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For my grandmother, Elnora

“Son, use your head for more than a hat rack.”
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ABSTRACT

Students in Christian university classrooms across North America largely lack the
valuable skill of critical thinking. Such a skill can often appear as a daunting and lofty
task that is reserved for scholars or those with a high 1Q. Both faculty and students may
feel uncertain of what it is, thereby avoiding it altogether. The primary intent of this
dissertation study is to explore and explain critical thinking concepts that faculty can use
to help their students improve their thinking about academics and about life. This study is
secondarily designed to address the institution’s role in encouraging this process. It
presents a workable definition of critical thinking that is useful in the undergraduate
classroom and across the disciplines for enhancing student and faculty engagement
during their time of dialogue and interaction as a learning community. It explains the
process of critical thinking and seeks to awaken the desire to practice it regularly, both
inside and outside of the classroom. Ultimately, critical thinking is intended to be a
learned life skill that students will implement for a lifetime.

Chapter one provides a survey of some of the primary historical influences of the
critical thinking movement in higher education in the United States. It features Stephen
Brookfield’s process of critical thinking and targets the initial step and life skill of
identifying one’s assumptions in order to examine their validity. Chapter two explains
critical thinking in light of interpreting ideas, particularly those found in Scripture. It
employs the use of layered thinking through the hermeneutical process and discusses a
select number of biblical passages. Chapter three moves on to identify barriers that
prevent students from thinking critically thinking and expresses the value of university

professors working to create buy-in by communicating a vision for its use and exploring

xi



its advantages. Chapter four then offers examples of critical thinking exercises for
students to use in the classroom so that they can engage in both learning and doing.
Lastly, chapter five reveals critical thinking at work in society by exploring past and
present efforts toward social change. It sheds light on the challenging variables that can

be involved when seeking to implement an informed action plan.
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INTRODUCTION

Story

Twelve weeks removed from being a high school senior, a young man named
Alex mentally rehearses the importance his parents place on earning a college diploma.
He is entering his second week as a freshman at a Christian liberal arts university and is
uncertain about which major he should choose. During the class introductions in his
College Life course, Alex expresses his desire to do better in college than he did in high
school, noting that he was often guilty of daydreaming and not investing much effort
beyond trying to recall basic information needed for exams. He notes that his parents
mandated that he attend a Christian university, especially since they were paying. After
asking around on social media and speaking with friends about good options for Christian
colleges, Alex chose to apply to this school and was accepted. He closes his remarks by
stating that he 1s looking forward to the professor, Dr. Huey, teaching him something new

this semester, especially since he has learned that Dr. Huey is a favorite on campus.

Argument and Problem
It is imperative that undergraduate students in Christian higher education embrace
the shift toward being taught Zow to think rather than relying on being told what to
think." This requires a better understanding of the progression from lower level thinking

skills to higher level thinking skills, as explained in measurement tools such as Bloom’s

! Jason Braithwaite, “Critical Thinking, Logic and Reason: A Practical Guide for Students and
Academics,” accessed November 8, 2015,
http://www.academia.edu/316239/Critical Thinking Logic and Reason A Practical Guide for Students
_and_Academics.



Taxonomy.” (This will be discussed in more detail in chapter three). Both students and
faculty can benefit from this understanding. Students demonstrate a general use of their
lower level thinking skills through actions such as readily regurgitating in class what they
have heard in passing, whether on social media or around the restaurant table, and
attempting to contribute information about a matter without actually investigating it or
reading about it for themselves. Additionally, when presented with a difficult topic in
class, rather than taking the time and investing the required effort to weigh the many
angles or layers of the issue(s) at hand, students may simply prefer to have the professor
do the thinking for them by supplying the various how’s and why’s. They may struggle
with higher levels of thinking that engage in synthesis and evaluation.

This practice of thinking at lower levels can also carry over into their faith, as
students may thoughtlessly adopt the belief of their parents without having a personal
encounter or experience with Jesus Christ. They risk developing a second-hand theology
that may or may not be based on Scripture or a true relationship with God. Many students
appear to fall into the trap of tolerance and acceptance of their own assumptions and the
assumptions of others without questioning the validity of those assumptions.

However, when students learn how to think, and more specifically, when they
develop the skills necessary for critical thinking, they will be better prepared to consider

multiple perspectives within and beyond the university setting, making them stronger

? See https://www.teachervision.com/teaching-methods/curriculum-
planning/2171.html?detoured=1.



theorists and practitioners. Critical thinking can also help them to be more grounded in

their faith, as they are challenged to consider why they believe what they believe.

? Linda Elder and Richard Paul, “Critical Thinking: Teaching Students How to Study and Learn
(Part I),” Journal of Developmental Education 26, no. 1 (Fall 2003): 36.



CHAPTER ONE
A FRAMEWORK FOR CRITICAL THINKING

A Brief History of Critical Thinking

In the last thirty years, critical thinking has undergone a major reintroduction
throughout higher education and has become a featured topic within the context of
Christianity. It may appear to be a new trend for some, but as history would have it,
critical thinking dates back to the fourth and fifth centuries. Much, if not all, of the
formation of critical thinking was developed by Greek philosophers. For instance,
Socrates famously argued that “[T]he unexamined life is not worth living.” This
compulsion toward self-examination “reflected a philosophical framework that was ready
to question the assumptions that undergird one’s life.”® Exploring one’s assumptions is a
vital element to critical thinking; these notions are the kinetic energy behind the words
and deeds of an individual towards others. However, one must keep in mind that
assumptions are typically wrong and can have damaging effects.

Building on the work of Socrates, Aristotle then addressed the need for behavior

based on high moral standards and virtues, noting that this would stem out of the process

* Ben Witherington, “Critical Thinking—What Is It and Why Is It Important to Believers?” The
Bible and Culture, accessed November 8, 2015,
http://www.patheos.com/blogs/bibleandculture/2012/04/29/critical-thinking-what-is-it-and-why-is-it-
important-to-believers/.

> David Leibowitz, The Ironic Defense of Socrates Plato’s Apology (Cambridge, NY: Cambridge
University Press, 2010),
http://www.dawsonera.com/depp/reader/protected/external/AbstractView/S9780511912733.

% D. Christopher Florence, “A History of Critical Thinking as an Educational Goal in Graduate
Theological Schools,” Christian Higher Education 13, no. 5 (October 20, 2014): 353,
doi:10.1080/15363759.2014.949164.



of learning and education. He maintained the profound conviction that a state or a
country was responsible for educating its people. The goal of such education should have
a rational principle that included action, aim, and the act of becoming a better thinker. ’
This would serve to develop both quality individuals and a stronger culture at large.
Much of Aristotle’s thought process would be disseminated during the culture of the
medieval period.

During the thirteenth century, theologian and philosopher, Thomas Aquinas set
out on uncharted territory by fusing together the disciplines of faith and reason that had
been cultivated by his extensive training is Paris.® It has been said the Dominican Monk’s
most highlighted contribution to the framework and movement of critical thinking is the
Summa Theologica. In this work, Aquinas boldly voices why the work of philosophy is
significant to the process of general knowledge, as well as to the Christian faith.

In addition to learning how to further proclaim their faith, some of his readers
claim that they attained basic critical thinking skills by simply reading and studying the
structure of the Summa Theologica. Within this structure they identified the many skills
he demonstrated, such as “asking questions, listing objections, and carefully replying to
those objections.” Through building on Aristotle’s philosophy, Aquinas helped his
students to develop reasoning skills that enabled them to think critically as they identified
and refuted false teachings against their faith. Aquinas’ influence carries over to today as

philosophers and theologians invoke Aquinas’ work for apologetic purposes as they

7 Ibid.

¥ Michael J. Anthony and Warren S. Benson, Exploring the History and Philosophy of Christian
Education: Principles for the 21st Century (Eugene, OR: Wipf & Stock, 2011), 98.

? Florence, 354.



defend their faith in Jesus Christ. Numerous tributes to his teachings can be found in the
marketplace, local churches, the arts, classrooms, courtrooms and in the science of faith
at large.

The sixteenth century English philosopher Francis Bacon also contributed to the
area of critical thinking. His aim was to challenge people to “base their understanding of
information on knowledge and truth, not on the unquestioned instructions of others, but
on the unbiased surveillance of facts and nature.”'® Bacon explains that when people are
left to rely on their own senses about a situation, failure is impendent. Such thinking is
often faulty. In an effort to combat this defective approach of merely using the personal
attitudes and natural senses to resolve matters, Bacon appealed to the educators of his
time. It was his hope that they would cultivate and teach their students to impact the
masses by embracing and embodying “the doctrine of a more pure reason, and the true
helps of the intellectual faculties, so as to raise and enlarge the powers of the mind; and,
as far as the condition as humanity allows, to fit it to conquer the difficulties and

. 11
obscurities of nature.”

Bacon is remembered for coining the famous phrase scientia
potenyia est, which is translated to mean “knowledge is power.”'* He sought to develop

better thought processes, known as “pure reason”, and these efforts would become the

groundwork for the great philosophers who came after him. "

" Ibid.

" bid.

12 Kevin L. Flores et al., “Deficient Critical Thinking Skills among College Graduates:
Implications for Leadership,” Educational Philosophy & Theory 44, no. 2 (March 2012): 212,
doi:10.1111/j.1469-5812.2010.00672..x.

13 Florence; Ibid.



In the seventeenth century, the French philosopher Rene Descartes explained in
his writings that he had come to recognize that his conduct and life had become a mere
representation of others’ instructions that he valued. He proposed that people have some
sort of inbuilt personal compass that speaks to reason and that guides them into an
understanding of truth.'* Driven by the emboldened thought that people should be able to
tell the difference between truth and error, Descartes expressed the idea that individuals
had the right to choose who or what would instruct them in the discriminatory process of
deciphering right and wrong, truth and error. Furthermore, he encouraged people to be
careful in accepting words as truth when they personally knew nothing about the matter
or had not witnessed anything relating to the issue. Still in the same vein, Descartes was
adamant that people should think critically about everything, without bias and
prejudice.

It should also be noted that as the influence of critical thinking gained the
attention of English philosophers, theologians also wrestled with it. They challenged both
the leadership and the lay people to analyze and think critically about truth, behavior, and
personal preferences. Martin Luther’s impact by way of the Protestant Reformation
during the sixteenth century will be elaborated upon in a later chapter of this thesis.
Luther clearly sought to help the Church exercise critical thinking in an effort to
empower the minds of the people and to speak the truth to those in power.

At this point, the explosive story of critical thinking in the late twentieth century

must be told. In the early nineteen-eighties, a special task force was commissioned by the

'* Renee Descartes, Discourse on Method, 3rd ed. (Indianapolis, IN: Hackett Publishing Company,
Inc., 1998), 6.

15 Florence; Ibid.



United States Secretary of Education to report on the quality of education in America.
Less than three years later, the National Commission on Excellence in Education
presented its report to the secretary with grim findings that are often discussed today. The
report stated that numerous high school and college age students did not possess the
necessary skills to draw conclusions from written material and that the majority of this
group were ineffective at writing persuasive essays.'® Of course, educators throughout the
country then made it their priority to help their students attain critical thinking skills in
order to reverse ignorance and to ignite a generation to become less passive and more
passionate about their education. Given the emphasis on the need to challenge, teach, and
thrust students into critical thinking during that period, it is now time to weigh in on the
current state of affairs regarding critical thinking among college age students in the

United States of America (USA) in the twenty-first century.

Critical Thinking in Twenty-First Century USA
As a whole, it is believed that the majority of Americans, regardless of education,
race, wealth, economic status, religion, or political party, are devoid of critical thinking.
The problem is that “much of [their] thinking, left to itself, is biased, distorted, partial,
uninformed, down-right prejudiced or simply shoddy.”"” Even so, one author argues that
“never has there been a time in history requiring that an individual be equipped with

critical thinking skills more than now. The biggest problem that America is facing today

16 «“A Nation at Risk,” Evaluative Reports; Policy Guidance, accessed January 15, 2016,
https://www2.ed.gov/pubs/NatAtRisk/risk.html.

'" Richard Paul, Miniature Guide to Critical Thinking Concepts & Tools, 7th ed. (Foundation for
Critical Thinking, 2014), 2.



is the inability of the vast majority of the citizenry to think critically.”'® Yet, it has been
said that the United States has more educated people today than at any time in the past.'’
If this 1s the case, then it appears that the critical thinking challenge facing America is
even grimmer than the 1983 education report revealed. Furthermore, it demonstrates that
the lack of critical thinking is not just a higher education issue; it is an epidemic running
rampant throughout the populace. Higher education is simply the recipient of the majority
of the spotlight in this instance.

According to Richard Paul, a recognized authority on critical thinking, “Research
demonstrates that, contrary to popular faculty belief, critical thinking is not fostered in
the typical® college classroom.”*! In his article, “The State of Critical Thinking Today:
The Need for a Substantive Concept of Critical Thinking,” he states verbatim that the
primary challenges and foci for why critical thinking is not happening in classrooms are
that “[m]ost college faculty don’t realize that they lack a substantive concept of critical

thinking, believe that they sufficiently understand it, and assume they are already

'8 patricia Dixon, “Articles: Americans Are Void of Critical Thinking Skills,” accessed November
10, 2015,
http://www.americanthinker.com/articles/2015/10/americans_are void of critical thinking skills.html.

19 “Digest of Education Statistics, 2007-2008,” Table 8, Institute of Education Sciences, National
Center for Education Statistics, accessed November 11, 2015,
http://nces.ed.gov/programs/digest/d07/tables/dt07 008.asp?referrer=list

2% “In a meta-analysis of the literature on teaching effectiveness in higher education, Lion
Gardiner, in conjunction with ERIC Clearinghouse on Higher Education (1995) documented the following
disturbing patterns: “Faculty aspire to develop students’ thinking skills, but research consistently shows
that in practice we tend to aim at facts and concepts in the disciplines, at the lowest cognitive levels, rather
than development of intellect or values." Numerous studies of college classrooms reveal that, rather than
actively involving our students in learning, we lecture, even though lectures are not nearly as effective as
other means for developing cognitive skills... Gardiner’s summary of the research coincides with the results
of a large study [by Richard Paul] of 38 public colleges and universities and 28 private ones.” Richard Paul,
“The State of Critical Thinking Today,” accessed November 9, 2015,
http://www .criticalthinking.org/pages/the-state-of-critical-thinking-today/523.

2 Ibid.
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teaching students it.”*” In addition, “Lecture, rote memorization, and (largely ineffective)

short-term study habits are still the norm in college instruction and learning today.”*’
Paul is basically saying that faculty often teach content that is not necessarily aligned
with the type of thinking that will engage students to be active participants who take
ownership of the information at hand. This is not to say that the lack of critical thinking
that students demonstrate is the sole responsibility of the instructors. Students have a role
to play as well. Karl Bailey reports that “many students [60%, 30 out of 50 students]**
perceive faith-learning integration to be the work of teachers and institution, suggesting
that for learners, integration is a passive experience.”” Particularly in a Christian higher
education institution, as students gain valuable knowledge from their studies, they should
seek to take it a step further in determining how it fits into their worldview as a Christ
follower.
[Arthur] Holmes (1994) takes the view that students already have a worldview as
a framework that carries whatever conceptions, beliefs, and values they have
when they enter college, but it becomes the responsibility of the Christian school
and of Christian educators to help to shape that worldview Christianly. With a

Christian-shaped worldview, students are able to unify thought and find meaning
for their lives, and it provides guidance as they set priorities and take action.*®

2 Ibid.
2 Ibid.

** Terry Anne Lawrence, Larry D. Burton, and Constance C. Nwosu, “Refocusing on the Learning
in ‘Integration of Faith and Learning,”” Journal of Research on Christian Education 14, no. 1 (March 1,
2005): 42, doi:10.1080/10656210509484979.

» Karl G. D. Bailey, “Faith-Learning Integration, Critical Thinking Skills, and Student
Development in Christian Education,” Journal of Research on Christian Education 21, no. 2 (May 2012):
153, doi:10.1080/10656219.2012.698831.

26 Lawrence, et al, ibid., 30-31.
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Thus speaking, critical thinking should take place on multiple levels, thus causing the
student to think from different angles.

Critical thinking is also vital as a life skill for students today as they need to be
able to distinguish truth from error in society at large. Mass media is often on trial for
“abandoning its responsibility of reporting the facts in exchange for distracting,
distorting, propagandizing, and protecting.”*’ When students engage critical thinking,
they refuse to accept everything at face value. They are able to practice in-depth thinking
and better decipher the truth so that they can make knowledgeable decisions. Such in-
depth thinking can benefit them in multiple areas of life, including their academic studies
and course assignments. One blogger put it in these terms,

As students develop their critical-thinking skills through completion of their
coursework, they’ll also be better prepared to evaluate the information (or
misinformation) presented in the television programs they watch and the publications that
they read on a regular basis. However, learning to discern the meaning behind the
message can take practice, especially if they’re used to viewing this material simply as
entertainment.™

In other words, the benetfits of engaging in critical thinking spill over into multiple
areas of life. As they develop and practice this skill and intentionally engage in higher
levels of thinking, they move in the direction of learning to analyze what they hear and

see on a regular basis. (See Bloom’s Taxonomy.) It remains the responsibility of the

>’ Dixon, ibid.

% Tami Strang, “Critical Thinking and Mass Media,” The Cengage Learning Blog, accessed
November 10, 2015, http://blog.cengage.com/critical-thinking-and-mass-media/.
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student to develop an attitude to improve upon his or her thinking skills to assist them in
college and beyond.

A student’s attitude about critical thinking makes the difference in how seriously
he or she pursues it and this attitude impacts the level of depth that will be acquired.
Vincent Ruggiero notes four empowering attitudes that can help anyone become a better
critical thinker. The four attitudes are as follows:

1) There is always room for improvement.

2) Criticism, including self-criticism, has value.

3) Effort is the key to success.

4) Other people are as important as I am.”

With the first attitude, the student must keep in mind that humanity is imperfect,
including himself or herself, and that no matter how good one is at something,
improvement is possible. It requires that the student be honest in admitting that there is
always more to be understood about the issue at hand. For this to happen, particularly in
today’s culture, Ruggiero points out that it is imperative that students do not confuse
improving with approving, as such a distortion drifts the student away from becoming a
critical thinker and towards closed mindedness, egocentrism, and sociocentrism.>°

In the second attitude, Ruggiero speaks to the unrealistic nature of students who
think that everyone should agree with them and simply praise them for whatever they do
and say. Opportunities abound for receiving suggestions on how to do something better

or even the right way. Accepting and receiving criticism, in a sense, leads to easier

¥ Vincent Ruggiero, Becoming a Critical Thinker, 6th ed.(Boston: Cengage Learning, 2008), 78—
80.

30 Paul, 3.
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learning. He suggests that individuals who are unable to handle criticism will have
difficulty when learning in general. Yet, there are times when a student is overly tough on
himself or herself about a sports event, an assignment, or a missed opportunity,
rehearsing what he or she could have done better. No matter the type of criticism,
whether generated by others or self, students benefit from acknowledging what is valid
and discarding the exaggerations.

In the third attitude, Ruggiero speaks frankly about students of critical thinking
possessing a desire and an effort. Talent may afford students various opportunities, but it
will not necessarily keep opportunities alive. In other words, students should set and meet
goals and take initiative when no one else is looking. No matter the task or the challenge,
seeing the impossible become a reality requires hard work.

In the fourth and final attitude, he presents the notion that critical thinkers cannot
be self-serving. In the midst of society insisting on rights and responsibilities of people,
there is a sense of entitlement, leaving some blind to the fact that they do not treat others
the way they expect to be treated. Within the realm of critical thinking, there is something
to be said for people who realize that others are just as important as they are, even in the
midst of profound difference. The connecting point begins by acknowledging another’s
humanity.

Given the current state of critical thinking in higher education classrooms across

America, it is helpful to now clearly define critical thinking.

Leading Experts Define Critical Thinking
It is imperative that Christian university students take an active role in their faith

and learning as they progress in their collegiate experience. Choosing to engage in critical
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thinking implies a decision to intentionally improve upon the way they think.>' This is
critical thinking in the simplest of terms. As students work to improve their thoughts,
they learn to embrace knowledge in more practical and complex ways.** For a more in-
depth examination of critical thinking, it is appropriate to explore what some leading
philosophers in education have to say.

Critical thinking and its development process are constantly evolving. A precise
definition of critical thinking depends on the context and varies among philosophers, and
there are many differences in thought among the leading experts.

Mark Mason, an associate professor in philosophy and educational studies,
believes that critical thinking is driven by moral imperatives which lead to a more human
world. “As moral values are introduced into the milieu of critical thinking, one is forced
to be reflective through introspection.” Robert Ennis, a professor of education, teaches
that the gist of critical thinking is fashioned around a particular set of skills, as well as
what to believe and do.** Founder of the Foundation for Critical Thinking, Richard Paul
speaks to critical thinking as “the ability and disposition to critically evaluate beliefs,
their underlying assumptions, and the worldviews in which they are embedded.”’

Educator John McPeck stands firm on the fact that critical thinking is “domain specific”*®

3! Ruggiero, 78-80.
32 Flores et al., 214.
3 Ibid., 215.

* Mark Mason, Critical Thinking and Learning (Hoboken, NJ: Wiley-Blackwell, 2009), 2,
http://site.ebrary.com/lib/alltitles/docDetail.action?docID=10300958.

3% Bessie Mitsikopoulou, Rethinking Online Education: Media, Ideologies, and Identities
(Routledge, 2015), 4.

3 Flores et al., 215.
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and 1s directly related to a particular discipline and knowing it inside and out, mastering
the craft of the vocation at hand.”” Martin Davis, an associate professor and principal
research fellow in the Melbourne Graduate School of Education, highlights the
dichotomous approach of generalists and specifists. “Generalists hold that critical
thinking is a universal skill, while specifists believe that in order to think critically one

3 Nicholas Burbules, a

must possess deep knowledge of a specific subject area.
philosopher and professor, drives critical thinking with dialogue and more of a
pedagogical approach by encouraging his students to think differently and to be open to
the unexpected. Dialogue is key so that learners can connect personally to the new ideas
or alternative perspectives that are introduced to them by way of conversational
knowledge.” Professor of philosophy, Jane Roland Martin “emphasizes the dispositions
associated with critical thinking [and] suggests that it is motivated by and founded in
moral perspectives and particular values.”* Placing emphasis on the Delphi Method,
Senior Researcher, Peter Facione “understands critical thinking to be purposeful, self-
regulatory judgement which results in interpretation, analysis, evaluation, and inference,

as well as explanation of the evidential, conceptual, methodological, criteriological, or

contextual considerations upon which that judgement is based.”*!

37 Mason; Ibid.
38 Flores et al.; Ibid.

3% Nicholas C. Burbules, Dialogue in Teaching: Theory and Practice (New York: Teachers
College Pr, 1993), 8.

40 Mason, 2.

* Peter A. Facione, Critical Thinking: What It Is and Why It Counts (Millbrae, CA: California
Academic Press, 20006), 21.
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Critical thinking experts Linda Elder and Richard Paul say that ultimately, the
goal of critical thinking “is to foster lifelong learning and the traditional ideal of a
liberally educated mind: a mind that questions, probes, and masters a variety of forms of
knowledge through command of itself, intellectual perseverance, and the tools of
learning.”**

Although critical thinking may appear to be an insurmountable feat in the midst of
all of these diverse and well-informed opinions, each philosophy makes a valuable
contribution. To better appreciate what they bring to the field of academics, one must also
understand some of the misrepresented underpinnings that make critical thinking seem

more abstract, unattainable or too lofty for Christian college students to grasp and utilize

during their collegiate experience and beyond.

Incorrect Assumptions about Critical Thinking
Stephen Brookfield provides a helpful list of what critical thinking is not:
1. Critical thinking is not equated to or solely suited for individuals with status in
society or college degrees.
2. Itis not so much about logic, solving problems, or being creative although one
or all aspects are sometimes present when thinking critically.
3. It is not specific to those who have studied philosophy.

4. It is not thinking negatively about something or someone.

42 Paul, 36.
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5. Critical thinking is not gained at a certain age, nor is it correlated to measures

of intelligence through assessments.*

How, then, can critical thinking be effectively explained to Christian college
students? Is there a meaningful process that can be transferred and understood in a
traditional or online classroom, as well as in daily life? Brookfield, an expert known both
internationally and domestically for encouraging and motivating students and professors
to invest in the critical thinking process, offers a four-step process for understanding the
layers of complexity that encompass critical thinking. His work will be used in this
document to develop a learning outcome model for making the concept of critical
thinking approachable for both professors and students who may feel uneasy about the

topic and are unsure of where to begin.

Stephen Brookfield’s Steps for Thinking Critically

“Critical thinking is a process of hunting assumptions — discovering what
assumptions [individuals and groups] hold, and then checking to see how much sense
those assumptions make,” claims Brookfield.** It is motivated by values and prizes
evidence. He explains that the best way to understand critical thinking is to engage in
four primary steps.

1. Identify the assumptions that frame [one’s] thinking and determine [his or her]

actions.

2. Check out the degree to which these assumptions are accurate and valid.

* Stephen Brookfield, Teaching for Critical Thinking: Tools and Techniques to Help Students
Question Their Assumptions, 1st edition (San Francisco: Jossey-Bass, 2011), 11.

“Ibid., 24.
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3. Look at [one’s] ideas and decisions (intellectual, organizational, and personal)
from several different perspectives.

4. On the basis of all of this, take informed action.*

These informed actions constitute “actions that are grounded in evidence, can be

explained to others, and stand a good chance of achieving the results [one] desire[s].*®

Identifying Types of Assumptions

In all critical thinking, students are seeking to discover the assumptions they lean
toward, whether they were told to believe a specific thing or perhaps ideas they
concluded on their own. Filtering assumptions is the core process of thinking critically,
allowing the students to further discern and judge those assumptions for accuracy and
validity. They can then weigh how those ideas are incorporated into their life.*” By
intentionally reflecting on their assumptions, students can be assured that they are
engaging in the process of critical thinking.

What are assumptions? “Assumptions are guides to truth embedded in our mental
outlooks. They are the daily rules that frame how we make decisions and take action ...
Assumptions inform our judgments about whether or not someone is telling the truth, or
how to recognize when [one is] being manipulated.”® Each day can bring about a new
twist or turn in the way that people understand and enter into life with others. Both verbal

and non-verbal communication can stimulate an assumption. For instance, harsh tones of

* Ibid,, 1.
4 Ibid., 24.
T 1bid., 7.

3 Ibid.
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voice and questionable glances can fill the recipient’s mind with negative assumptions
about that person and cause them to quickly become defensive. People tend to think
about what might be meant through such communication from one to another. While
there are times when experience and routine can give direction concerning an
assumption, one must recognize that assumptions are not a guarantee that a situation is
being correctly handled or that an outcome will occur exactly as one assumed. On the
other hand, people can also naively assume the best, being quick to trust others as a result
of an internal judgment that society is generally filled with good people. This can play
out in good and bad ways. Awareness and understanding of personal assumptions about a
given situation or context is extremely important to pinpoint and uncover.

Brookfield has assigned categories for the various types of assumptions that
people make: paradigmatic, prescriptive, and causal. Reflecting on these specific types of
assumptions makes student better critical thinkers.

To begin with, paradigmatic assumptions are the deeply held assumptions that
frame the whole way one looks at the world, which, often times, is layered. Brooktfield
goes on to say that these are the hardest to identify as they directly relate to how people
categorically arrange the world, calling them the “facts as [one knows] them to be true.”*
They are often perceived as reality rather than as assumptions. They encompass one’s
worldview. Recognizing paradigmatic assumptions often requires life to be proven
otherwise to both expose and allow the individual to deal with these deep influences.
When the truth is finally revealed, the results can be life changing. For example,

Brookfield relates this level of assumptions to a personal excerpt from his own life by

“ Ibid., 17.
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sharing about a time where he was gripped by depression. He had formed numerous
opinions about depression and how to treat it and was confident in his thoughts about the
matter, unwilling to second guess them. He shares that for a long time he was unable to
pinpoint why such an episode of depression was living within him when, after all,
depression is not synonymous with maleness. He subconsciously believed that depression
was not something a strong, intelligent man should struggle with. At best, depression in
his eyes was a sign of weakness and was only granted allowance for people enduring
grave external circumstance such a divorce or the death of a family member.”® Why then
would he be experiencing this abnormal emotion? After many questions about his own
assumptions, doctor visits, and a failed attempt at reasoning his condition away,
Brookfield learned that he had a chemical imbalance in his brain. An internal physical
circumstance was causing his heavy bout of depression. Once he understood the cause of
his depression, it opened him up to the treatment options and to psychiatric help that he
had denied for years. His decisions changed when his paradigmatic assumptions were
challenged and altered.

Second, there are prescriptive assumptions. They are one’s ideas about what
“ought to be happening.”' These are notions people have about the “desirable ways of
thinking or acting [and] can usually be recognized by their inclusion of the word
should.”** Students enter their professors’ classrooms with prescriptive assumptions

about what they should gain from taking their courses. Professors also have prescriptive

S 1bid., 3.
S Ibid.

2 Ibid.
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assumptions about their students and what the students ought to be investing to gain the
most out of their courses. Prescriptive assumptions can also apply to relationships
between husbands and wives, voters and elections, and parents and children. They
entertain supposed obligations and impose expectations on behavior, whether realistic or
unrealistic. They flow out of one’s paradigmatic assumptions. Brookfield offers this
example to professors: “If you believe that adults are self-directed learners then you
assume that the best teaching is that which encourages students to take control over
designing, conducting, and evaluating their own learning.”>

Thirdly, there are causal assumptions which directly relate to one’s understanding
of cause and effect. “If [one does] A, then B will happen.”* These are assumptions one
makes about why something happened in the past and what potential outcomes might
happen in the future. Generally speaking, causal assumptions are the easiest to identify of
the three mentioned in this section. Brookfield estimates that “maybe 80% of
assumptions covered in any one conversation, class, course, or workshop will be causal
ones.” A classroom example of a causal assumption would be a professor’s prediction
that if he or she models a specific behavior, then his or her students will be more inclined
to replicate it. For instance, should conflict arise between a teacher and student, how that
teacher handles the conversation and actions towards the student will project a model for

students to use in similar settings when trying to work through a conflict. An incorrect

causal assumption that students might have is that if they invest good effort into an

33 1bid., 18.
3 1bid.,19.

55 Ibid.
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assignment, then they should receive a good grade. However, this causal assumption is
not always true. Students will also learn that they need to master the material to gain the

best grade in a course.

Conclusion

Assumptions abound and are part of the human nature. However, while
assumptions seem reasonable in the moment, they are often inaccurate and feed into the
native egocentrism and sociocentrism common to humanity.’® Being able to identify
these assumptions is a first step in the process of learning to think critically. In a time
when college students enter the Christian higher education setting with the paradigmatic
or prescriptive assumption that they should be taught what to think instead of how to
think, Stephen Brookfield’s process of critical thinking is vital for transforming this
understanding.

The development of critical thinking skills among learners and primarily students
in Christian higher education should be a common educational goal across both the
graduate and especially undergraduate attendees. Critical thinking is a valuable skill for
students to develop so that they can move beyond a passive learning experience and start
thinking in layers that are based on experience, research, and the craft or occupation that
they are seeking to better understand. By becoming this type of critical thinker and
improving upon what they currently know, students can provide for others, as well as
themselves, a better quality of life and a more meaningful interaction inside and outside

of the classroom.

56 Paul, 2.
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CHAPTER TWO
CRITICAL THINKING AND THE BIBLE

Introduction

Both skeptics of the Christian faith and committed disciples of Jesus Christ make
assumptions about the meaning of Scripture. Those who question the existence of a solid,
correct interpretation of Scripture, Christian or non-Christian, have been known to make
the following comments: “‘That is just your interpretation.” ‘The Bible can be made to
say anything you want.” *You can’t really understand the Bible. It is full of
contradictions.’... ‘This is what the Bible means to me.””>” Generally speaking, the level
of accuracy for assumed meanings of Scripture varies greatly. The task of correctly
interpreting Scripture can be complex, even for mature Christians. Critical thinking skills
can aid the interpreter in “rightly dividing the word of truth” (2 Timothy 2:15 KJV).

This chapter features Scriptures from the Old and New Testaments that emphasize
the value of critical thinking and encourage its use. This chapter also highlights methods
for Christian university students to employ critical thinking when interpreting the Bible in
order to avoid proof texting in favor of grasping the timeless truth(s) presented in a
passage. They can then more accurately apply it to their context. An example from

Ephesians is provided at the end of the chapter.

37 James Davis, “Lesson 6: Principles of Biblical Interpretation,” Bible.org, accessed December
27, 2015, https://bible.org/seriespage/lesson-6-principles-biblical-interpretation.
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Old Testament Emphasis

Critical Thinking from Scripture’s Wisest Earthly King

King Solomon, the wisest man of his times, has valuable insight to contribute to
the area of critical thinking. The book of First Kings specifies his qualifications.

God gave Solomon wisdom and very great insight, and a breadth of understanding

as measureless as the sand on the seashore. Solomon’s wisdom was greater than

the wisdom of all the people of the East, and greater than all the wisdom of

Egypt...From all nations people came to listen to Solomon’s wisdom, sent by all

the kings of the world, who had heard of his wisdom (1 Kings 4:29, 30, 34).
Solomon was known for his many proverbs: over three thousand of his saying are
recorded in the Bible.’® His wisdom has often been used as a teaching tool for
incorporating “catchy” sentences full of wisdom for quick recollection.” Traditionally,
the authorship of the book of Proverbs is credited to this wise king, though he had help
compiling the book.®” Warren Wiersbe attributes most of the proverbs to Solomon but
acknowledges that a portion were penned by either a writing secretary, someone else
within his inner circle, or other kings.®' According to Duvall and Hays, “[Proverbs]
addresses such topics as work, friends, child-rearing, husbands and wives, sexual
immorality, honesty, gossip, anger, patience, poverty, wealth, and the need for

9902

understanding.””” He was clearly gifted by God with the ability to intelligently address a

3% «proverbs Overview - The Expositor’s Bible Commentary,” StudyLight.org, accessed December
29, 2015, http://www.studylight.org/commentaries/teb/view.cgi?bk=19&ch=0.

Y Warren W Wiersbe, Wiersbe’s Expository Outlines on the Old Testament (Wheaton, IL: Victor
Books, 1993), 460.

5 Samuel J Schultz, The Old Testament Speaks (San Francisco: Harper San Francisco, 2000), 289.
61 Wiersbe, 460.

62 J. Scott Duvall and J. Daniel Hays, Grasping God’s Word: A Hands-on Approach to Reading,
Interpreting, and Applying the Bible, 2nd ed. (Grand Rapids, MI: Zondervan, 2012), 91.
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vast number of topics. Solomon was known across the world for his wisdom and his keen
understanding of situations. He was often consulted for his critical insight about life,
God, and people in general. For instance, during the early years of his reign as king, he
demonstrated impeccable discernment as he judged one particular case brought before
him about two babies and their mothers. His ability to weigh information and to consider
a scenario from otherwise overlooked angles quickly let the people know that they had a
king who was a strong thinker. Michael Harbin discusses more about the situation:

First Kings gives us one example of Solomon’s wisdom in the account of the two

prostitutes who lived together. Both had borne sons at about the same time. One

woman’s child died in the night, and she switched infants. The other mother
recognized the switch in the morning, and a ruckus arose with each claiming the
living son. Solomon told his guard to cut the living child in half and give half to
each. The real mother protested, and Solomon thus discerned the truth of the

63

matter.

As the wisest and wealthiest biblical king, Solomon’s example can contribute
toward our understanding of the use of critical thinking and provide insight to help us
maneuver throughout life. It started for him at an early age when beginning his kingship.
It should be noted that the depth of his wisdom was showcased after a pivotal
conversation that young Solomon had with the Lord during a dream. God told him, “Ask
for whatever you want me to give you” (1 Kings 3:5 NIV). Solomon, in turn,
acknowledged his youthfulness and humbly asked the Lord for wisdom and discernment
in leading the people of Israel and God responded accordingly (See 1 Kings 3:6-14).

Hence, God, the omniscient one, provided uncommon wisdom though Solomon. One

then sees the fruit of it recorded in Scripture. The reader can read other books of

% Michael A. Harbin, The Promise and the Blessing: A Historical Survey of the Old and New
Testaments (Zondervan, 2010), 247.
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Solomon’s writings to note how he applied the wisdom to his own life through various
stages and then discern if he took advantage of what he had at his disposal in his personal
life.

It is believed that many of Solomon’s proverbs sprang forth in the prime of his

4
“manhood.”®

Life experience taught him a great deal as he continued to think deeply and
reflect on the way things worked. He often asked questions about choices and behavior in
general to then reach additional and more refined conclusions. Critical thinking authors
Linda Elder and Richard Paul claim:
Thinking is not driven by answers but by questions. To think through or rethink
anything, one must ask questions that stimulate thought. Questions define tasks,
express problems, and delineate issues. Answers, on the other hand, often signal a
full stop in thought. Only when an answer generates a further question does
thought continue its life. This is why you are thinking and learning only when you
have questions.®
One of Solomon’s sayings that urges students to explore critical thinking is “A
simple man believes anything, but a prudent man gives thoughts to his steps” (Proverbs
14:15 NASB). Here the king is encouraging his audience to take time to understand the
details of a scenario in order to gain a good grasp on what it is that he or she is seeking to
know or accomplish. He discourages his audience from making flighty assumptions about
what they hear, as those conclusions are often misinformed. Solomon is also offering a
forewarning of the possibility that another party could take advantage of them or

manipulate them. In other words, when students do not ask questions and investigate both

their assumptions and the assumptions of the communicator, their quick-natured

6% «proverbs Overview - Keil and Delitzsch Commentary on the Old Testament,” StudyLight.org,
accessed December 30, 2015, http://www.studylight.org/commentaries/kdo/view.cgi?bk=19&ch=0.

% Linda Elder and Richard Paul, “Critical Thinking: Teaching Students How to Study and Learn
(Part IV),” Journal of Developmental Education 27, no. 1 (Fall 2003): 36.
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responses can be self-defeating. It is vital that they do the necessary, upfront thinking so
that they can be confident they are working with good information.

Wisdom is considered good information. Proverbs “[depicts it] as a lovely woman
who calls people to follow her into a life of blessing and success.”®® Now, this woman of
wisdom is not an actual, literal woman that the author knows but an abstract thought in
his mind. She is contrasted with another woman who is described as folly. Sadly, the
author may actually know the woman representing folly fairly well, as he may be
considering a real woman with whom he has had an intimate interaction. It is as if the
author is thinking to himself about the pros and cons of both scenarios, and the readers
gain an inside look at his experiences. It becomes a teaching moment for the students at
the expense of their teacher, Solomon. The Expositor’s Bible Commentary offers this
viewpoint:

[Chapters 7 through 9] present a lively and picturesque contrast between Folly

and Wisdom-Folly more especially in the form of vice; Wisdom more generally in

her highest and most universal intention. Folly is throughout concrete, an actual
woman portrayed with such correctness of detail that she is felt as a personal
force. Wisdom, on the other band, is only personified: she is an abstract
conception: she speaks with human lips in order to carry out the parallel, but she
is not a human being, known to the writer...Folly is a piece of vigorous realism,
while the account of Wisdom is a piece of delicate idealism. Folly is historical.

Wisdom is prophetic.®’

Speaking from personal experience of how not to get entangled with folly,

Solomon seems to be having a mental conversation about what he should do differently

in the future that would produce different results and become beneficial for him and those

66 Wiersbe, 460.

87 «“proverbs Overview - The Expositor’s Bible Commentary.”
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affected by his leadership. He extracts wisdom from a bad situation by speaking to what
the future could and should look like when better choices are made.
Michael A. Harbin notes that the overarching purpose of Proverbs is “to teach
wisdom,” which is “skill in living” that leads to a successful life.®
[T]he book of Proverbs is based on two principles. The first is that the basic
foundation of a successful life is reverence for God, or “the fear of the Lord.” As
we read through the book of Proverbs, we soon discover that the writer sees this
high reverence for the Lord expressed in obedience to the law of God, that is, the
Torah. In fact, the Old Testament law is an assumed cultural foundation to the
book of Proverbs.*’
People are not born wise. Proverbs exists to point people toward the importance of
instruction to be able to become wise and make good decisions. Living off of one’s
assumptions and feelings and displaying a disregard for both God’s law and for
instruction in general lends itself to a simple life that is bound to embrace folly. Students
are strongly cautioned against this. Solomon is encouraging his readers to embrace the
filter of critically thinking about whether or not they are heeding sound advice and
following the path of wisdom in the choices they make. He is just one of several voices in

the Old Testament that emphasizes understanding, deflating the potential waywardness of

personal assumptions.
New Testament Emphasis

The Careful Examination of the Bereans

The book of Acts mentions an open-minded community of people who were

known for eagerly taking time to validate messages they heard about God and Jesus. The

% Harbin, 248.

% Tbid.
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inhabitants of Berea were known to be fairly wealthy and diligent in their studies. Once
under the heavy influence of Hellenism, which was known for its sophisticated culture
and education, the Bereans later became a Jewish colony under Roman rule.” It was
during this time that the Apostle Paul and Silas traveled to preach and teach to them. In
their excitement about hearing the message of Jesus, the Bereans were careful to compare
and contrast their passionate words with the teachings of Scripture, thus demonstrating
acute attention to critical thinking. This idea of comparing information is based on the
Greek word used in Acts 17:11 for open-minded or noble-minded, eugenesteroi
(eugenes), meaning “comparative”.”’ The Bereans did not automatically assume that the
knowledge being presented to them was correct. However, after examining and
confirming its accuracy, they were fully open to embracing it. Luke records it this way:
That very night the believers sent Paul and Silas to Berea. When they arrived
there, they went to the Jewish synagogue. And the people of Berea were more
open-minded than those in Thessalonica, and they listened eagerly to Paul’s
message. They searched the Scriptures day after day to see if Paul and Silas were
teaching the truth. As a result, many Jews believed, as did many of the prominent
Greek women and men (Acts 17:10-12 NLT).
The Bereans are also remembered for their hospitable treatment of Paul and Silas after
they dealt with an unruly group in Thessalonica.’*

We can learn from the Bereans’ positive response to biblical teaching. “No matter

who the teacher is, [we can learn] to investigate new teaching in comparison with the

"0 Charles Pfeiffer, Wycliffe Bible Dictionary (Peabody, MA: Hendrick Publishers, Inc., 2000),
219.

"1«2104 Eugenes,” Bible Hub, accessed February 15, 2016, http://biblehub.com/greek/2104.htm.

2J. D. Douglas, Merrill C. Tenney, and Moisés Silva, Zondervan Illustrated Bible Dictionary
(Grand Rapids, MI: Zondervan, 2011), 136.
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Bible. The practice of the ancient Bereans is a model for all who desire to grow

spiritually today.””

Paul’s Admonishment to Timothy to Think Critically

The New Testament also offers directives and insight in recommending critical
thinking while opposing shoddy thinking. Two different New Testament scenarios will be
discussed. The first demonstrates critical thinking within a profession and the second
demonstrates critical thinking in light of a cultural/social issue.

There are examples in life where, although an individual is not blood related, the
person is deeply treasured and becomes like family. The bond they share and the
insightful exchanges they have about life, serve to make the relationship a lifelong
constant. In the same way, the Apostle Paul had a strong father-son type of relationship
with his protégé, Timothy. “Many of Paul’s appeals to Timothy in the epistles reflect the
uniquely close bond between the older apostle and his younger ‘son’ in the ministry.””*
Thomas Lea and Hayne Griffin, Jr. believe that “Paul may have used the expression ‘son’
to refer to Timothy as his ‘son in the ministry,” one whom he had trained and encouraged
greatly in his Christian development.””

Desiring that his spiritual son follow in his footsteps, Paul strongly encouraged

Timothy to be a lifelong critical thinker and learner. To illustrate, Paul writes to Timothy,

saying, “Do your best to present yourself to God as one approved, a worker who does not
ymg y p y pp

7 “Who Were the Bereans in the Bible?” GotQuestions.org, accessed December 27, 2015,
http://www.gotquestions.org/who-Bereans.html.

™ Thomas D Lea and Hayne P Griffin, /, 2 Timothy, Titus (Nashville, TN: Broadman Press,
1992), 181.

3 1bid., 51.
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need to be ashamed and who correctly handles the word of truth” (2 Timothy 2:15 NIV).
The Greek word for “approved” in this passage is dokimon (dokimos). This term is
defined as “what passes the necessary test (scrutiny);
hence acceptable because genuine (validated, verified).”’® It was also “used for the
proving (testing) of coins, i.e. confirming they were genuine (not counterfeit,
corrupted).””” In other words, being an approved worker meant being one who was tested
and tried and proven faithful. Part of being proven faithful meant working hard to
understand, interpret, and practice the teachings of Scripture, emphasizing the need for
and value of studying the Scriptures. Paul also reminds him of the special reward for
doing so - approval from God. Paul wanted Timothy to follow the pattern of what he had
taught him, stating, “What you heard from me, keep as the pattern of sound
teaching, with faith and love in Christ Jesus. Guard the good deposit that was entrusted to
you—guard it with the help of the Holy Spirit who lives in us” (2 Timothy 1:13-14).
Additionally, the book of Second Timothy is Paul’s last epistle to the churches
and to Timothy, as he is well aware that his time is nearing for his departure from the
earth (2 Timothy 4:6-8). Knowing what was to come, Paul intentionally passed the torch
to Timothy. He had “[prepared] Timothy to carry on the work of Christ even after he was
gone. His reminders of divine faithfulness would provide that incentive to the younger

friend of the apostle.””®

76 «1384 Dokimos,” Bible Hub, accessed February 15, 2016, http://biblehub.com/greek/1384.htm
77 bid.

8 1bid., 45.
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Meanwhile, back in prison, Paul continued to receive reports about false teachers
whose teachings were multiplying and spreading like yeast throughout the various
churches. This was especially the case throughout Ephesus and Crete, where both
Timothy and Titus were working to build, instruct, and teach truth in the new churches.
Apparently, other were working too, but for the wrong side. While Timothy was
attempting to make the church at Ephesus stronger, former associates of Paul and
previous good friends of Timothy were doing just the opposite by spreading heresy to
naive believers and inflicting their inaccurate assumptions about the resurrection,
spreading deceit as they led a portion of the converts away from the truth when they
neglected to question their teaching. Hurt and dismayed by such actions and behavior,
Paul continued to focus on Timothy and Titus by encouraging them to remain faithful to
God and to preach the word to all, that they might connect more deeply with Christ and
avoid false doctrine.

In the presence of God and of Christ Jesus, who will judge the living and the

dead, and in view of his appearing and his kingdom, I give you this charge:

Preach the word; be prepared in season and out of season; correct, rebuke and

encourage—with great patience and careful instruction. For the time will come

when people will not put up with sound doctrine. Instead, to suit their own
desires, they will gather around them a great number of teachers to say what their
itching ears want to hear. They will turn their ears away from the truth and turn
aside to myths. But you, keep your head in all situations, endure hardship, do the

work of an evangelist, discharge all the duties of your ministry (2 Timothy 4:1-5).

To combat the meddlesome heresy of the false the teachers, Paul encouraged
Timothy to go on the offensive by teaching the truth and modeling good behavior in both

doctrine and attitude to the church members that were still in his care. “He attempted to

fortify Timothy for accomplishment and steadfastness in ministry after his departure... In
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[2 Timothy] 2:14-26 Paul explained proper response to doctrinal errors.””® The defense
would come in the form of the people hearing the truth and using it to judge and critically
think about the false teachings that were ever before them. “False teachers still hovered in
the background, but Timothy was not to focus merely on defeating them ([2 Timothy]
2:24-26). He was to focus on proper teaching and was to pass on the gospel truths to
faithful, committed followers of Christ gathered around him ([2 Timothy] 2:1-2).”* In
other words, Timothy was to identify those who had proven themselves as reliable and
who were qualified to help him teach these proven truths to the people. Paul would
continue to encourage and equip Timothy with a layered strategy to combat the messy
doctrine. Paul reminds Timothy that during such crucial times he should be mindful of
his speech and his conduct, as they were strong witnesses to the truth of Christ for both
the believers and the wayward.

In the process of handling this situation, Paul reminds Timothy not to become
sidetracked from his main purpose. Paul urged Timothy, a young pastor who was on the
front end of ministry, to neither let the manipulative, misguided words of others nor the
harm that that they might attempt to inflict, take priority over the people in his care.

This New Testament example encourages modern day students from a spiritual
standpoint to know the truth of Scripture so that they also are not confused by the
wayward teaching of others. In addition, just as Timothy was deemed thorough and
approved for his work in pastoring, preaching, and theology, students should also seek to

heavily invest in comprehending their fields of study so that when life presents

" 1bid., 179.

80 Ibid., 44-45.
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challenges they are prepared to combat them and to help others do the same. This
example emphasizes the importance of critical thinking in one’s discipline so that when
false information arises it can be readily identified and addressed.
The Work of the Reader

Readers, and more specifically for the purpose of this study, Christian university
students, approach the Bible with a variety of intentions. Some seek to gain spiritual
insight and a better understanding of God, while others are in search of direction
regarding their purpose in life. Some desire a greater cultural comprehension of the
biblical times, and others are curious about who Jesus is. Numerous other intentions exist.
Whatever the motivation, it is imperative that readers not project unintended meaning on
the text based on their assumptions. This is called eisegesis, with eis meaning “into,” as
in inserting meaning into the text.® Instead, readers “want to be confident that [they] can
pull the actual truth out of a text and not just develop an arbitrary, fanciful, or incorrect
interpretation.”®* This is called exegesis, noting that “ex-" means “from,” as in drawing
meaning from the text.* In an effort to properly exegete Scripture, some prefer a more
in-depth study by taking Christian higher education classes to gain historical insight, to
better connect the smaller narratives within the metanarrative of Scripture, and to learn

more about the helpful life principles that Jesus and the other prophets and disciples were

81 “Definition of EISEGESIS,” accessed December 26, 2015, http://www.merriam-
webster.com/dictionary/eisegesis.

82 J. Scott Duvall and J. Daniel Hays, Grasping God’s Word: A Hands-on Approach to Reading,
Interpreting, and Applying the Bible, 3rd ed. (Grand Rapids, MI: Zondervan, 2012), 17.

83 “Definition of EXEGESIS,” accessed February 17, 2016, http://www.merriam-
webster.com/dictionary/exegesis.



36

teaching the original audiences. Countless insights, messages, and truths surrounding the
biblical characters and cultures are scattered throughout this ancient book.

It is the work of the reader to comprehend what was happening those thousands of
years ago during biblical times and then to discern how to correctly apply the principles
to today. Gordon D. Fee and Douglas K. Stuart speak of the ‘tension’ that exists between

% Though some may overlook this, it

“its eternal relevance and its historical particularity.
is an important part of the task of biblical interpretation that involves properly assessing
the original context.

Since the Bible is of human authorship, it must be treated in the same way as any

other communication. The goal is to determine the author’s intended meaning.

But certain barriers—differences in language and culture—divide the author and

the reader. To understand the author’s meaning, the reader must understand the

context from which the author writes. Only that way can the effect of the

differences between author and recipient be overcome and true understanding

become possible.®

The use of critical thinking encourages modern day society’s Christians and non-
Christians to better understand both the context and cultures of the biblical characters,
serving to redirect those who would have been overly influenced by their personal
assumptions.

In an effort to assist interested readers in unpacking a better interpretation of the

Bible, scholars point to the scientific, critical thinking method of hermeneutics to help

them arrive at a richer understanding of the text. These principles are useful for all types

% Gordon D. Fee and Douglas Stuart, How to Read the Bible for All Its Worth, 4th ed. (Grand
Rapids, MI: Zondervan, 2014), 21.

% J. Robertson McQuilkin, Understanding and Applying the Bible (Chicago: Moody Press, 1992),
67.
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of people - people of faith, people who only talk about the faith of others, as well as for

unbelievers.

Critical Thinking through the Lens of Hermeneutics

The process of critical thinking involves grasping a proper understanding of the
Bible and relating it to culture today. Such a process is important for students in Christian
higher education who attempt to live their lives guided by God’s holy word, the Bible.
And it is necessary for clergy and scholars, as even the most advanced religious thinkers
must remain willing to negotiate their own personal assumptions about the text. This
critical thinking method or process is known as hermeneutics, which is the science of
biblical interpretation.86 Hermeneutics, while being a science and an art, is also a
“spiritual act”, in that, a reader is able to approach it as more than mere literature; rather,
it is a text that the Holy Spirit illuminates. Thus, hermeneutics is a process that leads the
reader to depend upon history, cultural context, genres of writings, as well as the Holy
Spirit for interpretation.”’

Such a process helps an individual to incorporate critical thinking, leading them to
the objective at hand, which is “to grasp the meaning of the text God has intended. We do
not create meaning out of the text; rather, we seek to find the meaning that is already
there.”™ In addition, all readers, especially students, must keep in mind the following:

Each reader approaches Scripture with his own, or her own presuppositions.
These presuppositions are part of [their] worldview, part of our personal theology.

8 Fee and Stuart, 9.

%7 Grant R. Osborne, The Hermeneutical Spiral: A Comprehensive Introduction to Biblical
Interpretation (Downers Grove, IL: InterVarsity Press, 1991), 5.

% Duvall and Hays, 19.
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In the first instance they relate to how [the readers] regard scripture. Does it
consist of infallible propositions? Is it the record of certain acts of God? Is it an
inspired record? Is there revelation outside of Scripture? [Their] views here will
dictate how [they] handle the text. [Their] minds are not empty when [they] read
or listen to Scripture; what [they] hear is already partly predetermined by what is
already in them; [their] presuppositions shape what [they] understand.®

After all, “a text cannot mean what it never could have meant to its author or his or her

readers.””

To help put aside assumptions and presuppositions when attempting to correctly
interpret the Bible, Duvall and Hays have compacted the proven elements of
hermeneutics and embedded them into a five-step process to assist all students of
Scripture. This critical thinking process is designed to help uncover the original message
as heard by the original audience.

1. Grasp the text in their town. What did the text mean to the biblical audience?

2. Measure the width of the cultural river to cross. What are the differences

between the biblical audience and people today?

3. Cross the priciplizing bridge. What is the theological principle in this text?

4. Consult the biblical map. How does our theological principle fit with the rest

of the Bible?

5. Grasp the text in our town. How should individual Christians today apply the

theological principle in their lives?”'

% Ernest Best, From Text to Sermon: Responsible Use of the New Testament in Preaching
(Atlanta: John Knox Press, 1978), 97-99.

% Fee and Stuart, 74.

°! Duvall and Hays, 47.
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These steps provide a safeguard against making prescriptive assumptions about
Scripture, a danger that forces meaning onto a text as a result of what the reader believes
it ought to mean. They remind the student that Scripture’s meaning in that time needs to
have a voice in what Scripture means today. It is also important to check one’s
interpretation against the whole of Scripture in an attempt to reveal if the reader’s
interpretation is biased, thus checking one’s assumptions one more time before the he or
she makes an application. This task of correct biblical interpretation requires that students
invest a due amount of time in studying and researching the passages that they hope to
better understand. Critical thinking is not always a quick process, but it can be a very

rewarding process.

The Role of the Holy Spirit in Interpretation

God can use critical thinking as a method to speak to students in deeper ways
through his Holy Spirit. After all, he first spoke to the prophets and other writers of
Scripture, telling them what to write (2 Peter 1:20-21). God is certainly capable of also
speaking to today’s readers as they invest in diligent study of his word recorded so many
years ago.

It is the work of the Holy Spirit to illuminate the meaning of Scriptures in the
heart of the believer. The triune member of the God-head is able to speak to the reader by
renewing the insight found in the Bible and showing how the timeless principles fit into

the lives of Christians today.”® The Holy Spirit can illuminate a passage, whether it is

%2 Gary L. Nebeker, “The Holy Spirit, Hermeneutics, and Transformation: From Present to Future
Glory,” Evangelical Review of Theology 27, no. 1 (January 2003): 157.
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easily understood or very challenging, so that reader can grow in understanding and be
transformed in his or her inner person.

Jesus speaks of the Holy Spirit being a teacher: “But the advocate, the Holy Spirit,
whom the father will send in my name will teach you all things and remind you of
everything I have said to you” (John 14:26 NIV). The Holy Spirit also exists as a revealer
of God’s truth. This is important because interpretation is centered on understanding the
truth presented in the Bible.

Because ‘truth’ can be understood as that which is Christocentric and

transformational in character, the role of the Holy Spirit in hermeneutics must be

understood in a similar way. The Spirit’s role—or goal—in interpretation is to
allow the interpreter to understand the text in such a way that the text transforms
the interpreter into the image of Christ.”
It is the work of the Holy Spirit to transform God’s people into becoming more like
Jesus, reminding them of the works, ways, and wonders of the Son of God. This process
occurs throughout one’s lifetime.”*

The following sections of this chapter will demonstrate the implementation of
sound hermeneutical principles and the skill of critical thinking as a means of discovering
the in-depth, rich meaning of Scripture. The chapter also presents examples of

misunderstanding the Scriptures as a consequence of not applying the critical thinking

process.

%3 Clark H. Pinnock, “The Work of the Spirit in the Interpretation of Holy Scripture from the
Perspective of a Charismatic Biblical Theologian,” Journal of Pentecostal Theology 18, no. 2 (September
1, 2009): 47, doi:10.1163/096673609X12469601161791.
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General Principles for Interpreting the Scriptures
James Davis, a New Testament professor, outlines a seven-step critical thinking
process to help students come as close as possible to the genuine meaning of a biblical
passage, one that matches what was intended by the author, and ultimately by God. His
process is largely focused on guiding the reader though what Duvall and Hays would
consider to be the first step of interpretation - “grasp[ing] the text in their town.”” As
with any good investigation, it takes time, consecutive steps, and thorough details to

uncover and understand the facts.

Step One: Gain the Biblical Writer’s Perspective

To begin the interpretive process for better understanding the text, students should
seek to gain the biblical writer’s perspective on the issue or topic at hand.’® Davis states,
“Interpretation must be based on the author’s intention of meaning and not the reader.”’
It is important that the reader does his or her best to understand the intended meaning and
emphasis of the author and not simply flow with his or her own projections or personal
agenda. In other words, the reader must be willing to challenge his or her assumptions
about what the passage is saying. This is true, even if he or she has spent years being
indoctrinated with a different interpretation than what is discovered.

This reinforces Stephen Brookfield’s paradigmatic assumptions. Readers or

students must be willing to acknowledge that they assigned too much meaning or the

wrong meaning to a text. The original message may be simpler in form. It may also be

% Duvall and Hays, 47.

% Students will continue to acquire such a perspective throughout the various steps of the
interpretive process, although a foundation for it should be established during step one.
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much more complex. While it is not possible to understand every explicit angle of why
the author spoke in a certain way, it is possible get a general idea of the direction and
meaning of the author’s viewpoint. Understanding the connection and tone of the author
will pave the way for understanding the larger context. “[ This] process of interpretation

builds a base for discovering the original intended meaning of the biblical text.”®

Step Two: Interpret in the Historical Context of the Passage

Step two requires that “[i]nterpretations . . . be done in the context of the
passage.”’ As students approach any book or passage of the Bible, they should seek out
what was happening culturally, linguistically, and politically during the time of its
writing. This step involves exploration and inquisitiveness about the situation at hand in
that day and about the overarching era in history. Bible dictionaries, lexicons, Study
Bibles, and commentaries speak to these aspects. Parallel passages in Scripture can also
offer insight and further explain a scenario; these will be discussed in further detail in
step four. Students should not assume that they will properly discern all of these details
by merely consulting the one passage of Scripture they are investigating.

This type of information is generally known as the historical context. It considers
research into human authorship, the time in which it was written, the timing of the events
being written about, the group to which it was addressed, and its intended purpose and
themes (perhaps the most valuable of these considerations).'” The investigative

information helps the interpreter become more familiar with the setting of the text,

9SOsbome, 8.
% Davis; Ibid.

100 Osborne, 20.
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focusing less on modern day projections. The idea of establishing the context parallels a
parent learning about an event involving their children and wanting to know the details
surrounding the circumstance before assuming the best or worst about it or about their
children. “The value of this preliminary reading is that it draws [the readers] out of [their]
twentieth [or twenty-first] century perspective and makes [them] aware of the ancient

situation behind the text.”!'"!

Step Three: Distinguish Plain Speech from Figurative Language

Step three of Davis’ critical thinking process states, “Interpret the Bible
literally (or normally), allowing for normal use of figurative language. Take the plain
meaning of the text at face value. When the literal does not make sense you probably

102
have a figure of speech.”"”

There will be times as one is reading when the literal text is
substituted by a figure of speech. It is here that an illustration of some sort is being made
to help the reader more clearly grasp the meaning of a statement or a circumstance. In
addition to establishing the context of the biblical passage in focus, students need to be
able to identify any symbolic or metaphorical speech, being careful not to inflict modern
day interpretations. Scripture often uses figures of speech as powerful expressions that
emphasize the meaning of a passage. For instance, Luke 19:40 reads that Jesus said, “If
they keep quiet the stones will cry out” (NIV). However, stones cannot produce tears, so
what might the text be trying to literally express to its audience and readers? When

readers zoom out from this verse to study the larger passage or chapter, they can observe

that the unbelieving and disgruntled Pharisees demanded that Jesus rebuke the outlandish

101 Ihid.
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behavior of his disciples who were loudly praising God for his miraculous work among
them. Jesus responded to the Pharisees by letting them know that one way or the other,
God was going to be praised. If his people did not voice this adoration, then nature in its

own way would revere him.

Step Four: Use Other Scriptures to Help Interpret

Step four states, “Use the Bible to help interpret itself.”'® John Calvin more
simply states it as, “Scripture interprets scripture.”'®* J. I. Packer adds:
Every text has its immediate context in the passage from which it comes, its
broader context in the book to which it belongs, and its ultimate context in the
Bible as a whole; and it needs to be rightly related to each of these contexts if its
character, scope and significance is to be adequately understood... the
Westminster Confession states it thus: ‘The infallible rule of interpretation of
scripture is the scripture itself; and therefore, when there is a question about the
true and full sense of any scripture, it must be searched and known by other places
that speak more clearly.”'®
Different accounts of the same events are recorded in various books of the Bible. Study
Bibles often note such parallel passages. Passages with similar themes may be able to
assist the student with accurate interpretation when they feel challenged by a particular
passage. Furthermore, specific parts of Scripture directly refer to other parts, even
quoting them at times.
Having more than one account of a passage helps in gaining multiple perspectives

on the circumstance or the teaching. There are also numerous occasions where the Bible

will address one topic from many angles and from different contexts. For instance, the

103 Ibid.
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Bible speaks to the topic of suffering in the book of Job, noting that it is not always a sign
of God’s judgment of someone’s sin. This is supported in the New Testament when Jesus
challenges this cause-effect relationship or causal assumption by explaining that a
particular man’s blindness was not caused by his sin or his parent’s sin. “[T]his happened
so that the works of God might be displayed in him” (John 9:3 NIV). That said, Scripture
is not making a blanket statement on this. The book of Judges quickly sets a different
context for the topic of suffering, clearly displaying that some people do suffer because
God is punishing them for their sins. Noting these different approaches toward the same
topic of suffering broadens the student’s viewpoint and cautions him or her on making
generalizations about the reason for one’s suffering. These generalizations could also be
termed as assumptions. Thus, it is important to note that each text examined or cross-
referenced needs to be understood in light of its own specific historical and literary
contexts before linking its principle to the principle exegeted from the originating text
being studied.

The Bible speaks to many other topics that humans face in the twenty-first
century: the meaning of life, grace, qualifications for church leaders, divorce, women in
ministry, same sex marriage, and eschatology to name a few. It presents numerous
opportunities for students to critically reflect on their own narrow understanding of such
areas and opens the door for transformation to take place. Ultimately, good interpretation
leads to better application. While the two are closely connected, their differences are

important.
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Step Five: Separate Interpretation from Application

Step five of Davis’ method states, “Interpretation must be distinguished from
application.”' Students must refrain from attempting to make applications too early in
the process of interpreting the passage of Scripture. It is imperative that students not
ignore the steps of interpretation if they truly seek a well-informed and proper
understanding. Prematurely assigning a modern day context by way of application can
result in inaccurate assumptions of the text’s meaning — a meaning for today that should
mirror the meaning for that historic setting. There can be much to consider before
concluding one’s study on a passage. One might consider the word picture of taking time
to cross the bridge rather than making a gigantic leap to the modern day context and
falling short. Duvall and Hays’s five-step process speaks to this step when mentioning a
“principilizing bridge” that crosses over the river of “culture, language, situation, time,
and often covenant...[The] Christian today is separated from the biblical audience by
[these] differences.”'"’

These differences form a river that hinders us from moving straight from meaning
in their context to meaning in ours. The width of the river, however, varies from passage
to passage. Sometimes it is extremely wide, requiring a long, substantial bridge for
crossing. Other times, however, it is a narrow creek that we can easily hop over. It is
obviously important to know just how wide the river is before we start trying to construct

a principilizing bridge across it.'"®

1% Davis; Ibid.
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Again, this is clearly a layered process that that requires much investment before

arriving at accurate conclusions.

Step Six: Distinguish between the Old and New Covenants

Step six is, “Be sensitive to distinctions between Israel and the Church and Old
Covenant and New Covenant eras/requirements.”* For instance, commitments and
promises that were made under the Old Covenant will not necessarily be transferred to
the church of today since it is under the New Covenant. Israel, through Abraham, was
promised both land and many descendants, but the property guarantee does not mean that
the Church of today will literally inherit the same physical property as well.

Another example of this stems from the many laws provided in the Pentateuch.
For instance, God instructs Moses to tell the people, “Do not cook a young goat in its
mother’s milk” (Exodus 23:19). One might assume by not thinking critically that this is a
random, insignificant prohibition recorded in Scripture that would have no bearing on
God’s people. However, after an analysis of what this would have meant so many
centuries ago, it has been concluded that the Canaanites living in the land practiced
sympathetic magic, which is “the idea that symbolic actions can influence the gods and
nature.”'"” They would engage in this practice in an effort to please the gods and
“magically ensure the continuing fertility of their flocks.”''" God gave the Israelites this
law to help them understand what it meant to be a people committed to him only. God

would be his people’s provider; they did not need to look to false gods. They were not to

199 Tbid.
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mimic the incantations of the Canaanites. They were to be a people that were set apart for
the Lord alone. Now, does this directly apply to today in terms of twenty-first century
Christians refraining from the act of boiling young goat? The applicability is limited
because it is a law that is part of the Old Covenant, which was an agreement made with
Israel. It was not carried over into the New Covenant that God made with all nations. Yet,
the principle of the matter, in terms of Christians looking to the one true God to provide
for them and not mimicking the practice of trying to appease false gods for personal gain,
is timeless. The principle is also addressed in the New Testament. (See Matthew 6:25-34
and 1 John 5:21.)

However, some binding elements do transfer from the Old Covenant (Israel) to
the New Covenant (the Church), as is the case with some of the ethical laws. This occurs
when the New Testament repeats or directly speaks to a particular requirement found in

the Old Testament.''?

For instance, students can see that the Great Commandment, as
well as the Ten Commandments, are mentioned in both the Old and New Testaments. In
the instance of the Great Commandment, we read, “Hear, O Israel: The LORD our God,
the LORD is one. Love the Lord your God with all your heart and with all your soul and
with all your strength” (Deuteronomy 6:4-5 NIV). In the New Testament, Jesus answers a
question from a scribe about the greatest commandment of all and quotes Deuteronomy
6, saying “‘The most important one,” answered Jesus, ‘is this: ‘Hear, O Israel: The Lord
our God, the Lord is one. Love the Lord your God with all your heart and with all your

soul and with all your mind and with all your strength.” (Mark 12:29-30 NIV).” Matthew

22:37 also records this commandment. Hence, it carries over for the Church today.

12 Ibid.
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Step Seven: Consider the Type of Literature

The final step, number 7, says, “Be sensitive to the type of literature you are
in.”'"® The biblical writers expressed God’s truth through multiple genres of writing. A
classical working definition by Wellek and Warren claims that “genre should be
conceived, we think, as a grouping of literary works based, theoretically, upon both outer
form (specific meter or structure) and also upon inner form (attitude, tone, purpose—

more crudely, subject and audience).”"*

The primary categories of literary genre are
narrative, poetry, wisdom, prophecy, apocalyptic, parables, and epistles. Each genre of
writing in Scripture has specific guidelines to keep in mind when interpreting Scripture.
The writings found in Proverbs highlight this issue: “Start children off on the way they
should go, and even when they are old they will not turn from it” (Proverbs 22:6 NIV).
Many parents have misinterpreted this verse as a promise, though it is meant as a wise
saying or principle, according to the guidelines for interpreting wisdom literature. James
Mohler reminds students and parents of the issue of genre:
The wisdom literature of the Bible contains wise sayings, poetry and teachings
that give guidelines for people to follow. The book of Proverbs is a collection of
pithy, wise sayings that harbor general truths, but not necessarily promises. A
proverb is brief and poetic to be memorable, enabling it to be handed down from
generation to generation, providing a form of wise and moral grounding.'"’

By following steps one through seven, the reader typically attains one overarching

interpretation of a selected passage of Scripture. However, there are several ways to

13 Ibid.

"4 Rene Wellek and Austin Warren, Theory of Literature: New Revised Edition, 3d ed. (New

York: Harvest Books, 1984), 231.

'3 James Mobhler, “Proverbs 22:6 — A Promise to Parents?” Biola Magazine, accessed January 2,
2016, http://magazine.biola.edu/article/07-spring/proverbs-226-a-promise-to-parents/.
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apply the interpretation, as some are historic applications particular to the biblical
audience and others relate to modern day. Of course, the reader will seek to make modern

day applications from his or her interpretation of the situation and the timeless principles.

Correcting a Misunderstanding of Critical Using the Greek Language

Some Christians, both in the local church and in Christian higher education
circles, look down upon approaching the Scriptures from a critical perspective. “Many
balk at the mention of critical thinking. They associate the phrase with skepticism and
‘criticism’ of the Bible and of religion in general; thus they want nothing to do with it.”''°
It is likely that such opposition to critical thinking has a direct link to the connotation of
the word critical. Paul Corrigan and Rickey Cotton speak to college students about this as
they encourage them by saying, “Have a critical mind, but not a critical spirit.””'"”
Students may have also had a previous personal experience where such thinking was not
encouraged. Yet, there may be another reason. Joel McDurmon lays some fault and
responsibility at the doorstep of some secular college professors who have taught critical
thinking with the intent to “use reason and logic to lure children away from the faith their
parents taught them. While university professors have often stolen away children in the

name of “critical thinking,” the unbelieving skepticism promoted by these types does not

deserve the label: it is not “critical” in the least bit, at least not in the biblical sense of the

'1¢«The Bible and Critical Thinking,” The American Vision, accessed December 12, 2015,
http://americanvision.org/1830/bible-critical-thinking/.

"7 Paul Corrigan and Rickey Cotton, College in the Spirit: Christian Higher Education as a
Calling, 2012, 2.
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term.” ''® The biblical understanding of the word critical comes from the Greek word

krités, which can be translated as “a judge.”'"’

Perhaps the closest sounding equivalent to our English ‘critical,” kritikos—
meaning, ‘able to judge (or discern),” appears only once in the New Testament but
is attributed to the Word of God: ‘For the word of God is living and active and
sharper than any two-edged sword, and piercing as far as the division of soul and
spirit, of both joints and marrow, and able to judge [kritikos] the thoughts and
intentions of the heart.”'*’

To further explain and to help students and their parents to view critical thinking as a help
and as the heartbeat of sound biblical interpretation, Encyclopedia Britannica offers the
following:
Critical interpretation, and hermeneutics, or the science of interpretive principles,
of the Bible have been used by both Jews and Christians throughout their histories
for various purposes. The most common purpose has been discovering the truths
and values of the Old and New Testaments by means of various techniques and
principles, though very often, owing to the exigencies of certain historical
conditions, polemical or apologetical situations anticipate the truth or value to be
discovered and thus dictate the type of exegesis or hermeneutic to be used. The
primary goal, however, is to arrive at biblical truths and values by an unbiased use
of exegesis and hermeneutics.'*'
For centuries, Jews and Christians have used the process of critical thinking to
grow wiser and closer to God. When critical thinking is used to interpret God’s word, it is

like a person holding an arm rail as they make their way up or down a dimly lit staircase

in search of the light switch. Critical thinking is an enlightening process that leads to

'8 «The Bible and Critical Thinking,” Ibid.
"9 1bid.

12 Ibid. The scripture reference in this quote is Hebrews 4:12.

>

12! «Biblical Literature: The Critical Study of Biblical Literature: Exegesis and Hermeneutics,’
Encyclopedia Britannica, accessed December 29, 2015, http://www.britannica.com/topic/biblical-
literature/The-critical-study-of-biblical-literature-exegesis-and-hermeneutics.
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meaningful revelation and treasure that would have remained buried had they not been

carefully sought out.

An Example from Ephesians

Assumptions about Biblical Submission

This next New Testament example demonstrates the use of critical thinking in
relation to cultural issues. Such issues arose in biblical times as they do in modern day
society.

Throughout the epistles, “four major areas of authority [are] addressed... human

government, church leadership, employers, and the home.”'?

The area of authority in the
home draws a variety of traditional, middle of the road, and liberal opinions. This is
especially so when discussing submission in the context of the marital relationship.
Misinterpretation of the concept of mutual submission has led to confusion and
frustration. Ephesians 5:22 has often been isolated at the center of the conversation:
“Wives submit to your husbands as unto the Lord” (NIV). The isolation of this verse
from its context tends to wedge separation for men and women rather than getting to the
core of what submission really means for today and how families live it out. Some writers
infer that the word submission means weak, inferior, or incapable of decision making.
Such an assumption is unfortunate and does not even come close to the tone of voice that
Paul uses with his audience at Ephesus. The passage can raise many questions:

What does submission mean? How inclusive is it? Does it mean that a wife can

never disagree, can never have a part in decision making, cannot control the
budget, write a check, or even have money to spend without accounting for it?

122 Erom the Series The Influential Woman “Lesson 5: The Truth about Submission,” Bible.org,

accessed December 30, 2015, https://bible.org/seriespage/lesson-5-truth-about-submission.
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Does it mean that a wife obeys her husband in the same way a slave obeys his
master, or the way a child obeys his parents? Does it mean that a woman's
personality is to be repressed or obliterated, having no valid expression? Is
marriage a chain of command?'*?

Raising such questions is beneficial, in that, it reveals the need for further
research. Answering such questions too soon is what leads to incorrect assumptions and
shoddy thinking. Paul’s statement must be discussed and understood using the
hermeneutic process to gain a true interpretation of biblical submission that will help
instruct the reader in what God intended as the meaning for the passage. It is imperative
that readers interpret the statement within the context of the passage. Just one verse
earlier, Paul prefaces the statement with another sentence about submission: “Submit to
one another out of reverence for Christ.” (Ephesians 5:21 NIV) This particular verse,
which is often omitted during this dialogue, first focuses the audience towards the
concept of mutual submission to one another in Christ. It is indeed an act in which both
the husband and the wife participate. The use of “submit” (hypotassomenoi) in Ephesians

»124 1y verse 23, the use of “head”

5:21 means “to submit to one’s control” or “to subject.
(kephalé) refers to “master” and “lord,” distinguishing the roles of the husband as the
head of his wife and Christ as the head of the church.'®

There is a common misguided assumption among some believers that this passage

is the quintessential passage for giving insight into the relationship between Jesus and the

Church, with the martial relationship being the model for the spiritual relationship with

123 Ibid.

124 <5793 Hupotass6,” Bible Hub, accessed February 17, 2016,
http://biblehub.com/greek/5293.htm.

125 <2776 Kephalé,” Bible Hub, accessed February 17, 2016, http:/biblehub.com/greek/2776.htm.
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Jesus and his Church. Being true to hermeneutics, that is not necessarily the context or
the order of things. Keeping true to the relationship between the husband and wife as the
context, it is possible to understand the intended meaning of the author a little clearer.
Because many Christians have missed Paul’s main point, they believe that Paul
used marriage to illustrate the close relationship between Jesus Christ and the
Church. Actually, it is the other way round: The unity between Jesus Christ and
his Church is a profound model for marriage. As followers of Jesus, both
husbands and wives should be building unity, nurture, love, and respect in their
marriages.'*°
It is also worth noting that the participle “submitting” in verse 21 is a part of a
series of participles and refers back to a command in verse 18.
After calling for his readers not to get drunk on wine [5:18], Paul commands...
his readers to “be filled with the Holy Spirit.” Resulting from the command are
five adverbial participles... speaking, singing, making music, giving thanks, and

submitting... The people envisioned being filled with the Holy Spirit are also
those speaking, singing, making music, giving thanks and submitting [5:18-21].

127
Additionally, verse 21 speaks to an idea of mutual submission through which the

section of 5:22-6:9 is interpreted. “Paul teaches wives, children, and slaves to be

submissive to those “over” them. However, Paul also demands a level of submission

from husbands, fathers, and masters premised on the self-giving nature of the

incarnation.”'?*

This serves as a classic example of the value of seeking out other points of view

on a passage of Scripture in an attempt to validate or refute an assumption. The last

statement in the quote above serves to explain an overarching definition of submission as

126 «“paul’s Main Point in Ephesians 5:22-33,” New Life, accessed December 30, 2015,
http://newlife.id.au/equality-and-gender-issues/pauls-main-point-in-eph-5_22-33/.

127 Stanley N. Helton, “Ephesians 5:21: A Longer Translation Note,” 39-40, accessed February 17,
2016, https://www.academia.edu/11556623/Ephesians 5 21 A Longer Translation Note.

128 1bid., 41.



55

presented in Ephesians 5, helping to answer the questions presented about submission. It
speaks to a healthy team and makes no provision for an oppressive, ruthless dictator who
demands that his wife attend to his every need. Instead, this portion of the Bible points to
Christ laying his life down for the Church, being willing to sacrifice greatly for her, for
the sake of love and redemption. It can be said that a man who is willing to lay his life
down for his wife demonstrates his care, concern, and personal cautiousness as he seeks
to do his best to take care of her, no matter the cost. Seeing submission in this light
frames it as a welcoming concept. The Expositor’s Bible Commentary explains it further:
Such subordination implies no inferiority, rather the opposite. A free and
sympathetic obedience -which is the true submission-can only subsist between
equals. The apostle writes: "Children, obey; Servants, obey"; [Ephesians
6:1, Ephesians 6:5] but "Wives submit yourselves to your own husbands, as to the
Lord." The same word denotes submission within the Church, and within the
house. It is here that Christianity, in contrast with Paganism, and notably with
Mohammedanism, raises the weaker sex to honour. In soul and destiny it declares
the woman to be man, endowed with all rights and powers inherent in humanity.
"In Christ Jesus there is no male and female," any more than there is "Jew and
Greek" or "bond and free." The same sentence which broke down the barriers of
Jewish caste, and in course of time abolished slavery, condemned the odious
assumptions of masculine pride. It is one of the glories of our faith that it has
enfranchised our sisters, and raises them in spiritual calling to the full level of
their brothers and husbands.'*’
By thinking critically about this passage, it becomes clear that mutual submission in the
marriage context lifts up each spouse to fulfill their duties as lovers who are working
together to accomplish the great good that they can offer to each other and God.

In all, readers should weigh this hermeneutically sound interpretation of

submission against whatever assumptions they have been taught. Depending on their

129 «“Ephesians 5 Commentary - The Expositor’s Bible Commentary,” StudyLight.org, accessed
December 31, 2015, http://www.studylight.org/commentaries/teb/view.cgi?bk=48&ch=5.
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convictions, they may find that some of their deeply embedded paradigmatic assumptions

are challenged as they learn to embrace the beauty of submission.

Conclusion

Being willing to challenge assumptions about Scripture has the potential to alter
students’ worldviews regarding their understanding of God, life, relationships, and what
it means to be a disciple of Jesus. A big part of challenging these assumptions has to do
with taking the time to venture back to the original context of a passage and “seek to
understand the meaning for the original reader through exegesis and then use sound
hermeneutic methodology to ascertain its contemporary significance.”'*° Without the
clearest possible picture of the past, it is nearly impossible to bring forth pure, timeless,
truths to assist with navigating the future. With a thoughtful understanding of the context
of any subject, the interpretation is bound to provide a more precise application for life.

As students fully engage in the critical thinking process through soundly
exegeting and applying Scripture, it becomes a transformative experience. In fact, critical
thinking requires people to be willing to question and transform their thoughts and

conclusions, so as to improve their thinking and influence the way that they live their life.

130 «Critical Review: How to Read the Bible for All Its Worth by Fee & Stuart,” Logos Apologia,
accessed December 27, 2015, http://www.logosapologia.org/critical-review-how-to-read-the-bible-for-all-
its-worth-by-fee-stuart/.



CHAPTER THREE
AWARENESS OF THE PRESENT STATE & INSPIRATION FOR THE FUTURE

Introduction

It is one thing to teach about critical thinking; it is another thing to have students
buy into the concept, and then use it in their classes across the disciplines. It is an even
bigger stretch for students to actually see the need for critical thinking as an important
life skill. One of the top priorities in Christian higher education, academically speaking,
appeals to epistemology: teaching students how to learn and know the truth, weighing
what is put before them so as to live wisely."*' However, assessing the frame of mind of
Christian university students reveals that there is a need for a reframing of how university
students should approach learning and education. This applies to both private and public
higher education settings. Whether intentionally or unintentionally, many of these recent
high school graduates were trained to believe that “the emphasis [in learning] tends to be
on “lower order thinking:” to passively absorb information then repeat it back on

tests 995132

Academic Pursuit versus Social Interest
Although academic institutions have been the flagship for higher education,

historians say that social interests have been a featured part of the college experience in

131 Linda Elder and Richard Paul, “Critical Thinking: Teaching Students How to Study and Learn
(Part I),” Journal of Developmental Education 26, no. 1 (Fall 2002): 36.

12 Gregory Bassham et al., Critical Thinking: A Students Introduction, 5th ed. (McGraw-Hill

Higher Education, 2012), 1.
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the eyes of students since the inception of colleges in the United States.'*® Students often
seek this social culture when choosing a college instead of gravitating towards the
challenge of higher thinking or searching for a university that emphasizes academic
rigor."** The social tide seems to have gained even more momentum in recent decades.
Many today unashamedly sacrifice blocks of time that should be devoted to academics
and invest it in college life activities or other areas. This is not to say that students should
not be social or take breaks from their studies to relax and be refreshed. It confirms that,
based on the research, more playing and less academic diligence seems to be the primary
higher educational experience for the majority of students. Studies by Philip Babcock and
Mindy Marks show the following:
[FJull-time college students through the early 1960s spent roughly forty hours per
week on academic pursuits (i.e. combined studying and class time); at which point
a steady decline ensued throughout the following decades. Today, full-time
college students on average report spending only twenty-seven hours per week on
academic activities — that is, less time than a typical high school student spends at
school. Average time studying fell from twenty-five hours per week in 1961 to
twenty hours per week in 1981 and thirteen hours per week in 2003... [I]n 1961,
67 percent of full-time college students reported [studying more than twenty
hours per week]; by 1981, the percentage had dropped to 44 percent; today, only
one in five full-time college students report devoting more than twenty hours per
week on studying.'*’

These statistics applied to all demographic groups that were studied and to all types and

sizes of four-year colleges that were assessed.

133 Richard Arum and Josipa Roksa, Academically Adrift: Limited Learning on College Campuses
(Chicago: University of Chicago Press, 2011), 3.

134 Ibid.

135 Ibid., 3-4.
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Here is how one student responded in a survey taken by undergraduates. It
demonstrates a disinterest in wanting to academically invest in reading, writing, and
critical thinking. The student commented,

I hate classes with a lot of reading that is tested on. Any class where a teacher is

just gonna give us notes and a worksheet or something like that is better.

Something that I can study and just learn from in five [minutes] I’ll usually do

pretty good in. Whereas, if I’'m expected to read, you know, a hundred-and-fifty-

page book and then write a three-page essay on it, you know, on a test let’s say,

I’1l probably do worse on the test because I probably wouldn’t have read the

book. Maybe ask the kids what’s in the book? And I can draw my own

conclusions, but I rarely actually do reading assignments or stuff like that, which
1s a mistake I’'m sure, but it save me a lot of time. 3¢

In this example, the student views higher education, particularly the purpose of it,
as being divorced from the pursuit of mastering or improving upon how or what he or she
thinks. The student communicates a vibe of being uninterested in gaining knowledge
about a particular career field. He or she may be the type of student referred to in the
following comment.

For their part, students seem to think they are ready for the office. But their future

bosses tend to disagree. A Harris Interactive survey of 2,001 U.S. college students

and 1,000 hiring managers last fall found that 69% of students felt they were

“very or completely prepared” for problem-solving tasks in the workplace, while

fewer than half of the employers agreed.'”’

The students’ egocentric inclination opposes a humble observation of his or her skewed
assumptions, and demonstrates a distinct lack of critical thinking.

Despite the student’s approach (in the quote at the top of the page), he or she still

sought to earn, and was able to manage, an acceptable grade point average through

136 Bagsham et al., 4.

37 Melissa Korn, “Bosses Seek ‘Critical Thinking,” but What Is That?” Wall Street Journal,
October 21, 2014, sec. Careers, accessed January 8, 2016, http://www.wsj.com/articles/bosses-seek-critical-
thinking-but-what-is-that-1413923730.
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intentionally registering for classes with professors who were deemed as easy by other
students. By doing so, it allowed the student to repurpose study hours as leisure hours.
This may have been, in part, the result of what George Kuh calls a “disengagement
compact” that faculty and students share. It is portrayed in the following scenario.
“I’1l leave you alone if you leave me alone.” That is, I won’t make you work too
hard (read a lot, write a lot) so that I won’t have to grade as many papers or
explain why you are not performing well. The existence of this bargain is
suggested by the fact that at a relatively low level of effort, many students get
decent grades — B’s and sometimes better. There seems to be a breakdown of
shared responsibility for learning — on the part of the faculty members who allow
students to get by with far less than maximum effort, and on the part of students
who are not taking full advantage of the resources institutions provide.'*®
This implies that faculty have a role to play, in terms of the expectations they set
and what they communicate with their students. The faculty’s expectations affect the
investment that students believe they will need to make in the course in order to do well.
These expectations also affect the level of depth in which students will engage in critical
thinking. Hence, the type of commitment and level of interest that professors convey in
their students truly mastering the material is reflected in student performance.
Unfortunately, the student’s attitude exemplified above represents the opinions of
far too many other students who demonstrated a low commitment to academics and
minimal effort in the learning process. Barbara Schneider and David Stevenson have
categorized students today as ““drifting dreamers” who have “high ambitions, but no

clear plans for reaching them...[They have] limited knowledge about their chosen

occupations, about educational requirements, or about future demand for these

1% George D. Kuh, “What We’re Learning About Student Engagement From NSSE: Benchmarks
for Effective Educational Practices,” Change: The Magazine of Higher Learning 35, no. 2 (March 1, 2003):
28, doi:10.1080/00091380309604090.
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occupations.”"*” It appears that these students are academically aloof. Paul Corrigan and
Rickey Cotton cite additional research which found that “most students are ‘satisfied with

299

their college experience; 87 percent will rate it ‘good’ or ‘excellent.”” Second,
academically speaking, most students do not learn very much in college.”'*® This is why
assumptions about the ideal purpose of college versus the student’s authentic intentions
must be challenged. Students should seriously consider what they hope to gain from
attending college besides their diploma. Do they exhibit any concern for learning how to
improve their thinking about life, faith, or their chosen discipline? Are learning and
critical thinking on their radars? Honest assessments can help clarify their focus,
direction, and mission when attending college to determine if their intentions are worthy.
Higher education must pay attention to the continuing downward spiral in critical
thinking. Learning skills need to be revived in the academic careers of students as they
will become the leaders of the future. The people who will be under their leadership will

benefit most from the college education these students receive and not simply their piece

141
of paper known as a degree.

Barriers that Prevent Critical Thinking
In order for students to improve their weak critical thinking skills, it is necessary
for them to identify and consciously acknowledge what is blocking them from thinking at

a higher level. Students should to be honest with themselves by admitting their known

139 Barbara Schneider and David Stevenson, The Ambitious Generation: America’s Teenagers,
Motivated but Directionless (New Haven, CT: Yale University Press, 1999), 7.

140 Corrigan and Cotton, 9.

141 «College Education or College Degree?,” The Huffington Post, accessed January 4, 2016,
http://www.huffingtonpost.com/troy-henderson/college-education-or-coll_b 5672541.html.
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personal reasons which contribute to their inadequate critical thinking skills. In others
words, what behaviors or attitudes stand in the way of improving critical thinking? For
the most part, this is a question that only the student can answer. Such barriers may not
be easy to uncover, as they may carry with them paradigmatic assumptions about the
topic. Even so, some are well known, and it helps students advance in the learning
process if they speak up about them. Barriers can be complex, or barriers can be simple.
At the end of the day, they are still barriers. Gregory Bassham provides a list of common
barriers in his book Critical Thinking: A Student’s Introduction:

* Lack of relevant background information

* Poor reading skills

* Bias

* Prejudice

* Superstition

* Egocentrism (self-centered thinking)

* Sociocentrism (group-centered thinking)

* Peer pressure

* Conformism

* Provincialism (narrow, unsophisticated thinking)
* Narrow-mindedness

* Closed-mindedness

* Distrust in reason

e Relativistic thinking

* Stereotyping

* Unwarranted assumptions

* Scapegoating (blaming the innocent)

* Rationalization (inventing excuses to avoid facing our real motives)
* Denial

*  Wishful thinking

e Short-term thinking

* Selective perception

* Selective memory

* Overpowering emotions

e Self-deception

* Face-saving (maintaining a good self-image)
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*  Fear of change'*
He goes on to highlight the five barriers that may have the most influential roles in
hindering critical thinking. They are egocentrism, sociocentrism, unwarranted
assumptions, relativistic thinking, and wishful thinking.'* In attempting to create buy-in
for critical thinking at large, it is helpful for the professor to unearth these barriers,
bringing them to the surface so that students are aware of what holds them back from

higher levels of thinking and learning.

Encouraging Student Buy-in

The overarching goal within Christian higher education is to assist students to
understand both the value of developing critical thinking skills and then the practice of
using such skills inside and outside of the classroom. This requires that students have a
space to voice their apprehensions, their excitement, and their fears about the subject.

Regarding the importance of buy-in, Patrick Lencioni states, “[Clommitment is a
function of two things: clarity and buy-in.”'** Students neglecting to make a personal
commitment to improving their thinking skills may be resistant to the process because
they have not had a chance or taken time to personally assess and openly express their
honest opinions about the way they view critical thinking and why.'** Two activities can
help start this conversation and ease the tension: group discussion and personal reflection.

Some students will want to verbally discuss their thoughts, feelings, and assumptions

142 Bagsham et al., 10-11.

3 1bid., 11.

14 patrick Lencioni, The Five Dysfunctions of a Team: A Leadership Fable (San Francisco:

Jossey-Bass, 2002), 189.

15 Ibid., 207.
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about critical thinking; others will process their thoughts better through writing. The
group forum may allow those who were apprehensive about the topic to begin to relax as
they recognize that other students can relate to their anxiety and that they are not alone.
After considering the organic thoughts of their peers and expressing their own
assumptions, students may be encouraged to go against their initial reactions about this
higher level of thinking and instead embrace it. The discussion provides the teacher with
a prognosis of where the students are, relative to their understanding, as well as their use
of critical thinking, since students are actually being encouraged to think critically about
thinking critically. The process of discovery and giving voice must not be aborted too
quickly, as quick answers shut down the act of critical thinking. The process also ceases
when students and professors move away from asking questions that trigger further

thought.'*®

The Value of Vision
Once the common barriers are addressed and the students have critically assessed
their own personal barriers, they are in a better position to both hear and embrace a vision
for how critical thinking can and should be practiced in the classroom. Such a vision
would also apply to their chosen disciplines to life. It is helpful for both students and

professors be able to articulate their new way of thinking and operating.

1% Linda Elder and Richard Paul, “Critical Thinking: Teaching Students How to Study and Learn
(Part IV),” Journal of Developmental Education 27, no. 1 (Fall 2003): 36.
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Vision is direction. It offers a mental picture of where one is headed.'*" It
recognizes the need for change and moves toward the desired future. Vision often
prompts a shift in current thinking and behavior. It prompts an exploration of dreams and
ideals for a person or organization. “Vision generates energy and ignites passions.”**
Like the start of a campfire, vision initiates and changes the atmosphere by releasing a
new direction for a specific time. “Vision calls a [group of people] out of its comfort
zone.”'* Tt is a (re)birthing of goals that one hopes to accomplish. Vision relies on using
improved skills and techniques and is intended to reinvigorate a person’s core being.

Norman Shawchuck and Roger Heuser claim, “It is a compelling image of a more
desirable future.”"*’ Once it is inside of an individual, it becomes a part of him or her for
life. Once it infiltrates a specified group of people, it becomes a natural functioning
component for everyone connected to that group. Vision breeds transformation in a
person and in organizational cultures. Wayne Lee adds, “[V]ision/mission affirms what is
important (values), what is not important (non-essentials), and why (motives).”"”! By
internalizing the vision/mission, people gain a sense of purpose, and believe that the

intended outcome can become a reality. So, they find ways to invest themselves in the

process. More specifically, it assists educational institutions in both discovering and

147 «Vision and Mission - What’s the Difference and Why Does It Matter?,” Psychology Today,
accessed January 5, 2016, http://www.psychologytoday.com/blog/smartwork/201004/vision-and-mission-
whats-the-difference-and-why-does-it-matter.

148 Norman Shawchuck and Roger Heuser, Managing the Congregation: Building Effective
Systems to Serve People (Nashville: Abingdon Press, 1996), 101.

9 Ibid., 111.
50 1bid., 101.

13! ' Wayne Lee, “Church Life: Models of Ministry for Today’s Church” (Church Life Resources,
1999), 2.
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maintaining what they deems to be priorities, which in this case is critical thinking. They
provide a stable purpose and produce meaningful results.

Vision is an impetus for new abilities, fresh approaches, better direction to
accomplish new goals, and to revive unachieved existing goals. It inspires new energy
and new people to buy-in to the new direction. In the same vein, everything does not
necessarily have to be new. It is more accurate to say that the people are being given a
new outlook—something to belong to that matters and is a good use of their time. Pat
MacMillan, in speaking to vision, and more particularly to individuals of a team (or a
classroom of students for the purpose of this study), says that the vision must be “relevant

to the point that they want it.”'*?

People want to belong and attach themselves to
something meaningful or to what they believe will make a difference in the lives of
others. He articulates the fact that relevance and ownership partner together within the
heart of the people.

Shawchuck and Heuser delineate the depth in which people attach themselves to a
vision, generally speaking, by addressing six levels of commitment. These levels greatly
affect one’s ability to implement a vision. They are helpful for college and university
professors seeking to obtain a pulse for the level of buy-in from their students relative to
their willingness to thinking critically.

1. Commitment: Those persons who really want the vision and will do

whatever it takes to make it happen.

132 pat MacMillan, The Performance Factor: Unlocking the Secrets of Teamwork (Nashville,

Tenn: Broadman & Holman Publishers, 2001), 279.
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2. Enrollment: Those persons who want the vision and will do whatever it takes
within the ‘spirit of the law.’

3. Genuine Compliance: The ‘good soldiers’ who, seeking the benefit of the
vision, will do what is expected of them (and perhaps even more).

4. Formal Compliance: The ‘pretty good soldiers’ who will do what is expected
of them (but nothing more).

5. Noncompliance: Those persons who do not see the benefit of the vision and
will not do what is expected of them. No one can make them become
involved.

6. Apathy: Those persons with no interest or energy who are neither for nor
against the vision."”

Ultimately, the vision for critical thinking can only be implemented if students are
on board. For this to happen students need to clearly perceive their task. Communication
and repetition help to clarify the goals. Furthermore, students must not only be able to
visualize the vision/mission as “clear — I see it,” but MacMillan says that it must be,
“relevant—I want it.”'>* Students will be more inclined to attach themselves to something
meaningful or to what they believe can be used to make a difference in the lives of others.
It is likely that once the students begin to see the beneficial results of their efforts, they
will want to dig deeper. They want to know that their involvement is, “significant—it’s

worth it.”'>> “The degree to which the mission of the [student] is desirable and wanted by

133 Norman Shawchuck and Roger Heuser, Managing the Congregation: Building Effective
Systems to Serve People (Nashville: Abingdon Press, 1996), 119.

134 pat MacMillan, 279.

155 Ibid.



68

the [student] will greatly influence the energy, creativity, and effort they exert to achieve
it.”'*® They want to see the value of their investment. When students are committed to the
learning process, they take on an attitude that says this mission is “achievable—I believe
it.” [Students and professors] must really believe that this task is achievable. This is
where the art of goal setting resides. On one hand, the goal must be big enough to

motivate the needed effort; on the other, it must be realistically achievable.”"’

The Big Picture: Stages of Development as a Thinker

After reviewing the current student outlook on critical thinking in the realm of
Christian higher education and then recognizing the value of vision in exploring the
possibilities of ““a more desirable future,” it is appropriate to now explore a vision for
critical thinking in the classroom.'>®

As with any uncharted territory, vision is a discovery process, and so is critical
thinking. Critical thinking expert Richard Paul aids students in establishing a launching
point as he reveals the six stages of development as a critical thinker. These stages are
provided with the intent to create awareness of the present (reality check), as well as to
develop vision for the next level.

1. Stage One: The Unreflective Thinker (we are unaware of significant problems

in our thinking)

2. Stage Two: The Challenged Thinker (we become aware of problems in our

thinking)

156 Ibid.
157 Ibid.

138 Shawchuck and Heuser, 101.
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3. Stage Three: The Beginning Thinker (we try to improve but without regular
practice)
4. Stage Four: The Practicing Thinker (we recognize the necessity of regular
practice)
5. Stage Five: The Advanced Thinker (we advance in accordance with our
practice)
6. Stage Six: The Master Thinker (skilled & insightful thinking become second
nature to us)'>
One area that students can immediately begin to think about is their purpose for
attending college. If they are uncertain, then they should ask themselves the question that
some organizations ask to refocus and recalibrate direction. “What is [my] business?
How is business?”'® For the college student, his or her business is to “learn how to
think—that is how to become independent, self-directed thinkers and learners.”'®! This is
a major part of their academic calling from God. This power behind the broader sense of
this “business” or calling should not be underestimated.
A sense of calling to higher learning will help sustain college students in the ups
and downs of college life and help them make sense of both the delights and
disappointments of being a college student. A sense of calling provides an
organizing and stabilizing center. College will certainly involve times of
excitement and affirmation. But it will also involve frustrations, trials, and
boredom. Some students will even experience trouble and loss while in college. In
other words, daily life as a college student will still be daily life. But knowing that

you are called by God to be a college student and developing a sense of the
presence and action of God can trump all else and make the years of being a

'3 Richard Paul and Linda Elder, Critical Thinking: Tools for Taking Charge of Your Professional
and Personal Life, 2nd ed. (Indianapolis, IN: Pearson FT Press, 2013).

190 Shawchuck and Heuser, 93.

181 Bagsham et al., 1.
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college student exciting, dynamic, and [an] essential part of your spiritual
. 162
journey.

Such a sense of divine purpose is what should compel students to invest their best
effort in college, giving proper attention to their academic pursuit and doing it as unto the

Lord. (Colossians 3:23-24)

Thinking Deeply about the Academic Calling

In their book, College in the Spirit: Christian Higher Education as a Calling, Paul
Corrigan and Rickey Cotton explain that students should see learning and critical
thinking as part of their commitment to God and service to others.'® At the core of the
Christian doctrine are Jesus’ commands to “love the Lord your God with all your heart
and with all your soul and with all your mind and with all y