‘
(Philadelphia: The Westminister Press, 1941), pp. 12,13.

¥

7 Ipid., p. 13.
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function of the church school superintendent.

The superintendent azs a supervisor. It is difficult
to separate supervision from tﬁe many-sided tasks of the
superintendent. Supervision has bearing upon by both the
organizational and administrative side of the church school.
The term supervision, for the sake of this investigation,
will be used in its relation to the actual teaching pro-
gram of the school. The super’atendent is a supervisor
as he’assists the teachers irn reaching the main objective
of the school. In so deing, hé will be carrying out his

main function as superintendent.

Effective supervision can be executed when the
church school sets forth certain standards and recuire-
ments for its teachers. By these standards the super-
visor can not only choose his teachers but can also meas?
ure the effectiveness of the teachers. The very least that
a church school can ask of its teachers, who have such an
important task, are the following gualifications: "(1l) A
personal experimental knowledge'of Christ; (2) fine tact,
and sincere love for boys and girls; (3) Kno%ledge of the
mind of the pupil; (4) knowledge of howyto teach; (5) a

vision of possible life service for each pupil; and (6)
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ability to inspire and train for service.n® 4t least
twenty-four of the church schools of the Oregon-Washington
Conference accepts these standards for their ééachers.

See Table VI for the listing of the standards and require-
ments, and the number of schools using them. Eleven
schools reported that they had no standards for their teach-

ers. Thirteen made no report in answer to this question.

The question was asked: what happens to the teach-
ers who does not come up to these reguirements? A number
of various answers were given. They have been summed up
as follows: (1) the teacher is hot accepted from the start;
(2) tender care, counsel and assistance is given in order
that the teacher may meet the standards; (3) remove them
after every thing else has failed to bring about improve-
ment; and (4) repléce him with a teacher that does meet
the standards either immediately or at the end of the

teacher!s term.

Thirteen superintendents revealed that at least
thirteen teachers were not fully capable of teaching a
church school class. Out of the forty-one superintendents

twenty-one revorted that all their teachers were fully

8 William T. Milliken, "Teaching," Church School
Improvement (William E. Chalmers, editor, Philadelphia:
The Judson Press, 1925), p. 21.
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TABLE VI

STANDARDS AND REQUIREMENTS OF THE CHURCH SCHOOL
FOR ITS TEACHERS

The Standards and Requirements - Number of schools
using each standsrd.

The teacher must be a born again Christian. 15
He must be interested in church school work.
He must teach the Bible in its fullness. ‘ 4

Lead the pupil to a definite salvation
experience. 3

Be at the church school five minutes early
every Sunday. 3

Be in agreement with the doctrine of the
Evangelical United Brethren Church. 2

-

Have a pleasing personality.

Have adecuate training and preparation to
teach.

Attend prayer meeting and teacher meeting.
Have a desire to teach.

Have ability to handle the class.

Ability to present the material intelligently

Must attend church school regularly.

e

Steadiness of character and rersonality.

Alert to the classes needs and sincerity in
meeting these needs. 1
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capable of teaching in the church school. FSeventeen super-
intendents made noc reply to this question.‘lt ié tragic
vhen 31.9 per cent of the church schools have at least one
teacher who is not fully capable of teaching in the church
school. This is even more pathetic when it is realized
that "Sunday schools generally run at a much lower level

of achievement than that of which they are capable."?

There must be constant attention to the improvement
of the work of the teacher. Thirty-one of the schools in-
dicated that they have a plan for improving poor teachers.
This leaves ten schools of the forty-one represented by
their superintendent without any plan for improving poor
teachers. The following plans weré indicated and are
listed in order of choice: (1) help the teacher improve
through a personal interview for the purpose of instruct-
ion and encouragement; (2) provide a teacher training course
for all teachers; (3) give him a2 book to read on teaching
methods; (4) let him continue on as he is and hope for the
best; and (5) remove him from the staff. See Table VII
for full details.

If the chief function of the superintendent is to

9 Vieth, op._cit., p. 13.



TABLE VII

THE IMPROVEMENT OF POOR TEACHERS

The plan for teacher

-

49

Number of schools

improvement using each plan.

Help the teacher improve through a personal
interview for the purpose of instruction
and encouragement.

Provide a teacher training course for all
teachers.

Give the teacher a book on teaching methods
-~ to read.

Let the teacher continue on as he is and
hope for the best.

Remove the teacher fom the staff.
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attain the highest type of Christian character in the life
of the pupil, then the superintendent must know the teach-
ing methods of the teachers and the content of their teach-
ing. The best way for the superintendent to gain this
knowledge 1s through a regular visitation of the classes
of his school. As & supervisor he must visit each class
and observe both the class and the teachers. From'these
visits he may objectively discuss plans for improvement
of the class period with the teachers. He will be more
able to suggest ways and means of attaining the main |
goal of the gchool. Through such a program the poor and
incapable teachers can be improved and encouraged. Four-
teen superintendents stated that the teachérs of their
schools were closely supervised. In these fourteen schools
the supervision was done either by the superintendent,
department superintendents or the director of Christian

education.

A definite ard regular class visitation program is
carried out by seventeen superintendents. Ten superintend-
ents indicated that they visit the classes irregularly.
Seven do not visit the class at all. It should be noted
that four of these seven teach a church school class, and,
therefore, are not able to visit the other classes. The

remaining seven superintendents made no record concerning
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their activities along this line. The length of the in-
terval between visits to any one class varied from one
week to six months. Consult Table VIII for the distribu-

tion of the visits to the classes.

The purpose for the regular visit to the classes
also varies greatly. ‘The following motives were given:
(1) to know what and how the teacher is teaching; (2) to
know the problems of the teachers and the pupils; (3) to
be of assistance to the teacher; (4) to get acquainted with
the pupils; (5) to check on materials and other needs of
the class; (6) to make announcements; (7) help with dis-
cipline problems; (8) arrange for substitute teachers;

and (9) check the attendance,

Along with a class visitation program, great im-
provement in the teachers and entire school can be made
through teacher training classes. "Effectiveness in teach-
ing depends largely upon the adeguacy of preparation. Well-
trained teachers make good schools where pupils learn what

they are taught."l0

The Oregon-Washington conference church schools

10 ¢, B. Eavey, Principles of Tezching for Christian
Teachers (Grand Rapids: Zondervan Publishing House, 1940),
p. 98.
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TABLE VIII

THE CLASS VISITATION PROGRAM OF THE SUPERINTENDENT

The Number of times The Number of
the class is visgited Superintendents
in one year. ‘ engaged in visit-

Weekly

Bi-weekly

Monthly

Bi-monthly
Quarterly
Bi-quarterly

O H >~ oW N I~

Yearly
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have provided training for their teachers in three ways.
First, through a discussion of the teachers! problems and
method of education at the regular meeting of the Sunday
School Executive council. Twenty-eight schools regularly
discuss the problems of the teacher. Thirteen regularly
discuss methods of teaching. The second method of teach-
er training is the use of teacher training classes. Only
three of the forty-one superintendents reported that their
school‘provides training classes for their teachers. The
third means of training is through the use of =& church
library containing books that are pertinent to church school
teaching. Three schools have libraries with up-to-date
books on teaching procedure, All of these methods of train-

ing help make an effective church school.

TIhe superintendents'! evaluation of the church school.
Another task of the supervisor is the evaluation of the
churech school. He must do this in order to find the strong
points of the school and the places of weakness. These
are found in order that suggestions for improvements may

be made.ll

An evaluation of the teachers was made in order to

11 Vieth, op. cit., pp. 64,65.

i —
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find the most effective teachefs. As far as academic
training was concerned the teacher, who had attended, gra-
duated or is attending a Bible school, was the most ef-
fective. The teachers were also evaluated in the light
of theilir occupation. The housewife was considered the
most effective. See Table IX for the order of choice

and evaluation of the teachers.

The influence or effectiveness of the church school
was also evaluated. Tourteen out of the thirty-four sup-
erintendents answering this section of the questionnaire,
recorded thzt their school was very effective in its work.
These superintendents felt that their school was doing a
very good plece of work. The other twenty superintendents
felt that their schools were lacking in effectiveness for
a number of reasons. These rezsons have been summed up
as follows: (1) Lack of evangelistic passion among the
teachers; (2) lack of adequate space in the classrobm;

(3) lack of trained teachers; (4) the teacher's lack in
preparation of the weekly lessons; (5) a'great need for
visual-aids; and (6) a lack of personal contact of the
teacher with the pupil in the church school and also dur-

ing the week.

A1l of these reasons for ineffectiveness, except
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TABLE IX

EVALUATION OF CHURCH SCHOOL TEACHERS LISTED ACCORDING TO
EFFECTIVENESS BY THE SUPERINTENDENT.

Teachers listed according Number of super-
te training. : intendents choos-

ing the teacher.

Bible school graduate or those attending
a Bible school. 17

College graduate or those attending college.
High school graduate

Graduate school graduate or those attending
graduate school. . 2

Teachers listed asccording
' to occupation.

Housewive : 16
School teacher ' 11
Professional men and women
Laborers

Trademen or women

O O N W

Students
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the lack of class-room space and need of visual-azids, can
be corrected to a great extent through close supervision.
The spiritual life of the teacher affects his evangelistic
zeal, This zeal must be accompanied with a deep knowledge
of the Word of God and a good understanding. A properly
moctivated teacher will spend as much time as possible in
preparation of the lesson, and will desife to show person-
al interést iﬁ each pupil. A Wiae—awake superintendent
will be concerned about such needs and will do all he can

to remedy them.

This analysis of the church school superintendent
has been based upon‘facts gathered from the data incorpor-
ated in the questionnaires sent out to the church school
superintendents of the Oregon-Washington Conference. The
following phases of the superiﬁtendent have bheen deslt
with: his training; his objectives and functions: the
superintendent as supervisor; and his evaluation of the

church school.



CHAPTER IV
ANALYSIS OF DATA GATHERED FROM QUESTIONNAIRES (continued)

ITI. THE PASTOR -- THE TEACHER-IN-CHIEF OF THE
CHURCH SCHOOL

The minister of any congregation must not only be
their preacher, but also their pastor, or spiritual leader.
The minister is also the general supervisor of all the or-
ganizations within the local church. The church school is
~ to be under his general guidance and direction.l The pastor
then is the congregation's head teacher. "The New Testa-
ment makes teaching a primal part of his vocation. A pastor
who for any reason takes no interest’in his school is to
that extent no pastor."? An analysis of the pastors of
church schools of the Oregon—Washington will be given as
follows: (1) the training of the pastor; (2) the pastor as
a supervisor; and (3) the pastor's evaluation of the church

school,

1 pisecipline of the Evangelical United Brethren Church
(Dayton, Ohio: The Otterbein Press, 1947), D. 122, par. 370,
and pp. R46, 247, par. 1066.

2 Theodore E. Schmauk, How To Teach In Sunday School
(Philadelphia: The United Lutheran Publication House, 1920),

p. 40.
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The training of the pastor. The spiritusl life of

the minister is just as important to his work as an educa-
tion., His spiritual life and influence is as important as
the church school superintendent and teachers. The ministers
were not asked to indicate their status of grace. It is
taken for granted that he is not only born again but is’
entirely sanctified. The discipline of the Evangelical
United Brethren Church states the following recuirements
for ministers:

There must be assurance in these matters, for only

persons of genuine Christian experience, of godly

character, and pious life, whose conduct before

men 1s above reproach, who flee hurtful lusts, and

are free from baneful habits and practices thst

would mar their influence or compromise their wit-

ness, can receive the approval of The Evangelical

United Brethren Church as Minister of Jesus Christ.>

With a sound Christian experience as a foundation

the pastor then ought to have a thorough education. &t
least a college education is reguired of all ministers in
the Evangelical United Brethren Church. They are also

urged to complete a seminary training.4 "A definite know-

ledge of the church school and church school methods will

3 Discipline of the Evangelical United Brethren
Church, op. cit., p. 115, par. 3232.

4 Ibid., p. 117 par. 348; p. 118, par. 349.
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be essential if a minister is to give it guidance. He should

have a proper background of preparation.“5

From the foregoing it can be concluded that all of
the ministers in the Oregon-Washington Conference have grad-
nated from high school. Yet not all of them have graduated
from college. Forty-two of the forty-three pastors partici-
pating in this study have attended twenty-three different
coileges. From this group thirty-three have graduated from
college. Only one of the forty-three ministers did not
attend college. The following degrees were earned: Bachelor
of Arts, Bachelor of Science, Bachelor of Theology and Bible
Institute Diploma. From the group thaﬁ attended college, the
following were the major fields bf study: religion, English,
education, speech, history, psychology, Bible, music, English

literature, Speanish, missions, philosophy, and theology.

One half of the forty-three ministers went on into
graduate work. Eleven of these twenty-two earned the follow-
ing egraduate degrees: Bachelor of Divinlty, Master of Re-
ligion and Master of Arts. Nine different graduate schools

were attended, with study done in the following major fields:

5 James Deforest Murch, Christian Education and the
Local Church (Cincinnati: The Standard Publishing Co., 1943),
p. 217,
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theology, Christian education, religion, history and educa-

tion.

The greater majority of the pastors have had training
in Christian education. Thirty~nine indicated such training,
while twenty indicated that they have athér types of training
that have assistéd them‘in church school teaching and admin-

istration.

Approximately one-third of these men have had training
in secular educational procedure. Eleven of these thirteen
men have had actual teaéhihg experience in either private or
public school. They have taught in many of the various fields

of learning from grade schools to even graduate schools.

The pastor as a supervisor. "The pastor is the head
of the church; and the church must look to him for guidance
in the development of its entire program of work."6 As sup-
ervisor the pastor should by no means take over the task of
church school superintendent. He and the superintendent
must work harmoniously together. In the Evangelical United
Brethren Church the minister is to be the Director of Chris-

tian Bducation in the local church.’ It is the duty of the

© Paul H. Vieth, Improving Your Sunday School (Phil-
adelphia: The Westminister Press, 1941), p. 163.

7VDiscipline of the Evangelical United Brethren
Church, op. cit., p. 269, par. 1180.
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Director of Christian Education to guide and coordinate the
total educational prograﬁ of the church. The entire work
of the church school then falls under the supervision of
the Director of Christian Education. Twenty-five report-
"ed that they are the Director of Education in theilr part-
icular local church. The Director can be some other church

member 1if the pastor is not able to serve in this‘capacity.8

In order for the pastor to do an adequate job‘of
supervision he, too, must have certain goals and objectives
for the school. As has been mentioﬁed before, there can be
only one main objective, therefore all minor gosls are
means to this one end, The pastors were asked to choose
their mein objective for the church school from the same
list of objectives from which the teachers and superinten-
dents made their choices. Twenty-four pastors chose as
their main objective, Win the pupil to Christ; eight chose,
Teach the Bible; four chose, Bring about changes in the re-
ligious nature of the pupil. The other two objectives were
not chosen. Seven pastors felt that they must have two

more main objectives.9 It was possible that the pastors,

8 Ibid., p. 269, par. 1180.

? Cf. ante., pp. 12-14, for the teacher‘s cnoice,
eiinsatiib=di
and pp. 46;43, for the superintendents choice,
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too, did not fully understand fully the meaning of the

five objectives for church school teaching.

As supervisor, the pastor must "have an intimate
acquaintance with the persommnel of the offical and teaching
force of the school. He must know what kind of work is
being done. "0  Tne pastor is not only resvtonsible to know
how the teaching is done, but he is also "responsible for
the doctrine taught in his church."ll "It is his to see

not merely that sound doctrine is taught, but that sound

doctrine is taught."1?

The pastor then must know how the teachers are
teaching and what they are teaching. This information can
be gained first-hand only as the pastor visits each teacher
during the class period. A proper evaluation can be made
as he witnesses the teaching methods and the learning sit-

uations of each class. ‘

Thirty—cneVOut of the forty-three ministers visit

the various classes of the church school. Thirty-one of

10 Charles W. Brewbaker, The Sunday School In Action
(Dayton, Ohio: The Otterbein Press, [n.d.} ), p. 91.

11 Jonn H. Vincent, The Modérn Sunday-School (New
York: Hune & Eaton, 1887), p. 65.

12 sehmauk, op. eit., p. 40.
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them also indicated that thev knew the content of that which
each teacher was teaching. Yet only twenty-six ministers
claimed to know what methods of teaching procedure were

being used by their teachers.

Twenty-six of the thirty-one pastors, who visit the
church school classes, ga?e the following purposes for visit-
ing the classes: (1) observe teaching methods; (2) show that
the pastor is interested; (3) counselling; (4) observe plan-
- ned goals; (5) determine caliber and efficiency of the teach-
ers; (6) promote the church school; (7) be an inspiration
to the teacher; (8) help with discipline problems; (9) know
what the teacher is teaching; (lO) get acquainted with the
pupils; (11) determine if changes need to be made in the

curriculum. See Table X fcr’the order of choice.

Proper supervision will cost the pastor a good deal
- of his time.

The pastor ought to regard the church school as

the most important part of the congregational

1ife and work. To the school he should devote

more time and attention than to anything else in

the way of organization.
The ministers of the Oregon-%ashington Conference spend the

greater percentage of thelr administrative time upon the

13 Andrew W. Blackwood, Pastoral Leadership (New York:
Abingdon-Cokesbury Press, 1949), p. 173.
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TABLE X

THE PASTOR'S PURPOSE FOR VISITING
THE CHURCH SCHOOL CLASS

The Purposes Number of Pastors
choosing the purposes

jt
b~

Observe Teéchiﬁg methods

Show that the pastor is interested
Counseling

Observe planned goals

Determine caliber and efficiency of teacher
Promote the church school

Be an ‘inspiration to the teacher

Help with discipline problenms

Know what teacher is teaching

T T = S S ST SR "R SR O

Get acquainted with the pupils

Determine 1f changes need to be made in the
curriculum. -1
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church school. See Table XI for = comparison of time spent
with church school administration and other church organ-

izations.

As teacher-in-chief "the pastor is responsible for
all the teaching, but he need not do any of 1t, except teach
the teachers."l4 FEach pastor then ought to train teachers
for his school. This traimiﬁg can be accomplished through
counselling, and training courses. Only twelve of the forty-
three pastors make it a regular practice to counsel with
their teachers about teaching procedure. Twenty-three indi-
cated that they sometimes used this method; while eight
never talk these matters over with their teachers. Thirteen
pastors hold special classes for the church school teachers.
These classes are for the purpose of helping the teachers
teach., Thirty of the pastors indiecated that they hold no

classes.

The pastor's evaluation of the church school. If the

pastor has been faithful in his work as teacher-in-chief he
will be able to give an accurate evaluation of the church
school. ©Such an evaluation is made in order to strengthen

the weaknesses of the school.

14 Schmauk, op. cit., vp. 43,44.



TABLE XTI
PERCENTAGE OF TIME SPENT BY PASTORS IN THE ADMINISTRATION
| OF VARIOUS CHURCH ORGANIZATIONS

Humber of pastors spending time with various groups.

Percentage of time

spent in administra- Youth = = Brotherhood W.S.W.S. Ladies Church
tive work. Fellowship Aid School
1 0 0 A 1 2
2 1 3 1 2 2
3 1 1 0 0 0
4 0 0 0 0 0
5 8 2 5 2 6
-10 7 3 2 0 5
15 2 0 1 0 1
20 1 0 0 o 3
25 3 1 0 0 1
30 A 0 0 0 3
35 0 0 0 0 0
40 0 0 0 0 2
5 0 0 0 0 0
50 0 0 0 0 0
55 0 0 0 0 2

99
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An evaluation of the teacher was made by the pastors
both academically and occupationally. The most effective
teachers academically were those who had attended, graduated
from or are attending a Bible school. Occupationally, the
pastors chose. the school teacher as the most efficlent
teacher in the church school. Consult Table XII for the

order of choice and evaluation of the teachers.lb

An evaluation was also made as to the influence or
effectiveness of the church school. According to eleven
ministers the church school is very effective. Twenty-
nine registered that their schools were definitely lacking
in effectiveness. This lack is caused by the following
reasons: (l) lack of evangelistic approach among the teach-
ers; (2) lack of'%eaéher training in educational procedures,
(3) lack of interest among the teachers; (4) lack of ade-
quate classroom space; (5) definite discipline problems;

(6) new pupils are not being brought in; (7) lack of ability
to hold the pupils! interest in the church school; (8) lack
of a real spiritual background in the teachers; (9) the
lesson literature is inadeguate; (10) the practical needs

of the pupils are not being met; and (11) lack of cooperation

15 Cf. ante., pp. 53,54, for the superintendents!
evaluation of the teacher.
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TABLE XTI

EVALUATION OF CHURCH SCHOOL TEACHERS LISTED
ACCORDING TO EFFECTIVENESS BY TH

E PASTORS
Teachers lizted » Number of pastors
according to training. choosing the teachers.
Bible school graduates or those attending
a Bible school. 15
College graduate or those attending college. 12
High School graduate. » 7
Graduate school graduate or those attending
graduate school, 3
Teachers listed
according to occupation.
School teacher 20
Housewife 14
Professional men or women 6
Laborers ' 2

Students 0
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in planning and carrying out the program of the school.l6

Twelve pastors indicated that they felt their school
had major problems in teaching procedure. These problems
can be summed up as follows: (1) the teacher doeg not know
how to teach; (2) lack of weekly preparation; (3) the teach-
ers are bound by habit and custom, therefore, they lack in
a variety of teaching methods; (4) there is a lack of har-
mony with the church's articles of faith; (5) a lack of
consecrated teachers; and (6) a disci pline vproblem in the

Junior Department.

L

&)

The conditions revealed in the two preceeding p
agraphs can be relieved to a great degree through vastoral
counselling and training of the teachers. Only 27.8 per
cent of the pastors counsel with the teachers, and only
30.2 per cent of the pastors hold a special élass for
teachers on teaching method. There is a great need for
the pastor to train his teachers. The wastor must respond
to this crying neéd or see his church school continue on

ineffectively and inefficlently.

This chapter has been based upon the data gathered

from the questionnaires received from forty-three ministers

16 cr, ante., pp. 54.-56.




of the Oregon-Washington Conference. The anaslysis was
based upon three factors: the ministers training, his
work as church school supervisor, and his evaluation of

the church school.

70



CHAPTER V
SOME MODERN METHODS OF EDUCATIONAL PROCEDURE

Religious pedagogy has felt the influence of

current movements in secular education, its lead-

ers have been, for the most part, borrowers rather

than creators of educational theory and technigue.
Because of this it is necessary, therefore, to briefly sur-
vey‘the field of secular educational methodology. This
chapter will by no means cover the whole field. The scope
~of this chapter has included a treatment of two basic
emphases of modern education -- the learning process and

motivation., Along with this, a number of educational tech-

nicues have been set forth.

Two basic emphases in educational methodology. The

two most important principles of education which every
teacher ought to understand are the learning process and
motivation. No teacher can use his subject-matter aright
or choose the method suitable for proper direction of

learning , until first he understands the process learning.z

L walter S. Athearn, The Minister and the Teacher
(New York: The Century Co., 1932), p. &0.

2 C. B. Bavey, Principles of Teaching for Christian
Teachers (Grand Rapid: Zondervan Publishing House, 1940),
po 1270 - .
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In order for the learning process to fimetion properly in
a given learning situation the pupil must be properly mo-
tivated. "The pupil is interested and engages in effort
only as he has a purpose or motive; consequently adequate

and proper motivation is the key to effective learning.n3

‘The learning process is very complex and complicated
because of the many characteristics of the learner as well
as the material to be learned.4 Because of this fact, this
section on the learning process will be confined only to

the main essential in the process of learning.

There are mény definitions of 1earniﬁg vet all of
them express one common element. Learning involves some
kind of change in the person who learns. "This change may
be manifested as a skill, a habit, an attitude, an under-
standing, as knowledge, Or'aﬁ‘appreciation.“5 "Learning
may be defined, then, in terms of the progressive changes

that take place in the patterns of experience and behavior

3 Ibid., . 184.

4 Herbert Sorenson, Psychology in Education (McGraw-
Hill Series in Education. ew York: McGraw-Hill Book Co.
Inc., 1948), p. 302.

5 H. Carl Witherington, Educational Psychology
(Boston: Ginn & Co., 1946), p. 163.
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toward better adjustments to the felt demands of lif@.“é

"Learning is continuous thropgh 1ife and is in-
evitable in active human,ﬁeings.ﬂV At birth a child is
a bundle of potentialities: he knows nothing and can do
ndfhihg. But God hes endowed him with a physical mech-
anism which is essential to learning -- his nervous system.8
Through heredity man is equipped with certain definite
potentialities or response patterns, such as breathing,
blood circulation and movement. These responses are called
reflexes. As long as the reflex eguipment supplies the

needs of the individual, there is no need of learning.9

When the reflexes are not adeguate to satisfy the
need of man, he then develops habits which are a little
more complex. These habits become automatic reaction al-

ways working in the same Way.lo

There are times when the needs of 1life can not be
satisfied on any reflexive or habitual level. Such a sit-

nation calls for a rational answer. The individual must

7 Witherington, op. cit., p. 166.

8 Eavey, op. cit., p. 129.

9 Witherington, c¢p. g;ﬁ., p. 166.

10 1pid., p. 167. ecf., Bavey, op. cit., p. 132.
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then find or invent a way to satisfy his need.tl In ration-
al learning the learner must recognize the problem before
- him. If there is no problem in his mind, then there is
no reasoning or learning. "But if there is a recognized

problem, there may be no learning unless the solution is

desired. 12

There are times when an'individual may profitably
respond emotionally. This happens when neither of the
other three responses are totally adeguate to satisfy
the need. In other vords emotions are learned. "e learn
to love, to hate certain things, to sympathize, teo resent,

to admire, to pity."13

Learning is not as csimple as these four points in
thekgrowth of learning seem to be. Behind it all is the
interaction’of the complex nervous system of the learner.
"The nervous system 1s the medium of connection between
the physical, or material, on the one hand and the mental

and the spiritual on the other."l4 The response or reaction

11 witherington, op. cit., p. 167.

12 7. Carl Witherington, The Princinles of Teaching
(Prentice-Hall Education Series. New York: Prentice Hall,
Inc., 1939), p. 97.

¢ 13 Witherington, Educational Psychology, op. cit.,
p. 167.

14 Eavey, op. cit., p. 134.
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of the nervous system 1s not only physciological but .
~there is alsércOnsciOuS response which is more than mere
chemical or physical fesponse or process. It is through
: ﬁhysical reactions that sense data is received into the
nervous system and passed on to the brain. These physical
sensations are in an instance transformed from the realm
of the material or physical into the realm of the mental.
"No longer do they have material gualities; they have taken
unto themselves meaning in terms of consciousness, 15
"Learning takes place only when that which is received by
the brain is worked upon by the mind and made a part of

consciousness."l6

The power to take sensations and make them into
mental products is call perception. The mental products
in turn are called percepts. A percept then, is a sen-~
sation gained through self-activity, which has taken on
meaning in the consciousness of the learner. The mean-
ing given to a particular sensation can be pure sensation,
and 1t can never become perception without further sen-

sation."7 The greatest task of the teacher is that of

15 Ibid., n. 134.

16 1pid., p. 135.
17 1pid., ». 136.
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guiding the experience and the intervretation of sensations
that come to the pupil's mind. There is no limit to the
cultivation of interpretation. The teacher also must en-
deavor to control the environment from which stimuli comes
and by selecting the stimuli that should come. Also the
teacher can do much in the preparation and use of methods
and instrument by which sensations may be stimulated and
directed, Yet the teacher is limited here because sen-

sation can only be cultivated in a limited degfee.l8

Learning is more than a mere acquisition of know-
ledge. ZKnowledge 1s worthless until the truths it contains
become spri 1gs of action within the being of the learner
and move him to express the truths in concrete living.
This can be done only through adjustments and modification
- of the learned experience, bpe havior or conduct. Learning
also involves a mental deviopment because it arises from
mental activity.lg

Real learning takes place when, beside the mere

odification of present sction because of past
functlon, the change in the individusl is such that
a part of an old situation will call forth the

same experience or behavior as previcusly reult-
ed from stimulation by the total sitwation."

)
O
Lo}

bid., pp. 140,141.
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Learning takes place in harmony with the laws of
human nature, and is caused by the factors which precede
and accompany it. There are at least three factors of
great importance that condition the learning process.
They are the original nature, the environment and pur—
pose of the learner. "Original nature is what one is
before environment has exerted its influence."?l This
includes the inherited depravity of mankind. The origin-
al nature of man by natural generation functions azccord-
ing to the laws of mere animsl experience, which make
him a slave to sin. This original nature caen be trans-
formed through Christ whereby man can live as a child of

God.,

Learning depends primarily upon the inherited
urges and tendencies, of the original nature instead of
the original nature itself.<?% "Fortunately, all these . .
. Instinets do not reach flood tide at once. Instead
there is a gradual dawning of them as the child grows

older."23 These instincts or tendencies are not ready-

21 1pid., p. 142.
“2 1pid., p. 143.
23 Elilwood P. Cubberley, An Introduction to. the

Study of Education and to Teaching (Riverside Textbooks
in Education. Boston: Houghton ¥ifflin Co., 1925), p. 211.
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made adjustments for satisfaction as the animal. Man
must through experience and learning find the way to
satisfy the largest number of his desires.

Some of the fundamental drives which are basic

to learning are: physilcal activity and manipula-

tion, mental activity and curiosity, rivalry and

competition, self-assertion, expression and com-

munigation, love of adventure, ownership and

collecting, the desire for social approval, the

desire to achleve, and the drive for success.<~4

The environment is an important factor in the learn-

ing process because the learner 1s always in an environment.
he environment includes all the factors Iinfluencing develop-
ment from the time life begins. It can be divided into
three parts. First is the physical environment or the
many things of the natural world. The physical conditions
under which the pupll lives greatly effects growth and
learning. The second aspect of environment is psychologi-
cal, This includes those events and objects which have
acguired the power to call forth reactions of a mental
type. The third phase of environment is called the social
environment. It is made up of the persons with whom the

product of both the original nature of the individual and

the environmental conditions of development."25

24 mavey, ob. cit., pp. l44, 145.

23 Ibid., pp. 147, 148.
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Original nature or heridity and environment can not be
separated as rivals. "Each 1is one aspect of a dynamie,

unitary process, namely interaction."?6

The third important factor that conditions learn-
ing is purpose. Man is not a mere mechanism subject to
the ?ush and pull of origihal nature and environment.
"Human beings ére activehagents moved by purpose, which
is the key to learning.®<7 It is by purpose that he di-
rects his original nature and unifies life by bringing

conflicting tendencies into harmony with one another.<8

Learning, then, takes nlace in the interaction of
original nature, environment and purpose. It is the teach-
er's task to provide the environment during the teaching
period. It is his main business to determine the stimuli
of the periocd so as to bring about the desired responses
from the pupil. It is also the task of the teacher’te
help the pﬁpils to see what is involved ih the situation
they are in, to see in activities and to exercise the

power to right choice.??

26~William H. Burton, The Guidance of Learning Act- '
ivities (Few York, Appleton-Century-Crofts, Inc., 1944), p. 162.

27 Bavey, op. cit., p. 149.
%8 Tpid., pp. 149-151.
29 1pid., pp. 151-153.
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With this great responsibility resting upon the
teacher it is important that the pupil be properly motiv~
ated to carry out the desired studies and curriculum.
"The problem of pupil motivation is one of the most impor-
tant and difficult that the teacher faces."30 This is
true because there is no known general formula nor an in-
fallible set of devices that will motivate 2ll pupils at
any given time or even all the time. Proper motivation
is an application of general prinéiplesbto the individual
or group whom the teacher is guiding. Motivation then,
demands that the teacher know and study the learner, be-
cause motivation depends on the interests, activities,

and maturity of the learner.>+

The starting point of all learning is a feeling or
sense of need. This need is bhased upon the drives or urges
that come from the original nature of man. These organic
drives include: self-preservation, sex, food-getting,
avoidance of pain.32 There are othér needs or desire that

an important place in motivation. They are desires that

30 Sidney L. Pressey and Ffancis’P.fRobinson,
Psychology and the New Education (New York: Harper and
Brothers Publishers, 1944), p. 405.

31 Burton, op. cit., pp. 105, 106.
32 1pid., p. 106. cf. Eavey, op. cit., pp. 188-190.
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arise because man is a social being. In general they can
be classified as follows: the desire to be active, desire
for new experience, desire to achieve, desire to express
one'!s self, desire for approval, desire to possess, desire
for security, desire for response, and completion and

rivalry.33

The interest and attention of the pupil can be
gained by the teacher, when he guides the pupil to the
satisfying of the pupil-felt needs. Interest in turn sup-
plies the motive power of self-activity which is so essen~
tial to learning. "A primery consideration, then, in all
learning and teaching is the provision of a motive, of an
energizing want, desire or interest which will provide
vigorous and whole-hearted activity."34 The task of mo-
tivation is more than creating a desire to learn in a
passive student, since he already has many and varied in-
terests and is strongly motivated in other ways. The pro-

blem of motivation is to be so clearly and effectively

33 Eavey, op. cit., pp. 190-195, c¢f. Burton, op.
cit., p. 106. Witherington, The Principles of Teaching,
__O”E. Cit‘, p. 1310

34 g, L. Thorndike and A. I. Gates, Elementawy
Principles of Education, p. 85, cited by J. L. Corzine,
Looking at Learning (Nasville: The Sunday School Board
of the Southern Baptist Convention, 1934), p. 62.
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related to a pupilts schoolwork and to his felt needs
that he strongly desires to execute these school under-

takings.BS

Motivations can be placed into two classificaﬁions.
First there is the intrinsic motivation. It is inherent
in the learning situation. It is found within the 1earner
~~in his needs, interests, attitudes and purposes. This
type of motivation 1s best expressed in goals or pﬁrposes
accepted or possessed by the learner. Extrinsic motiv~
ations'make up the second class., They lie outside the
leafning situation. The commonest forms are marks, credits,
diplomas or degrees, medals, prizes and membership in honor
societies, The social motives of completioh and rivalry
are also used. The teacher'!s personality, desire for his
épprbval, énd liking for the teacher are found to be op-
efating motives. ©Scolding, sarcasm, fidicule and ?unish—

ment are on the negative side of extrinsic motives.36

According to Dr. Burton, the extrinsic motives are
necessary because of the way our schools are constituted.

He feels that they are much less effective than the intrinsic

35 Pressey, op. ¢it., p. 405.
36 Burton, op. ¢it., p. 107.
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motives, If the pupll is properly motivated he will not

need the extrinsic rewards.>7

The following is a formula by which the teacher can
stimulate the maximum of pupil attention:

(1) There should be a definite, clear assignment
so that both teacher and pupil know what is to be
done. (2) Both teacher and students should be
thoroughly prepared. (3) Classroom methods should
include the audiovisual. (4) There should be ex-
tensive student participation in the class room.
(5) Whatever takes place in the glassroom should
be related to the work at hand.>

This may be in the realm of the ideal for the school yet
it has great possibilities.

To learn effectively, the pupil must engage in
work that is meaningful to him; it must satisfy
needs that he as an individual experiences; it
must gratify hunger for learning that he has felt;
it must solve problems that he has met in actual
life; it must answer cuestions that his experiences
have rgised in his mind; it must awake to life
of action resident in a being who has within him-
self the power of purposive choice to resch goals
set by a supreme Personality so that he may realize
the end of his own exlistence as a spiritual per-
sonality.-

Principles of effective learning and teaching.

There are several necessary principles that influence the

37 1pia., pp. 107-110.

38 Sorenson, op. ¢it., p. 326.

39 Bavey, op. cit., p. 204.
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progress of learning in general. The teacher must keep

these things in mind as he guides the pupil in learning.

1. The learning situation. Conditions favorable

for learning include the learner's health, freedom from
distractions, an adequate apperceptive background; 2]
favorable mental set, a genuine motive an eagerly desired
goal, end a challenging situation. Both the physical and
psychological environment of the classroom must be right.
The teacher can easiiy provide the necessary physical
conditions, such as proper temperature, ventilation,
lighting, seating, atmosphere of the clascsroom and free-
dom from distractions. They must be careful not to over-
look the psychological condition such as adequate gozals

. . /
of achievement for the pupllS.*O

2. Expert guidance. It is not enocugh for the teach-

er to provide a learning situation, he also must guide the
pupil in the processes of learning. He must watch the

process in each learner, note his errors and difficulties,
and evaluate his progresé from day to day. Guidance must

40 witherington, The Principles of Teaching, op.
cit., »p. 101, 102, " cf. Witherington, Educational
sychology, op. cit., pp. 175, 176,
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be conscious and constant, leaving nothing to chance or

incidental 1earning.41

3. Learners must know the process recuired. The

pupll must know what he is fequired to do. He nmust know
how to study the given subject-matter, how to begin his
study and to know when he has finished his study of the

subject-matter.4<

4o Mastery of tools of learning. The tools of

learning are essential, but skillful use of these tools
is more essential. The development of the use of these
tools evolves in the following probable order: language,
numbers, reading, handwriting, higher cuanitative con-
cepts; written ccmpositicn; foreign language, and logic.
Learning progresses only as these tools are skillfully
used and developed.43
5. Sultability of materisls. The subject

matter or learning materizls must meet at least
three requirements: they nmust conform to the

41 Witherington, The Principles of Teaching, op.
_C_i;..yt"’, p. 102'

A2 Ibid., p. 103.

43 Witherington, Educational Psychology, op. cit.,
p. 176. cf., Witherington, Ihe Principles of feaching,
op. cit., pp. 103, 104.
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proper grade level or maturity of the learner;
and they must be presented in proper sequence.&4

6. Factors affecting progress. There are a number

of factors that affect the progress of learning. A proper
distribution of periods of work is necessary in order to
avold fatigue. The efficiency of learning drops of f
sherply when the learner becomes fatigued, There also.
must be specific practice in the function to be improved.
This is done through various means, such as recitation,
memorizing, or actual writing, spelling and working out
mathematical problems. Self-confidence ig alsc an im-
portant factor in learning, regardless of the maturity
level of the learner., Self-confidence can be encouraged
by suitable praise when the pupil succeeds; by making the
task easy enough so that it can actually be attained;

and by keeping the pupil informed as to his progress in

learning.45

There are certain general principles of teaching
that must be followed in order to reach the highest ef-

ficliency in teaching and learning. These principles over-

bl Witherington, The Principles of Teaching, op.
cit., pp. 104, 105.

——

45 Tpig., pp. 105-110.
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lap in many ways with the principles of learning set
forth abhove., Every teacher must take into consideration
the following principles in all learning situations.

(1) Clarity of objectives. Learning is more effective
if the pupil knows definitely what is to be accompliched.

(2) Integration. Effective teaching takes account of
the meaningful wholes as units of learning and teaching;
it does not deal with isolated bits of information.

(2) Appercentive sequence. The past experiences of the

learner must be taken into consideration., The lezrner
brings into each new situvation the effects of previous

experiences and activities. (4) Individual differences.

Pupils at any grade level will differ from one to three
yvears in thelr ability to learn. They also differ in
what they already know and what they can know. (5)
Interest. Learning is improved when there is a keen
interest, upon the part of the pupil, in the thing to

be learned. Interest must be inherent in the thing
learned., The pupil must not feel that learning is mere-

1y required or done for the teacher. (6) Mental set.

The pupll must be in the proper frame of mind in order

to learn effectively. (7) Self-sctivity. The pupil

learns by his own efforts and responses and not by those

of the teacher. (8) Satisfaction. The thing learned
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must bring satisfaction to the learner. This must not
merely be a feeling that the task is out of the way, but
a feeling that it was worth while and satisfying in and

of itself. (9) Application. The newly acquired knowladge

or skill must be transferred into practical use.46

With all these ?rinciples of learning and teaching
to consider it becomes very necessarv for the teacher to
have all his lessons well planned in order to meet the
needs of the pupils. "Anything that is not planned is
planless, and anything that is planless will likely fail
to acoomplish its purpose."47 "The best teachers never
reaches the point where preparation for the day's work

is unnecessary."48

There are various types and forms of lesson plans
that are used. The age group, the learning situation,

and subject matter will help determine the type of plan

46 witherington, Fducational Psychology, op. cit.,
pp. 263-266. cf., Witherington, The Principles of Teaching,
op. glt., pp. 120-147. Corzine, Looking at Learnin s OD.
cit., pp. 46-72,

47 Favey, op. cit., pp. 302, 303.

48 George D, Strayer, George W. Frasier and Winfield
D. Armentrout, Principles of Teaching (American Education
Series. New York: American Book Co., 1936), p. 209.
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to be used.#? A set outline or pattern for producing
all lesson plans is something impossible. A small degree
of success in teaching comes from the ability to produce
a good, flexible lesson plan. In spite of this, there

are certain principles that should be followed in order

to produce such a plan.

The principle steps that are set forth below are
in about the order in which they should come. Yet that
does not mean that one step must be complete at a ﬁime.
Often two or more mey be going on simultaneously. (1) The
teacher must become familiar with the lesson series or unit
as a whole. (2) The particular lesson to be taught for

the davy should be examined or scanned for a general idea of

oq

the content. (3) After the content of a particular lesson
is examined then an aim or goal of that lesson should be
made in the light of the content. (4) The materials to be
used in teaching the lesson should be provided for and ér«
ganized in accordance with the aim sought. (5) The methods
and procedu:e of teaching the lesson nmust be worked out.

This will include the plan of approach; teacher activities;

49 Gerald &, Yoalam snd Robert G. Simpson, Modern
ethods and Techniques of Teaching (New York: The Mac-
millan Co., 1949}, pp. 158, 159.
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illustrations, questions and discussions. (6) Working
conclusions must be formulated in the light of the aim

of the lesson.50

After all of these things have been thought
through, then the teacher is ready to formulate a good
lesson plan. When the plan is made it will need to be
revised and reviewed.

A good plan is invaribly the outcome of at least
several revisions in which the statement of the
aim or purpose is reconsidered, modification of
material to be used is made, the technigue of
teaching that gives promise of the best results
is subjected to further examination, and more
consideration 1s given to anticipated situations
that may arise during the class period, with
determination of the gissible procedures to be
used in meeting then.

Some modern educational technicues. "Good teaching

is characterized by the use of the method that is best for
the attainment of the specific goal in mind."5? 411
teaching must have some kind of method. The method used
may be the wrong one which does not meet the needs of the

pupil nor the educational reguirements, but it is still

, pp. 208, 209. Yozkam, op. cit., pp. 164, 165.

50 Favey, op. cit., pp. 316-320. cf., Strayer, op.
cit.
Burton, ovn. cit., pp. 383, 384.

51 mevey, op. cit., p. 321.
52 Ibid., p. 235.
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a method.

The following are some factors to be considered in
selecting a teaching method or technicue: (1) The aim of
the lesson; (2) the maturity of the pupils; (3) the attitude
of the pupils toward learning; (4) previous study in the
same field of study; (5) the nature of the lesson material;
(6) the physical equipment and facilities of the class-
room; (7) the length of the period of teaching; (8) and
the skill and gqualifications of the teacher.53 411
these things will help the teacher to determine what
technicue he will use in téachimg the subject matter. He
must be a constant‘student of methods in general aznd of

his owm methods in particular.

"ethod is simply a planned or systematized manner
of thinking or acting."54 The various technicues used in
education are to assist the teacher in guiding the pupil
in a given leérning situstion. The following methods are
some that are being used effectively. Only their general

principles have been briefly set forth. Each method may

53 Ipid., pp. 237-244.

54 pusten K. DeBlois and Donald R. Gorham, Christian
Religious Educetion: Princivles and Practice (Wew York:
Tleming H. Revell Co., 1929), p. 196.
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be varied in many ways in order to meet the learning
situations at hand. These methods may also be used in

various combinations in an effective way.

1. Lecture method. This is the procedure that

includes all oral precsentation by the teacher whether

it is an extended formal exposition or remarks made to
clarify the issues. It zalso could include an elaboration
upon the pupils'! answers to guestions, or the supplenment-
ing Qf data already at hand or to Iindicate how something
is to be done. The lecture is most effective among
mature minds, who wili be able to follow closely, be-
cause 1t lacks in self-activity on the hearer's part.

It is more;difficult>to get gn0d learning by the use of
the lecture method than any other method. It has its
advantages and good points because there can be no real
teaching without the use of the lecture method at zome-
time. It also can be a great disadvantage because of a

lack of pupil participation.55

2. Discussion method. "The whole plan of class

on is suggestive and invigorating.“56 It consists

7y

fote

i

[oN

z

sCUSS

n directed but free conversstion on some well selected

s

55 EBavey, op. cit., pp. 270-279. ¢f., DeBlois,
op. cit., p. 200,

56 DeBlois, op. cit., p. 198,
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problem which arises from an individual or soclal experience
of the class, with a definite purpose that a satisfactory
solution 1is sincerely sought. A discussion to»be worth
while must be guided toward one goal, and not be just
idle talk without a purpose. It must be ada@tea to the

age group and in & realm of their experience and knowledge.

"A good conversation or discussion draws on children's

Y

imegination, memory, and power to do reflective and crea-

joge

tive thinking."57 The teacher must have a full and clear
knowledge of the subject matter of the discussion and act
as a guide to bring 1t to a definite conclusion and

F ol
solution of the problem at hand .58

3. Storytelling, "One of the oldest, most effective,
and most used means of conveying truth is the story.“59
'BEducationally, listening to stories is a practical means
of learning interesting things in interesting Ways.“éo
The story carries its own lesson and makes 1its own appli-

cation. It sets before the pupil an opportunity to learn

57 Yoakam, op. cit., pp. 358, 359.

=

Eavey, op. cit., pp. 279-286. cf., DeBlois
_Q;E-l Cit., 198"‘200; YOakam, _Q_Qo Citl, pp- 349“359.

60 Yoakam, op. cit., p. 361.
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and apply for and to himself. The story is also one of
the most effective means of capturing interest and atten-
tion and therefore motivates the pupils. Storytelling

can be used in two ways: (1) the teacher is the teller

and the pupils are the audience; (2) one or more of the

pupils are the narrators and the teachers snd the fellow
puplls are the listeners.

When the story is used by the teacher as a teaching
method he must keep several things in mind. ‘Tirst he
must feel that it is a useful method. Second he must
pick an appropriate story. Third he must then thorough-
ly prepare himself by becoming intimate with the story.
Fourth the story must be told in all its beauty. The
narrator must see the things he wants others to see. It
must be told in z simple natursl way, with animation but
with utmost sincerity. Even though the story is such

an effective method, there is danger of it beconing

mere entertainment, thus nothing is learned. bl

A+ Dramatizetion. Thm method of drametization can

nethod.

=

be thought of as extension of the storytelling i
It is depicting, through bodily action, the characters,

movements, and activities of a story or play. The value
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of the drama is found in the values the pupils may realize
from engeging in the activity and not from the presenta-
tion of the play. The drama giveg the pupil an opportun-
ity to express himself without feeling self-conscious
and to put himsell in the plzce of another which calls
for an understanding of the character and the situation
he meets; This method too can be over-done so that more
attentlon is drawn to the preformance than the vakue‘
geined from it. Again it can be a method of motivation
to interest the pupll in the literature and history of

the time of the drama.éz

5. Reporting and recitation. A reporting is a

connected discussion of a subject generally more or less
extended in character. It probably finds its source in

a number of reference books and reculres extensive read-

de

ng, planning, organization and a free use of original
expression. -Recitation on the other hand 1ls a repeating
of ideas presented in the textbook or a reproduction of
what has been read or studied. The report is the pre--
ferred of the two. Its functlion is twofold: it serves

as & means of gathering and disseminating informetion

62 Yoakam, op. cit., pp. 373-383. DeBlois, op.
Ci L ] ppo 2@9""212. Eavey, ‘_O_Qt CitQ’ ppo 292"'295.

i
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probably otherwise unknown; and to train the reporter in
collecting and disseminating information. The value of
the report is found in the fact that it has enriched

the pupil's regular classwork by supplemental reading

in preparing the report.63

6. Handwork. A great number of things are indluded

under handwork. Paper work of meny different kinds, pen

work, bullding nmodels, making posters, and maps, using
the sand box and even filling missionary boxes are all

included in handwork. It provides a profitable occup-
ation for small children abounding in energy. It culti-
vates the power of concentration and creative thought.
It develops self-control and perserverance. Handwork
should not be used merely as an entertainment, but it
should be used only when it contributes to learning.
There is a2 tendency to make handwork an end in itself.

Often the handwork has no connectlon with the class work.64

7. Project method. A project in the realm of

teaching "is a large unit of work of natural and lifelike

character carried on in a natural settimg.”65 In reality

63 voakam, op. cit., pp. 386-392.
64 mavey, op. cit., p. 295-299.

65 Yoakam, op. ¢it., p. 40.



97
then, the project method is not so much a separate method
as 1t is a principle of method. It may be used in con-
nection with all other methods giving them vitality and
effectiveness.

A true project . . . is something done by the

pupil in a real situation recognized by the pupil

as natural and worth-while, which he does be-

cause he wants to do it, and which he carries

to completion in order to accomplish some pur-

vrose of his own, o0

The project is an exveriment in experience including

purposive and shared activity. From it there are gained
many values. Learning is more natural and iﬁteresting.
It trains the pupll in initistive, responsibility,
foresight perserverance, alertness, judgment and evaluation.
Yet in spite of a2ll these good graits there are a number
of dangers involved in using the project method. First
it demands a versatile teacher of superior skill.
Second it requires much more preparation than regular
teaching., Third it takes much more time than the or-
dinary class period., Fourth the individual and his
particular needs are likely to be forgotten in group

project teaching.67

66 Bavey, op. cit., pp. 286, 287.

67 Tbid., pp. 286-292. Yoakam, op. Cit., DPD.
39-41. DeBlols, op. cit., pp. 201-205.
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The surface of modern educetional procedure has

4

S much room

fte

been but scratched in this charter., There
for further study and investigation. The contents of
this chapter were divided into three main sections. In
the first section two basic emphases of educaticnal
methodology were set forth. They were the learning pro-
cess and motivation. The second section contained a
summary of the principlés of effective learning and
teaching. In the last section on the techniques of

modern educatlion, seven different methods of teaching

were dealt with.



CHAPTER VI

SOME BASIC PHILOSOPHIES OF EDUCATION éHD SOME
OF THEIR IMPLICATIONS.
Philosophic conflict and uncertainty have been
most pronounced in educational circles in the United
States during the twentieth century . . . . Three
major schools of thought (idealism, realism and
pragmatism) are vying with one another wherever
pedagogues and school administrators meet.
This investigation will be no means endeavor to settle this
philosophic conflict. This uncertainty was in existence at
the time of the early Greek philosophers. There were the
Tdealists, such as Socrates and Plato, who put their faith
in the Idea which transcends the material and physical.?
There were the scilentists, like the present-day Realists,
"always a 1little at loss when it comes to dealing with ab-
solutes, but willing to investigate limited areas by the

best objective means at his disposal¢"3 Aristotle would

fit into this group.4 The Sophists were the pragmatists

1 Jomn T. Wahlguist, The Philosonhy of American
Education (NWew York: The Ronald Press Co., p. 18.

2 Ibid., pp. 20, 21, 22.
> Ipid., pp. 22, 23.

4 1pid., pp. 21, 22.



100
vho scoffed at such credulit y.5 They were eager to find

truth in the realm cof their own experience.

Tdealism and its educational implicetions.

Historically . . . idealism ig the oldest of the
three viewpoints . . . . Traditionally, it is
the strongest; most of us were born and reared
under i1ts influence. The state, the church, and
the family are highly idealistic. Try as we will
to escape, most of us remain idealists 211 our
lives, Even the most cocld-blooded scientist
and most hard-hearted pregmatist have moments
when they walk by faith in a system not estab-
lished in scientific laboratories or completely
verified by humen experience.

L{ 0
;_Jo

There zre many different vari e

0

of idealism, but
yet there are certain principles that are fundamental To

tions wil

U}
}ode
bt

all.7 Only a few of these basic suppo

[#2}

he pre-

Idealism, s a philosophy, 1s interested in ultimate
reality. "Philosophy is the science of all things naturally
knowable to man's unalded powers, in as far as these things

-

are studled in +their deepest causes and reasons."8 The

7 Dagobert C. Runes, editor, The Dictionary of Phil-
= : 2 ? ==
osophy (Wew York: Philcsophical Library, lz.d. s DD

&

1
Paul F. Glenn, An Introduection to Philosophy (St.
Louls, Misscuri: B. Herder Book Co., L9A7), DP. 33 Cf., D
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idealist holds that ultimate reality is of the nature of
Mind. He regards "mind and the self as central, and as
furnishing the standards and ideals which give to esper-
fence its structure and aims."9 Idealism believes that
back of and beyond this visible physical world is the real
rorld of mind or spirit. Therefore "the real substance,
the ultimate being which explains all other being, is thought
ﬁg be more than physical or material. In theological circles
this ultimate is personified as God,m0  "The idealist is
ordinarily theistic.mll For %he idealist then, reality
can be found in reason, intelligence, personality, and values,

rather than matter, motion, or force.

This view of ultimate reality affects the ideslist
views of men. Man is more than mere animsl; he 1s more than
mere man.+< Men is a spirit, capable of being ruled, not
alone by external causes but by goals of his own creation.
Even though he shares many of the physical desires of the

animals he is far removed from them, he is o son of God

9 Rupert C. Lodge, Philosophy of Education (Wew York:
Harper and Brothers, 1047), D. 3.

10 Waniquist, op. cit., pp. 46, A7.
t Ibia., p. 48.

-

12 Herman Harrell T Horne, The PhllOSOﬂhy of BEdueation
(New York: The Macmillen Co., 1910), p. 18.
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made in His: imé.ige;}j‘

It is common for the idealist to regard the self
as primery. "Self-cultivaetion is a serious responsibility
to an idealist."l4 Self-cultivation if furthered through
the self creatively projecting itself. If he loses sight
of the world, through his senses and mathematics, he can
find it from within--in love, art, religion, philosophy or
any activity which is genuinely creative. If thls projective
activity is lost, he can only regard the world objectively
and externally. This objective world constitutes a system
to the idealist; but it is a system to which he has lost
the key.lE
In the work of the classroom, the idealist fteacher
realizes that, behind and in and through the atten-
tion devoted to the details of grammer, literature,
and science, the puplls are developing selves,
selves growling in the power to project themselves
into the subject matter studied, and, with some
help from the teacher, teo unify and organize that

subjecg matter in accordance with the laws of the
self.t

Even though the idealist tends to be very subjective,

13 Wahlouist, op. cit., p. 48.

14 1pid., p. 49.
15 Lodge, op. cit., ?. 95.

16 1pid., p. 96.
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he arrives at truth through both rezson and intuition. The
true world, to the idealist, is found in the changeless
realm of concents, universals,_essences and truths. These
truths and values are pre-existent. "Man does not create
logical truth, emotional beauty, and ethical worth; he dis-
covers them and recreates them in individual thought, feel-
ings and conduct."7 The idealist is usually, but not
always, a monist. To a monist, truth is an absolute and

-
not a relative concept. Once he arrives at the truth he
does not hesitate proclaiming that truth. For the way of
progress for him is found in a strict compliance with the
truth.
Philosophic idealism supports religion in that

it supports the more common religious thesis:

God, immortality, free will, and a friendly cosmos.

It is the accepted philosovhy of classicul poetry,

music, and art. Yet 1t does not defy science, al-

though it yvields to sclence only that which belongs

to it, viz., the description of surface features

and measurable forces. For the great majority of

men, some form of idealism seems to yleld a degree
of satisfaction.

"Tdealism is the basic American tradition."l9 The

17 Herman Harrell Horne, The Democrstic Philosovhy
f Bducation (Wew York: The Macmillan Co., 1932), p. 325.

18 wahlquist, op. cit., p. 51.

19 cit.

i
&
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American idealist of today holds the historic tradition as
precious, and more preferable than the values derived from

nragmatic philosophy and modern scilence. He wants to

=3

erpe-

1

f~te

up

tuate the traditional role of the sehyol and make the

o

efficient in terms of the existing institution. The pupil's
adaptation to the spiritual, soclal, and physical aspects of
the environment is the essence of education. Thus the pro-

cess of education 1s content-centered because the subject
metter is all important. "Schooling, i.e., learning from

tion for later 1ife.m?0 W.C. Bagley

9]

pooks, is a prepar

that will function as judgments . . . . The

subject matter of instruction must be totally

subservient to this aim. . . . It is the sub-

jective attitude of the pupil that is impor-

tant, . JM<R1

Education, then, to the idealist is "the guidance of

the individual to full self-consciousness, <@ By guldance
is meant the interactivity with other selves which help the

individual to pass from a half-felt awazreness of self-nhood

to the full knowledge and control of self. The interactivity

20 1pid., p. 54.

b}

<l w, c. Bagley, The Educative Process (New York:
The Macmillan Co., 1913), pp. 220, 263.

22 Lodge, op. cit., p. 72.
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of communication and cooperation is done through the medium
of the physical world. FEven though the self becomes condi-
tioned to this medium and its laws, it does not develop by
adjusting to the physical medium, but by discovering and
obeying laws which are spiritual, the laws of meaning, of

. . . s 53
order, of systematic unity, of spiritual creativity.=”

ry

In order for the subject matter to become vital in
the pupilt's life, there must be an interest in the subject
matter on the part of the puprll. The idealist is concerned
about the pupll's interest. He has little to say about ef-
fort and work, yet he feels that they are not opposed to
interest, but are an integral part of interest itself. In-
terest must come from within and not be the result of rigid
discipline or command.<4 "The idealist believes in free
choice, self-initiated and self-directed, acceptance of in-

vitation rather than obedience to commands,!<2

Imitation plays a2 large nart in the educative process.
The idealist feels that imitation must be creative, It should

or mimicry, but must exhibit some
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characteristic trait in which the individual expresses his
personality. Certain educative value 1s also gained from
hero worship. The pupil tends to imitate the one he ad-
mires. Because of this it is %ery importent that the
teacher should be a person of good character and ability.
Imitation is never to be an end in itself, but a sﬁimilas

to greater creativity.zé

The method of education is also important. The
idealist is interested in helping the student to reach more
mature experiences. Teaching 1s primarily a meeting of
perconalities. Teaching then is Yan intercourse in which
the less mature self is stimulated to participate in the
experiences of the more mature self, to follow his leader
and to do and enjoy what his leader does and enjoys.m<7
This sharing of experiences causes the pupil to reach out
for more mature insights. The nevly gained insight will
in turn lead him oﬁ to inviting and more attractive in-
sights. The gulded class discussion is a much more
effective method than the lecture, for the purpose

of sharing experlences. The discussion will want

26 1pid., pp. 237-242.

27 Tpbid., p. 256.
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o account 21l divergent voints of view. The sub-
approached objectively, but through personal

Rt |

views, During the discussion the pupll sees his formulation,

expanded, criticized and defended, which helps him see it
in the light of other like formulationg. Critically he
chooses his final answer, after due comparison of all other

. g
vievsg,~O

After the subject matter 1is presented, the pupill must

fres:
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be examined, in order to see

1
subject matter. The idealist 1s very subjective in his

order that he will put his whole gelf Into the answer. The
idealist?s guestionsg will reguest the student to "discussh
and to VYexplain and criticize." This gives the pupil an

opportunity to show what he can do and to exhibit his gen-

9 1pid., p. 276.
QQ oo
- Ibld., ppc 272”&79;
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Realisn akﬁ its educstional implications., Even as

'Y

idealism, so there also are nmany

-

there are many varieties o
versions of realism, yet the underlying principles of all
realism are the sane.
The modern interpretation of the term 'r ea?lsmf holds
that there ig reality apart from i
consciousness . . « » Reallsm mein
universe is composed of the 'reals! that exist in
and of themselves, independent of any relation to
the mind of man. This outside world 1is conceded to
be the real world and the zim of realism is to see

thinge ag they are and to adjust the self to this
reality.”
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This being true then, to the realist, the physical world is

the most fundamental thing in experience. He holds the

»

physical world as objective and factusl. It is something

.

o be accepted and to which men must conform. The per-

ot

sonal wants and feelings of the realists are treated as

subjective and secomdary.Bé

To the realist selfhood is a purely physicel affair,
The faéﬁars which constitute the self are all ﬁhysical. The
conditions under which these factors come together are phys—
icel. This results in a Comilex'physical self, Because of

this the pupils are the "product of the various physical

forces impinging upon their organisms, »lug the physical

31 wanhlouist, op. cit., p. 56.

32 LOdge, -Q_—gl_o Ci‘t" po 20
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reactions of those organisms.33

4]
3
[N
Ite
mn
80
O
7
Q
bt

I

o
o}
=2

Cde
0]
[o]
ot
=
<
®
®

i a guality of an idea or pro-
tion referr i’g to reallty. Ideation, the real-
believes, is an intellectual activity, the

ult of which igs the disclosure of reality, not
manufacture or creation., 4
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Most realists are agreed as to the method of arriving at
truth. The scientific analysis is the fundamental approach
to truth. "The ultimate determinant of the truth of an ides
is regarded as something beyvond mere personal satisfaction,
sonething external to the personality, and not depemdent
upon it, n35  Therefore truth must be discovered by object-
ive means and be as free as possible from the subjectivity

of the seeker of truth. :

Realism, thus, is concerned with giving scientific
Judgment of the existence, not of the world, as a whole, but
of the world as it is divided into its many segments of in-
guiry. Besides this; the finelity of the judgment is only

for the present. All conclusions are held tentative as the

33 1bid., p. 88.

34 g Frederick . Breed Edu
p. 51. cited by, John T. Wah

atlon and the New Realigm,
cit., p. 58,
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35 Wehlcuist, op. cit., p. 56,
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best expression of observation up to date. They are subject
to modification when greater evidence is provided that will
disprove any particular interpretation. '"Realism in this
sense, 1s limited to a state of verification and discovery
cf natursl phenomena and 1s not much interest In metaphysical

&=
<

speculatian.“36

ealist insists that the subject matter, vhich

-3

o

¢
3

the pupil studies, be the content of the sciences which in-
vestigate physical nature. ©Such courses as physics, chem-
istry, mathematics, and the modern languages are essential,
The need for this is based on the underlying assumption that
n"the mind is what it studies."37 Therefore the pupil's ap-

itude wi etermine his voecation, and his vo ion wi
titud 11 det ine his voecation, and hi cat 11

etermine his course of study. ©OSubject matter that can be

-

studied objectively is the only kind that interests the
realist. He is content-centered in his view of subject mat-
ter, but the content must be that which will further the

pupilts insight into the physical universe .38

With objectivism as the basic emphasis of realisn,

36 Ipid., p. 39.

31 Lodge, op. cit., p. 203.

38 Ipid.,
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interest on the part of the student is frowned upon. This
is because interest in 1ts varying degrees is regarded as
subjecﬁive and iliusory state of excitement on the part of
the pupil. Interest would interfere with the student's
effective absorption of objective informstion. The task of
the reallst teacher is to cause his pupils to concentrate
their attention upon the work of the class and the duty to
perform it. This is performed through constant drills and

examinations over the content to be learned.>?

"The realist understands by imitation the condition-
ing of the growing self by objective factors in the environ-
ment, physical and social. 40 Imitation, then, 1s not due to
mere mimicry, but is due to repeated physical pressure of
a direct and obvious kind. Intensity, recency and freguency
are the molding factors of imitation. It is a conforming
to social pressure. The realist holds that the importance
of education lies in the interaction of the forces of en-
vironment upon the nervous system of the pupil. Students
from a realist school will bear certein likenesses, not be-

cause they have mimicked the teachers but because theilr

39 Ibid., pp. 221-224.

40 1vid., p. 234.
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nervous systems have all been subjected to the same social

and physical forces.4l

A great number of these physical forces are facts
which the teacher communicates to the student. The realist
maintains that "the proper method of teaching any subject
is to abstract from the personality of both teacher and pupil,
and let the facts speak for themselves."42 It is a telling
of factskby one who knows them to one who does not know them.
The telling of facts is not done haphazardly. The are clear-
ly and distinctly set forth, in realist logic, in such a
way that each part implies every other part. "The parts
and the whole imply one another in ways which are so log-
ically demonstrative that we yleld immediate obedience to

their authority."43

With objective fact as the content of the realists
subject matter, the realist is interested in knowing in a
objective way if the student has comprehended the subject
matter. The teacher looks for objective achievement on the

student'!s part, and his ability to repeat objective inform-

-
|
-

bid., p. 234-237.

42 1pig., p. 252.

43 1pid., p. 253. cf., pp. 252-256.
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ation. The pupil is also to be able to demonstrate a reason-
able grasp of okbjective relations irn any systematic study.
The essay type question is frowned upon by the realist be-
cause it is too subjective. Because of this, the realist
tends to meke standardized tesﬁs ﬁhich any realist school
can apply to any given subject. UNot cnly are the guestions
standardized but the answers are also standardized. ZEither
the pupil knows the answer objectively or he does not. A
subjective answer to the guestion will not be considered
an answer at all.44

Realists accordingly define education as the
conditioning of the nervous system by physical
means, so as to render it more amenable to phys-
ical direction in accordance with the forces of

the physical environment, to make the individual
more of apiece with his environment.45

This definition of education is based on a realistis phil-
osophy which holds that the individual is "so much nervous
tissue . . . in interaction with the physical environment, M40
The interaction is carried on throﬁgh the nervous system's
receptor and motor organs and the central brain. The real-

ist's definition of education is expressed by its emphasis

45 Ipid., p. 70.
4O 1oe, cit.
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upon objectivity as the end in both knowledge and conduct.
It is also seen in its opposition to subjectivity and in-

dividuality in art, science or conduct .47

Pragmatism and its educational implications.

In the twentieth century, traditional idealism and

scientifiec realism met 2 new and worthy foe. Al-

though only an infant, pragmatism shortly became

the dominant influence in American educational

circles, TFor a time everybody seemed to fall for

it. More recently, a critic here and there dares

to question the validity of pragmstic influences.

In fact, some go so far as to place the blame of

the ills of American education upon the shoulders

of the pragmatists.48

The world of human experience is the real world, for

the pragmatist. Therefore he is not interested in ultimate
reality and the begimming of things.49 William James de-
fined pragmatism as an attitude of mind consisting primarily
"in looking away from first things, principles, categories,
supposed necessgities; and looking towards lost things, fruilts,
conseguences, facts."?0 Because of this, the pragmatist
strongly opposes transcendentalism. He scathingly rebukes

the individual who refuses to accept the responsibility of

47 Ibid., pp. 70-72.

48 Wanlouist, op. cit., D. 39.

49 5, E, Frost, Jr., The Basic Teachings of the Great
Philosophers (New York: Perme Giants, 1949), pp. 52, 53.

50 william James, Pragmatism, p. 51, cited by Wahl-
ouist, op. cit., p. 72.




115

directing his own life.

In the world of human experience man 1s essentially
a biological and social organism, acting always on biological
and social stimuli, living from moment to moment aﬁd from
one problem to another. There 1s no dualism of man and

nature for man is a part of nature and not apart from it,>51

Man as a self or individual, "is a behavior symbol,
a person which is the outcome of a social situation; trans-
ient 1f the situation is transient, more permanent if the
situation is more permanent."5? Self for the pragmatist
is like the kaleidoscope emerging and immerging as the
situations of life changeé. The self then is in z constant

state of becoming.>53

Truth also is in the process of becoming. For the
pragmatist, there is no certainty. For what is true today
in a given situation may not be truth tomorrow, because it
may not work tomorrow. Then, all that a pragmatic can say

for truth is that it is merely relative and never absolute.

51 Wahlguist, op. cit., pp. 77, 78. cf., Lodge, oD.
cit., p. 15.

52 Lodge, op. cit., p. 98.
53 Ibid., pp. 96-101.
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This is bécause truth is to be achieved through man-made
hypotheses. If a man hits upon something which give him the
desired results, he is as near ultimate truth as he can ever
be. Logical thinking, to ends of practical life, is to be
subordinated. All ideas are to be tested, not in the realm

of pure abstraction, but in the practical situation of 1ife. %%

The whole world is in a state of flux, nothing is
static according to the pragmatist., Therefore, he must know
how to constantly adjust to the changing situations of life.
Fducation then must transmit the social backgrounds and out-

looks of the community as a whole to the rising generation.

"The primary function of education is to prepare the voung

for membership in the modern industrial community."55 As

a result of this function education can "train the young in

the scientific techniques which make for the efflcient sol-

ution of bresent—dav»problegg."56 In other words, the ed-

ucational task is to make good pragmatists out of the
pupils, who will take one thing at a time and solve their

problems cooperatively, by the use of new techniogues for

————

54 Wahloquist, op. cit., pp. 71, 80.
55 Lodge, op. cit., p. 77.

56 10c. cit.’
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new situations.57

The pragmatist is not interested in a hard and fast
set curriculum., Neither does he care for objective inform-
ation per se. He looks for the opportuniﬁy to do something
himself and to apply new technigues to problems which have
not yet been solved, whatever the field may be. This stim-
ulates the pragmatist to express himself and show what he’
has in him. Books are to be used for reference purposes
only. The pragmatist student is to know how to use the
reference book but not be a walking encyclovedia. The
socilal scilences are the pragmatistl's favorite field of
study. He enjoys sociology and human psychology. He will
not avoid any subjects that teach him the latest scilentific
technicues of control, because these make him a better
pragmatist. The pragmatist, then, becomes a '"piece-meal
experimentalist who is not afraid to devise new technicues
for new social problems.m58 Therefere& all subjects found
on the curriculum are used to ﬁeveloprmastery over tech-
nigues for the purpose of solving new problems. The

pragmatist then, is pupil-centered in this educational

°7 1vid., pp. 77-79. cf., Wahlouist, op. cit.,
pp. 81, 82,
)

5

odge, op. cit., p. Rl4.

gt
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process.29

c*i'

Interest plays a great part in the pragmatic system
of education. It is only the very poor teacher who uses
punishment or external rewards as a motive to the perform-
ance of the School‘tasks.n The teacher must present those

RN

things which are interesting to the pupil. For the pra-
gmatist, things are interesting "because they appeal to
natural, biological and social reaction tendencies located

within the nervous system of the normal individual.m60 He

P

also believes that work and play are so intertwined in the
growing boy's attitude that he works when he plays and
nlays when he works.

Play is not to be identified with anything which the
child externally does. It rather designates his
mental attitude in its erntirety and in its unity.

It is the free play, the interplay, of sll the
child's powers, thoughts, and physical movements,

in embodying, in a satisfying form, his own images
and inter@st.

The pragmatist feels that imitation has a large vart

in the educational process. This imitation is not a copying

60 1pid., p. 228.

61 John Dewey, The School and Society, revised edition,
1916, p. 113, cited by Lodge, op. cit., p. 230. cf., Lodge,
9_];)_. Cluo, ppo 22’7"()30
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or mimicry but an interaction with the environmental con-
ditions common to the group. This interaction is carried
on in the biological and social side of both the individual
and the environment. Imitation 1s net an end, it is only
a meens to the ned. The pragmatist has his ovn end to

nlace in the socisl

+

serve, which is to make for himself a

world, His means to this end are the socially approved

i

technigues., It is through imitation that he acoulres

these technigues spproved by the modern community. The

i

value of imitation is restricted by him to acquiring
eans and not end. Personal initiative and choice must

. . s a s = s )
e exercised in galining the end, and not imitation.®?

Jith the world of human experience in a state of
becoming, the pragmatist's methods of education are also in
a state of flux. He has no set rule or book of prescribed
methods. His method is the experimental or trial-and-error
method. "He prefers to substitute for 'the subject! a
few outstanding vproblems, which he théh‘proceeds to invest-
igate by the experiment method, n63 "Learning by doing' 1is

the slogan of the pragmatist. By using this method the prag-

matist develops in his student the piece-meal, experimental,
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acientific- techniques which leads to success in solving the
problems of life ag they come. Pragmatism produces empiri-

cists who do things and not rationalist who c:o:f".vtesz.zpla‘c@.611'P

atter

=

Examinations over the subject x

class period, is thought of little use by the
He agrees in practise with the reslist by admis

jective tests, but he does not agree in theory. He feels

the student's ability to solve the problems set

in the laboratory or its eguivalent is 211 imy
problems are all specific, easch dealt with by itself, by
devising snd applying appropriate technicues. When these

lems are solved they are solved, and need nc further

(o]
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o
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exanmination. The only value found in an examination is

for the institution azs compared with other institutions.

The pragmetist bases very little on the results of any -

7t

examinstion.é

o

Although Christianity deals with meny of the philesophical

problems and iz the answer to them, Christisnity in itself
is not & vhilosophy.
6? T * Ny SWAL
» Ihid., pp. 262-268.
= -
63 101%03 ppo 279”9810
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themselves in agreement, yet they are no
Christian leaders hasve bheen committed to
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TABLE XTIT
A COMPAR I ON OF IDEALTSM AND MATERTALISH SHOWING THEIR
RELATIONSHIP TO CHRISTIANITY,.®*
Tdeglistic Sechool Materislistic Bchool

I

WL

Monistic Idezllism. The basis of
such spiritual philosovhies as
Pantheism, Christian Science,
Unity, etc.

Dualistic Idealism. Theory
most nearly in hermony with
orthodox Christianity.

ETHICS

Indeterminism. Allied with
purposive psychology and the

Chricstian view of freewill.

Monistic materialism.
The basis of atheisn,
humanism, naturalism and
kindred beliefs.

¢ Materialism
s of SVOiuTiOL
m, rationalism

Dualis
The ba
mechand
ete.,

STy

ti
si
is

B4

Determinisgm. Allied with
mechanistic psychology,
materialistic beliefs and
automatism,.

EPISTEMOLOGY
Faith., The Christisn approach ckepticism. Employing only
to ultimete truth. When linked reason it eventustes in ra-
with reaon and experience it is tionzlism, evolutionism,
rational. When uncontrolled it ° humsnism, agnosticism. and
eventuates in mystical cults atheism. Employing exper-
of doubtful wort ience it produces sensation-
: alism, naturalism, empir-
icism, experimentalism,
positiviesm and pragmetism.
Murch, op. cit., p. 97.



an empirical reslist. Both Doctors Lodge and Wahlouist said

that the pragmatist is an empirical idealist. O

Neither realism nor pragmetism can be fully accepted
in a philcso shy of evangelical Christianity because they both
reject a supernatural and spiritual God. Realism holds that
religion is outside the realm of science and therefore it

has no regard for it., The realists who have become natural-

iste and materialists are definitely antagonistic te religion
and God.7l The pregmetist reacts violently to the common

acceptance of transcendentalism, because he needs no God

in the realm of human experience.7’<

ty and philosophy are both concerned with
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I‘bi{\i', p. 740

73 pusten Kennedy DeBlois and Donald R, CGorhamn,
Christian Religions Bducation: Principles and Practice
Wew York: Fleming H. Revell Co., 1939), p. 61.
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There is but one true and living God, an eternal
Being, = Spirit without body, indivisgible, of
infinite wisdom, power and goodness, the Creator
and Preserver of all things visible and invisible,
and in this God there is a trinity, of one sub-
stance and power and co-eternal, nagily the
Father, the Son and the Holy Ghost.

The late Dr. H. H. Horne, vho was an eniment educator
in the United States as well ag a Christian idealist,75 gave
the following definition of God;

God . . . is one absolute mind, complete and celf-
moving. Being absolute, there are no other gods;
being mind, He is not less than personal, however
far He transcends the human conception of person-
alitys; being complete in Himself there is no change
of time, neither increszse nor decrezse; time exists
in Him as & part, but He does not exist in time and
grow old with the centuries; being self-active, He
is not the transmitter of an alien limiting force
but 1s the infinite free being, the adecuate ex-
plenation of all force, energy, and movement that
appears in time.”

Within the life of God the origin, nature and destiny
of man can be found. Within these three concepts of man,

the implication of education can be found.”7

: 74 7, 8. Gammertsfelder, Systemstic Theology, (Harris-
burg, Pa: FEvangelical Publishing House, 1921), p. 137.

75 Wahlouist, op. cit., p. 386.

76
Horne, Philosophy of Education, op. c¢it., pp.

77 Ibid., p. 263.
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Within man's mind lie many potential and unrealized
powers. It is the work of education to develop thesé un-
realized powers of the mind through exercise in order that
they may become actualized. The cuestion is asked,.What in’
the nature of things is the possibility of development? It
is true that something cannot dévelop out of nothing. There
must then be an Absolute Mind fully realized upon which the
basis of all development lies. |
Education finds itself unable to uhderstand how the
development of unrealized mind which it secures can
occur with implying that, underneath its whole pro-
cess and givin%Spower at every point, is the one

realized mind.

This one realized mind is the Absolute Mind.

Man also is the only educatable being.’? This is
true because he 1s the only being that has a sufficlent
measure of self-activity to attain by effort rational ends.
Man; himself, is not absolutely self-zctive. He is limited
beéause he is only & part and not the whole. The whole of
which man 1s a part is not limited, because it is inclusive

of all that is and is absolutely gself-azctive. The Absolute

-

t
nind which is fully rezlized and self-active is the sufficient

source of the self-zctivity which education finds in man.
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Therefore, the origin of man can be found in the
Ultimate Reality Which is mentally reslized and self-
existent. This Absolute Hind which is the ultimate of real-

ity, within whom man's life and nature exist,80

As the process of education is examined it will re-
veal the nature of man. "Bducation . . . is the result of
the effort of the self-active mind to assimilate the incom-
ing stimull from the school; is free individuality expressing
itself,"81 Through education a nartial self-realization can |
be attained. Horne goes so far as to say, "Through the |
energy of effortful attention man becomes in his educstion
what he 1s inftended to be . . . & free being."82 I ““n‘
origin and 1life are found in the 1ife of God, then men can-
not come to a full self-realization through education, True
freedom ig found in salvation from sin provided by the atone-
ment of Jesus Christ. Jesus saild, "I am the way, the truth,
and the life; no man cometh unto the Father but by ue.”gg
Again He said, "And ve shall know the truth, and the truth

*

Ibide., D. 274,

Ibid., p. 276.

Bible, English, 1901 American 8 tandard Version,
The Holy Bible. (New York: Thomas Jelson & Sons, 1929),
John 14:6. \
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shall make you free . . . . 1f the Son therefore shall make

you free, ye shall be free indeed."84

It ié true that man is freed from ign@ranoé, through
education., He does develop his natural potentialities and
reach toward his mental majority. In this sense, through
one's own effort, through resvonse to stimuli, one can

bhecome what he 1

w

s intended to be, that 1s a free being.
5

Therefore it is the nature of man to be free.

If man's origin is in God end his nature 1s that of
freedom, then he must have & sure destiny. There are two

ion of

-

he znswer to the gues

ke
A

8]
w
o
i

the desgtiny of man. The fact that man's education a

g S 3

empirical process is never completed, and that the possibil-

192

ity of man's development seem
.36

infinite, give education's

)

answer to man's des
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Truth seems to he ag

Tt is waiting to be revealed to man. Education avparently

reveals in man capacity for unending growth and develop-
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this free nature is tainted with carnality. Carnzlity

From the foregsiﬁg it can be deduced that man was
created for two worlds--the temporal snd the sternsl. The
solution to the cuestion, of whether man should be educated
to be an obedlent subject of the government or as a free
men in a democracy, now finds its answer. In order for man
to be a faithful, loyal, free citizen in a democracy, he must
firet of gll be an ohedient loyal subject of the Kingdom of
God, the eternal world. This does not come through education

so far end no further.

in

alone.?? Fducation can only lead a men
Paith in the Word of God and in the atonement of Christ is

the only way to become 2 loyal citizen of the kingdom of God.

This b@in true, then Christian education must be
-

content-centered. The content being the whole Word of God,

en teaching nmust be

;_z.

the Bible. In content, then, Christ

roech to the content it must be

d

Bible~centered. In its app

ot

pupil-centered in order to secure a prorer motivation of

92 John 3:3,5.
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the pupil.?? The rational powers of man let him know that

there is a God, but there sre many things ebhout CGod that un-
b4 &=

alded reason cannot know. Therefore God by supernaturzl re-
velation has revealed Himself and His plan of Redemption to
man. His revelation 1s rational and appeals to man's in-
tellect, emotions and will., Within the revelation ig Cod's
standard for men for living in both the temporal asnd eternsl
world. The Bible is the only guide to unending life with
God., Therefore the curriculum of Christian education must

bhe content or Blble-centered.

An adeguate philosophy of Christian education is needed

4

today because of the changes in society. Three classes of

L4

necessary to have a systematic and rational basis for educs-
tion both in theory and content. These motives are the con-
lict of conservative and progressive tendencies; the con-
£flict of scilentific conceptions and the giving sanction to
morals and religion; and the conflict of institutional de-
mands with that for a freer and fuller expression of in-

divi&uality.94 With these conflicts ever upon society, the

93 ¢f. ante., pp. 74=77.

9% paul Monroe, "Philosonhy of Educsation' Cyclopedia
of Education: (New York: The Macmillen Co. 1913), Vol.
IV, p. 697.
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eternal Word of God can be the only basis of

lasting philosophy of Christian education.

I

. 1 s ‘-
Tn this chapter three basic philosopiles of education

i

were set forth: 1dealism, realism and pragmatism. They were
diScuséed in relation to the educational implications. An
evangelical Christian view of educatlional philosophy and

some of its implications were alsc set forth. Christienity

was found to be in closest agreement with idealism.



CHAPTER VIT

AN EVALUATICON OF THE CHURCH SCHOOL METHODS TN THE

LIGHT OF MODERN LDUCATICNAL PROCEDURE.

et
]

fleld, yet spite of its extensiveness it has been

"

centered about the sixty-LTour church schools of

Washington Conference of the Evangelical United Brethren

{

Church. These church szchools were investigated through

the use of questionneires. The data gathered from the

X

hool teaching

staff, which includes the teachers, superintendents and

Fakal

pastors, the fﬁllmwino acts were found: (1) the staff

£
ranked fairly high in thelr Christian experience, but there

wae & lack of unanimlity among the stafll concerning the

proper objective in teaching.

A chapter was devoted

ot

modern educational procedure.
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that 2 knowledge of the process of learning and the art of
motivation is essential in order to uce a successiu

learning situstion. Along with this it wes found that the
most successful learning situations were brought about

when the teacher had a Jdefinite lesson plan in which the

the lesson plan wmust be varied according to the aim and

hing used

Because the theories and techniques of teac
by the teacher are grounded in a philosophy of education,
chapter was.devoted to this subject. The three bhasic
philosophies of education--Idezlism, Realism and Pragma-

tism~-vere set forth slong with their educational implic-

ations,

oy
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canmnot Tollow Reallsm to its ultimate end, which is Materi-
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alisnm. Christienlty also reaches into the realnm
tical experience, It claims to have the answer to many of

nsychological problems of todav. Yet
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APPENDIX A

CUBSTIONNATIRYE FCR SUVDAY SCHOOL TEACHERS

Please answer all the Pueutlonv and return to ypur
pastor zs soon as possible. A check mark is all that i
needed to answer most of the cu&gtlono. Lo not sign your
name to the guestionnsire. This is to be an objective re-
search.,

Name of your Sunday School

LIFICATIONS OF THE TEACHER

A. Personal information.

Z. Are vou saved? 318 ves Are you Sanctifieﬁ?ﬁggéw
B. Training of the Tescher
i. High 8 hocl greduate? Yes 206 lo 100 :
2. Did you attend college? Yesl3s o __141
2. ¥hat College?
b. Did you graduate? Yes 62 No When?

c. What degree was earne

.

[}
N
N
i
=
<

3+ Have you done graduste work? Ye

8. Where

Lo Have you had any tyraining in education procedurse or

methods? Yes 99  HNo 1.6




5
128

o

Have vou attended g

Teacher Training Cla

[

g

Where?

142

dership Education Classes or

~J

Ye Mo

O

5

16]
[52]

b. How often?
c. How many certificat

o

How of these ¢

7

many

thods? 164

Have you had any other

ed have you earned? 253

have

ourse

type of training that would

agsist you iIn Sunday School teaching? I so vhat?
Yes 93
7. How long have you taught a Sundey School class?
8. Have you ever held an office in the Sunday School?
If so0 Whai? Yes 200
¥hy are you teaching?
1. funday School “”ecutive Couricil aprointed yvou? Yes
208 o
2., HElected by the élssﬁ? Yeso 27 Ho
3, You volunteered? . Yes 91 No
he Ware yvou cuest to teach by the »nastor? Yes 59 No

A

THE SUNDAY CLAZE

The Sunday School

1. Total Sundsy School enrollment
2. Number of classes
2, Humber of teachers 3371
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5. Heating znd ventilation.

(1) Too cold 59 Too hot _ 12 Just right_224
Stuffy 10
e Summer

(1) Too cold Too hot 11  Just pight 262

6. In what part of the building is your room loce ted?_

C. The Pupils in your class.

1. Age group

2. {(Checlz vhich one) Bovs : Cirls Yen_ Vomen

Both Cexes

- o war 2 TIT v s Y
2. Number of Boys (Men) __ Girls (Vomen)

ximate number from Christisn Homes. 1/4 _ 106

1/7 64 3/4 63 All _ 39 Hone 2

a. Approximate number of parents of pupiles asttending

L

Sundav School. 1/4 117 1/2 66 3/4 A7

A11 2 None A

5. Aporoximate humber of pupils who atitend church in the
morning. .1/4 87 l/l?« 55 3/{1‘:« 58 ALl __ 70
I7T. SUNDAY SCHOOL CLAES PERIOD LMD LESSON,

L, Your preparation for the class period.
1. Yeterizl used in preparation by the teacher.

&. Teacher's helps, Cuarterly, guldes. 282



D

Jod
e
Ut

Binle 276

2. How much time do you spend in prenaration? 653 1/2

T e

I

n
,_..

this time spent before Saturdsy night or Sun-

D

dey morning? Yes 151 Mo 16 Sometimes__ 110

3. Do you formulate objective for each lesson plan?

Yes 188 WNo _ 20  Sometimes 56 . Do you have

clear plan for attaining these objectives? Yes

Teach the Bible. 76
Intertein the puplls during class time

Win the pupils to Christ 174

Know the pupils problems and nelp them with theil

problems A

Bring about changes in the religious nature of the

pupil 15

5. Do you have trouble gaining and holding the pupils

attention? Yesg 57 _ TNo 221

02
E ]

Do you know what the basic needs of your pupils

are? Yes 1.87 7o 27
y you try to ga their interest { in
Do 1 try to galin thelr interest through ing
&
these needs. Yes 220 Yo L

In your teaching do you use the interest of the

pupil as a point of contact? Yes _240  No _18
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d. Do you relate the Sunday School lesson to the feltl

needs of the pupil? Yes 222  No | . If you do,

does it result in the pupil desiring to cerry on his

class work with real interest? Yeg 180 Ho

6. What proportion of pupils study the lesson out side

of class?® 1/4 _59  1/2 54 3/4 32 411 8

Hone 106

B, Length of class period

C. Do you have a discipline problem with your class?

Yes 10  THo 189  Sometimes 99
D, Teaching the lesson

1. Method used (Check each item)

Yes No , Sometimes

a. Do you give the pupiles =z

chance to discuss the lesson? 267 7 33
. Do you do all the talking

or lecture to the class? 20 218 1 48
c. Do you have & round-table

discussion or forum? 78 | 85 ‘ 66
d. Does each pupil read & verse

and give meaning of verse? L4 1160 ’ 58
e. Do you bring in outﬁide or

* guest speakers? 16k 210 27

f. Do you let your pupils teach

vour class? , | ’ 10 lee6 | 39
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Yes ' No Sometimes
g. Do you read the lesson dis- ‘
cussion from cduarterly dur-
ing the class period? A7 173 L,
h. Do you appoint committees
to investigate certain as-
pects of the lesszon? 11 22l 24
1. Do vou use the project
method of teaching?® 26 162 2
Which methoed do you prefer? _a. 393 be 43 co 53 d. 12
i. 2.
se of Visual Aids (check each item)
' Yes No Cometimes
Flannel-grarph 48 120 Ad
Picture charts L2 129 28
Lesson leafs with pictures
to go “lth.l@SSOn &3 115 11
Lesson leaf with picture
thet does not go with lesson_ 15 124 7
Color work that corresponds
with lesson a7 533 17
Color work that does not
correspond to lesson 12 _ 150 11
Projected'slidesi 3 169 9
Silent motion pictures 3 vk167 7
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Yes Ho Sometimes
9. Sound-motion pictures 3 167 7
10. Haps 45 120 40
11. Object Lessons 45 ’ 104 52

G. Literature
1. Do you use E.UqB? Literature? If not, Vhat?

Yes, 118, No, 169,

(Please state frankly why vou are not using EUB
Literature on back of this sheet,)
2. Do you use other Sunday School materials? Yes_l24

No _89

a., What materials do you use?

b. Is it used with the‘E;U.B. Literature? Yes 53
No.__76
3. Who purchases your literature? Pastor 17

Supt.__106  S.S.Sec. _83 Yourself __ 59 Someone

else __ 30
IV. WEEK-DAY CONTACT WITH PUPIL.

A, Visitation Yes No Sometimes

1. Do you visit all your
pupils? " 35 172 49

2. Do you visit sick pupils? _76 86 75.

3. Do you visit prospective

pupils? 86 _ 90 59

A
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Yes No Sometimes
Le Do your pupils carry on a |
visitation program? 27 169 20
5. Do you contact absentees? 160 33 73
 a. How!By visitation 123, ﬂailk 195  Phone __126
- B. Do you meet your pupils in week-day classes Yes 8

C. ESoclial Contact

1. Is your class organized with officers? Yes__ 53 No _225

2. Does your class have social functions? Yes_121 No _152

2. How often?

V. Do you have any major problems in teaching procedure?

Please state briefly. Use other side of paper if needed.



APPENDIX B
QUESTIONNAIRE FOR SUNDAY SCHOOL SUPERINTENDENT

Please answer all the questions and return o your
rastor as soon as possible. A check mark is all that is
needed to answer most of the guestions. Do not sign your
your name to the guestionnaire. This is to be an objective
research.

Name of your Sunday School

I. Qualifications of the Superintendent.

A. Personal information

1. Are you saved? AQ Are you sanctified? 27

2. What is your occupation?

B. Training of the Superintendent.

1. High School Graduate? Yes _30 No 10

- 2. Did you attend college? Yes _21 No 20

‘a. What college?

b. Did you graduate? Yes 11 XNo 6

c. What degree?’ Ma jor, Minor,

*

3. Have vou done graduate work? Yes 2 o 12

a, Where?

b. Degree earned?

c. Major field?

4. Have you had any training in methods of education?

Yes 17 No 17
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5. Have you attended Leadership Education Classes?

Yes No

a. Where?

b. How often?

C. How many certificates have you earned?

6. Have you had any other ty?e of training that would
assist you in teaching or in the work of tbé Super-
intendent? Yes __15 No _19 . If answer is
yes what?

7. How long have you taught a Sunday School Class?

2

- 8. How long have you been Sunday School Superintendent?

" 9. Have you held any other office on the Sunday School

Executive Council? Yes 21 No 18 . If answer

is Yes What?

II. THE SUNDAY SCHOOL

A, Total enrollment

B. Averasge attendance for the year

C. Number of Department's _

1. Name of Department

TOES €achn NG. O CIESTSEs
Department have in each dept.
a superintendent

a. Hursery T %

’b. Beginners : 9
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Does each No. of
Department have classes
a superintendent 1in each

dent.
c. Primary 12
d. Juniors , 9
e. Seniors . - 6
f. Young People : 5
g. Adult: ‘ - 10

D. Number of teachers and asssistant teachers

E, Number of officers

1. How many of the officérs are also teachers?

G. Humber of class-rooms

1. Do you -have two or more classes meeting in one room?

Yes 26 No 12 Sometimes 1

as. If you have more than one class in a room please
state the approximate size of the room, number
of classes in that room and the department in

which this situation exists.

Approximate size of room INo of Department
classes

‘ITII. ADMINISTRATION
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A. Order of Service

1,

S

Does the total Sunday School ﬁeet together at the
opening of the Sunday School session? Yes __ 23

¥No 14 Sometimes 5

Does the total Sunday Schéol meet together at the
closing of the Sunday School session? -Yes _19

No __18 Sometimes __4

Please outline the order of your Sunday School from

the Beginning to the end, giving the approximate

minutes for each item.
(Please use the back side of this sheet for this

material.)

Do you use visual aids in the Sunday School assembly?

Yes 9 _DNo gl Sometimes _12 . If you do, What?

lmﬂn&‘r raph, Pictures, maps, Object lesson, Slides.

Which age group or department receives the most at-

tention in the total program of the school?

B. Sunday School Executive Council

1. How often does the Sunday School Executive Council

meet?

2+« Do you tazke care of all the Sunday School business

at the Council meeting? Yes _29 No _8 If not,

who does?

3. Do you take some of the .Sunday School business be-

fore the entire Sunday School? Yes 7 No _10
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sometimes 18

4. Vhat proportion of the teachers and officers attend

5.

6.

the Couneil meeting?l/4 __1 1/2 6 _3/4 28 A1l 7

Do'yau discuss the problems of the teachers at the

Council meeting? Yes 28 No 1 Sometimes___ 9

Do you discuss methods of teaching at the Counecil

- meeting? Yes _13  No __3 Sometimes 19

- C. Tinance

1.

Does the Sunday School have its own treasury?

Yes 32 No 6

Do wvou take special offerings above the regular

offering? Yes _31 No __9  If so, how often?

is your Sunday School self-supporting? Yes _40 No__

Do any of your teachers or officers receilve a salary

or gifts from the Bunday School for their services?

Yes . No 38

D. Program

1’

How far in advance do you plan your Sunday School
program? 1 Week 11 , 1 month _12 , 1 Quarter  10,
2 quartefs , 3 quarters s 1 year .

Doeg the Sunday School provide teacher training

classes‘for the teachers? Yes 3 Ho 36 . If

answer 1s yes, how many of your teachers earned cre-

dits in Leadership Educatlion in the following:

!




a. Within the local church 1
b. Denominétional group in your city or area 1
c. Interdenominational group in your city A

d. Summer Assemblies 8

e. Sunday School teachers! conventions 6
3. Does the Sunday School or Church provide a library
for the teachers where they may secure up-to-date

books on teaching procedure? Yes _3 Ne 26

What percentage of the teachers read them?

L. Does the Sunday School sponsor a Daily Vacation

Bible School? Yes _15 No __20 . If so, answer

the following:

~a. Do the Sunday School teachers teach in the D.V.B.S.

Yes _17 No _8 .

b. Do you call in outside help? Yes 6  No __13.
Are helpers trained in D.V.B.S. work? Yes _ 9
No__6

5. Does the Sunday School cooperate in a city-wide or

‘denominational D.V.B.S5.? Yes 10 WNo 22 . If

answer is ves, do any of our teachers teach in the

D.V.B.S5.? Yes g No 2 .

6. Does the Sunday School sponsor a week-day visita-

~tion program? Yes _9 No __32
a. Do the teachers visit the pupils? Yes _30 No

b. Do the pupils visit other pupils and absentees?
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Yes _19 No 14
c. Do you visit the pupils? Yes _13 Ho 17

E. Enrollment
1. When does a pupil become a member of the Sﬁnday

School

2. When is a pupil lost from the membership of the

Sunday School?

3. Do you have an inactive roll? Yes _17 DNo __18

a. When is & pupil put on the inactive roll?

b. When is the inactive member placed back on the

active roll?

IV. SUPERVISION
A, Objectivésnof Sundéy School
1. %hét do you feel is the main objective of the
Sunday School? (Check one only)
a. Teach the Bible __6
‘b. Entertain the pupils dﬁring the Sunday School
session |

¢. Win the pupils to Christ __29

d. Know the pupils problems znd help them with thelr

problems.

e. Bring about changes in the religious nature of

the pupil.
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2. What do you feel is your main function as Superin-

tendent? (check one only)

S

b.

.

Eo
h'

Keeping the Sunday School well organized ___ 19
Leading the openihg and closing exercises of the
school _ Lo

The management of the business of the school __
The supervision of the teaching of the entire
school |

Providing leadership for the various departments
of the school. _14

Visitation of the pupils

The enlistment of new teachers

The attaining of the highest product in Christian
character in the pupil. 15

B. Supervision of the Teacher

1. Bow often do you visit each class?

2. What is your purpose in visiting the classes?

b.

If you do not visit each class of the school,

then who does? Pastor, or Department Supt.

2. Do vou know what teaching methods each of your

teachers is using?

Yes

28 No 2  Some of them 3

3. Do you have any standards, goals or requirements
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5.

6.

3.
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reguirements for your teachers? Yes 24 No _11.

If answer 1s yes, VWhat. Use back of Page?
What happens to the teacher who does not come up

to these reguirements?

What is your plan for improving a poor teacher?

a. Let him continue on as he is and hope for the
best 3

b. Give him a book to read on teaching methods _4

c. Help him improve through a personal interview
for the purpose of instruction and encourage-
ment _ 16

d. Provide teachar training course for all the
teachers __6

e. Remove the teacher from the staff. 2

How do you remove a poor teacher from your teaching

staff?

Do you have teachers in your school now whom you
feel are not fully capable of teaching a2 Sunday
School class? Yes __13 No __ 21 How many

»Are YOur teachers closely supervised in theilr

teaching? Yes _14 No___ 22. If answer is yes,

by whom? Supt. 8 , Pastor, Director of Christ-

ian REducation 3  or 2 e



V. EVALUATION OF THE SUNDAY SCHOOL

A, Teachers

1. Which teachers, as a whole, are the most effective

in teaching?

8.

b.

Check which one.

High School graduate __4

Bible School graduate or those attending a
Bible School __ 17

College graduate or those attending college _4
Graduate School graduates or those attending
graduate school ’ 2

Check which one

School teachers __11
?rofessiomal men or women 3

Trsdes men or women
Laborer 2 .
Housewives __16

Students

B. Influence of the School

1. Do you feel that the Sunday School is lacking in

effectiveness? Yes 20 No 14 If so, where?

2. Why do you feel this way?
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Do you have any major problem as to the administration

of the Sunday School? Yes _5 No _26 . If so,
what?

Do you have any mejor problem as to teaching procedure?

Yes 3 No _24 . If so, what? (Answer on back of

sheet if necessary)

If any or all of your teachers are not using E.U.B.
literature, please state frankly why it is not used.
(Use back of sheet).



APPENDIX C

QUESTIONNAIRE FOR THE PASTOR

"The Pastor'!s Relationship to the Sunday Schooll

Please answer all the questions as soon as possible.
Check mark is all that is needed to answer most of the
Ouestions. Do not sign your name to the guestionnaire.
This is to be an objective research.

Name of your Sunday School

I. QUALIFICATIONE OF THE MINISTER
A. Training of the Minister

1, College attended

a. Degree earned

b. Major field _ Minor field.

2. Have vou done-graduate work? Yes 22 No 11

2. Vhere?

b Major field

c. Degree earned 11

"3, Have you had any training in secular educational

procedure? Yes 13 No _ 27

Lo Have you had any training in Christian education?
Yes 29 No 3 .

5. Have you had any other type of training that would
assist you in Sunday School teachiﬂg and adminis—

tration? Yes _ 23 No _ 13 . If so, What?

e ——
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6. Have you ever taught in public or private schools

or college? Yes 11 No _29 ... If you have,

Where?

a. What courses did you teach?

IT. THE SUNDAY SCHOOL
A, Administration
1. Do you attend the Sunday School Executive Council?
Yes _A4l FNo Sometimes__
2. Do you take the jleadership in the Sunday School
Executive Council? Yes 5 No _28 Sometimes _14 _

3+ Do you act as an agdvisor to the Sunday School
Executive Council? Yes _36 No _1 Sometimes__4

4. Are you the Director of Christian Edueation in
your church? Yes _25 No __13

5. In the administration of the entire church program
what percent of your time do you.spend in the ad-
ministration of the following ofganizations:‘
Youth Fellowship s Brotherhood _ ___,
WeSeWaSs Ladies' Aid_______ Sunday School_

B. Supervision ‘

1. Do you teach a Sunday School class regularly?

Yes _17 No _26 _ « If answer is yes, please

fill out 2 teacher's cuestionnaire.

2. Are you a substitute teacher? Yes 8 ©No 30
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3. If you do not teach a class do you attend Sﬁnday

School®? Yes 24 No 3

Le Do you visit the classes of the Sunday School?
Yes __31 No __16___. If answer is yes, vhat

is your purpose for visiting the classes?

5. Do you know what each of the Sunday School teachers

is teaching? Yes _31 VMo 10

6. Do you know how each of the teachers is teaching

his class. Yes No

7. Do you counsel with your teachers concérning teach-

~ing procedure? Yes _12 No 8  Sometimes 23

8. Do you hold special classes for the Sundsy School
teachers in order to teach them how to teach?

Yes No . If answer is yes, How often?

C. Program
»1. Do you appear before the Sunday School in its open-

ing or elosing assemblies? Yes _30 ¥No _12 . If

answer is yes, How often?

2. Do the majority of the boys and girls of the Sunday

School know you personally? Yes _39 No A
3. Do you know the majority of the boys and girls of
the Sunday School by neme? Yes _ 27 No __16
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4+ Do you have contact with the Sunday £chool pupils

No __12 » If so, How?

out side of the Sunday School session? Yes _29

D. Objectives of Sunday School

1. What do you feel is the main objective of the

Sunday School? Check one only.

2.

b.

Teach the Bible __8

Entertain the pupils during the Sunday School
session B

Win the pupils to Christ 2

Know the vpupils problems and help them with their

problems.

Bring about changes in the réligious nature of

the pupil. 4

III. EVALUATION OF THE SUNDAY SCHOOL

A, Teachers

1.

Which teachers, as a whole, are the most effective
> >

in teaching?

a. check which one.

High School graduaﬁe 7
Bible School graduate or those attending a Bible
School.

College graduate or those attending college _12

Graduate School graduate or those attending a

graduate school __ 3
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b. Check which one.
School teachers _20__
Professional men or women __ 6
Laborer _ 2
Housewives __ 14

Students

D. Influence of the school

2. Why do you feel this way?

. Do you feel that the Sunday ©chool is lacking in

* effectiveness? Yes _29 No _ 11 If so, Where?

C. Do you have any major problem as to the administra-

tion of the Sunday School? Yes 18 No 20

If so, what?

D. Do you have any major problem as to teaching pro-

cedure? Yes 12 No __25 Is so, what?

If any or all of your teachers are not using

E.U.B. literature, please state frankly why it is

not used.
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