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THIRTY YEARS OF INTEGRATIVE
DOCTORAL TRAINING: HISTORIC
DEVELOPMENTS, ASSESSMENT OF
OUTCOMES, AND RECOMMENDATIONS

FOR THE FUTURE

I'."- |I|I | lI| II

[ wited States Nuval Aeademy
Yl I'-II |‘:' "'I %

Wheaton Cloflegy

Integranve chinical psychology doctoral programs
exphatly blend religious faith with professional
traming. During the past thirty vears, there has been
a steady inerease in the number of integratve pro-
grams i the United States, ver the mission-relevant
training outcomes of these programs remain largely
unknown. In thiy article, we review published litera-
ture relative o integranve doctoral programs and
offer an assessment of the training outcomes recently
reported by those integrative programs currently
accredited by the American Psychological Associa-
ton (APA). We briefly summarize the distinctive
streneths and relanve weaknesses ol integrative pro-
grams and consider the primary challenges they now
Face. We conclude with several specific recommenda-
nons designed to help integrative doctoral programs
thrive in the future.

i the spring of 196 L Fuller Theological Seminary
h;;;_[:tn t:nrnmLmng pl:lnh tor an mnovatve doc
taral program i climcal psychology. Those who
worked to establish Fuller s School of Psvchology

cnvisioned the first doctoral program in the world o
mrentionally place Chrise at the heart of psychology
trammg ( Malony, 1995). This mrennonal blending, of
faith and professional practnice has come 1o charac:
tertze exphiaitly religious or “mregranve” doctoral
programs, Fuller admiceed irs fiese students in the fall
of 1965 and awarded its first PhD g 1969, The estab

Correspondence concermng this aracke new be sent o W Brould
Feslimvsanre, PR, Dep. o Lok r-:‘m'l. Frhogs & Lo, United States
INawal Acadery, Luce Hall, Seopy 71, Aosaparis, MDD 2400,

lishment of Fuller's program was followed by the
development of the Rosemead Graduate School of
Professtonal Psychology (the first Freestanding
Christian doctoral program until its merger with
Biola University in 1977), and Western Baptist Semi-
nary s 'hD program (which became the PsvD) pro-
eram at George Fox University in [990),

[ the Tast decade, additional intL'gT;HH'L' docroral
programs have been launched at Wheaton College,
Regent Universiey, Scattde Pacific University, and
Azusa Pacific Universitv. In all, there are now seven
mstitutions that seck to mregrate psvehology and
evangeheal Chrstamiey ar the doctoral level, Four
ofler only PsvD degrees, 2 have boch PhD and PsvD
programs, and | offers only a PhD degree. The mis-
ston statements of these Integrative programs
emphasize the blending ot faich with professional
craning and preparation of Chistan psychologists
with unique skills m the provision of service o reli
S10US COMMUINLCS,

Thirty vears after the graduanion of Fuller's birst
chintcal psyvehology docrorate there 1s burgeoning
growth in the number of mtegrative programs, There
are now over 1000 graduates of these programs in the
United States and abroad. At the same nme, the pro-
tession of climcal psychology has undergone rremen-

vange and integratve traiming, programs stand
at a pvoral uncture in their development, Although
Christian doctoral programs have hlled a ¢lear niche

Lf: 1ls L

i the larger training landscape, there is very little data
regardimg the specific student outcomes these pro-
grams produce. Further, there are broad challenges to



the fichd of psvchology (e.g., the impact of managed
care, increased compention among programs for
qualified doctoral students), and speafic challenges
Lo ineegrative traming programs (c.g., discerning
ungue truning missions and imnovanve approaches
to relieving, finanenl burdens for students), thar will
require immediate artennon it integratve doctoral
rraining 1s to thrve tor the nest 30 vears,

The purpose of this article s to offer a brct history
and rationale for mtegranve professional psvchology
programs, followed by a review of the sparse literature
bearmg on the nature and outcomes of these pro-
crams. We supplement this published lerature wath a
current assessment ol the outcomes documented by
the tour imtegrative programs currently aceredited by
the Amenican Psyehological Association (APA), We
highhght the salient strengrhs and weaknesses of mee-
grative programs, and underscore the significant chal-
lenges they Face. We conclude with several recommen
dations tor enhancing both the quality and viabiliey of
[I]uw Programs imn the Ii. ME-term.

A Bricr HisTORY OF INTEGRATIVE
TrAINING IS CLiNiCAaL Psy oo

Larly chimeal psvchology doctoral programs were
primarily experimental in nature. and very hule—if
any—applicd clivcal crammg actually ook place
[Thorne, 19450 To address this concern, the 1949
Boulder Conterence on Graduate Education in sy
chology t Raimy, 19501 solidificd the “Boulder Mode]”
ax the essennal structure for raming and credennaling
chnical psychologists. Boulder Model (scientist-pracei-
toner | programs thoroughly dommared the cimeal
psvehology tramimg landscape unnl the 1970, Scien-
nstpraciitoner programs award the PhD and empha-
size the mregratnon of saence and climcal pracuce,
meanng that graduares should be both competent
researchers and competent chimcal pracutioners.

When Fuller Senmmnary launched ws doctoral pro-
gram m 1965, u nxwde sense 1o fashion a Christian
program after the dommant traming model in the
field. Fuller’s PhD program remains a saenuse-prag-
nooner program to this dav. In the mud 1o late
1960 s, however, the Amencan Psychological Assoor
ation (APA ), responding to concerns that most scien-
ust-practitioner programs remained ghly rescarch-
arented far nmes even densive  toward
chimcally-oriented graduate students; Peterson,
1997), appointed a committee to explore profession-
al degree programs as alternatives to the Boufder

cramning model, [t s worth noung that concern con.
tinues taday about the relevance of Boulder Model
programs to the traming needs of most clinical psy-
chologists, For example, recent evidence indicares
that the majority of PhDs m science and engmeering
work outside of academic or research settings (Mur
ray, 20000, In addinon, longitudinal dara shows that
the vast majority of graduates of scientist-practition
er programs are engaged in clinical work as their pri-
mary professional focus (Zachar & Leong, 2000),
These outcome ndicators raise questons about the
need for so many scientifically oriented PhDs.

Supported by the National Counal on Graduate
Fducanon in Psychology ( Donn, Routh, & Lunt.
20001, the Vail Conterence was held in 1973, The
Vail Conterence endorsed professional training pro.
grams in psychology, as well as granung of the PsyD
degree to graduates of professional programs, Vail
programs emphasized preparing clinical psvcholo-
gists 1o intclhgently consume and apply the expand
ing behavioralsaience knowledge base. They empha:
sized production of competent climcal pracutioners
whose pracnice was 10 be grounded in research-based
theory and rechmqgue (Danp er al., 2000; Korman,
1974). The first PsyD program was established at the
University of Hlinows in 1968, Today, an increasing
proportion of climeal psyehology doctoral students
select professional {Vail madel) programs,

[he first Christian pracafioner-tocused doctoral
program was developed ar Rosemead School of Psy-
chology in [970=the first frecstanding school of
professtonal psychology in the country o receive
regronal accreditarion Gn 19750, Larer, when it
merged with Biola Upiversing Rosemead's program
was the second evangelical Christian program to be
aceredited by the APA (in 19801, Rosemead's syD)
was tollowed by practivioner programs ar Western
Baprist Seminary in 1976 (this program was larer
moved 1o Gearge Fox Lniversity), Fuller Seminary in
1990, and at Wheaton College i 1993, As noted pre-
viously, several npewer pracationer-onented tegra-
tive programs have emerged across the country, At
the writing of this article, the doctoral programs at
Fuller, Rosemead, George Fox, and Wheaton are
accredited by the APA.

Integranve doctoral programs faced an uphill bar-
tle i ateempes to win aceeptance from both the aca-
demic psychology and Christian commumities (Mal-
ony, 1995; Pike, McMinn, & Campbell, 1997);

The faculnies of both ol these programs |Fuller and Rose
mcad| were pressed by thor secular colleagnes wath the view



that one could nar be mrelhgent (seienubic, academcally
soundd ) andd religions at the same tme, They were also prossed
by their Christian commumities with the view thar one could
not be Chnstan and a psvchologrst Chumamist, scwennse) arn rhe
sama rime. (Pike eral.. 1977, p. 279)

This struggle was particularly evident in attempts to
obtain acereditation by the APA. Fuller s birst site visit
occurred in 1972, The site visitors” report was nega-
tve. Specific coneerns were directed at reguinng, the
faculty to sign o statement of fuith, and whether they
could enjov a genuine sense of academic freedom
(Malony, 1995). Fuller contested this report and a
second visit was conducted in 1973, The program
was not fully accredited unul 1974, Since that nme,
the PhD and PsyD programs at Fuller, Rosemead,
and George Fox have faced problems obtaming and
maintaining APA accrediration, Ar times, the APA's
concerns with these integrative programs have been
directly related o thewr Chrisnan identiny.

INTEGRATIVE DOCTORAL TRAINING:
A RATIONALLE

Misston statements for most integrarive climeal
psychology doctoral programs arnculare a ¢lear and
intentional desire to prepare psychologists who wall
serve the global religious communiv—and the Chris-
tian community in particular (Johnson, Campbell,
& Dykstra, 1997), Integrative programs share the
overarching rraining goal of preparimg Chnstian psy-
chologists to serve individuals, local communities,
churches, and larger organizations as a form of min-
istry. Beyond this broad mission, however, specitic
doctoral programs have umque focr. Tos clear that
integranon is not an unidimensional activiry, but
thar cach program offers a shghtdy ditferent angle to
integrative training ( Bouma-Prediger, 1990). For
example, the programs at Wheaton and George Fox
have a strong cmphasis on integration as service.
Social responsibility and delivery of services to
underserved or marginalized populations are
L'mpi‘m.-ii;?rd. Rosemead offers a ill‘liqlu‘ L'H'II"I'IJHI'-» on
service delivery to nussionaries and others who
serve the church, and recent grant funding will soon
allow Fuller Seminary 1o otfer focused traming in
service delivery to those, particularly within the
church, who have been traumatized.

There are several important ranonales tor Integra-
tve traiming in chnical psychology, First, over 90% of
the American population endorses some beliet in
God (Hoge, 1996), The majority of the population
also desceribes a specific religious identfication

(Hoge, 1996), and endorses religious faith as one of
the most important influences in their lives (Bergin &

Jensen, 1990). Thus, in order to be maximally effec-

tive with most clients, it is imperative for clinicians to
understand and be appropriately sensitive to client’s
religious background, experience, and concerns. Sec-
ond, although most practicing psychologists appear
to appreciare the role of religion in the lives of clients
(Shafranske, 1996b), many do not identify with a par-
ticular religious kaith, and some are either uninterest-
cd n the spiritual dimension of client’s lives or overt-
lvhostile roward religious belicf and pracrice.

A third rationale for the existence of uniguely
integrative training programs has to do with a func
tional bias against overtly religious applicants to sec-
ular graduare programs in psychology. Gartner
(19861, in a survev of professors in clinical psycholo-
gy programs around the country, found that faculty
were more hkely to admir an applicant who made no
mention of religion than they were to admit an oth-
erwise idenucal applicant who was identified as an
cvangelical fundamentalist Christian. This may
reflect an anti-Christian bias in the profession in gen-
cral (Narramore, 1992), or the bias toward political
liberalism (Redding, 2001) coupled with the assump-
non that evangelical Chrstans hold conservative
polincal views. In cither case, admissions decisions
mvolving devour Christian applicants may signifi-
cantly restrict equal access to graduate programs n
chnical psychology. Integrative doctoral programs
offer a farth-congruent traming environment for
Christian doctoral students with clear interest in
blending faith and practice.

Fourth, integranve programs face an important
philosophical task for the sake of the Church.
Throughout the many centuries prior to Enlighten-
ment, people turned 1o the Church for the care of
souls. Contempaorary psychology, with its modern
roots in scientific epistemology, has created an alter-
native set of personality theories and interventions.
To what extent should Christian caregivers embrace
the scientific models and methods of modern psy-
chology, and to what extent should we mine the the-
alogical and ceclesiological resources of centuries
past (Johnson & Jones, 200002 This iy a challenging
ideological and philosophical task that is being
addressed in the context of some integrative doctor-
al programs in ¢linical psychology.

A final ranonale for integranve doctoral training
relates to the need for excellent service delivery to
religious persons. The unigque treatment needs and



concerns of relgously-commirted clients have only
recently besun 1o emoy concerted attention from
the mental health communiy (Richards & Bergin,
1997: Shafranske, 1996a), Because religons chienes
often present with chimeallvrelevane rehgions
ey, & Nielsen,
20001t 1s essential that psychologasts are tramed 1o
carefilly meervene in rhe fives of chese clienrs, Tnte-
grative chinical programs are uniquely positoned 1o

beliels and pracuices (Johnson, R

rraimn psychologists who are speaialists m this regard.
Furcher, integrative programs are welf suired to
address the recent upsurge of mterest in nonreli-
grous spirituality. Few psvehologists are currently
tramned to understand or counsel people mvolved 1n

newer forms of sprritualiny.

ASSESSMENT OF INTEGRATIVE
DocTORAL PROGRAMS

Wi trow teert tO the tsstie af atitcames i infeer-
tive docroral training programs. All traiming pro
prams i psychology are faced with an mrensitying
focus om demonstrable program outcomes (Belar,
19981, Further, doctoral programs aceredited Iy the
Amencan Psychological Assocanon are required 1o
show the relevance of program ourcomes o specibic
(modelcongruent) ramimg objectives (APA, Com-
mittee an Accreditationy 19971 This trend toward
accountabilioy m traming s simultancously stresstil
for program faculoy (who must caretully examime the
extent to which specilic program rraming compu
nents contribute to mrended ourcomes), and beneh-
cial tor consumers of rraming (prospective suwdents)
as well as the {‘.r'ruh'-.a'.'."m ol LIf‘ﬂt‘ [Rpretilion 6y onil-
comes often enhances program qualiev), In the see
tons that follow, we brietly exanune rescarch regard
ing chmical psychology graduates i general, and
research regarding graduates of mregranve chimeal
programs specitically,

I'he mast recent and thorough assessmuont of Jin
wcal psychology doctoral program outcomes was con
ducred by Cherry, Messenger, and Jacoby 120003,
These authors used annual reports subnutted o the
APA Accreditation Office to assess both mternal and
external program outcomes across three disunet pro-
I EVPes: Lo saennst-praciinoner model OIS
emphasizing the mregraction of scence and pracnce.
(h) climealserennst model programs placing primar
emphasis on rescarch traming, and (o) pracunioner
scholar model programs placing primary ecmphasis
an the pracuce ot chinical psvchology. Tnternal o

copes were defined as Tmtermediate trammmg o
vbited by a

comes and professional charactensnes ex
program s laculoy and s students™ (p. 36300 Exame-
ples of nrernal vurcomes included professional orga
mizanen athbanon, granesupporred rescarch tmelud-
g research asststaneships b authorship or
coauthurship ol papers presented at protessiopal
meermgs i the previcds acadeane vear, atathorshm
ar coauthorship of articles published i refereed
ourmals. and part-ime delivery of professional ser-
vices, External outcomes were defined as those that
“oeeur atter graduares complete their programs and
enter the psychological profession”™ (Cherry e al.,
2000, p. 3631 Examples of external outcomes meld
cd percentages of graduates who obrained emiploy
ment inspecifie setnngs (e, CMHCS, TIMOs, med-
cal centers, academic sertings, hospitals, and privare
practiee ), and percentage of tme graduates engaged
i various weeklv employment activities,

[ addiion to the three program tpes desenbed
by Cherry et al, (20000, we present imlormanon
obrained from nregranyve doctoral programs. We
obraimed the most recent APA selbstudies From cach
af the TRCErative doeroral PTOUT AT that were
acerediced by the American Psyehological Assocna
non at the time of wiong, In all, we reviewed 6 self
study documents (Fuller PhD, Fuller PsvD, Rose-
mead PRD, Rosemead PsyD), Whearan PsvD, and
George Fox PsyDL The mternal and external pro-
gram autcomes for mtegrative programs, and tor the
climeal psvchology programs reviewed by Cherry
al 20000, are sunmmanzed m Table |,

Titernal Cluteumes

Facalty activities. With regard to mrernal out-
commie varsibles, Cherry e al, 20000 found that Bl
tvoactivities were stemtfreantly distimer across the
three program rypes. limcalscenrist t'..u'LtlI'}' Wy
mare [ikely o publish arncles (90%0 and have granr

support for research (72% ) 1

wan practinoner scholar
Faculy ¢42% and 20% respectively), In contrast.
pracitionerscholar faculoe were significantly mere
likely (80" than chimealscientise Taculry 14470 1o
engage i chncal pracrive. As expected, saientise-
practiineorer |.1~.'l|lt1~ werd locared mudway bepween
the other eroups on all three vanables tartcles =
9%, erants = 43%, service deliversy = T0%0 Faculy
I nteprative programs appear o he similar to facul-
v pracutioner-scholar programs with regard 1o

eranesupporied research (20%0 and engaging m pro-



Table 1

Perventages for Outcomes in Clinteal P'syolology Ductoral Programs

Fromm o Iu-rr}

et al C W

Tternal Ourcomes: Student Avovites
Crrantsupporied research
Maombershup m professional organization
Authored journal arteles
Attthored presentations

Protessional servive Jdeinen

[nterna] Qutcomies: Faculte Activinies
Cal i =Shpp ety d reseanch
Mambership in professional arganizanon
Authered journal articles
Authored prosentanons

Professional serviee delivery

External Chorcomies: Emplosmaent Sertings
Avadenmig settings
Medwal centers
| ||1-1|1I:T.l|-.
'rivate practice
Postdoctoral residendies
Ulniversiy counseling conters
LM S
FINAC
I"'h,lll. Ili.ll"q

L Wher

Notes, Al numbeesare repomed i pereenagaes

Screntist Clineal Scholar
Practitumer SClest Practitioner
(p=T4] (in=28] (=17
24 . v
(Lh 70 o
sl 34 Ty
14 3D |
3 17 17
+3 T L
Yy (% iy
L Ui} 42
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) 44 e
| M 2
A |3 .2
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It} I3 |2
| % Y 5
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g K| J5
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fessional pracoce (72%0, bur compared tavorably
with all other groups of chimcal pavehology Faculiny
i journal authormg (830

Studdeat aetivities. Smmbarly, seudents i the three
program iypes reviewed by Cherey e al, (200071 dif
fered significantly across rwo autcome variables.
Clomcalscientse students were more hkely to enjoy

extermal grantsupport (32700 and 1o author arucles

(39, than pracunonerscholar program seudents
(7% tor both varables), Students i saentsepracn:
toner programs were similar to chincalsaennse stu

dents in authoring arocles C30%0, and madway

berween climealscientists and practitionerscholars
with respect to grant support { 24%). Students in
integranve programs are similar to students in prag-
ttionerscholar programs with regard to publishing

i ournals C12%0, and data were not availab

¢ lor
parnicipation in grant-supported research or profes-
stomal service delivery,

Nelectivity. Student selecnon ratos in the mte-

prative programs appear to be equivalent o other

stmilar docroral programs in clintcal psvchology, as
shown i Table 2. Dara recently reported by the

APA Research Oftice reveals a 23% acceptance rate




Table 2

Sefectivity of Admissions at [ntegrative and Other Dactoral Programs in Clinical Psyelology

Prvate Institutions!

Integravve PhD Programs

APA-Aceredied Chmcal Psvehology Doctoral Programs a

Prolessional Schoolss

Integrative Psy D Programs

APA-Aceredited Clinteal Psvchology Docraral Programs at

Percentagy Percentage
Au LU ] Enrolled
23 B
28 I7
) b
3 13

L Notes, Wased on dara reported by the APA Research (Oree (Kyle & Williaams, 20000

Pased on darg reported by the APA Research Otfice (Murray & Williams, 19991,

and a 4% enrollment rate for privare msttutions
offering APA-aceredited doctoral programs during
the 1998-99 academic vear ( Kvle & Williams, 20001,
Based on our review of the selbstudies, the miegra-
tive PhD programs have acceprance (28%) and
enrollment ( 17%) rates similar to other private inso-
mtons offering docroral degrees in clincal psvehaol-
ogy. However, neither integrative nor secular doe-
toral Programs at privﬂlt;' istituEons ;mprn;luh the
qtlt’{'l’l%’it}’ found at |."l=|.lh|lt.' mnstitutons (7% ACCCP-
tance, S% enrollment). Integrative PsyD) programs
are based on the Vail model tratming, so the bese
comparison group is other APAaceredited pro-
grams using a professional traiming model. Lookmg
speaifically ar APA-aceredited protessional schools,
we find a 34%, acceptance rate and a 20% enroll-
ment rate during the 199798 acadenne vear (Mur-
ray & Willtams, 1999} The integrative PsyD) pro-
grams have acceptance (33%) and enrollment 123%)
rates similar to these professional schools.

Fhough the selecovity ratios tor mregranve pro-
grams appear to be simular ro other chinical psycholo-
gy doctoral programs in private institutions, the
Graduate Record Exam (GRE) scores may be shghtly
lower tor students enrolled m mtegrative programs
(see Table 3). In our review of the APA sclf-studies
from APA-accredited integrative programs, we used
GRE scores from 1996 and 1997 because they were
the most recent years with complete dara for all pro-
grams. Entrance scores for PhD students in integra-
tive programs are shghtly lower than entrance scores
n traditional clinical programs (Murray & Williams,
1999). Simularlv. entrance scores for PsyD students in

integranve programs are slightly lower than entrance
scores i professional climeal programs, Two caveats
are in order, however. First, because standard devia-
nons were not reporied by Murray and Williams
(1999), we cannor determine whether these ditfer-
ences are statistically signibicant. Second, it should
be noted that only 67% of the private institutions
with doctoral programs reported by Murray and
Williams ( 1999) require GRE scores tor admission. |t
1s possible, even hikely, that those programs not
requiring GRE scores for admission attract less com
pettive apphcants and thac it all programs were con-
sidered, the mtegratve PrOgrims would COMYIre
morc I_.nnr;ll‘li} with other instumuons, Supporting
this conclusion 1s the observarion thar undergradu-
ate grade point averages—something monitored and
reported by virtually all docroral programs in chinical
psvchologv—are roughly equivalent tor integrative
and secular programs (see Table 3),

External Outeomes

Job placements, Program tvpe was a weak predic
tor of external trcome variables in {:I]L'rl'f-' i L'II.".‘:
{ XKW} research. OF partcular importance was the
finding that only 29% of climcal-scienust program
graduates go on to academic setiings. This finding
may confirm concerns that saentificallv-onented cline
cal psychology traming models are mereasingly obso-
lete (Belar, 1998 Murray, 2000). Alternanvely, this
finding may simply reflect a compentive acadenic job
market. Among the three program types, there was lit-
tle discernable difference in the career choices of



Table 3

Mean GRE Scores and Undergraduate GPAs for Students Enrolled in

Clinical Psyelology Doctural Programs

GRE Verbal

Tradimonal Chimeal Peograms!

‘ Inregratve PhID Progeams

Professional Clintcal Programs !
n

Integrative PsyDd Programs

Integranve Programs (Overalld

GRE Quannranve Undergrad GPA

i8S 623 3,53
YAl o 34k
Sl 587 LT
74 358 )
] S Th 1.42

Nite: PBased o dara reported by the APA Rescarch Ofhice tMurrae & Willams, 199,

e ———— T ey e ——————— e e e

graduates. Postgraduate employment settings were
widely heterogencous. Similarly, graduates of integra
tive programs are not hkely to go o academice set-
tings { 3%, with no ditference berween integratve 'hID

and integrative PsyD programs) and a wide range ol
carcer directions are observed. Relanvely more gradu
ates of Integrative progranms work in Communi
Menral Health Centers (46", which may reflect the
emphasis on working with underserved and marginal
zed populanons tha is included in the nission stace:
ment of some integrative programs.

We need not be surprised about the fact that doc-
roral graduates of mregranve programs are rarely
emploved in academice settings, A 1995 survey of Divi
ston 12 (Clinical Psychology) members of APA
revealed that most cinieal |1h3r'r}m|u;_'.l'~t.'~ are trained
I sclentst-practtioner programs, vet primarily
engaged in clinical service provision (Norcross, Karg,
& Prochaska, 1997a, 1997b). Protessionally, most
pracriced psvehotherapy (84%) and diagnosis and
assessment (74%), whereas fewer engaged in consul-
ration {62%), reaching (50%), and research and writ-
g (47" ). More than three quarters provided direct
service n the |‘H'I"«-'a11t: seclar i|‘lrn'.’|l:: pracuced, and
most identified themselves as “clineal pracutioners.”
These recent findings largely replicate Kelly's (1961)
orginal study of Division 12 members—showing that
maost clincal psvchologists (in spite of their scientist-

practitioner tramning) engage prmartly in chimea
practice versus reaching and research careers. Still, it
s disappointing that so few integrative PhD program
graduares enter academic positions—jobs that would
allow maximal HNPACT a8 mentors o the nest PETICT-
rion of clinical psvchologists,

Nonetheless, it is somewhat surprising that the
mtegrative PhD programs are no more likely 1o place
=T aduares m academic POSIONS than integrative PsyD
programs, The PhD has traditionally been viewed as
the degree of choice for academic posiions, vet only
5 of the 84 graduates (6%) reported in the selbstudies
of the two integrative PhD programs took academic
positions upon graduatnon. Among the tour PsyD pro-
grams, 8 o 158 wraduates (5%) took academic posi-
tons upon graduaton. For the integranve programs,
the likelihood of obtaiming an academic job appears
to be more related ro the msnrution one chooses than
the vpe of degree one pursucs (e.g., a integrative PhD
program at one mstitution placed 4% of graduates in
academic positions, whereas an integranve PsyD) pro-
gram at another msotution placed 14% of graduates in
academic positions). Although chis finding 15 not nee
essanly a negative one, because there is need for sr-
entifically-trained Christian psychologists in settings
other than academia, it does raise serious guestions

about whether integrative PhD programs have ade-
quate faculty or resources to produce competitive
candidates for academic positions, In a comparative
analysis of rescarch-oriented versus protessional-
applicd PhD programs in chimcal psychology, Maher
(1999) found that professionallv-oriented programs
produce the greatest number of PhDs, and vet have
the lowest rared faculty (peer raungs of faculty repu-
ration ), fewer fulltime faculty, more students per fac
ulty member, and more students with lower GRE
scores at admission. Maher's arucle, which appeared
in Psychalogical Science, specitically mentioned
ane ol the integrative programs among the worst
uttenders,



Satisfaction of graduates. Sansfaction with one's
chosen career 18 generally high among climcal psvehal-
ogists. Walfish, Montz, and Stenmark ( 1991) found
that 89% of clinical psychologists surveved would sull
become psychologsts it they had it to do over again.
Further, 74% of climical psychologists were sanstied
with therr doctoral education (Norcross et al., 1997h).
Among those who were dissanstied, most were Vail
model graduares who, in retrospect, expressed a pret-
crence for Boulder model raining,

Similarly, the First assessmient of outcomes amaong,
Py D program graduates revealed that 91% were
very” or "quite” satisfied with their career chaice,
and as a group, they reported higher rates of docror-
al program sanstaction than members of Dwision |2
generally (Hershey, Kopplin, & Cornell, 1991). A
recent survey of both PsyD and PhD program gradu-
ates revealed that alchough PsyD students are sigmifi-
cantly [ess likely ta be mentored by a faculty member
during doctoral training, they are significantly more
sanisticd with their rraining programs than PhD sur
dents (Clark, Harden, & Johnson, 2000,

To date, published evaluations of satisfaction with

mregrative doctoral programs are sparse. In 1990,
Jones, Watson, and Wollram { 1992) surveyed gradu
ates of doctoral programs at George Fox, Fuller, and
Rosemead, and masters degree programs ar Abilene
Christian Universiey, Psychological Seudies Insticute,
Trinity Evangelical Divinity School, and Wheaton
College. Among those who returned surveys (41%),

graduates of the three doctoral programs were guite
satistied with their education (a4 mean of 6.0 on a
seven-point Likert scale), Although 92% were
licensed, only 10% were listed i the Nanonal Regis-
ter and none had achieved ABPP status. Ratings of
spectfic components of the curriculum were “striking.
ly modest™ (p. 153), showing that even though com-
ponents such as academic theology and training in
rehgious therapente technmques were the unigue ele:
ments of these docroral programs, graduates found
them only moderately helptul. Usefulness of the
Jones et al. (1992) survey 1s compromised by the fact
char the authors did not repart resules for MA and
doctoral programs separately for most variables.

To what extent do graduates of integrative pro-
grams receive elfecrive training in spiritual interven-
tons? Moon, Bailey, Kwasny, and Willis ( 1991) con-
ducted an evaluation of program conrent among,
explicitly mregratve training programs and reported
that although most programs valued specitic Chris-
tan disciplines (e.g., those involving meditation,

praver and Scripture). expliart raining in these clas-
sic spiritual disciplines was rarely incorporated into
the curricula of these programs. But the work of
Sorenson and colleagues (Sorenson, 1997, Staton,
Sorenson, & Vande Kemp. 1998) suggests that
explicit rraming in spiritual interventions and meth-
ods of integrating psychology and Christianity may
be less relevant than more implicic methods of train-
g, [hev have used mulndimensional scaling 1ech-
niques to explore how docroral students m mtegra-
tive programs learn to integrare psychology and
Chrstiamity. Results show t

1t doctoral students use
faculty as important attachment ligures or rransition-
al objects to become integrators m their own right.
The ongoing lite of taith evident in the professor is
particularly important in facilitating students inte-
grative development. Sorenson s findings appear to
support those of Jones er al. (1992) that the most
IMportant or unigue components of training in mte-
grative programs have litde to do with formal theolo-
gy or academic integration, bur rather the modeling
and example of program faculty members.

The climate created by faculty members at inte-
grative programs may vield orher benehirs bevond
learning the integravon of psychology and Christian-
iy. Meck and McMinn (1999 surveved Chnistian
sraduates ol mtegravve and secular programs
regarding their perceptions af a positive tratiing
environment. Graduares of integrative programs
were more likely than graduates of secular programs
to sec thelr tralning, cnvironment as ACCeNLng, safe,
encouraging, and supporove. They also reporred
greater respect for the values of their faculty and
their supervisors. Meck and McMinn also found a
positive relationship between an effective traming
cnvironment and the use of healthy coping respons-
es when graduates expernenced sexual atraction
toward therapy clients, They speculate thar the nur-
munng environment fostered i infegrative programs
may help graduates behave i ethically appropriate

ways when later facing sexual attraction as part ot
their protessional work.

Must recentdy, Fallow and fohinson (2000) mvestr-
gated both the prevalence and nature of mentor-pro-
tege relanonships in religiously integrated and secular
professional psychology (PsyD) programs. Survey
results indicated no significant difference i rates of

mentoring in secular (56.3%) and integrative pro-
grams ( S0.7%). Approximately hall of all doctoral
students in integrative programs go without an

important mentor reladonship with a faculty mem-



ber. Mentors in religious programs were significantly
more likely to be men (88%) than mentors in secular
programs (39%). Integrative program graduares rated
their mentors as more spiricually mature, religious,
warm, and caring than did secular program gradu-
ates. Regarding mentor functions, mentors i integra-
tive programs were more hkely to provide spiritual
direction/support, and assistance with the integra-
tion of spiritual/religrous faith and protessional train-
mg. Finally, graduates of secular and integrative pro-
grams were equally satisfied with their doctoral
programs, and those mentored as students were sig-
nificantly more satsfied than nonmentored students.

IMPLICATIONS AND RECOMMENDATIONS

On the whole, this report card on the progress
and outcomes of meegrative doctoral programs in
chnical psvchology 1s quite positive. Christian train-
g programs compare well with their secular
counterparts on most outcome variables, and they
fill a demonstrable need in both the psychology edu-
cation marketplace and the national and internanon-
al faith communities. In this final section, we briefly
highlight some of the primary implications of this
evaluation—including rhe distnerive strengths, rela-
tive weaknesses, and primary challenges facing inte-
granve doctoral programs at the thirty-year mark. We
conclude with several recommendations for integra-
tive programs as they gird themselves for the chal-
lenge of thriving in the next generanon,

Program Strengths

Integrative programs fill a clear mche i the doc
toral traming environment. Students enrolled in
these programs are typically highly committed to
both a personal faith, and to the prafessional goal of
becoming a hirst-rate chimical psychologist (Jones ct
al., 1992; Pike et al., 1997). Though explicitly reli-
gious students may be disadvantaged in gaining
admission to some secular programs (Gartner,
[986), this is not the case in integrative programs
where applicant faith s considered an asser. Gradu-
ates of Christian doctoral programs often report that
the traming environment was accepting, encourag:
g, and supportve (Meck & McMinn, 1999), and
that faculty were warm, caring. spiritually commit-
ted, and sincerely invested in wedding faith with
traming ( Fallow & Johnson, 2000,

In terms of sclectivity, integratve programs com-
pare quite well 1o APA-accredited professional pro-

grams in general. Admitted students have strong cre-
dentals, and once admitted, they publish articles
and present papers ar a rate equivalent to students in
secular professional programs. Faculty in integrative
programs are remarkably productive, As a group,
they publish at a rate equivalent to colleagues in secu-
lar clinical-scientist and scientise-practitioner pro-
grams. This 1s particularly impressive in that four of
the six mtegrative programs reviewed are practition-
cr-scholar model programs. Integrative faculty
engage in clinical work and obtain grant funding at
levels marching faculty ar secular pracunoner-scholar
programs. Finally, graduates of integrative programs
appear reasonably sansfied with their docroral edu-
catiom (Fallow & Johnson, 2000; Jones ¢t al., 1992).
In sum, APA approved integrative programs com-
|‘I:H‘L' fq"“'”fllhl}' (K] me‘Ii!:tlllt:t'-!in;|‘|1','n]ur Illi']dfl prﬂl-
grams atr secular mstirutions,

Program Weaknesses

Perhaps the most troubling finding from this eval-
wation is the lack of evidence for any substantive dis-
tinction between inregrative PhD) and PsyD pro-
grams—at lcast in terms of documented outcomes.
Although we pooled data from the mregrative pro-
grams for the purpose of comparing them to secular
program outcomes, our reading of the self-studies for
the two integrative PhD programs offered very lietle
in the way of distinctive outcomes when compared to
mtegrative PsyD) programs, This is perhaps most evi-
dent in the finding that only 6% of PhD graduares go
on to academic positions when the mean for all six
mtegrative programs is 5%. Because the two Chris-
tian PhD programs are atfiliated with small educa-
rional insttutons with limired financial resources,
minimal grant support, and faculty who must typical-
ly train both PsyD) and PhD students, there are ques-
tions about the extent to which PhD graduates of
these programs receive a doctoral education that is
truly distinetive from that of their PsyD colleagues.

Although placement of graduates in academic
positions is not the only indicator of successtul scien:
ust and scientist-pracotioner raining, it Contnues o
be an important one. Most recently, Hardi, Rod-
pripucz-Haley, Roberts, and Seigel (2000) idennfied
the “leading programs” (p. 3461 in clinical psycholo-
gy on the basis of proficiency in training graduates to
assume clinical psychology faculty positions. These
authors noted “we believe the ability of a program to
place its graduates in rraining faculty carcers is an



important mdicator of program achievement™ (p.
3470 1o a similar vein, Maher (1999) was critical of
both the faculty quality (€.g.. peerrated prestige) and
applicant caliber in professional-apphied PhD pro-
grams—often the programs with the fewest faculty
and largest numbers of graduates cach year, It
appears that integrative PhD programs have nat
been parucularly successtul in establishing them-
selves as distinet from their PsyD counterparts, or as
particularly excellent in the eves of the secular train-
ing community { Maher, 1999).

Anorther discernable weakness in integrative
training has to do with the uneasy relatonship
between theology and psychology in most training
programs (Narramore, 1992), and the finding that
graduates of these programs are not parnicularly sar-
isficd with the theological dimension of their educa-
non (Jones et al.. 1992). Beck (1992) was critical of
the lack of ravonale for including formal theological
cducation in integrative docroral training, and there
appears to be only marginal consensus regarding the
nature and gquantry of theology necessary for achiey-
mg the broader mission of integratve programs. It is
perhaps not surprising then that students in integra-
tve programs are less impacted by the formal “inte-
grative’ ¢lements ol the academic curriculum and,
mstead, most likely to learn meegraton through the
modeling of and relationships with specific program
faculty (Sorenson, 1997),

A related concern has to do with limited deliv-
ery on the heady promise of creating a distinctively
Christian psychology (Malony, 1995). Atter threc
decades of integrative traming, we are not aware of
a single program that teaches a theory of personali.
v rooted 0 a coherent theological anthropology.
Instcad, most Chrisnian psychologists continuge to
“Christanize” dominant personality theories in the
held, and merely accommodare secular ¢linical
techmques o the world-view of religious chents. Tt
domimant clinica

perspecrives in psvehology are
constructed on foundations antithetical to Chris
tian thought (Redding, 2001), there may be prob-
lems with merely accommodaring them for use
with religious persons. It s both interesting and
troubling that graduares of integrative programs are
rarcly authors of influential writing on topics
deemed to be squarely within the stated mission of
such programs (e.g., psychatherapy with religious
clients, theoretical integration of psychology and
theology .

Program Challenges

Although integrative docroral programs are per-
forming well with respect 1o outcome indicartors,
they face several current and future challenges. Per-
haps the most immediate challenge is a national
trend toward oversupply of professional psycholo-
gists. Indicators from various workforee and popula-
tion estimates project a surplus of psychologists in
many states ( Robmer & Crew, 2000). As the number
of APA-accredited doctoral programs expanded
rapidly in the 80s and 90s (116 new programs
berween 1981 and 19935), managed behavioral
healtheare steadily reduced practice oprions for psy-
chologists, Based on an analysis of managed care
modecls, Robiner and Crew (2000) predict a surplus
of between 27,000 and 60,000 psychologists in the
next fow vears, and call for “rightsizing” (p. 258) the
psvchology workforce as necessary. Though there is
currently no accurate mechanism for predicting the
demand for graduates of integranve doctoral pro-
grams in the near and distant future, we suspect that
the dual effects of changes in the markerplace and
expansion in the number of doctoral programs (Pike
et al., 1997) raisc oversupply concerns for these pro-
grams that are largely equivalent ro those faced by
their secular counterparts.

A related national trend thar will certainly impact
integrative programs is a recent decline in applica:
tions to professional psychology programs. Declin:
ing applications, coupled with the advent of scveral
new Christian doctoral programs during the last
decade, raises some concern about admission stan-
dards and the academic qualifications of students
entering integratve programs, Although our evalua-
non shows that APAapproved integrative programs
currently compare favorably with professional pro-
grams in general, several newer imtegrative programs
are not accredited and increasing competition
between programs may result in a trend roward
declining academic admission criteria.

A third challenge for integrative programs is the
need to carefully address the issue of congruence
berween traming mission and traming outcomes.
Our review revealed little evidence thar integrarive
PhD programs (e.g., scientist-practitioner or scholar-
pracurioner) produce training outcomes thar differ
discernibly from those of integrative PsyD programs,
Although it is true that many PhD level clinical psy-
chologists engage primarily in clinical practice
(Zachar & Leong, 2000), it is also true that a PhD



program’s track record of producing graduates who
B0 O T make acadermic conmbutions to the freld
(.. publishig, researching, and teaching) connn:
ues to be sigmihicantly hnked to s presuge and peer-
rated excellence (Hardi et -.llu, JOUY, Maher, 1999,
Although the marker place for academic positions s
quite competitive (Belar, 1998), we think it s pood
tor the field of mtegratnon to have welltramed Chns
tan psychologists entering compennve academic
jobs at graduatton. Integrative PhD programs may be
well served 1o either move toward prn’lruiuu;ﬂ
(PsyD) traming models, or move o sigmhbicantly
strengthen the scientific emphasis of the programs
such that graduates are excepuonally well prepared
tor rescarch-omented academic posinons ar gradua
non. Agam, however, we note a caveat, [01s possible
that iregrative PhD program graduares have faced
rehigronerelated as when applying tor academic
johs. IE this were true, it could ar least parnally
explain the small number of PhD graduates taking
acadenuc jobs ar graduation.

Finally, integranve programs must become more
‘H.lr"l‘lr‘ﬂlt.';-’llt.'q.i with FESpPect To Program outdome
assessment. Outcomes avarlable i the siv program

seltstudies reviewed for this arncle were relatively
broad, making 1 impossible to conduct finegramed
analyses that nmght shed lighe on several lingering
questions about integrative programs, For example,
although ntegratve program faculty appear 1o pub
lish articles at compentive rates, we suspect tha rela.
tively few of these publicanions are in top-tier psy-
chology journals. Second. although facultyv in
mregrative programs appear to obtan grant tunding
at rates congruent with taculty m secular pracutioner
programs, we suspect that fewer integrative program
f'.'.l..'“l[}‘ ohtam compettive government research
grants, and, mstead, are likely o be funded by pr
vate toundanons. Thorough comparison of secular
and mregranve doctoral programs will require aval
ability of more detailed outcome Jdaza,

Recommendations for the Next Thivty Years

Enhance communication and collaboration
hetewen titedrative programs, Cine of the hazards ol

INCTEISINEG COMPCiton among imntegratve doctora
programs is the potential for mter-program discord
orsolaton. To prevent this, we recommend tha
ProgErms consider pmulmg SOME TESMUrCes (e.g.,
rescarch funding, sharing faculny with lighly special-
ized research or clincal acumen ), and collaboranng

ont certam projects (eag., mulo-site research, legal
defense fundimg, collection of ramimg outcome
daral, tor the mutual benetit of parncipatng pro.
grams. One example of thas is the Insutuee Tor
Research on Psvchology and Spirituality (IRPS ),
recently established at Rosemead School of Psychol
opv. IRPS hrings together Chastian rescarchers from
VATIOUS IcEranve programs and other mstmimons
for the sake of promoting collaborative rescarch. As
another example, Johnson et al. (1997) recommend.
ed consideration of a cooperanye cttor JMONg mite-
gratve programs to establish a consulanve accredr
tatton body. Comprised of selear faculty from each
of the itegrative doctoral programs, this body might
serve to help programs prepare for imital APA.
accredianon, reacereditation, and r.'|1|"~.mhn: CUTTICLE
lun revisions. Offernig site visies and supportive con
sultation, the mission of this group waunld be the
enhancement of excellence and aceeleranon of cre-
anve innevaton within mdwidual mregranve doctor
al programs, This consultative service might most
castly be established under the umbrella of the Chas
tan Assoctanon tor Psychological Studhies (CAPS),
o a similar orgamzation.

Right-size and merge when adicated, In order o
keep admission standards rigorous during periods
of thinming applicant numbers, and i order to
avord contributing to an aversupply of psvehologists
Hy SOne ;:ungfnphlu.' locations, INTCETATIVE Programs
should rake the lead in “nghisizing” (decreasing)
carollment numbers as circumstances dictare, Pro-
grams with dual degree tracks (PhD & PsvD) omighe
consider consolidating efforts 1o support a single
ratning mission. Alternanvely, some doctoral pro
erams might even consider mergers of vanous sores
as @ means of costreducuon and enhancement ol
excellence within a sigle blended program, As rads
cal as this proposal may ae firse sound, e could offer
an wmovative method for helpmg fimancially reno-
UILlS YrOgrums Lo bolster resources and reduce vom
prefition.

Increase diversification jn mission and specialty,
The tield of prafessional psvchology has learned
some ditficult lessons dunng the last decade. One
of the clearest lessons s that m order to thrive, -
tessional psvehology will have to stop definmg irselt
morerms ol a sigle FL‘LI'II‘IIt]llk‘—lillf]"r;'ﬁ[ii‘ﬂl (REE
chotherapy (Fox, [994), Instead. our profession’s
viabiliry will depend heavily on our abilin ro wentify
and conceprualize a range of professional roles, Lev-
ant et al, (2000 recently lighhighted several



promising new roles for professional psychologists.
These include {a) psyechological management of
healeh and disease, (b) psvehology and serious men-
tal lness, (¢) psychology in public policy, (d) ser
vices ta businesses, Le) consultation within the erime
mal justice svstem, and () development of a
psvchology of performance. The key here 1s modifi-
cation {expansion) of the psvchologist's identity
from psvchotherapist to consultant, We recom-
mend that integrative doctoral programs give seni-
ous attention to expanding their rradinional chimeal
intervention foci to incorporate specialnes such as
psychelogy and management (Kilburg, 2000}, con-
stltation { MeViinn, Meek. Canning, & Pozei, 20011,
or health psyehaolowy (Fox, 1994), In addinon, some
programs may benelic by more radically moditving
the program focus from clinical psvchology to
school psvchology, counselng psvehology, develop-
mental j‘ﬂ-}-‘d‘mlng}f, or other HIJI"IH]'II._'ISi'.lI[iL“L

Consider development of a clinical-seientist Phi)
program. Integratne doctoral programs are nearly
exclusively practitioner-focused in mission and strue-
rure. Currently, there is hietle disonenion (with regard
to outcome ) between the PRI and PsyD programs,
The problem with this state of atfaies is that few
Christian psvehologists are mentionally prepared
Lo carcers in teaching and research, Very few gradu-
ates of the two current Chrisnian PhD programs
enter training and research positions,

A new PhD program wirh a chimicalscientist or a
very academically orented scientst-practutioner
rraming mission is needed to address this defit.
Specifically, a very selectve program housed within a
research-oriented sectarian university s needed to
train small numbers of Chrisnan psvehologists for
carcers as faculty i colleges and umversities. Such a
program would require significant financial
resources, most lkely stemming from endowments
and research funds awarded 1o a number of very pro-
ductive and research-onented f:h‘llll}-, This pragram
would largely cover student tuinion through grants
and assistantships, leaving students less burdened at
graduation and more inclined to aveepr the lower
entry-level salaries commaon in many college settings.
Students would receve excellent research prepara:
rion, as well as specific training in the art and science
of teaching (Fernald, 199373 We believe thar such a
program would wicely comphment several exeellent
Psvl) programs,

Seek funding sources beyond student tuition. 11 15
not uncommon for graduates of integrative doctoral

programs to emerge from raiming with debt nearing
Or even L‘}Ll;ft.‘l..‘ijlltj;', S U000, This s un;u:u:pl:lhll.' lor
several reasons, First, such debt places protound
stress on new graduares ro produce income, which
may make some carcers unfeasible (e.g., carcers in
ministry, missions, or small college teaching),
Although integration as service (CMaith-praxis mregra
ton’ s clearly an intentional component of the mis-
ston in several integrative programs { Canming, Pozal,
MeNeil, & McMinn, 20000, financial burdens may
hamper the extent to which program graduates can
actually serve, Second, recent changes in the marker:
place rase legnmare doubis regarding the ability of
many students fregardless of area of pracnce! 1o su
cesstully pay back this debrin a nmely fashion.
Third. as careful consumers, undergraduares will
become increasingly disinclined to embark on a
carcer that poses so many financial risks and ques:
tons. Integrative doctoral programs must become
more aggressive i secking our new sources ol fund-
ing for graduate studenrs,

Pramate traming of tnternational students, Rose
mead School of Psychology has been particularly
successtul at atrracting, highly quahified international

students o therr docroral programs in chimcal pay-

chology. Similarly, Fuller Senvnary has avracted s
dents from around the world, many of whom retuem
o therr countres upon graduaton. Wheaton Col
lege, a relanvely new integranve program, has been
developing relationships with Chrstian leaders in
various countries (Ellens, McMinn, Lake, Hardy, &
Haven, 2000; McMinn et al., 2001 ) and increasing
their number of internanonal tramees as a result. In
contrast 1o the problem of oversupply in the Uhieed
Srares, TN COLITICS Ore CXPUTienoing a vast under.
supply of doctoralleve] clinical psychologists.
Attewd to the prevatence and quality of facnlty-
stadent mentoring, Although trammg covironments
1 ANTCEranve programs are expericneed as encourag,
g and supporrive {Meck & McMinn, 1999, and
though laculty modeling may be the pnmary velidle
for trammg i integranon (Sorenson. 1997}, only
about half of the graduates of integrative Psyl) pro
grams cnjpoyv a mentor relatonship wirh a faculn
member (Fallow & Johnson, 20007, This rate is sig;
nificantly Tower than the race reported by graduare
students in PhIDY progeams (Clark e al., 20000, In our
L*r-:;\c,*t‘it‘m;'n:. mwor sourees of CYTHCISTT AmOng, p.'rm.iLI-
ates ol mtegrative programs are significant fimancial
hardship Jue to student loans, and the experience of
feehng anonymous and without important menror-



ship by a Laculty member. Because mentorships
often have a profoundly posiive impact on the grad-
uare school experience as well as the professional
identiny tormation of psychologises i trainimg | Bruss
& Kopala, 1993), we recommend that integrative
programs carclully consider strategies for increasing
the tormanion of healthy mentor relationships.
There s a particular need tor more women to hil
core faculty posinions in these programs. Though
doctoral programs nanonwide are struggling with
imadequate numbers of women faculty 1o serve as
mentors L Huntley, Schneder, & Aronson, 2000, the
problem is significantly worse in integrative pro-
grams, where up to 80% of core faculoy are male (Fal-
low & [ohnson, 2000,

Aeccelerate volleetion n,.'" mission-relevant outeome
data. Our Tinal recommendanon s that mtegranve
doctoral programs engage i more deliberate and pro-
grammatic efforrs to assess internal and external tram-
I OUICOITICS. Demonstration of TSSO CONEruent
traiming ovrcomes is early beconung a staple feature
of natonal aceredianon orgamzations, mcluding the
APA (APA, 1997 Belar. |":“‘1H;II_|:]'H'IM w et al,, 19970,
Although our assessment shows that integratve pro
grams are currently producmg ourcomes that make
them broadly cquivalent o secular practitioner pro-
LA, irm;:.:r-.nn-u Programs arc not L|r|llnuﬁl.'r;nim!_
comistent and ereatve efforts m this arca. We are par-
ticularly concerned that the uniguely integranve conr-
ponents of these programs are not supparted by any
tangible outcome data, Specitically, we challenge inee
grative programs to demonserate that thor uniguely
Christian nussion enjovs validation through muluaple

methods of ourcome assessment.
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